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Ao (LD) 2 A= AL 84 o] ol 57 sha zpale] Adte] gltt
T Ae AAR sk 28y v A9 19759 sl S5 use] g g
o RFsE olF HI/HA SFAelE widH= ST F48] FUkete] AA

Q“@«] 5%, AA Aoyl 50%7kA o]23 Ih(U.S. Department of
Education, 2000; Fuchs at al., 2004). o]&|gt APAL2- g7l o] fIQlo] whx] &
A AR WA Aol s Folgke Azl diste] B oiEs dogA gtk
(Fuchs, 2003). & gr5dol® XdE oA = <t & sty zo] HWo] 23EHSGES T5
UTH= Aztoltt, ojglgt FAIEY t&Eo] Aw7HA 5ol i FAZ AbE-sta
e As—AFH I 2dA £ A=y gl g s 8] Al7|EHL
21t} (Fletcher et al.,, 1998; Reschly & Hosp, 2004; Reynolds, 1984; Vellutino
et al, 1996). g5l el Abgehs BUA FAolu HAALET ol HEVtE
Abole M= A& trE=A ARGEAY B AAFH Jdso] dACE NE EAE
FHE 2 glow SaAolz BHE SAE Fo E-AHE 7k Eox7}
S FE Y1 P FE AgE Holth(Fletcher et al., 1998; Vellutino et al.,
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Holtzman, & Messick) 7} oJH EFuS EFoE g3 22 A 7H4] 71 9t
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Al Otaiba & Fuchs (2006)

Burns & Senesac (2005)

Case et al. (2003)

Denton et al. (2006)

Linan—Thompson et al.
(2006)

Marchand—Martella et al.
(2006)

Mcmaster et al. (2005)
O’ Conner et al. (2005)
Vaughn et al. (2003)
Vellutino et al. (2006)
Wanzek & Vaughn (2008)
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A4 AgE FAaFdE Hrsk A7 53 (Denton et al.,

2006;

Linan—Thompson et al., 2006; Marchand—Martella et al., 2006; O’ Conner et

al., 2005; Vellutino et

, 2006) o2 7F @k} o] & 2% (Denton et al.,

2006; Marchand—Martella et al., 2006)2 HF Al 32 A aHE A7
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* BL(Blending), CTOPP(Comprehensive Tests of Phonological Processing), DIBELS (Dynamic
Indicators of Basic Early Literacy skills), DTLA—-3(Detroit Tests of Learning Aptitude,
third), EL(Elision), GORT—4(Gray Oral Reading Test), HOSTS(Help ONE Student to
Succeed Program), ISF(Initial Sounds Fluency), K(Kindergarten), LId(Letter Identification),
LNF (Letter Naming Fluency), LSF(Letter Sound Fluency), LWI(Letter—Word Identification),
Nuld(Number Identification), NWF(Non—Word Fluency), ORF(Oral Reading Fluency),
PA (Phonological Awarenwss), PALS(Peer Assisted Learning Strategies), PC(Passage
Comprehension), PSF(Phonemic  Segmentation Fluency), PPVT—R(Peabody Picture
Vocabulary Test—Third edition), RAN(Rapid Automatized Naming Time), RCReading
Comprehension), RD(Rhyme Detection), RDN(Rapid Digit Naming), RLN(Rapid Letter
Naming Test), RLS(Rapid Letter Sound Test), RMP(Reading Mastery Plus), Spelling,
SRI(Scholastic Reading Inventory), TORF (Test Of Reading Fluency), TOWER (Test Of Word
Reading Efficiency), TPRI(Texas Primary Reading Inventory), Y—SST(Yopp—Singer
Segmentation Test), WA(Word Attack), WIAT (Wechsler Individual Achievement Test),
WId(Word Identification), WJ—II(Woodcock—Johnson Tests of Achieve Third edition),
WLPB-R(Woodcock Language Proficiency Battery—Revised), WMLS(Woodcock—Munoz
Language Suevey), WRMT-R/NU(Woodcock Reading Mastery Test Revised—Normative
Update), SE(Segmentation), WS(Word Sequences), SI(Sentence Imitation)

