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Aol gk AAARN Ao oS A § W ERINAEH. A 7T FaA
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Aol o] S WA (remediate)st= dl 2HE = FAZE ACHEHAT o= 19773 EF
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A adAel ilueE g7 st 8 8A4AE ¥Fsloof gl T vlae %
TS uSHINCLB) ¥ 5 mm(lDEA)OM dxete AT elr|uge Fa aa
(essential components of reading instruction) 2+ &g Sy A(Fx e =), ¢17] &
A, o]g] g elv]old] w4E & 4= 4 tH(National Reading Panel, 2000). o]} #&
°‘7lﬂ?4 T8 8AE VTR FUEds EA4 & Ay griels FAATE 7R

Zxom(n=10), U2 2 A E0m=4), 43 10=2), t&r $71n=2), &7l &4

<n:1> FA ¢oz Ve

(1) ¢}710]=}

H7lolal= Ao daA A S SolA AAEE FGE; FXAA ouE FA 7=
48 L= (Williams, 1998), 17142 F-=F4<l FHolt}, shido] g 7HA] o
g 52 9] ojr]olsfe] HeAlol HaHow FrF FrH(Williams, 1998). ¢
71018 TA= A ddAF wa(individual strategy instruction; dhube] 2l7]ols] 7
FS 7tE2XE 24)9 gAEF 29 (multiple strategy instruction; @12 7FA] 9] 7] o] &l

e B eAE AguiR irel A% 4 gt FUFAL BAH A, @
Qs g mael muhE MEd F99 FPLEDY RS AT mE
7)ola] FAATONA Thae mrel ERAL ATHAT FHEA AFF hal
% g7lold] wae] B9l 9d W AFARE e 2t

AoAe]l S EdA ARA WS (reciprocal teaching)?] #IE
Palincsar®t Brown(1985)¢] 7ltgh R4 Hdegfug= ¢ 2o #gk wxbel st A}
ol¢] Fzstel dsh(dialogue)E &3 7l

g Ao 17]°]6HE—:‘1€ A7) =
stoy, WA= St ETY] distE Ed 8.9Fsh7] (summarizing), él—Ljr THE 7] (question

S

generating), W 53}3}7|(clarifying), 53171 (predicting) A eFe] AME& 7FE2X 3, HA}
Ao g sHEo] Y3tE olEE F UEE FeTh

USH(199)e ARA wge g3A4S wsbds w4el vuydvy bwe o7t
A, FEA o] HugeRTh fojatA w2 glrloldE S Bl v < .05,
d = 151), AEA uFHdy wAbFE waEd Abolo= fodk xfolrt gl Ao
BRI §93712 AHRY AR w5t wASEE 14T ojv AL gy
7b e Ae® YEWTHd = 44). ol¢h HIS=sHAl, HMA(1999)¢] ATl AdrA
Wb WARFE W n 2= &3 Apole] frolgk Apol
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4.09, d = 2.32).

A, 3200007 A3 KWL(Know, Want, Learned)”] & K2 14=9]
2SS 23 SF3s], AEstr], fokatr] dEhatar dom, Eg LRIl 4

A uE AEgARE AAEF o] o] FRA W FPEOR B o A

TS APAA A B4 8 (Know), dlZ8}7]/A5317](Want), 228317 (Learned) H &S
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1989; Harris & Pressley, 1991).
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Interventions for Students with Learning Disabilities
in Korea: A Research Synthesis

Kim, Ae Hwa
Dankook University

<Abstract>

The purpose of this study is to systematically synthesize findings of intervention
studies for students with learning disabilities. An extensive search process yielded a
total of 47 intervention studies. Synthesis indicates that reading is the most
researched domain, followed by mathematics, writing, and computer—assisted
instruction. Also, research-based instruction with empirical evidences includes
multiple comprehension strategy instruction, phonological awareness and phonics

instruction, and cognitive strategy instruction in mathematical problem solving.

Key Words: Learning Disability, Intervention, Reading, Mathematics, Writing

=& < 2006. 5. 16 AAE A2 2006. 5. 25 AA &A: 2006. 6. 25



Jo
i}
0y
=2
J
0
o
10
ro
OfH
=
re
4J
=
=
ro
HD
o
Al
Jx
N
©
©

1) 197538 A Ao 4 (The Education for All Handicapped Children Act of 1975)¢] % 3}%
A2, ofg] He Mz EFIEXMoA 1975398 AM ARFER AAsATH( o, Fuchs, Fuchs,
Mathes, & Lipsey, 20001 Vaughn et al., 2003). W&l E EAEA % 19750 A Azhd
T2 )] zé o]_oi ];]_
= 2 EHE
ol 7] Wit

Aoz AFE 4 9t (Cooper & Hedge, 199
o g 71 E Axpel] Fek B2 Fofs

R

=S
i
=
i

ﬂié
o X
of

=
Q
&
>~
1
g
3

4) d = Spooled= Sqrt((nl 1)*varl+(n2-1)*var2)/(nl+n2- 2))]
5 T =FolA o7 e 2—%“301 dolshe A7 o] AA Ut 478 9



