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ABSTRACT

= A7 7] Bade] A4 AR KA Eﬁ%"e‘% Ak, Xz EAA
AR mzajdo] ZHle] AE, shd R Atop JHFe] aE folugt ¥ Ed*é% 4ol
A, 22 Azt WAA RA] Zzopdo] o2t Fade] AR iE, 544
H 9|=0] P52 FAURt AfolE Hol=A] FEsAH. F 71489 i%i*ﬂ st
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Steinberg, 2014). AHL2 E2 U Kl—?‘-—;}
< Al A BUiAl
st 150) ARl S48 TS Bole
=lcHParker & Gottman, 1989: Ruble & Frey,
1987). olofl wel, Eejot RS AtolojAle] ME
T(acceptance)?} Q17| =(popularity)’} &2 XA
HEoA £Qst WA & Syt E]1(Shin,
2017a). Eeet APEL HAdo| sHxlet &S 3
59 220 ot IS vAA HoHRodkin &
Ryan, 2012 Shin, 2020).

obgol Aad £7]2 AU HAM, A2}
AV Al tisll F/dst= AtelA &7I(social
motivation)?] &AL W= =t 2], 9]
o wet Bave] e welel Bate BRI
AL P5L SESE YA OB FYE] AR

(Cillessen & van den Berg, 2012: Moffit,

1993). ZAAR! PF2 o A 3FF(more
cool) 0=, oY Oﬂ 5}% JEolH ZAte]AQl

s> 2 Al 3@ (less cool)2&2 AR
=tHGalvan, Spatzier & Juvonen, 2011; Shin,
2017b). e MaudSo| 7ol YA wsle}l &35t
w2 Bafo] wate AFSAM FARIE S
Zastn BARY Sl S7kshe AREe Bl
Al "@tHKiefer & Ryan, 2011). o|2ist A|7]& A
o, 48 Fads2 ARA e A8 Aoz
HE oshs 250l =0l Holi
(Liem, 2016; Mouratidis & Sideridis, 2009), &
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E?_]D}(Rodkln et al.,
olaigt 71y} €7do] wHsto] BAS
ARl AMR)A Psor TSSHA] ofal, RIARRARI
P2 Holz HAAHEE QHRyan & Shim,
2006; Shin & Ryan, 2012). o]x™d cjofst gk
d2E ofso] FAad £V FUstHA JFoh=
AR E719F ARR]A TiEko] Walyl 159 A
S50l Djxl= FZol ol Fulst ZHAXT
RS AJA}SHCHRyan et al., 2012).
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9] mizK(social learning context
tHHartup, 1996). F|2o] s> A
ol A A s ol wAkel EZ7 A UlA|
L dg(joint impact)S AHHEE=M We HAS
71€0]x QJtHo: De Laet et al., 2015; Shin
& Ryan, 2017; Shin, Ryan, & North, 2019;
Vollet, Kindermann, & Skinner, 2017). SHA|gH,
oj2|gh A4=9] HiFEo] ¢ Fsol =A

F Q7] miZof, FAadY] ARelA A3
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G5 wgol glof WA B E
)} X](relational support)7} O]X]=
= 25t FREo] gt} W2 ol 49

AFS2 Aol wA B E2jete] A
oA 7= AlY(closeness) X FAA KA
(emotional support)?] A&7} 7fjQlof we} x}o]
£ HYo]i(Furrer & Skinner, 2003; Hughes,
Im, & Wehrly, 2014), o]2{st 791 7t #Al9] 7
go] HF oA B QQlojuf AEZA @9l
oz Argstrtu AYsttiLadd, Kochenderfer,
& Coleman, 1997).

A}7] ZAA o] 2(Self-determination theory)o]]
o2, PARQ AAE vigoR xekgw oo
Ae WAE Bt Ar sk A2 Qo] 7|2 A
2] &4 & sho]tf(Deci & Ryan, 1985), A0
dhet Ziole] Alel 87t B30l F w, ARlEal
el oofA Aol R Ml PEL sl
5= AH7] 71Al|(self-system process)7t &/dst
HtHConnell & Wellborn, 1991; Skinner &
Belmont, 1993). Ryany} Deci(2000)= x}7] 2
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SEEREIL:
A AA7 o] Alels Ag Yl gojoj

S|
Id3re oAty 15t Qi Ryan & Shin,
)

2018). TGEI, AU, DY ALES upHoR
she WAl BAA AR Jados solg At
35 s AgoRRE Fujsplurt HIKo=

L7y et AHE
AR AA7E 259
A4S gty B gttt Hughes &
2006; Luckner & Pianta, 2011).

O R, Hadol EjRuE] A
AZke A, olelat A7k BAR AlRlE Hau
o] Afeld Kg Y5e HAste MY A2 AL
St 9tiBuhs & Ladd, 2001). E2fof|A] A}A19]
2Rt @42 DIk (self-disclosure), XlAlst
o025 Uil #RIstt(validation),
£aRel 599 Fuwe A L spte
A7 BAA UeRt: S4olm, ol Fado)
MeAQl W a3 JFL vlilcHladd et
al., 1997). vttjg, E2f AtolofA o] ZFolut A
oAl APR]A HAOIA Y] 4]
(social alienation)tt HjjA|(exclusion)= ©]o] x| 1,
ol FAado AlRA e Agg Agtsh] tlE
of Ate]A Ag ofs ol Fofrt "Hok4ls] g,
2019; Ladd & Burgess, 2001). HAado| Eajz
we| AREAG 1EYE 9T AL, ol Fad
o8 oloIF £ 4FO YRS BUHS LI
& wob ofja), Aelx §57a FAelA Y5
OrstA7|7| = KA1, 2020; Kingery &
Erdley, 2007; Parker & Asher, 1993).