3. 971 T4 84
DN R R
732 wAlATel ke Syl shdwig sl s TEla RSE SAHoR
ARk, AF7IEE AFlA B VIR AR dES B4 sk UEhsith
A7F A s shadl e fAYS 2 253 1~ 33hdAA it 11
WO A7 T 9 g ddem & A 4elgla, 27) hd o] e et
T Qe Avi 7dollh 18hdS et A7 109, 28hd 5, 38hd 39,
frAe 4dow 18do] Fo A7 ddow Aydd u& 91%= ¢ &okvh &
@ shd g T o1shdRks did e R 3 dye 29, 29dits tid e R @ o
T el 5 shd o S 1, 28hdS A =S v 49, 1, 2, 3%
et A 39, k-33dE dide® & Ay 1ok & A Al

A A Zele] 3shd7bA] A48 A7 13 (Al Otaiba & Fuchs, 2006)©] 9t}
FA i g 509 mIRkQl AT 49, 97 19, 1007 ~ 1517 29,
1oz FEHG=Y 504 vt FATE tdow
gt A7t 40w T Wokth
A7 A5 WHA BXE Wl AE 7HOo R Wl el ofxg|gHA, 3]
299 A, A, ofrlotAl, Al £d Toz thekgith 57 9] vl shy
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al., 2006; Vaughn et al., 2003), 37} W= 1% (Burn & Senesac, 2005), 27}
W< 33 (Linan—Thompson et al.,, 2006; O’ Conner et al.,, 2005, Wanzek &
Vaughn, 2008)°]¢ltt. A4dl= shA (3] Aujd) o] Jojr&etHet -Ast vl&
S ved d3+ % 28 (Linan—Thompson et al.,, 2006; Vaughn et al., 2003)©]
[e]
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Al Otaiba L9014 wEals, Fad ki SARES A
&Fuchs | DOl |1 gead, s, Qdwel | SUUETES
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(o05) | e 1A LT TR, WA AL,
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FA-o] 14, Fejujeto]
Case &=, Ertols
SeAY Y (AT, AW
etal | A mF | S, Svpige, 27 | DY o oee
eon || T W Eo| T/ (1), wel2l]
CBM 24—l 434,
FAI 54,
Denton 20 Y, 24, 24, 97, | gl 85, wolal),
eta, | OmEA 2] A7), S
2006 | T3 A T SR A B | ShEE A
HEE 7] TR H3A
Lina
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Vaughn et FEP P (AR, A=A Ay Y (2914, &
al. (2003) - o ma 719, A=, £, WE At
TE L2 2 R, TE) HRA
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AX, oA, FA-27 | ki 2R W, S04, B
Vellutino | o, 50— W, drdeislss, qhid N, wolwid, SA-22
etal. | o 9171, olop] £ &7 AA, FA-z a5
(20060 | U1 geEe, 2 | 1 EAR, dolqly, R
—2:7] %), GAE Ay who] a5
(ko]212], o5 7)
Wanzek .
EFZREZ | FY2, gojdn, §34, - ; ;
& Vaughn | = e, oA, w3 SO/ 54, vdol s
coos) | e}y, Ha

438 (Burns &
al.,, 2006) .2 7F3 ek

Vellutino et

Senesac,

PALS <A 24,

A oh)eh wd 58 Byl % of

i Zol FAFEE thFekith WAk

o S5 H ek (Peer Assisted Learning Strategies:

A, f‘ﬂ Ael7] mrag® wE Q7] WS, 27 EAA
EEZUT Fol St 27| uTE AFESE AT
2005; Case et al.,, 2003; O’ Conner et al., 2005;

HEe7ag 29, 94
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e7lusg 14, /BEwFEE 14, d5 9 349 SAE £ A9 141, 55
EEZ FA7E 190l 27HA] SAE ghdoly st wet tEA A 85 AT
T 3% 9lth(Denton et al., 2006; Mcmaster et al.,, 2005; Vellutino et al.,
2006).
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13719 SAAES 53 ~ 90 7HAZ g on dAE 2 ~ 3dA|Z S7HA
A TAE FAE 60 AFelA w dAE AZHE Z2A & A= 38 (Mcemaster
et al.,, 2005; Vaughn et al., 2003; Wanzek & Vaughn, 2008 ), A Z=AA|
7+ S7HA17 At 3Wol vk (Marchand—Martella et al., 2006; O’ Conner et
al., 2005; Vellutino et al., 2006). °] & Aol 23 3A°] A4 T 29
(Al Otaiba & Fuchs, 2006; O’ Conner et al., 2005)< 5 ~ 20+, 13 (Vellutino
et al., 2006)> 3033t Fasqlth. 25 FAAE FALET © 21 30
~ 90E7HA = YEbstel 30 ~ 4583 Fag A7 5Eew T Wk, 20 ~
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ol FAel A Wrgek= A el disk FAVIE T AAE AA ST



