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Aadr] wmd e AadY g 9 A
34 Y5 el w¢ T3 FFe VG
(Buhs, Ladd, & Herald, 2006; Ryan & Shin,
2018). 2 #A] oY 84 FoME 53
Y= Aol Ao ARSIA A Q(social status)=
Aade] Ag 9 g AAZ ajlo®
A1 55 o] $ITKGlifford-Smith & Brownell, 2003).
Aade = A H(social status)ol] w-F W7F
s, kg wellAel e A9j= Had A
19 FF WL Wss A ASs=
ZHoE HAET QJWMCEIhaney, Antonihak, &
Allen, 2008).

we) A9 YEAQ T AL A7}
7] E(Perceived popularity)F AF3] A A S = (Social
preference) & & T At A" A== Al
Qo] AbslAQl F&FH(social dominance, power)
I AL 2 Q) i isibilicy) S UYERAE d Lo
2, EYE AlololA 7] A= oFs(popular
youth O & A ZtE= HAEE = AHS T3l
5 ¥ THRodkin et al, 2006; Rose et al., 2004).
HEA, AR A S Es g AloldllA e &
(likability, acceptance)® UEME A EZE,

HEZHE IFE HIHy e e
A S(how much youth are liked)S E A
F3) S KCillessen & Rose, 2005). E& I
AE dFste B d7AEe = A9

T At Aade P Wy o
S HoleA Assigedl, A4E V]
o AFH HEETL B AL AT F
sl PREE Oe 3% FAE nols A
© 2 e ThCillessen, 2009; Cillessen & Rose,
2005). A8 A AEE7 e Hade F2
ZIALS] A o] Al (prosocial), T NA  FEHZ o]
™ (cooperative), GO HF3Fl(engaged in
Stu gl 2 H-3sh=do

o]

)

P

ool

oo

°

SR

academic work),

well in school) E4-S Hol= HFH(Parkhurst,
Hopmeyer, 1998; Rubin et al, 2006, Wentzel,
2005), A7E A7N=7F F2 Aade IALE
3 S (prosocial) HFAFS] A Q(antisocial) Y
BT Holg Aoz UeY. ol
T2 YS9 #AAY T4
central), HAITH(cool) AAAH, ZIAHE ]
(prosocial) 35 Ho|7|= 3HAINH FAZH ol
HEALS) A Q(antisocial) B & o] BRIty H
aH 3 ThAE™, ol 2010; AR, H
&, 2015 WFE AT, &9, 2017; °l
A, 2011; Cillessen & Mayeux, 2004; de Bruyn &
Cillessen, 2006; LaFontana 2002;
Rodkin, Farmer, Pearl, & Van Acker, 2000). 17"

Nooft X
o 2

A I (socially

& Cillessen,

2
F5l: FH PHS g WellM IFHE
F7e7] Y3 FHoR anHo 7 AlgEd
M=, SAlO Fed AR Zledt JAEE
A E4e HolHA EIYE AbolollA ALE] A
FHE Aokl = AYE FATHAL 1Y
S (Hawley, 2003; Rodkin, Ryan, Jamison, &
Wilson, 2013).

A7k et S Mswel U =
-9 ATE 15 F2 24T A48

A
YL FHOE o ToiHYT, A WE

2 = )

o wz) Agle] BAE FUHo ATAE
o BAL wo| wx Rt wul ohg} =
o ASioh e BEO] BAE AR o5
29 dF= 8y Y5 AztE Ar|=st

22 $AE 71 Yok 37 rkde Bruyn &
Cillessen, 2006) & A Aot = &
(LaFontana & Cillessen, 2002), A2 AHlE= 2
HE BHusta ok oA H, A4H V=

S99l WEG YBIA e AE ek

olff= U7l A= AHAY(popular youth)E©]
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g 5A4& Hole & IFeE 744
(homogenous)Z°] ot} X2 T dF 54
& Hole o3 IH(heterogenous) 02 T H
o Q7] WEY 4 UTHFarmer, Estell, Bishop,
O'Neal, & Cairns, 2003). 3, 7] U= H4aWd
F 9ne AANFe|L e AFohe
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=
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9 75 (the model profile)? ¥