o|Ad, W2 Al AFE2 AP Ee EF9

Az o, ot x|z
Arted gss FAlst

Kwok,

k=

AAA o1

& sge
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(optimal) AF2}H &S Y5 WD e B 7
ole} ofAfel £ 4 QIck. B Aol E wAlel E
oo AAA Rlgat AR AlAE PEE Fa

A7g oz Ao ol U Sl o
Yol Zhele] x|ztste &bl 7HRl, Aol of
URE, WA W NS K80 SH)S A
ol T HEg mgstel ol x|ztst

AR KRS AT EIA} QM.

4> o 2 o2
ol

bal

|ZHE 2AH X|X| ==aty
wAF R 2ot FAEY WAl A SRote
ARR] AL BiEk(of: wA) UloflA 717 miwoll,
3 9]&A9l(interdependent) £4-2 Ho]7] oA
ot} &, wAteb AlYUsty 7k ¥AE /XIS
+ Bade Biade 3AA WAE F/dste
Tl AtoloflA M=z w=7f
et al., 1999). F4 o]
gt AR e AgE =
T2l BadsoZ 7HARer WA Jhsst a5t
BEIL Ha, AuRlog gl AojoA e B9
Ao g drol=odX]|A EtHHughes et al., 2001).
w4 ofyz}, wAtere] Alet WA= AAHER

stoig 3WAQ Aok gt AMIZHE FASH
A

S

O O 71w
sha, ol Th majol MLAQl As Aoz
olojx ®lof FHAel WA HAsp =t
(Hughes & Kwok, 2006). &, gitj9] 7Hex =

al
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A5, FRE, HE

° AT 2Yshl BHY 4 AL Zolck.
wh, AAdo] @ Swel TAR wete] op
2 BsP] 93] o2 AR Weto] o ol o

(Burchinal, Peisner-Feinberg, Pianta& Howes,
2002). %, Aado] WA} AWsHL Tt B
FgdstaL AT %2 F, Eee] Al o
Sk Auge wisl
Sl 2, £S5 AtoloflA Adow=rt a2
oAl Xohes FAadS WAl =gt
st ojx|gtoan WA AxE SEat
5t 5 9lg Zoltk. of2jgt TR
1ol AAESAIN S5 UERE
o, JJE ThREe] AL WY
(variable-centered analysis)S %-of
AN B85 ATE7I, Aldiz 4
P BRolch. B ApolHE A F
(person-centered analysis)Ql AR 2 b
(Latent Profile Analysis: LPA)S AR2-35}o]
T Thue ASuA Stk
Fyskl, 2 A7t 7] Jado] walel o
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odof et &)
88 Ag Ysol
g Zolt.
1} g 49y
AABE A%, BAY U 95| Y52 AFY
Zlo]t}(Kingery & Erdley, 2007; Ladd &
Burgess, 2001; Parker & Asher, 1993). FEsh
M ApolA £7] Aade] WA AKY 25
U AR AIRIS Ale] A W qHe] WA A
¥ 9 P we} §ojo]at Aol S o] 1 (Furrer
& Skinner, 2003), 7gad] Xtot 7HEO] £50
wfe} B ARl S4o] Deblrtn waewn
9Jou2(Gest et al., 2005; Hughes & Kwok,
2006), 2 AqoM= x7] dade] dE, ohd,
A ARRIA Kjot TiEe) o] AJZbH AR
nEndyt Fojujst WA/YE Hol=A] 4%
& Aot} AR AmE A4 A o2
FAmy

sp7] ol sjQlo] Bol At
SoJ0jat Alol2 BoliAl A%
qe YFozt Yrdo A
ol fEAOR HEolgt
paaXe1d

re 12

5%

AR

A7 2/ 1 57| J4do] x|7HE AR x|
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wolzo] Bwst B o2 e,
BAe] FAE A9
AP SPgolA] TS 7hRl

RN
Algshe FJE=Z Johnson 5(1983)0] 7Hdsh

A

FJE
tjo

The
Classroom Life InstrumentsS AFEst 75t
t}. & 47j0] Bafog olzojoni(d]: “HAde
Ut Lol oheg A olsfstalc’, “AAde
Y ojzie M), £ Aol WA 8|

Z(Cronbach’s a)= .860]3)C}.

warete] Aeze] HEs
Skinner?} Belmont(1993)7F A&t Teacher
AHgstel SRSl F 47l £
sfog o|2ojx 9lom(o]: “MMdi}l 3
o, & Ut 2D ook L),
Ao WA FRIEE 700191C).

