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A RALAY grlolAAY 2 P08 54 AT

Avteista WS At
2 o
w e BAe ernAsn Quetgel ¢rlelsda L AN g7lols ()
A, 7lela AR, 971434 Hasta, olE Wel(e lelddd, tARE, 97
oS, 971Gl A7IRA AuAL Aol AL G 27E Fohriw Svk
25oha 4765 971U 4d ) Autelg S dem 9vlolsli AL thal
57 AL, G71eldAE A4 2 AV1R3 AAE AASdn. A7 ang acksw
et 2k (A, 97170t Autetgel vlal sizlelaldA A4t % AuAd 970l
A2 ANl felalA ve sae wod B4, AvldAdd A vk 97127 A
SN AE A4 gol AWl Ao g
FHO - AT RE, 47| Eof, stEZErol, ei7]olal, ei7|olsH A, 7|7 EA

x
rh

gi7lolal g sud FAt HE5F 525 TR Ae 8% AxwA ¢rle] B
(essence)@} i E ¢ t}(National Reading Panel, 2000). ¢}7]o]adl= =219 A A A&
g aEoA] AAE = R} FAHA gujE FAE 7t o5 F < A ol (Williams,
1998), olefst AL AA 3dARZ vrol Ayg=E F Ah(Vaughn Gross Center for
Reading and Language Arts, 2003; Yang, 2002). 3 WA ©@A= wo] 3o o]
(Iexical comprehension)Z 7l ©Hoj(of], A|2)E 93 1 onE o]dsts AL T3l

[e]

4EAQ ol £79 ol AR arzt L8AA, W4T GewA, FAS
A

[€) RS

*
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Flse e 7

A

B uE A (Klingner & Vaughn, 1996; Vaughn, Gersten, & Chard. 2000; Williams,



1998). dlE £, Yuill#} Oakhill(1991)2 A&y, SAlsl5e 2 o3 2o] H]5=35}4]
gk g7lolsiEel kel gle o Aol Ho] e I grlolsEe] v A
S HwEHTh A Ay mEW, T g FA85e Srek d8d 3 3
FE9 ol A= ztol7t WA FAAIRE, G aE Q] olg(d, FAWE AEEy], ¢}7]o]
A S)oll AolE BTt o9} v =dHA oY FAELS o7 2 XA

HA7lolsidds & st

o] BI2EE HEAow ga olst: v ojEeS Hola
A Fale AS ¢7loldEl Aste] gcloe®  AFsdthBaker, 1982; Brown &
Palincsar, 1982; Capelli & Markman, 1982; Torgesen, 1930; Vaughn et al., 2000). ©]+=
ol oy B = olalvt sbestthal ateete frlelse] T kA<l
ARl M2E £ ol A ZAE o] ekl & dve AS vt

ojfell A 4w mpel ol oly|Fof Tl 97| RISt e FAtE| S S
Hilo] HAAA o w £ FE(58], A7IREAdH o) HiE 59 o
2 FoEa 9o (Cain & Oakhill, 2004), ©]i= 21719 ¥4 HH o] drE
olsfgt= A At W wpgrA g Wakeldtal E 4 vk oY A TS
of 2 g7 FxEAE o]dAQ 54E 7 H'(d, do] = 1T &
B ol R R girlels Fof 3 F)er WE HE AT A s
(Carr, Brown, Vavrus, & Evans, 1990; Cornoldi, De Beni, & Pazzaglia, 1996; Fletcher
et al, 2002; Flanagan, Ortiz, Alfonso, & Mascolo, 2002; Oakhill, 1994; Pazzaglia,
Cornoldi, & Tressoldi, 1993; Yuill &Oakhill, 1991). F=3gt = /A E w5 SFuSH
Ao 7| F|E 7|E2 27| 7|&(basic reading skill) Feoll, 97|+ 34 7&
(reading fluency skill) #ell, ¢17]¢]8(reading comprehension) &ofe] st FH o= 1}
FaL Q7] Wil el B eI RxIEt e glrlols BAS dATete A ot
o g 4 Qo