164 S Ad: o] A (A104d 23)

2~ 3GAA Y] SAE TR 6WY AT HATE F T A 5 2
o, 3¢, 5, W, Wd F WH sol=d GATE S E Eetal S5 o
At A= 28 (Mcemaster et al.,, 2005; Vaughn et al.,, 2003) 0. & z}z} F 33|,
a8l wid AAIEIT U A 4E ] AT FollA] GATE Fotklel wet FAlE
T 53 oA MY TS F7HAZI A Y (Marchand—Martella et al., 2006), 3%
o A 532 F7IA71 AFE QAT Conner et al., 2005). 53] 2171 42 <
Ways HES 2389 A+ (0’ Conner et al., 2005; Vellutino et al., 2006) °|4]
E a9AE ASEE Tier 19 52 ~ 33|94 Tier 2 ~ 3ol S7HAA g 53
s Zlo® YR
FA A A7dAME APl fRE 29, 2~ 3%, 59, doid
T A= A2 = FAGA wet Agtsilth 39 FAE
A5+ (Marchand—Martella et al., 2006; O’ Conner et al., 2005) A=
v 2HE2 ~3W)ow FAE TG, @A oAM= dud FAE —’F
th. Vaughn et al, (2003)2] AG-olA= Al Mo WAl FAjolA 5Y
(3%) A71E A8kt
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v 55 AL Soltk. dRtwAbZE RTIE 53 4+ 6% (Al Otaiba & Fuchs,
2006; Case et al., 2003; Denton et al., 2006, Linan—Thompson et al., 2006;
Marchand—Martella et al., 2006; O’ Conner et al.,, 2005) ©. & 7} @orom <l
TAY 7B FEg A (GHA) R Bttt FA R SFuAHET LS
st A Esh 7 Fofst A= 4Wo| o, N FEuAE Fofst A 13, A
Y WA Fofeh e 19 ATh
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GORT—-42 2#9 dAojA, DTLA-3, PPVT-R, TOLD-2, TOWER, WJ-II,
WI-R, YSSTS& 717} 189 oo Abg5 Q).
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AEAa 9 AEETe) BAE WS <E 4>ol B AN,
<H 4 MEEX & dEES
A7 | AaEa w AEET | A 94197t 99 H7)E
s BRI
ooy | ASmE @7 B4 - 971 AA} 25 ekl ofsh
Case et al. A2 34 | - CBM 77871434 o
oog) | VISR ORE ] Scopigay 519l 25% ol
S 0014 - 399 25 £y
D .| TPRI o o °
eréogog | wiem 2Ap-47 A4 | - Wi-TMBasic Reading
727 303) 41e}e) of3h
Linan - LWI 253 41Etd o]st
—Tompson, S| WLPB—R®] LWI ofolA - AR Dol uSel A
et al. IWR o TS 150 o) A
(2006) =g
Hemaster | sy e oldyl | - RLN A4 s k)
20 05‘) RLN (&2h T (S 884)
O’ Conner o 0ol A A 7l Tt O 2=3Y
¢ PA Q0 - A A3 EgR uhe 3
é oos | K A 2 - SFaLgel ] A% E WK
ol Q14 (o]
]
Vavghn | goyg DA TR e g ase an
et al. of=5 = 2 o)
(2003) TPRI 21701 geto] & 5ol olat ¢7]
(ol )
Fapy =] Al
Vellutino | LNK N O}O"] K 4
et al. PA H‘;'}_; Lo]; 971 + LNK 3}9] 30%
(2006) | RAN(objects) ) h

* [WR(Initial Word Reading),

LK (Letter Knowledge),

LNK (Letter—Name Knowledge),

LSF(Letter Sound Fluency), LWI(Letter—Word Identification), NI(Number Identification),
ORF (Oral Reading Fluency), PA(Phoneme Awareness), RAN(Rapid Automatize Naming),
RLN (Rapid Letter Naming), TPRI(Texas Primary Reading Inventory), WLPB—R(Woodcock

Language Proficiency Battery—Revised),

Third edition)

WJ—II(Woodcock—Johnson Tests of Achieve



166 S<ug Ad: o] A (A104d 2%)

B odFo el A A= dA 1(Tier 1) A2 AZst7] 98] 97549
g8Le AW PSS HAst7] st AxprA AEAxet &, A 97)H7E 99
1l A 7]Fo] A A okt