Involvement=

@Atere] WA LAl x| 7]

o] mAtete] BAOIN Ll 2] shAlE
Harter(1985)71 7i&st Relational Self-worth %
=2 AHgstel FAstAc & Sl £Fo= of
Fojgonj(of: "My A A o Ul =
St g @ e o U A MRS AR
2y, & A7olA WA PR e 88091

ALl AbSRER &R

WA sHIEQ] gl &8st
ZX5= AL 2 Ryant} Patrick(2001)o] 7fetst
AL&-5Ho
ZR3519ct & 4719] 23tog o]0 on(d:

e W ATET @ oi=sin] FHsletn

7t AlERIg S

The Classroom Social EnvironmentZ
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A5, R, diE

2 oA WA gRlms 740]9ct
AR 247

atxjo] wels Atolof jAMOR A|7Hshe
AF3] A 01 Goodenow(1993)7 7l
Psychological Sense of School Membership&
A8t &24519c £ 1823 &5 wA U w2k
oA AHgEE 5%}(041 U h 92wk &
ol = Zlo] UR £ BEsH)S ARSI

© Aol WA ?ﬁl L= 730130

A7
L= o=

ol:

SRR £ 43 G

Eejote) 2 RGOl Uehhe oHEut 259
222 Brand £(2003)o] 7§&3t The Inventory
of School Climate-Student?] s} Mg ARE
sto] FAstt & Hle] 2geg olRojF o
(of: “AltEo] ME AFsIAY UFTE o=
), & AolAo] YA FA] = 780] ULt

AL o7 HEe

&Ao] Altete] HA|A RSk o] 2 gt
Z52 Asher®t Wheeler(1985)7} 7§2tst The
Children’s LonelinessE® Apg3sto] ZA5Hgict
& 719 Eder ofofFoni(o: "Ue

[a ATgol Uek), B ATolq]

A7 A A

stAio] XL TAC Parker@t Asher
(1993)7F 7H¥stil Rose(2002)7F RHEASH The
Friendship Quality QuestionnaireS Ap235}oq
=X} sl M ZAA RL A BA
H A7 e Ao = b el Aez 14

Alo
=22
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2 R A% 3}

g Ul B AR8eIgn, ¥ ArolHel A

2 Mol 90, ¥R A

o wen Y9N WSl e SYsl st
5 AFg3c

Eajelo] BANN Lrle A7) TR

spjo] mafleje] TANN Lrle AP] ThAlE
Harter(1985)7} 7§&st Relational Self-worth =
=5 Agstel S5 & 5l 2goR o
RolHoNCl: ) RS W g el Y
A7 WA 9de
), & Aol UiA

ot 3ol sl A1Ztshe Atobrid
Eccles®t McCarthy(1994)7F 7lgt
Agstol 5%
2atog olgojgonid]: Ut
AP sk "oy, U AR
I5] Zfojol= Holt}), & Aolx YA 2R

S o

Academic Self—concept ESle=

NLERITE

AHA19] ARSIA 53] tisl] A2 she Aloid&
Lord, Eccles®t McCarthy(1994)7F 7§24t Social
Self-concept A &2 AlRsto] A5t &
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Aol 2
A
o), £ 9

Oou

2 olzogoui(e]: ‘Ut A7E A

oI, U Fg R7E A per

ANeIE P

ERlol] £82 74 BEHQ HEg Hsts
XA 352 Cassidy?} Asher(1992)7} 7Hat
Peer and Teacher Assessment of Behaviorg
AHgSt] FAsiet. & 5719 EdeR o] o]

Homj(o]: ‘U= mjo A™slT}, ‘U AREe
AR gotE), B Aol YA %xlgt 82
o|9ict.

—’r\—ﬁ 11153471‘—} Ate]Ro g HIAIE St
=5 AN FEY 5474
A AN A= CFle(1996)°] et The
Children’s Social Behavior Scale2 ALg35to] &
st & 4719 2o olZojFon(of: "}

onﬂa D A5t o]of7|5HK] U

o, U tE H7E SEc), # A0 U
5 grlse gaolgr,

1l dojxloz BALHE= JAA 3474
5(1995)0] 7j&st Interpersonal

A1gste] I 5 3

< Cairns

Competence Scale&

el ggee olgelmectl: Ut WS
eRee I, U drEt o g,
2 Aol WH Al 8001°*E+
9_]50] 8115.

mafoh A7k Bule Zuct £4 Qe 2]
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g2 WL, AN SES
o] L] QEolsi52 Gazelled} Ladd(2003)7}
=2 ARESt S5 § 8719 &
2L o]FolFoni(of: "= A} Q= Zo] o
20, U AAE AR EET), & ATolA
A AR == .820]%00

N
=

19

B
&
2 r

Xtz 24

S 2 A9 £ Helso bt 7
(e, BEUAL Q= Aw)el WHel
SPSS 24 m=2 288 o]fslo] Bt
2 WA R Eo] AR AKXt P ¥
Arg uigoR Anuznde wa] Sl
Mplus 7.2 22722 o|gslo] AmjnRm e
AAlstat. MLR
(maximum likelihood with robust standard
errors)2 =4 WpHo g A1835t9=d|, MLRE X
W Vol e AEAS AT Aaw
otk APgol gltkMuthén, 2004). &
Aol AR HlolE7t sAEo] 7 shaof Wik
El(nested) #Lxo0]8 2, Mplus® Type=complex
9} Variable ©=0]9] Cluster 348 Alg5}o]
BEQA 24 Al YKE 152 wtelshA shaict
Arjmene] 42 Axsb] s, mamelol
SAHoR sio) Alrd AV HEe w

=
=
e AW WA B4 Wue Algstaon,

L.