<" 1> oA E g ko]l HAE oldfd] FFES F= 84 F stUHE ¢7]olaA
AL & 4 v (Baker, 1989; Kimmel & MacGinite, 1984; Schraw, Dunkle, Bendixen,
& Roedel, 1995). ¢}7]olaf AL ej7lelale] o] T3k A4S rf ¢jrjolsid 4
AA H7Hevaluation)®} ZF4(regulation) = T4 ©tH(Baker & Brown, 1984). A=

HomA 2ol olsfsta lex] o FE A&HHor HHATo=HN Aol o

or

40, )y Jm ofx
NN ox i
o do o o [o @

m 4
2o
o

=83

W02 Ho

l 9
S BE W, FAES PG FAYAS A g, o AHo] A o B
(e}

2 A 7t olslsta e, o) welel ejulg olsista 9lEH
of #gol o ¥el UgI A AANEAY & ARALGAI), o Fe] AE F of
= Shpete BgHow

st

Gt 2 Agols A 2SS 9 A, tA] ¢
%= = Aotk Ul dAS ArIREH 2] (self-
=

regulated reading; Hacker, 1998)2}= &olZ % Al&x =], ol& o]golA A3k vps}



104 Sus Mg : o2 AMH7H 43)

o

Aprle] ol A S AR Hrietal HAE dste A2 EA A4S 2dete
< om&tr] witolth
Q3 error detection)’ > ¢7lolsiHAH S SA7] flal] AEE oAl Uy
shitolty. @ Futete: AL A ow @ EE ¥
= oA 3, Aol e/{FE W= A9 o
Holth, Aol o FE WA XIS AF, A
Fete Aow gdats €
ol dd, BESAd AR A, EREH oOF Ay, ¥
cho] Akl o)gle] MU #A(lexical inconsistency), AFAA] 2] = AnEs
sl 91 A H| YA (external inconsistency), A2 YA aHx] X AR &S A
1= WA #]Y#A(Gnternal inconsistency) 5°¢] ©]ol &3t (Garner, 1981; Harris,
Kruithof, Terwot, & Visser, 1981; Markman, 1977; Markman & Gorin, 1981; Paris &
Myers, 1981). Baker(1984)+= ojw gt F32] 2LF/FE Xt A=A wet 59
Qe Awrt debdva sted, 58 ARu W&o uF RdHy ket
A7 2 FEH (A, Fu To] AFS, A 25)e AART ofyrial F4sk
A vd#ge] mete e f39 2FE Foste A Eu 9 B2 AAH Ay
A4S g7tk (Markman, 1977, 1979). 5, WA vld#AAFS Fotstr] feix e 25 +
Aate o, /4, F4ES oldleta, olge ARES AEv|del FAAIIHA FA
of At} Ao Hwgs T3 JERE FHsty R duH HEE Hubst
ofof gttt webA oy d Hite JAAAAS Qste WA YR T A=
< 71l 2 RGN A e FAD Aolrh A o]
7)olaf g o] F-E3k 7] xIgt o] A Hddg S Hd
2 98 A H(Ehrlich, 1996; Ehrlich, Remond, & Tardieu, 1999; Glenberg, Wilkinson, &
Epstein, 1982; Markman, 1977, 1979).

A7l B 7R grlolsi A 54 AT o £l oy | B
= A A v Baker, 1989; Kimmel & MacGinite, 1984; Schraw et al., 1995), =] ¢17]

ol BRI BAS A =wd 129 BA @k $95(1998)= Al 7HA
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Qurebaa wwste] frelahAl ke o vrhion, olF sizlelalddd o
2 el $950998), 240659 ATFE 7] S4e e 270
A4 54e A7 ARdte ° F28 9el7t vk SAw, of ATEIAE ¢
el % G RARAL PO ATE Alo] opu, EF UH mAny o R}
A S iR W Qrold ZASA Gtk webd B APt HAATE
Mo ‘HaE okl WA AR oFE s 9rloaaade 348 & 9