Aol #Ao] §lE AR TE(the tough profile)

o2 yddy Ryug =3 de Bruynd

Cillessen(2006)= 171 Q= o2k HadEL

os AR sy e dui A
3

4
Axo] we

oL

H

Y7ol wka

2
.
o
5

S =
troubled profile)} o] =il
Al 15<the studious profile)
Bugo o] F A= Q]

o] Nz & YP§ SHe ®
7450 Yok AsE A
Rzl mo) A9I9) W B
5] lalE FANS QA BEER
oIz 314l BES TYT DU V5L 5

Aol A Etop & P eAds AT

r
H Ao

I
X
o
©
o

[0 o
il
i
s
i)

i R

o,

o

o

ok

o He
5
‘2’
€
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o W% SHW ol me) A go] of
FoiAE Sel W ndsol e 2

z3t3 Qieh. §3), Fadel 34YE o

!

Aoz MEE 2 X9iet B FH0| YS W 0l ¥

3t AT7ASS =W T¥(peer norms),
TF(class norms), 152 7} B E(collective

attitudes, beliefs, values)E FTAICZ Z¥ JPF

Lo
ATEL IF WelH Fo| AF Yoftw
o 7/\2

2]
(prevalent), TAHYEC] =9

o Qw3
2 7)™ (common, normal), %% 3zl ot
AA7F B EE(less sanction), Lol &3 A

a5 Y P50 AAHOE Z7h5a

z
=) BEFo] HEE YBEA Rudn
ATk A, BHEE, 2018; Henry et al,

2000; Issac, Voeten, & Salmivalli, 2013; Mercer,
McMillen, & DeRosier, 2009; Salmivalli & Voeten,
2004; Stormshak et al., 1999; Thomas, Bierman,
Powers, & the CPPRG, 2011). %, 3 o]
ol dsl TAdEl
= ﬁ”?.ﬂ(peer norms for aggression)% iz
Folx LBl Ulgse WA E

Nz

ol9] 4T Ago= FTad YIS WX
Aoz dHAL 9l
(anti-aggression peer norm)©] =] Q& 3
wolAE, B FadEe] IAAE o]
5o A3 H(intervene),
Wb w2 Aadso] Fsas EdF e

Y5 Hol: W, o) AFYL He3E

Z8 ) FH(aggression peer norm)©| BFJE]
o] = rFolrE, Be Aadsol 7teia
29 Z¥ Yo ZH(reinforce)dte= HTS

o2 yehgthAeol oled, 2011; oled,
2014; Kirnd, Voeten, Poskiprata & Salmivalli,
2010; Peets, Poyhonen, Juvonen, & Salimivalli,
2015; Gini, 2012; Salmivalli,

Scholte,

Vieno,

2011;

Pozzoli,

Voeten & Poskiparta, Sentse,
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Salmivalli, & Voeten, 2007). ©]} 2L =] - 9

AT AFRES FFAEAE, Y 5o vt

T e FEYEY Y P ofy
S

= QS mPozxn ZdE P S
3 U A dFel FLF 4BL she A
o2 & F ot

2 ATEL Aad e dF EAF A
ado] &3 OF9 Aol HEARl As &
£ B3l Aad gl e vHga
Z9th 53, oks7ldM Aad 2712 o
7PAA et ashd SIS e A
of i #el g4l F7kskH, S5 W
oA el oy 7HA Sty 9 AL Ese
ek W ARSI RUHA o
FE A 3 7R HE FA o] =Y 1
9 9FE AdistAl A EkCorsaro &

Eder, 1990; Ladd, 1999; Rodkin & Ryan, 2012).
g Ea el Ui AT F2 344
& FHoz olFold sou}, A2 B
o ol Aadel sl BEol gig A
(school st 44 3 =9 s
(achievement, effort, help-seeking behavior) &
& Y s B OEEe ol dd=
e =9 A7 A3t sofua o
(Hamm et al., 2014; Laninga-Wijnen et al., 2018;
Rambaran et al., 2017; Shin & Ryan, 2017; Shin,
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valuing),
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H