L3
£ IL ox ofn
Y

21‘

oo ri
o 1o

ol
rﬂ

0%
. sl

(Latent Profile Analysis)<

e
3% 4

Q Agte X|Z4, CdEZI)(entropy), ZZItU9]
h‘ﬂ- H]_é_ o]ioﬂ :L7-]o]- OHM 7]-5/&4 %% =

oz Eslel A% 23 AYstUch A
ol AIC, BIC, adjusted BIC= £X|7} HE&4
Fo Rgoe WFYL, 279 AS Wit

Egmt 04 19] 3 & 1o] 7ptess At

}m_li;n:;'.'og-lﬂo&-b
14 o

2 |

-

|
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A5, R, diE

stA ASol

qPeg Wik, A ol S5t k-1
meaty wERt ) TP wE)o] o
Q45 7108 sfAMSIHNylund et al., 2007). o]

gol AR Ag, Zeobdd] vlg, oo <A

3t aiMe E3dog vajsio 2EnyPS MHs)
ACY.
ooz %7] Aol A¥ a4 sk o A}

3|5 xfo} 7pde] a0l A|7hEl AR AIx| Ze
npdat gojujet wAGS AYEAIE AEs] Y
8 ofst 2AAE 3 HEA(multinomial logistic
AAIatect

regression analysis)& A A
Mplus®| R3STEP 2jolg Abgstol =] 33l
o 27} Al meny B} welsia| EE 519
CHAsparouhov & Muthén, 2014).
opA|Rto 2 skl xof ZHQlo] &5t #AA
meuolo] we} Afelo] Holt A AS 5
o] golujst atolg wolex] AEsl] sl 7ol
Ala72A(chi-square test)E AA|5}3 T} Mplus
©] DUSSTEP WHolE AR&ste 3T
(3-step method)o.2 m=2u}Qlo] wE HOIS9]
HA4S FAStL Rlo]lE& ALY tHAsparouhov

& Muthén, 2014).

H]—H‘:-]]
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S AN A ) A1 AR 2 AN 4 ARWA & lolkdtix 8
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R RN § AR 2 N /AN o Y 44 T ket L
(cEn
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R A o elely ke e lxly
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7} 2.0 7.0 ol5t9] 7EE F
S0 Rart gyrmets bge $EAIE 3
2 2ZIE It Curran et al., )

WS ATEH, wAR} £ AN X|XF
Sk A A& &, wA] J2ARE 15 Al
& @7lo) ¥el BE Hadol Aeld AS Ysut
Sol0jgh TS BT ofF RAN Ee) AEA)
&2 ARl YHAl 778 Hel2 AAR|A
A (s >.11, ps <01), TAN 5474,
WA AN, S0l W WA FUS(rs >-.09,
ps <.05) UEtHCE dhH, B7gA T2l Ao ArE2
AAS)R SET BA AR (rs >-.09, ps <.05),
AR 34, oan 9jgo] Bzl 7

A Ae(rs >.12, ps <.01) YeRICH

oY
_O'h
0,

(@)
E
U

ox,

X|ZHE SAA X|x| ==argd

AL EoAEA S AAIG Zit 2y e A
g x40t meajdo] ulgo] X 29 Zo| Ut
weh AICS} BICE A7} We4s o o 2y

=~
oz xE} manelo] 27b Svtstel o Bt
g yo] P42 Yasts AYS Holnz Za

Zo| £3Elt AHS ATSYC,

zzujole] 471 Viold Vi F1e1ge o
Vg B4 Bo] zlon], PN M2 FIeI%S
W AR g4 Bol 2 o= uepdc) )
oM 57h2 71 et Sl 6712 3713 o
A4 o] gasirt. memy pgo

Az

!
=
N
>~
™

\Jmo
=) _o: | o
Y
=
ne,
=y
foe)
3
]
N
>
2
‘
NI
)
o

AP S Wk LMR-LRT 3hg AmE
nz20td Vg VIR Z7HAIZ] ARl &
A UEehdch ZF 3ol 519 Ak u]ge
IHEME o 571ef 67 Zem] @ 7
2%t 3.9%9] F7|7F Ahe shy] ATe zdlst
+ Aoz U ol Xlmaat 7t Zauty
9] o]2A &7 ¥ s 7HsdE SEAReR 1Y
stof, 4719 memole o]Rojfl RYPZ FHF
Foz ARs.

A% 299 A mzodit fPE S84 1
d 11t & 30 XSS A WA Zeapde
o IAA AX](Low Relational Support: LR
doz 9 =m=od F HlEo] 7MY

)
)

o

1o m o e 4 b orr

ol

>

w

¥ 2. EM=ZzOoY £+ ZYS 9ttt 2 Mz X5 (N = 714)
zame B4 R Lgula é}gm_grtg
> AIC BIC Adjusted Entropy =~ LMR-LMT Ao/
BIC H]&(%)
2 16373.76 16501.75 16412.84 0.82 <.001 63.6/36.4
3 16132.16 16305.85 16185.19 0.87 260 63.5/5.3
4 15972.18 16191.59 16039.18 0.83 .360 52.2/5.2
5 15858.10 16123.21 15939.05 0.79 120 42.0/3.9
6 15767.83 16078.65 15862.73 0.80 613 34.2/3.2