= AAE Estel, ¢RI st Qe ¢vlolsl e e mastad shelch
woAge] PAM BAe e 2ok A, §71RAs A dustael 7ol
A7 542 wmsad Stk Grlelddd 54 WA mAdny v dag
5ol HAASATh B, 971R A duretgel gvlelsde ¥ oheh Awael
g7lelsle e uastelrh AU grloldEe HAATE Sa PEA %705
o Zggdon AE tATs), duleNAR, 9434 BAE Agah A
A, B ATl 971 Rastl AMETR A 9712 Augae] Askst 9o
A4RA BbAsshe] ARAE Fopra, o

o
juto)
o
>,
i
ol
o
N
o,
N
[e]
o
i)
> A

. g4 2
1. 97 of 4t
A7) A W 34 2Fstael Ak F9 4, 5 63hd 271 U sty
501, % 96l ¥ ATl Flakdth 9/1RAFAL FHE AL Y Ao A
e e A F BHuKABAAANA A )2 RAGY ABPAE A

Al
Ak Azt sigehd o)A el A s 20%9 et S ® AASI T o]
43 Ed(low achievement model)2] AdF 71+ a9 20725 WE$1E sk Ao
t}(Fletcher & Denton, 2003; Mattison, Hooper, & Glassberg, 2002). 4yFs-g-S o
AAgE shER 7)1E (3 20%) ol/del dAHaw Ao m dASAY oA g

o] 71AAF Aok <F 1>o] A

EFHA
8171730k ek(n=44) 8.02 2.36
Aty e (n=52) 12.37 1.50
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=

AAL (d) €17

373

71 AAL (o) 71+

S

]
“

Ptk (a) ¢l71o]3)

S

A4

3 ¢l7]0]

7FE 7)ol B Aol AFEE At (Hansen, 1978; 7% <Y, 2000; Deno, 1985;

Chan, Cole, & Barfett, 1987). HAF AAl A 7F A Aol m]X|
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QIIRNSHAMO D10l EHE & eJI0lof S4 A7 107

oz HAAE TANAL. AL 0 S Auddz AAsan.

2) gl71o18y HA}

(1) e7lolsld 4 HA

2Tl A7ATE Fulel AAATE o 249 oopy] HAES wrol
7)ol A5 A a7l Aol BEakeirh oloby] WAEE oloky] ¥ 5 442
g, 07, el M Fo FoFol AR BA MW, AA) A, AA] AME X

stel =2 A3 tHDimino, Gersten, Carnine, & Blake, 1990; Gurney, Gersten,
Dimino, & Carnine, 1990; Idol, 1987). & A7elxe= B ¢j7]7de 2 ¢j7] 7718t A¢]
o]gq%_o. HO]'L; 740& H]——a:]]] ‘LHXJ H]O]l’]—/\-]’oﬂ %@- _Q_%’_j].q_]— ;ﬂrxﬂ% 017]0]3]];(474

o AANGA R Z&sth weks] 7} oopr] F3bF Fbe]l e sEA] k= Al A9

EAGE 204 B 3 2)ES AYstATHGE 2 Fa).
al o)

AMAE Aol olob] BliEe] 7k %A go} o gd Bl e FE At
oo R, o4E $Aoldn A4HW WES FEs AAsdrh stae] o4
B eulesl) ol WES 29 W, 4 #4914 Foow, svi2a g ¥
dol UEE 29E A 03 Fd EE UE A B i dde A
08¢ Feh webd si7lelsldn AAelA shel g ol Hx ASE 66
Jop) AE B 3YAGI, A4 BE 0ReI

Z} ololy] HIAEC] Wolw gl SHAle] FEe] @A FEE ofF, 9
T, ol e F&5 st AT ZF olopy| H2Ed A8H o] 3= A, HE
2, 2712(1998)7F A el gk 5000709 7ol e} 71343(2003)9] 1.2+ o3& Fast
of MelE it} 3 7} ojoby] BlAELE F 14709 BFow F ojde] £ 131, 148
2 FAAEA o) B R JHE olopy] HAEE ARSI 2GEhal 4, 5 3hd
A oS tido® rlolsdd B thAlEsy] i AtE AANETY AEES &