Wl B¢ BARA Aadel me)
3 A% wge] WAE AwE AFE wA
-

g Wi opek AY RE AL md) F

L=

Hol mel AgY Yol Y% mE= FANY
ABA A9e BAC WAL Gl S
B QrhAech o%d, 2011 BT, B

FT&, 2015 AAE, #FE, 2018). T ofY
gt 2] A7 g ATE nge=
st Aandel =3 o, =2 A9, d59
T2z AAek MRS Abele] I3t BAE S
Ashs Holl FAE 7 T wmEd, &
ATE T ATE wEoE Hade s

A Y B ARIA el vl

YF=s AvEua g Had 276

b
4
o

1o

aerd o
o AT B%] BEE 3

A G
HUE S 423 W, Bl S 8%
of el BASHE S el olBe wd

N
T4 AEA e 44 SH4H I9
2 Wdsles Zlo] ofle ME FEFe F
A dEstke AS oA A= A
13T w(Hinshaw, 1992; MeEvoy & Welker,
2000, 54 5ol 2HE wF= Aol opd
A5 o|EARl #AAE WPste §Y-AH
A5 TEAYS AVEE AL Hade ¢
TGS Ho B3] olsfste Hol =8l
2 Zojtt.

T B dAFE HAdY gFd g
s F AFH Pes viEoE HAdo
FAHEA g5 ZEukdS gL
SA-AE A s ZEakdo] mf A9
HHste] ojud gy AAE Ho|EA,
1 AZade sy e ALde gF
2o ¥slel Zeadd wf 299
Al Awgt FFs FEA AVRIAL G
o FAROE AWE AF EAe o

¢

o

W o

¢

rr

Lo

b
[t rn o @

K

AC)

i

- 174 -



& ouF YA
Ps TS EO],_7}>

AFEA 2 2N A AR BT 2
= Aok dHste] ojwy &
HAE Holevp

FEA 3. Ao &9 FHe A}
s ZEude] wstel x| ool 3

741011 T &S vA=

l-fU

_]

O

HU

22p] AAH AdE

7] Z 6777). %7}@%% &

272h BT oS Xd_xﬂ ?%“ﬂ«l 52065 A
R, Fe AL 124642 YERSTH

A8 FHL AEA B1E 53 o] Fo|H
sy A ATz
%“"E*POH A

ol 2lsf StwA
A 9 AR EH-E;
. SHs REAA A
Cuwel wAEE s
WA} 714 HS Ax

Fol GAES Oy

° ”é“é HoE 93,

o

M R A|9i9t stgd THO| BS W) 0l By

AFo] YA FAES A&7 £ 7]
<ol gt Al AZS Hasha, T
9 oS AHWIAG & AT HE
&L 93%ollA 97992, St i1 AE
ARe oY ARE 453 sk

B[

M ET

3 % A8 9%
Cairns 5(1995)°] A2 tildA 9 A

5 (Interpersonal Competence Scale)E ©]%F &

o AAHS AH Wekstal AFAsk] ARESt
Ark =Y eke] WAE FA AHE F e
FEe =Y ABe T Bush sialen,
St Y (o] ool Stu FHo| Jhd
gk, AAH A4 (o] ool e A
3 AAY gz iz o), 3AE 384
(o] ofel= oW ofol7} 7] Hel <k EW
SH3E Ay, 4 s ol olole =
Ar ZAE Lok, RIgHA HFF (ol
olol& Y ARkl & A& 3}, S

£ (o] ofoliz %ol AFT AT A4

rE _1

s b)), = @Y AE (o] ofole =
5o dAs Fosta ettt 21AksA
" - 208 W =

=
T Alg glo] 25 AWStA 3k thBabeock et
al, 2014). 3tF¢] =7]9 ,]ﬂ AxE =48
71 98, WE Sl e AR FE F7bA
FE Yol HE HeE k&3t g=et
AEE WA G (normality) 7HE S