Z. IMR-LRTE pgte AAISHAS.
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0.5

z
A o5
ES
-1
-1.5
-2
2.5
> \ X
K ’i~\% \O\;é ,)\’9 4)0/,'\7" v ,);,?0 ,9\% \,5—/,\65/ o\ﬁ'é /)\)ik
Q“/\ v \{)\ % N4 )_\)é’ \0\/ X 4 \O\
ar 22 'fkﬁ‘ )é'f)\ )ég% N P s ,fxs.
N g & & N & R +\ 3
R X \o/\ A R > X
» ¥ /&\“ %*0 >
a7 1. 7| Hadel Xz HAA XX =2
(n=37, 5.29%), BAISL E2llo] BAR A|xle] 4% A AK|Y 4FL Aubsoz wou}, mejo] 1
BE Ol e =42 ugrh fiRwe] MR A AXY 4&S Aoz e o] e xe

AR AR R#oflA 7P 2 A4S UERA W

9, BN o) 4o AgoAE Y B Ae
2 ugth &£ WA ZEode BEo WK A

A](Moderate Relational Support; MR) G302
Re] m=ud & 8]0l 7MY =UaUn=37

52.4%), wAtet E2O] BAA X9 252 FIt
Hee vepdct @Ak wAA xlxet gag x|
E59 78471 00 JPhe BFS wole T,
At A EE(Zg4= -.41)9F E2fieto] TA|o
AN = &P 7IR|(Z8%= -.44)S msHSt Ea)
o] A AR AmolA FoiRez @2 F4E
Hck Al WA meode E2f S AR A
Al 530 2(Peer-Oriented Relational Support;
PR) 13.2%(n=92)°] Bl&S AHAISHCE wARe] A

w

journal.baldal.or.kr

njolah PEEE SAoltt ] WA Zenjde
S IAIA X]X|(High Relational Support; HR)
Fog HFof AN XX 2o ojo] &
M2 =2 vH]&(n=210, 29.4%)2 HACt wWALR}

E2fo] WA AR S0 BE Y 2L 5

rE do i

2 BYh BE IAA WA KA ABOA 7}
A} e HAs Ui vie, BAA mo) A A}
BolAlE 1 we Aas B

sta, Xtof'Eat 2AY X[X| Z2ntd

dado] g, ohd, o % ARR]A Aok Jig
of »Fo] AlZE AN A|A] Zzupdvt [o|o]
gt HRAgS HoleAl AEsh] sl °d =A1A
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3. XZE A XX Z2ade| JesA (N = 714)

nEny ] nEny 2 mZEad 3 ZEny 4
S WY BHEe wAd B FH 0 w2 WA

2|17 2|17 A A7) 2|17
(5.2%) (52.2%) (13.2%) (29.4%)
M -1.08"" -0.08 -1.07" 081"
2] A A9
SE 21 10 17 08
M -1.217" -0.18" -0.78""" 087"
A7 A
A} SE 18 .06 21 08
A7) ) M -13277 -0.14° -0.94" 0917
AR A ] 27744
SE 25 07 39 11
) M - .46 -0.14 -0.56" 057"
AR R
SE 25 07 2 11
M -1.52"" -0.24"" -0.42" 086
ABlA 247t
SE 17 07 20 09
M 80" 0.15" 0.31 -0.54"""
244 Eo) A5
SE 29 .05 20 11
3 ) M -1.69 -0417" 049 074"
A7 BEE
27| SE 36 12 15 07
M -41 -0.24""" 0.04 045"
A7wA ] A
SE 18 .06 10 09
) -2.047" -0.44""" 053" 0.89""
A4 9] 271714
SE 39 11 18 04

p05. T pCo1. T pooLl.

ol

4. X|ZtE AN XX Z2aplol| chet oY, stA, Xfop /el ohe 2X|AF 37EY 2

—

Kl
J

e WA Ax| E2f 54 WA A7) =2 WA Ax|
A BEQAF &Y As  BEQA =Y As  BEQA kY
A (0lA}=1) 09 32 1.09 38 36 146 37 32 145
shd(6ahd-1) 55 58 173 -.67 52 51 -13 39 .8
stiA Alo} g -.25 37 .78 -.29 34 75 Soexx 15 173
AVS|A Alob 7id -1.43+xs 35 24 106+ .35 289 119 .18 329

%

L EART: BB BAA R|A; pe.05. “p<.0L. p<.001
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g Sl7RAL UASIEON, 1 ANS & 4o Al Uoll 43 JhQlo] JbF M AN FEL B
Asteiet. 4740 Zend F BEo] AR Alx Atk %S WAR AA(HR) Leaio] &3 Al
(MR) Zeoiale F4 AHoz ASsiEch A8 o we AR AALRY 250 WA x|
spde p Ax) uwu} Sojujgh B (MR) Zeojelo] 43 sfolol] ulsh FAkeA BE

8

T2 FulsHAl HEoftt vhd, k2 S U

J—_’} _I\_%

o] g ow qewq b, st Ajol 7] 4Fo] ojulshAl E9kon], TAA
|E| =Oo

i} AIRI(PR)QE =2 #AIA AX|(HR) 2ot &

M ool BRYE HEC P

Lo
15
T

A Aoh el w2 4% 28 AN RA UHI2 ARH AS e oY RYulet &
(MR)Et =2 dAF AX|(HR) meopdo] &3 Holx] gttt ke $4 IAA AX|(PR)Y &
250l § =UTHp <.001). ESh FaEY Aleld  BAR AX|(HR) Z2updo] £t 712 w2 H
K}O} Mgl =5 4% 28 A AIAIMR) AR AR|(LR)G BE ] #AA X|X|(MR) Z=zot
Z2updof] Hjs] w2 WA RAHR) E2 & Dol &k 7iRlol] vlsh efE0] ¥5Y s+Eol 7Y
o HAA RA(PR) 2o £ &80l § & UlsH #2 Zlo= UERHTh W2 A KA
< gH(p <001, p <01), ¥2 TAA AA|(LR) (LR) Z2opdof] &3 7l 7P H2 »&89 A
Zzugo £% &2 o W2 Zloz YEht  ARA s M 22 e 5448 R e