Q13 Tk

rir
P
ojf

R

(2) AT AA
ArlelshH A Ak EAF oloby] HAESE ALgse] BhAE ] (retelling) HAHE
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o
3
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108 S=us XMd : o2 AMH7H 43)

AR oA = durEAl B oolyet vl Ale ¢lr]olalE s S
o BldAS zheE HAAMR HUE A tHEdwards & Chard, 2000; Hansen, 1978; Lipson,
Mosenthal, & Mekkelsen, 1998). HA}AF= Ao Al oJop7| & tf 912 & ®BA & 9

S &S HAA A 2 & Aolgta mgl g FArh o] oJoprlE v ¢l
912 &S Ao R A deles AAEIAAL A WS 555kt 58
A e] W& AR F oA AF g 57 olobr] - SARIE, w4, Abde] W
5 FAFol Agh FA/ G, AP &, A Ahel Fske] AR sidet 3
A AHERE F7HEQI S, 72 olopy] e AE dvhv FEStA EEeEA ] o Fol
w2t (@) L9S FAY UEe 3x £ v 13 (inaccurate or no response), (b) FL

o
fz

T A5 9 AFE A 28 (partial), () FL& AR BEFE AFT A5 34
(complete) 0.2 H7}st et wpeba thAEsL7] AR A Aol A5 = Qv Ha A
T 3087 oopr] HAE & I5HAGA ooy ¥ 84 x HHG 37]elH,
A AgE 1082 oloy] g2E  5HAG] oobr] ¥ 84 x A
<t 2> gAgely] A AEEe A A5 20%E TR Adeste] k&S
ow, 1 A3} 96%°] A=t gHE A

< 2> 170l & AAX| & CtA[ESHZ| A 7|&

C Y =D ote 2 0129 8 AHY Ch HOotHACE otXIgH OtElls S+cl8
=2 = A= sEE It A0l 8 HE UACE I AILIOIE= 910t 30 SHE 210l AA
= 02 AMSS0 8% £ A oL € 012 MES0l &2 &0 206 A2F56t= 0I0IE
GEH Fe= OI2 ANZEES T2 HES NI AFRC FHes Neldr 20 LU E2XE
ML FHe= KNS |0l 2YS W, 20 WSS 20 AUE 1 7Y =0 2ot EACH 2
£ Fe= XS A0 S240F WSSk ofth Lol JIt0l UACH FeE Sl I8 20 &
OrD| Qo Lot=2 20IctD M2ASHH il %0t Scl& JICIRLCH 0lEU S=cl= F
E 21 YA LOot=tCh Fe= ==2lJt 0t Jiht0l 2 WMMX JITHRCHIE S==eldt At
£ &I HE2 AF0 22 NACH JHA Sl BWES 0ol BdH 1 RelA S
Ch. SExcls FE YE0Z SAHFY 2& FHE =L F= IS0 AL 2 02 AE
2 FOA 2A T2 I

1. =130 st A=

® 1&(no response or inaccurate): LS ot AHLE, HHE2 ot 2 M

® 2% (partial): 0122 & & o AZ(F, S22l & 6tLIZH 2HZ)

o 3Z&(complete): =S BF AS(F, S+2lE BEAN ZEGIN A3, MEE FIIE A
SE 2 USU FHO S2ls BEAl ZE6H00F &)




2. BHZ (A2 W0l CHst o3
® 1Z&(no response or inaccurate): @&
o 2F(partial): OS2 XIS =5 L2+
® 3Z&(complete): DI2 W XNIS2

otAU, tHES otk 2

et

(I

=
=2
=] o
=
] pun
- =

=
o
o

=
e

3. AtA S EEOILE F1S0] €460 Sle SR 28 e
t

-

® 1&(no response or inaccurate): LS ot ALE, HHE2 ot 2 M
partial): S4=2I0t &2 Hol CF &Ot 2, A