3t7] Ql8l, AHEE HEATE g EES

ol WgEo] AHSE AT

b ol

1T N >0

- 175 -



BBRISE|R e

AZkE 7)==} A3E A=

Y AN HFHOE 2ol mY A
¥ o= ol 9 MY A AA AR
Aol AZ4H Q7] E(perceived popularity) S}
AFS| A A & E(social preference) = =439 o
(Cillessen & Borch, 2006; Dijkstra et al., 2011,
Garandeau et al., 2011). E=&] X9 EFEE
Eol7] feliMe Y A ol A F

E AR 359 T ), & AT glo
N
‘o

25 AH(unlimited peer nomination)dh= Z©
st Aol wel, SyEA 4 =
o sFH= EHE AFEA 2T AP
3 THBabcock et al., 2014). SHAYEL ‘o] o}o]
© WA 7 Q1717F ATKmost  popular),
o] olole HhA P A7 YTkleast
populary, ‘] ofe]= el W7} 71 Folst
= ZlFo)thlike mosty, ‘©] ofo]= HboA U
7} 7P dojsteE RFolthlike leasty ol ST
= =HES F AT glo] BT AWt
NE o] ke Th A7V w2o AW
FoA TV A7I7F 2o A FE W A
TE P F2 U] A" 7|29 H]
& HATE A=Sidoh A sHo] ke vt
 Fokekeo AW FollA TP Hojste
of A = W HFE W FE U
ArE AEsianh o
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2 F=7) S8, AEE NeRSE A%
hya

B 4

Hamm 5(2011)°] A2k Ssiof ek =2
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B 1. 329 o] I AEA 3ol e 29l
x5t
FAA-HEY AL A
BF BF
SuEd PF 102 57(.89)
AAA T4 102 73(72)
A FAA 102 42(.80)
HEH A PBF 12 48(.71)
A4 BEF 12 49(.80)
4 BF 10 76(.89)
B A BE 12) 42(.85)
=Y ¥y dF 43(.61)
12)
15 235 ¢

10
N
i)
o
ro
o
2
2L
2
o

A3 g

TLI=.950, CFI=.961,

40

<.08°]
2) AZo] F AHWNV > 350, &I H
}?3]'

(Hair et al., 1998).

o S48 5 99l
1elAlsh 2ol 7t 29l
2% 4o

zy 4%,

A g, Hl

A%, A4
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wokth 1 Ak 289 FEEH] 3827 4
82 TR v BE AR= A5Vt ¥
of, 298¢ Fx Zgo| 7P¢ HHI} =FH
d 3

°

AR UBNH ol IR ik

o =
T A4E 7= AR AEE, 8] T
(<

= |

E 20)A BE ule} o] 2AAL s|Fow

3 =Arge gty B 4 AW
7+

(x?=469.815, p<.001), AHd =2} =89
d< Aol A#SH= TLI, CFI, RMSEAT
TLI=.951, CFI=961, RMSEA=.036Z4] Zlgt3}
g siAE 4= Qlth. Bk ofyel & 304
Hi nkel 2ol &4 HAEY 89l FatF
T 405 BT A3kt 34 2ol A
e, o e, oo et addx B
8JA737F FLEFA Gl A, FeHFL
*J(configural invariance), 2F3 ZA 5 U A(weak

. . < = . . o
invariance), ;e SAF5YA (strong invariance)=

X df/p TLI  CFl  RMSEA

469.815 / 219 /.000 951 961 036




1A}

o

s

A AF(=51, p<onF

31489 AE(=28, p< 0D %

i

=

SRR

=13
=

s.C.

B
%0

X
N

B

=

NP

A

]

AT

13 2, A7 BF 29} 39 AolE AT

=

ol
7158} A}

FSATE

°

(=18, p<.0l)= A
1

1, 2,39 AgE A

=
A

sl AA

<

A

A B5=.22, p<.01)

31539 BB(r=18, p<onT %
§ o

1

kel
o

1A13) 281 A %(=.19, p<.01)F}

R0

o|

=

o)
ARG L BT

‘?‘51_-
15t7]

Uehd W, 8] o] ASE HEse 9
o

A0 2 JeEPthAx? =27.603, p<.001; Ay?