p <.001). AeS Eoh w2 UAA lel(LR) Z2utdof
o

—

AN X|X| Z2odnt A2lH Hg WS %
o= UERHTH lﬂiur. *J*}QW RLESLy #74’84
2 AR RA(LR)>F BEo] TAA K|A]
o E}Elr Eled 59} Eled “e*oﬂ 7H°JO] Hol= AIA}  (MR) Z2ujelo] &8t 7|9l 7t Soju|st xjol=
oA dE 5448 H 0] Fsol FAulRt A UEUA] Aol
FA%S & 59 & 60 A
< A AX|(HR) m=ot

¥ 6. X[ZE 2AH XX Z2odo]| mME ARN HE s gt ZEEA (N = 714)

U2 BARAIR| BEo] IARA|A] Eaf ZA TARRR] =0 DARK|A|
(n=37) (n = 373) (n = 94) (n = 210)
ol & | sl s & sty ot s & sl ot s % s17] ot
AAEA s 2.70 (0. 5) 2.97 (1.01) 3.20 (0.56):3.32 (0.66) 3.54 (0.70):3.44 (0.95) 3.95 (0.67):3.72 (0.73)
AN 544 2.32 (0. 95) 2.64 (0.96) 2.34 (0. 77) 2.38 (0.82) 2.10 (0.85)52.31 (0.95) 1.90 (0.94)52.04 (0.90)
A¥Y gA8 259 (L. 01) 2.58 (1.05) 2.55 (0. 78) 2.64 (0.78) 2.41 (0.88)52.49 (0.95) 2.15 (0.98)52.28 (0.91)
olgo] B 327 (L. 14) 3.02 (0.94) 2.38 (0. 96) 2.34 (0.98) 1.74 (0.76)51.78 (0.89) 1.53 (0.87)51.67 (0.88)

journal.baldal.or.kr Vol. 34, No. 1, March 2021 | 33



The Korean Journal of

Developmental Psychology

£ 6. X2 N XX Z2ajelo] mE AlEIN NS @Eol Ao| S AM (N = 714)
=7 A HlW g H19] Ao AF i
BE TAA 27 1.645
22 AAH 24 T 4 AR AA 3,955
=2 IAH A7) 12.373"
AEA BE T FH BAA A 2,614
BHEo AA 27|
2 IAA A4 43.783
F&f 4 TAA 27 =2 A 27 1.801
overall test 65.591""
HEFo] IAA 217 2.539
22 AAH 24 T 4 AR A 2.251
=2 A 27 13.154"
AA A4 Fef FA WAA 27 0.197
HEo] BAA 27
2 BAA A4 14.392
T FA TAH A =2 IAHE 27 3.298
overall test 21.080""
REO PAH 27 0.144
w2 WAIA A7 T FH BAA A 0.133
=2 IAH A7) 1.312
dd A4 el A 1] Fef FA WAA 27 1.74&1*
=2 A4 24 26.462
T S BAA 2A =2 TAA 27 1.466
overall test 27.218"™"
HEFo] IAA 2#] 8.500"
32 #AH 27 Fef FA WAA 27 214397
=& AA A7 42.802""
QlE0] FF Y Eef $4 #AA 27 14.318:
=2 TAA 27 35.043
T S BAA 2A 2 WA 24 0.000
overall test 63.988"""

"pc05. " pCo1. T pcool
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2 o]2X Tz JfiQlo] BRIy AZAE
S WU} sh= 7]2 Ag] &7 Q)

. Baumeister?} Leary(1995)= 7}jol&
st BRIVt X|&Ao]l1 G779l
Algtel= 7] A2l 845 71K
H“iq ojg] o|2X mHloA F-FA
2 AL A4 digh 7i%19]

ol 701 53D o, AR Rl 2
pS|

19
lﬂo{x

Jo

ol
-

ol

L ok

ook i
RIoox 4 L1 X ge

7%]—

Aoju AZARl P AL sh= A7] 71A|
(self-system process)?t &AstEltt= Zlolch
(Connell & Wellborn, 1991: Deci & Ryan,

1985, 2000; Grolnick & Ryan, 1992; Skinner

& Belmont, 1993) ==, AlRE & %1% 593t

©

A SIEID ol 5 VA ohe FaE Aol
E]7]% shHSandler, Miller, Short & Wolchik,
1989).

i1 ARAQ gt wAA

Wills, 1985; Dakof & Taylor, 1990; Sarason,
Pierce, & Sarason, 1990). Al2]&0ist EfQlo] A}
Ao} Zol Qlrks W 152RE WAN A
2 uby 9Jr}i sjolo] x|zke Algjxlog oy
Aol AEe]Ao] et BE @glo] k.
of= 4 HAHg tjatoz st HLoAx shwe}
LAOA] FjQlo] A|Zhske Ad7hat BARQ A
7} 250 Hgd oAl YT SR BB
I (Anderman, 1999: Eccles & Midgley, 1989:
Goodenow, 1993: Roeser, Midgley, & Urdan,
1996; Wentzel, 1998, 1999), wAp-8HH F+=