[ J
no
~ 0

o 3% (complete): S=x2IJt HS H Ch ZOtAS 24, AFot= 012 AR, FIt AS8

® 1&(no response or inaccurate): 2LES ot HU, HES 6HAl 28 (M|
® 2&(partial): LHUHIIE =S, S42I2 Ii2tal JIGHCHDE €22 Hlg, S220F 2
o e =8 & 420 Az

o 3ZF(complete): UYIIE £, ==clE 2ol JICRCHIE H2=Z I
ool e =52 25 ¢s

5. Al Z2Y

® 1&(no response or inaccurate): LS ot AHLE, HHE 2 otk & M
o & (partial): FII Y20] &/, 2AtS £2 M= A S L2 A5
o 3&(complete): FIF FS0| T 10, ZAS S£S T A 2F o2

@) A71738 R 718 AEHA
& 7o 7R B elels) AR AAbe eI e AAE RS, 2001)9] 84914
Abell silgehs wom giIAANE Tl Al wo2 g7
TRl ) i 7A@ llols) dew 7
1A e7IARel @3k glvlols] Aol 2 E SlA WY
AAE AL ARSI VIR WUtE A e UIAES
€

=
o, 71 Hare 18 ' A ¢ ojde] = &6kl

-

(4) gi7lols] AEHA
A7 AAE BLS S7IAE S AHEEte] gvlolE HEAALE A :
71Xk AARAHES, 2001)] E3HE g7lolal] AL AMEA olsfok F& olsE W7t

S 1078 e2 Al gt gAE 1



5. Atz &4

)
o
>
>,
N

g 9Adow APtgor, olF % e
?_

gt el = $1e A7k Al ARE sl A4S Jlekar,
2 Qo] At SPSS 120 2ZESOlE ol gt An $AL AAsth 9717t
W3 Qustgel sizlela A, thARE), Aol AR, d/1GBA A5E Hae]
slsto] thaek RAEA(MANOVA)S 24185t o FEWEEe APl
N ogele s A ANE FAHld ARWAL g Aes wel

97127 Aol Apga 9
Qrlelald A EPE 1 5 T e 2
A Aol U@ grlelalE WA EFES HBF AL 93

(multiple regression)2 2 A3} T},

al
ko]
@
Q
=
w0
o
=
oz
£
=
B

s & Mkl gi7|ofsl = (ct

H7IFATAT durstg el grlolsiH A, vAlEE], ¢l AE, AVIFEd A
FZ nasty] 9ste] AA3 MANOVA 23 F fAek ghol]l f93k zto]7b vebytt
Wilk &t} =643, F(4, 90) = 12476, p < 001. <3& 3>°| YElY %ol ANOVA ¥4
A, BE Aol A A, thAlEstr], ol A, AV HADAA 7R
syl dwrst ¥} Hlwste] FAHOR {5t e AFE Wkt



9|2 XS MOl QD0 AES < dl0lah E4 22 119
<E 3> e7|RretyD dutstyol givjolsiEY o HMubsel gfvlolsi u|m
8] 7] -2 8+ A (n=44) A ut st A (n=52) P
HF(EZAUA) HF(EZHUA)
e} 7] el s A 4 1.30 (1.14) 256 (1.50) F(1,93)=20.30"""
ThA] 23} 7] 21.67 (4.74) 2525 (2.57) F(1,93)=21.88"""
SR AR 544 (2.12) 6.83 (1.46) F(1,93)=1329"""

7868 (20.13) 97.74 (22.20) F(1,93)=1886"""