= Hath
slo

=

5 sl =15, p<0ol)

o] FAH)

7]
#

A51
147
107
.090
210
138
.060
.062
046
.059
.208
199
.088
.098

.59 1k
497
JLT7EEE
G111k
S17HE®
415
T78%*
A0k
.633%#%
TT9HEE
T 26% %k
T35%
613%%%
.888*
.850%**
682k
29Kk
.818%#*

=

o
[¢)

=

43 3
A5
st F
A3 8
A Y
=YFEHAF
AL A 8
Tl
=Y 2
=Y 3
T4
T s
T 6

1

i

=]

]

HEEER TS
R

]

T

2z

2z

=)
)

L7]
REE
P7]

A
&
&

]

T

z

z

W

xr
o

s

(¢}

47 =

.081 =

43k

= Yept,

54.789, p<.001)3).

.082

S11FE®

i

4qr
_UT
il
"o

veel

X
X

o]

Njo
2y
]
(@]

.088

.S5G8k

°
=

FE o

=]

63 13 22

sHoAct

9

R

]

. #Ep< 001

=

of

t
wp
W

~

;OL

of

)

o
N

Pl

R

Ll

=

3) AT 204 B PHE B7]

7] 2o AZE Q7| %(=.14, p<.0)}
- 179 -

8

]

kel

[e]

.



g
¥ 4. A HolE Zto| Al A1)
44 Z1A+3] A A4 AbE] A F44- AR A g
Haty P95 3y Y5 Sk Asz  HEY Pd5 I} dF
Mz @z D D D Eh @D
IA44-HY AF
&7 &)
A3 A3k &)
CHIES .
Azt 7=
@ 142 .001
A dee
@] -.027 033 77
34448 Y s
e 514 -.029 200k -057
A3 A8 &
@) -.057 283 184 187 -.094%*
4 T
@] -.087* -.059 071 023 015 153
MSD .06(.48) .01(.49) .01(.88) 01(87) 01(75) 01(.78) 3.23(.87)
. wxp< 01, *p<.05
L. AFEH 1, 2, 39 MY X Z¥€E Ao| AF
2y X’/ df[p TLI CFI RMSEA
ATEH 1 527.209 / 226 / .000 943 953 038
ATEY 2 499.606 / 224 | .000 947 957 037
ATEY 3 554.395 / 229 / .000 939 949 040
23uln AN [Adf ATLI ACFI ARMSEA
ATEY 1 vs 2 27.603%%* {2} 0.006 0.004 -0.001
ATEY 2 vs 3 54.789%%* [5] -0.008 -0.008 003
. #Rkp< 001
HEY] 35 7] @ Hade A4H 17 o BH FFES WA LL=157, p<00l; B
To] A Y HAE AoE YET =158, p<on, 7] T AFH HsrE 34
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Academic Norms in the Development of Behavioral Profiles
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Youth become increasingly concerned with their social status during early adolescence, and their social
status is predictive of their academic and social functioning. The current study examined the longitudinal
associations between two forms of social status(perceived popularity and social preference) and
academic-social behavioral profiles, and the role of academic norms in behavioral development among early
adolescents. Participants(N=736, 52% gitls at W1, N=677, 52% gitls at W2) evaluated the academic
norms of their peers, and nominated peers for various academic and social behaviors as well as social
status. Confirmatory factor analyses supported the two-factor structure of the behavioral profile:
aggressive-disruptive and prosocial-engaged. Controlling for behavioral stability from W1 to W2, structural
equation modeling indicated that the aggressive-disruptive behavioral profile at W1 positively predicted
perceived popularity at W2. In addition, perceived popularity at W2 was positively associated with both
aggressive-disruptive and prosocial-engaged behavioral profiles at W2, whereas social preference was
negatively associated with the aggressive-disruptive behavioral profile but positively associated with the
prosocial-engaged behavioral profile. Furthermore, youths’ academic norms at W2 were associated with an
increased prosocial-engaged behavioral profile at W2. The current study underscores the importance of

social status and peer norms in explaining adolescents’ behavioral development.
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