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O A4 =4 94 (Nunan, 2004: 23)

Complete the conversation. Then practice with a partner.

A: What ................ YOU oo ?

B: I’'m a student. I study business.

A: And .............. do you ....cecenee. to school?
B: T o to Jefferson College.

Al e do you like your class?

B: o them a lot.

O 71% #4 94 ([Nunan, 1995: 96)
Look at the survey chart and add three more items to the list. Go around the class and

collect as many names as you can.

Find someone who has ... Name

.. driven a racing car

.. been to a Grand Prix race

.. played squash

.. run a marathon

.. had music lessons

.. ridden a motorcycle

... flown an airplane
.. been to a bullfight

.. been scuba diving

.. played tennis

O 243} 399 o (Nunan, 2014: 463)
A. You are going on a weekend hiking trip with your friends to a remote part of the
countryside. The weather forecast is for hot sunny days and cold nights. Look at the

following list of items and decide on 10 items to take.
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flashlight warm jacket map of the area
energy bars plastic rain coat large plastic sheet
umbrella spare pair of hiking shoes  matches

cell phone compass first-aid-kit

watch 1 bottle of water pair of shorts
pair of sunglasses flares hunting knife

B. Work with two other students. Share your lists and come up with a composite list of
10 items.
C. Now join with another group of students. Share your two composite lists and come

up with a single composite list.

O #3814 F49] o(Nunan, 2014: 463)
A. Work in groups of three to five. Brainstorm, and come up with a list of the five most

helpful inventions and the five most annoying inventions.

Helpful inventions
Example: Satellite navigation systems for cars
1.

DA

Unhelpful inventions
Example: Downloadable cell phone ring tones
1.

2
3.
4.
5

B. Share your lists with the class, and give reasons for your opinions.
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. SJras &5 AAF F4

aE BEL ol Sgol WA oldls P, oSl £, 1A W, £
SAZEA T o] 5L FET 4 UrElls, 2003 Nunan,
£ geaso] ojuet Pale gl sikel Fae Fvt

= OIOHO}EJ]CE 0301 Skt T 1A I doks BaUt drh YAaTE T4 Fof wso]
WFE]7] ool tAHIE olFH FEFolo| TE Jo] o] HlFS ToHA Ix]F=2le} 4]
Z0)7} o] .ﬁ_,’\ S Ko} elgdolA A9shs delE 52 Wetth(Richards & Rogers, 2014).

12]5:0]9} - d5=0] Yo aatAlQl o] ol Fof Skl Bast 1A IS SHske=

el
StHA o] egol B Qs JANAHES EXS o+ U= 5
Q17| Ao et AFE= FRSHH, Fof okgol a7k AL o33 Fol veRhd 4=
)tHRobinson, 2003; Schmidt, 2001).

pd ¥ig

27t 52| 219 7|9 27| 7|

4

[OF 3] g0 at50 East 2|2 (Robinson, 2003; Schmidt, 2001)

A 2R o stgo] dojud SEAE A1 @A go] aEe o HojAe
olsll7Hs P2 st ol& A ZsfoF St Krashen(1989)-2 Fitof o) A&+ olsl7ts
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A N Ve A
QAL E EE
zA v N F=in
[A2 5] 2fH FHd 2A(Ellis, 2003)

25 HOI SaE BAS S| AelA F2 olg Agste] ojulg Fadhe
Aoagolst & 4 ok mehd oA S 5 94 Rk oAE 51 24E AT o
ol, o], Aszgolat & 4 gl AE BEO| §HS BE Tl g aszA ojr,

2 913 ould ST 7

Hale] mef Ui 9] olE  jigsaw task’, ‘information-gap tasks’,

‘problem-solving tasks’, ‘decision making tasks’, ‘opinion exchange tasks’Z A5},

Jigsaw tasks: These tasks involves learners in combining different pieces of information

to form a whole.

Information-gap tasks: These are tasks in which one student has one set of information
and another student has a complementary set of information. They must negotiate and
find out what the other party's information is in order to complete an activity.

* Problem-solving tasks: Students are given a problem and a set of information. They must

arrive at a solution to the problem. There is generally a single resolution of the outcome.

Decision-making tasks: Students are given a problem for which there are a number of
possible outcomes and they must choose one through negotiation and discussion.
* Opinion exchange tasks: Learners engage in discussion and exchange of ideas. They do

not need to reach agreement.

f

Willis(1996)= oAt B 3a flt ulE SHo= oy} 2lto] ot ofn] 2]
EXRLEE st tfEAQl oAiATF FFo] F3S “listing’, ‘ordering and sorting’,
‘comparing’, ‘problem solving’, ‘sharing personal experiences’, ‘creative tasks’= A|A|StaL o] &

Yast GEolN Be 9% 202 ot go| ANkt

ofll
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O Willis(1996) 9] 2AAE &% 53

Students can:

» hear/read other
pairs’ lists and
consolidate their
own to see how
many items they
get altogether;

= vote on the most
comprehensive
list.

Students can:

e see how many
have done the
task the same
way, or have
things in
common with the
presenter;

o find out how
many agree/
disagree with the
content of the
report and why.

Ordering, sorting

Students can:

 publicly justify
their priorities to
persuade each
other.

Problem solving

Students can:

¢ compare (and
list) strategies
for solving the
problem;

* justify/evaluate
solutions;

= vote on the
best/cheapest
solution;

* recommend one
solution.

oWaE BE] oA o7 s A4

o

o4
o= 4%

12

483} 9ol el 3 e ¥

o] H+=d], BrownJ"’Jr Yule(1983)% “description’,
59| ok

Experience
sharing

Students can:

* note points of
interest and
compare them
later;

 write questions
to ask speakers;

e set quiz
questions as a
memory
challenge;

» keep a record of
main points or
themes
mentioned for
a review or
classification
later;

» select one
experience to
summarise or
react to in
writing.