Mo ri®
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2f 7to] FAO|A FhQlo] R|Zhebe a7t AUzt
gl %‘7117% ARlE A gE, 548, =t 3
QJE0] =of Sojn|st kS Frotu B UECH

(/‘\_15103, 2020; Gest, Welsh & Domitrovich,
2005, Hughes & Kwok, 2006; Ladd et al.,1997;
Luckner & Pianta, 2011; Parker & Asher,
1993; Shin, Ryan, & North, 2019). o]9} Z&
RS A G7E vgos, & AT ot
Had z712 Rsts A7lo] stadd 7pg

Qs Ewo]a %* 2 Qe Aje} EA R xw
o AfslA A8 FYFo] O]

10

e 4 e e

AR x1x19]
(compensatory) &utof] tfgt 59
SFATE.

x7] FAaE A4E HAA AR @
HEol WAA XA, ® A

LA A (cumulative

A A SRR
AR, = AR XX Q] 471x] maojdz 18
B Jog uepdth &l WA AR zaud
o &g % i%i% ARl EElREE] x|zhE 2
A R|R|Q] £ZFo] BT o 7oz LERFon,
o2 AR AR mojdo] &3t Fado] vl
FOAujEHA e A gEat G2 gAY
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ugiCh ado] walel Fo BERUE B2 4
Z9) WA AN RSk e @AF N Eefer
Yadel WAt 4 gEMQ 54 stk
e HolEth olg Sof, Eef AojoA
t =S Holn FE Lol Q= AR Aulg
oo} AAB)A P5S Holt Hade WAetE
 Wis eAlste Aol 7iool
ol &2 Zolck. 3

6‘:1 == 6-]»

o] = Zlo|c(Hughes et al., 2001: Hughes &
Kwok, 2006). Atg]& Ao} 7jde] 2%xo]
=2 WAA AA] oo £ =H50|
2 A5t ZAuwh HoR%, ol2st FAds2
gbo g ARR]A Alof Qlof =2 AW &
= Bolil, AR oM =2 fE0 A
AR fFOd2 ddsks Ae & & o =
AN KA Zzopdo] &35t ul
AA K|x]o] o]o] & HAHR =2 B]E8(29.4%)S

Mr 12 o o2 o X o 2 _|Hu

Arte Ao we Fadsol soldel wAA
ehg A7kt Qlrke wolA ohe AL B
o} = 4 9lrt.

U e WA AR 29 43 B
o e} Eaﬁ% RZtste BAR RIx|o] 4
Fo] BT e Zow 4&&2@1 te wAA
AA] = 2npelo] éi ol uls) -gojujshy

e B4 2 950l 2%
S usich B9 oheh, 0}E2 uEe) B A
Al mzujlol] 43t Aol WS Sojolsh
22 9|Eo0] Y5 Holt Zo Uehdh. A3y
L BARY BEL 2t 9

Jad2 wARR o2 RE
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A5, FRE, HE

BARQl vk2g Ee2|{gor|y, o] thA] BAS
Aol TAIS PAste=E THECHBirch & Ladd,

1997; Gest et al., 2005). WAl @ Efjo} FAWd
o] WAV = oJEAQl 542 AYB g, wAlet
o] TAOIA Uet= A5 EelisoiAl F7dAd
BEE Agsty =9 ASAQ A= 1

Aol J&ke = Zjo|tiHughes & Kwok, 2006).
APR]A Rtot 7 Eel aE0] 245 W2 WAA
ARl Zeopdof] £ &H50] Wip= & A4 Axt
+ 22 WAA XA mzapdo] &35t FAHF0]
Aebdo g ARSlA Ao Aplgdo] glal AfelAlQl
BESIthe A2 BoEth

l‘LI

b

7]2(social skills)o]

cagdE, W A xw menlo] &3
Hade BE mend F b e u8(5.2%)
2 Yepdch uj2 a4o] FadUxete JjQle]
Rgxlel ware s Haste] WAR A} =
ZAolebe e 1Y W, @APL oSo =
3] WAL 7120l ABIAQ 7142 SEL AL
Mol Y52 WY 4 Qs AEshe Zlo] Wast
At

Tol 4 WAA AA] maupdo] 43 Pad

K

AFZBE AZSHE AR ARl
o2 wou Eej2Re A2sts WA Al
e 7102 Ueht v, u5o] 1
AR meueld] 43 HAve @ALRVE A
r% WA ARle] ol Wit ol ek
WE] A2 WA ARl 4

AR O
T }2)]—

VS

vy

il

_|:'. 2 e L oro
4>
g
(o]

ol

L;% Aoz Uepith. Bol8de, Eo F4 B
AR AR majelo] 43 HAUSS B W
A A7 maojeld] &3 Padat vzt Al
q Ag s 220 o gojujgt Alo|F Holx|
ore wiel, wEO WAA x| maude] 43
HAWSe £ WAR AR X E2 FA A
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A AlA] mEapo] 43 Aado] uls) §oojst
Al =2 2E0] s BT ol FadY AL
518 Ae @ wdo] 9lo] maje] AX|} Al
5 ook AHz
L Rado] ke
Adoke o gl
(Hymel et al., 1996: Wentzel, 1999), Eajz5
B AAE AZshe Aade AEFAV} we
FEANE ASAQ RE5S Holoky BUSHRT
(McDougall & Hymel, 1998). Steinberg?t =&
£(1992)0] WHo] “Eef Aiuo] il Y
ol 7V AEst d2 UlRle EAlolt 2k 4
xol9E, £7] Hadslole Aiglo] Eaf 3 217
=3} &7 WUl AJZto] 37 S7keln, EHRR
Elo] meuo] oj9 @izstn ojlst R4g wol
o 2(Harter, 2006; Steinberg, 2014), 222 F