o O
p < 001
2. 7|8 Z ZTctH AR el7|olsiH A, ctAL5H7], elZ[olsl &2, 277
ZM HARRES| A
HooAqto A 7Ry MulEGa AR 97| HH RwkziAbe] Aol 9] 7]o]s
A4, d7lelsidE, 7R84, EM‘Q@WI HA Aabs o] das dobry] S8
pearson FIAG r #S AESAT. <E 4> AAH mHle} go] AL Aoli= YA
7R A Aoe glrlolsldA, grlEety], eivlolEl A&, VI EAd A
Ab Aol fole dEs RATh I F, 7]l dAe] VIR AL Aye} v
T =2 AR 557E BYoH, UFRAAATAE Audez e gl 3R2E RS
=3
<E 4> SUZI B FctH ALl ei7|o|s HALS Z2he| AbzbAl
ol 7| H% ol 7] o] 3 o] =
=1 ]"l i =1 ] ]OH 1’4—/\]%“6‘]-7] ] ]OH %]7]%%/\3
ek ] A A4 %‘%
7] H-A Ak A )
AAF
2l71ols A A 557 1
A &} 7] 4405 382 1
el7lols] AE A3 335 4435 1
7134 392 2765 217 148 1
p < .05, p <01
i7lolal A A, TAlEslr], el7lolal A, eI71R3ad AHAF &, oW Wlo] ¢ly|HA
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AGhA Aol 7HE 2 dFE vAE NS dopry] A, felA A A
s vtgoz rlols|HAd, thAldE], frlolaldE, g Weds s %
7t2 FSlske A T ARAS AAEA T <& 5>olA AAlE wRel o]
g7 olal Az 7187 A AFe] 291%5 AWsts Ao R YElgon urum
AAE 28756%9 1 AWEs F7hR z2he Ao® Yeygth & ¢vlolsi il ¢
7|15 AGAA AHE 7P Wol Adets Ao A 4 gled, olgd e
T2 AANEAIESE], 7lolsl A, YIRS IRF R Foads wl 147185%
Adre] Ak uto] z2tx] Rale oz Hwi ° 4 gl
<E 5 StE R AAtoll st BCis|HEA Z 1)
H g Z 358 . =3y
29 ug aAA% oo Y g R smart AA4d
Ezom AT 9 RF
1 g7lelsidd 1.06(.17) 55 628k 546 293 291 39,495
A 710l A 86(.17) 44 4,91 s5%
2 600 361 347 25.9455%
ThA 25} 7] 19(.06) 27 3.00%
SHBE k! 78(17) 40 448wk
3 HAIEE] 13(.07) 19 2.03+ 629 395 375 19.81 5
7)ol e A= 31(.14) 21 2.28%
9} 7lol8) 4 A 69(17) 35 399k
T 28} 7) 11(.06) 16 178
4 665 442 AT 1779
7] o s} A 30(13) 21 2.31%
A7) 44 .03(.01) 23 2,74

* p < .05, *x p < .01, =x+ p < .001

B AFdAME HIFASAAY durste] ejrlolaldd 54 B dvkHd ¢7]e]s|
(oA Esl7], Hrlels AT,
at7], ¢l7]olaf A, ¢
ofx.arz} shith. WA
A, A, aga &5

9]

ATAe wWEw, o7 FAstge] duretad] ula ¢)7]olalAY Bk ol A



10
wo

0l EZE & eAJI0la S8 ¢+ 113

=

wAow gvjolal o] B Aow YEtl odd A7AdE g3t 97
olaiE(el71AHE 23 EAS A7 MYEAS Aot dwrHor A gt}
(Klingner & Vaughn, 1996; Vaughn et al., 2000; Williams, 1998; Yuill & Oakhill.
1901). %, 97187 AvAel geakd dvlolad A lolaa, AR,
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Comprehension Monitoring and Reading
Comprehension in Low—-Achieving Students and
Normally—Achieving Students

Ae-Hwa Kim
Dankook University
Ui-Jung Kim

Chonnam National University

<Abstract>

The purpose of this study was to compare reading comprehension abilities of
low-achieving students to normally—developing students. In this study, reading
comprehension abilities were measured by comprehension monitoring, retelling,
comprehension questioning, fluency tests. A total of 96 students(44 low-achieving
students and 52 normally-developing students) participated in this study. Results
indicated statistically significant differences between two groups on both all
measures. Also, the comprehension monitoring test was strongly predictive of general

reading abilities. Implications for practice are discussed.

Key words : Low-achieving students, Students with learmning disabilities, Reading comprehension,
Comprehension monitoring, Reading fluency
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