Students can:

* say what they
most enjoyed in
the other groups’
work;

e write a review of
another group’s
product for them
to read.

oS F 4 G 20l ofiet 2ol AN

‘description/instruction’,

Beke o] ool Wash QX IHe AL
BA ere mABE, QA4 FE B
QIT). S, QA1H Hehe BEo| o]k Ei BitE

‘storytelling’,



ot o2 H¥l &5 i g4y B4, B, & Tl B2E Y ol 552 €
ek,
description description/ | storytelling opinion-
) imstruction expressing
more many elements, properties, relationships, characters or factors
difficult which may be difficult to distinguish from each other
less few elements, properties, relationships, characters or factors
difficult which are easily distinguished one from the next
l
[A% 6] & HHO|=0f| S 0]xl= 22 (Brown & Yule, 1983)
Nunan(2004) OAHAE S50] Woleg sk, 3%, HAE Ei 9 9do®

thes} 2ol AAsAct,

Easier
Leamer

is confident

is motivated to carry out the task

has necessary prior learning experiences

can learn at pace required

has necessary language skills

has relevant cultural knowledge

Activity

low cognitive complexity

has few steps

plenty of context provided

plenty of help

available

does not require grammatical accuracy

has as much time as necessary

More difficult

is not confident

is not motivated

has no prior experiences

cannot learn at pace required

does not have language skills

does not have relevant cultural knowledge

cognitively complex

has many steps
no context

no help available

grammatical accuracy required

has little time
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Easier More difficult

Text / Input

is short, not dense (few facts) is long and dense (many facts)
clear presentation presentation not clear

plenty of contextual clues few contextual clues

familiar, everyday content unfamiliar content

Skehan(1998)2- JAtaE Eao] SHES o4 B, A4 S35, JAaE 7

Zeo) 2707} PeAgey, = ofelel] A

o]
1=}
A e 27 G FUA Rte] ol Ahgol

O 998 EA%(Code complexity)
- 722 BTl thFA(structural complexity and variety)
- 03] Hetut theFA(vocabulary load and variety)
- "HIAE ] Zo](length of texts used)
O QA& EAx%(Cognitive complexity)
« XA HZ&I(Cognitive familiarity)
- FA| & (familiarity of topic)
- F2 X&IE (familarity of genre)
- Y &I (familarity of task)
* AX]A 3}H(Cognitive processing)
- AR §¥d7 ZZ(information type and organization)
2 47 2] %Famount of ‘computation’)
- AR HaAil Kclarity and sufficiency of information given)
O 9JA}A~E Bk (Communicative stress)

— AIZF At Ee(time limits and time pressure)

r
» &

- 22| Sx(number of participants)

14



- OJAAE BA| 7]3](opportunities to control interaction)
Brown¥} Hudson, Norris, Bonk(2002)= A4S 250 BT o] JFS F= Q4 E ‘code
command’, ‘cognitive operations’, ‘communicative adaptation’ 2= L1l ZF Q4
EAS F7tsto] AAIskaL itk 97104 ‘code command’= TH =37} Y
1_

< Wkt AR EHCEA ‘range’ = o] ARE-2] B9, ‘input/output sources’= U
&

A A FRAET ‘communicative adaptation’+ T+ 437 TAE 54 A4S Wols
o
T—

=
o AlF SZ2EA ‘mode’= 5744 ol Bw w4 dojeh 22 Y] 488 WA, ‘response

<H 1) 83 7 249 QA|A Bok(Brown, Hudson, Norris & Bonk 2002)

Components Characteristics
Code command Range +/- Input/Output sources +/-
Cognitive operation Input/Output organized +/- Input/Output available +/-
Communicative adaptation Mode +/- Response level +/-

rE BF T 945 2
TRt 85 /INT 5 Y, T g 5ol A

Norris & Bonk 2002).

= Al 949 s +/-2
H o237 ZTHBrown, Hudson,

E 2) oxA Hekg nafst Aty Fd(Brown, Hudson, Norris & Bonk 2002)

Task Code command Cognitive operation Communicative adaptation
Input/Output | Input/Output | Input/Output Response
s Range psourcesp (iganlo;l:i Svaiglljz Mode lelzfel
6 + + + + + +
5 + + + - + +
4 + + - - + +
3 - - + + - +
2 + + - - - -
1 - - - - + -
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<Abstract>

The Cognitive Load of Communicative Activities and the Level
of Learners Influence on Elementary English Learning

Lee, Seungmin (Cheongju National University of Education)

In order to enhance communication competence, it is necessary to apply various
communicative activities and promote interaction to exchange meaning by means of
English. In general, communicative activities can enhance communicative competence
by increasing the needs for communication and facilitating interaction with appropriate
cognitive load for English use. However, the cognitive load caused by the communicative
activities may vary depending on the characteristics of individual activities and the English
level of learners. From this point of view, this study summarizes the suggestions based
on communicative activities, cognitive load, and learner characteristics in English
education field. Based on this, practical examples are presented to provide the theoretical
basis for further studies. The cognitive load caused by linguistic, functional, and
interactive characteristics needed to perform communicative activities can have a
significant impact on interaction and English learning results. Even if the same
communication activities are performed, interaction and English learning results may vary
depending on the characteristics of learners, especially their English level. In order to
verify the effect of communicative activities on English learning, further studies are
needed to verify the effect of communicative activities and learner characteristics on
cognitive load, interaction, and English language results.

Key Words : communicative activities, cognitive load, learners’ English level