1Al= Aoz "ol
FTYRog, HA FAA A4S &6l AR A
Qe AMEold MY Aol Aue} ot
7R Z(Furrer & Skinner, 2003; Luthar et al.,
2000), =2 AN AA] Zzaopdo] &3 FJad
o 7}7@} KO xo] o

>
o

pue o 1w = i

A AR meiedo] 43 FAdS 7MY BAgA
Q BHE Holt e & 4 Atk £ @Al
o} EejREl BE 279 AN AN x|Ze

)
L wEo] WA A|A menjde] 43 Fadn
o} @ARRRE] WA AR ok BEDR|}E

T e Lo 250 WAN AXS AUt
E2) FA AR AR Lokl 43 Aadol

Hodor o AeA9 BaS HoRL, ol
g AR AAd) AR o] Hat of
AFgHoz Walstu, olo] wet e REl] P
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AR AR HE SasiRltts S HolErt
ot AR AR ool wet Fado]

NS s &0l felulet Ao7t sS HolE

© A7 A A" AR KA1 Gl et
]

= Ef=TE

20 vlsh 95 Ag

Qst efel

HEn)
ro,
o%
o
o
t
8,
K
o
rlr
ez
)
5
o
oP

b

T
)

id)
)

2
Pa)
Pa)

]
Pa)

N

N

ol

o
£ 5
|d T

H
o2
i)

p

=l

o] ButRor AR & ot

(cumulative effect)o]] Tjst 27

WALZHE] X|ZsE AR KK

FREREH =2 AR AXE A

WAL 2 RE2YE HAA XX
(]

AW 23

rlr
-
) jﬁ 0
)
kol ro
)

b
N

=~

)
A
g

EO
)
P ik
<
a1

]_

N

o

o =

tjo ufu
>

TN o

2 3

o

E

rg _|>,
>
1o
o
Pt
_O'I_:
3
Yo,
3o =
o &2
()
>
l'E .
o uju
o223 L2 o2 rlo

a
@]
S
i)
0]
=}
0
Q
frl
]
<
i
B
=
Ew)
l
ry
2
N
i
=
ol
==

(Goodenow, 1993; Furrer & Skinner, 2003). 1
B, £ AP e
AR AR meost goju)g BAYe wolx)
QS Ao} (ST, MBI Ao} )l 4%
o] gojujst BeIHS wWolx Aoz Uepgrt of
23t Ak Fado] Al A B &
At 9lol, 8wt toluct AllA wA)
gt ARz g5l Be Eed oge Fin
= Zg BEoRE Zolzt sHlltk(Harter, 1987,
1993).

shdo] Aado] 3t
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SRBEE R mr% Neld Hg wEel go
o]3t zfolo] ol FRa WS AR,
R e MRS JAL ok A, B A
A7) AaMe] AR A|xIoH ABIA RGBT
Zsked] Qo Ab] BuAl 54 W] o
L g2 Fhach mAb-sA 2he] B
Aadel AlRls Mg 5o AL WA B
sfgoz 3t gug olgITiA Atro An
sheshn ot WA FAe seke 4
Zolct. Eat, walel o) ooz ® ojE
F03 ERlojet & 4 9t Ruaueo] wAx
Tefste] Brt ClRE AelA wizte] i3
2 guut e Bad Zolch T, ¥ APE
F0 clolelg AMgste] 3] & Aadel Az

AR AR} sb] zot s Weol AlelA Mg

Jm

30 ox Rl oox ¥ o rr
wo mo wmu & O

[0

ARE

r

5ol lxlE FTL
Je, WA AIRE SERY 542 AYoe
Azto] B2 ol FEs WY 4 ks AL

nejg Wavt Ak 2% AFIHE, ] A
A
SHetinl, Ea wale A <
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A5, FRE, HE

of Aa] 877t 59 o) A2|AQl Wl 37
o WES stuxt sk Ab] 7L

otk J1E olgwt MY A7 Avet Ux|
o

stol, A=l 4 At F93 ERlozyEY 1
Al A|xlo] oigt AlZo] ZAQlolA] Fast Akgiol
A BE @olo] Hrke Mg PEUT AP A
v A7) Jade] 2N AR S A5 &
Aet7] ¢l Azl AR AIXS ARl A2
2 55 olshstn ol vgoR 3 HIH Y
o Waxe PRI}
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The goals of the current study were to examine different profiles of perceived relational support,
whether individuals’ age, gender, and levels of self-concept are associated with different profiles of
perceived relational support, and whether levels of prosocial behavior, aggression, and anxious solitary
behavior differ between different profiles of perceived relational support among early adolescents.
Longitudinal data of 714 upper elementary school students' self-reported perceptions of relational
support and social behavior were used. The results of the latent profile analysis (LPA) confirmed four
latent class models: Low Relational Support, Moderate Relational Support, Peer-Oriented Support, and
High Relational Support. The findings indicated that levels of social self-concept are associated with
different profiles of perceived relational support, and being in a profile of High Relational Support is
associated with positive social behavior. These findings emphasize the need to focus on perceived

relational support at a more individualized level.
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