P2 1 000 AFIA 9] BAE A Shel dde syl
£ S WAE el FAA, AT A A7) A, vy

WAL FAE F H7IHARE ARESte] A A= 39, CBM & thFE Al
AAALS AMgste] At A 6HoITh Ao AMgH 74Ah?—”— CBM
ORF, TPRI, RLN, WLPB—-R?| LWI, WI-II §°% o]& & & 159
T 389 Aol ARRHUT WE o]F Wi7] HAF 28, dojla
T A AAE 138, SaE HAAF 18 oI’k 7EA oA
bR ArE sEo R EA ke AFroh wokth AEAALY 2
A2, o] Q1A wE ol F thr], 9AE 7], ¢V FA3, i ols

o

¢

o *
>

[e)
RUn

1
n}LJ
>~
- J

1o,
oY,

N
L=

—IE
off o2
o 12
O Ho o 44

o P Jmt
oo dlo I -

)

A7 178 AAY A &Y 259 Aetd-S 283 d77F 28, 3094l
983t A7} 2o AT} wofelr] = oﬂH N7NEAE At =LA
5 AL A7t 29oll o 548 £ YT AE Aes AT

5. %A Wlukg A 574

Al REEeA] e A 9] 52 v <& 559 £t
<E 5 HiEtS =l 217 &4
AT B2 7 EAl (85 5A)
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Case et al. (2003) FERA AFEA 7]% HE
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dwpgow FHA FAl] & wetx Leh g s—@—% e )]
- AG48), 971 H8AH GR), w4 @), s @), 3% (2
o)l (1) 0% A TR 4 99T ﬂ WE o] Erh7] 3
Qs BURg SPAle] AW YAl 8x F BE PR AN 3
9 E A71EAG dRo] BEA Q4T WNg S SHow
|

4 A3t} (Al Otaiba & Fuchs, 2006; Case et al., 2003).

ZAEAEE 249 S Zo|lu ol ABAS Gx 67 93 Aow wWAF
o A AA A Hrlske VlEe Aorlow 61 Aol HaEgivh(Al
Otaiba & Fuchs, 2006: Denton et al.,, 2006; Marchand—Martella et al., 2006;
Mcmaster et al.,, 2005; Vaughn et al., 2003; Wanzek & Vaughn, 2008). Al
Otaiba ¢} Fuchs(2006)+= 3% HEE AR&ste] +AEEA, £9% A9 9r9
AP, B Y e s At 54 AS Y-S w3keto] Alaga
Ex Adst 5 AEErbaet soE 4 WAe® Fdsith. Denton &
(2006) > 5% HILEE ARESte] 47HA4 &5 S FAEAe] FAA, e/ wd, vA
A A, Ao FejdS 5435t Marchand—Martella 5 (2006) 2 57

=

HEE ARl T2 dA £, B 9 v=y, ged A5 E 5% A
R 7], eRwd, ek s tid SAAdS Aasi. AR A2 e
= TALL wet AAlHow Hrleks A3 N FdEES Al F7l wet
3~54d A% & AMgste]l dEsts e ARSSSieE wed g dauES
Al R, wARS wg AEA, Re Sl e m(Eree 4R, 4
At B wEw Ay, eFuy, AAA we GEel AREE A 59 WE S
o7 AIAYAEE TS UATh Vaughn 5(2003) 2 Aex= A9 F4
TE A 7 FEoE uro AT e AARE BrlAGEEd, %
4, 71 el AR Aoy &F, AR TS AL s ewud, o4
AQ a5, o] Ao r dFaA st wrd 5A4e 44 HEE ARESE

of A=At ol F 7HA9 FAdoE wsel AE Hrhstsith. Wanzekd}
Vaughn(2008) & 47 HEE AlL3te] 2 o+ 9
FAs AI7E Sy o] HogE &5 A7 52 HUbskdh



168 Sug Ad: o] A (A104d 2%)

~—

2) A7 &ale] FE(Title 1 E3 o] F
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G SAE gow @ ATE 71Eel7] uEolth o3& A3 RTIO 71E )

N



TAR-E(RTD A9 ¢17] T4 &4 1% 169

o] st efore] shFimAlZE FAAT g QA ol Aol Aol =}
AoA L=AE st Ao EdlE 7= ZAol7]% stk (Fuchs et al., 2004).
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<Abstract>

This study review and analyze research articles to investigate the
reading intervention factors of RTI researches for elementary students with
reading disability. For this study the total of 11 research articles were
selected from the major journals of special education and were reviewed on
subjects such as intervener, subjects, type, and procedure of intervention,
instruments for response measurement, and research result.

The major conclusions are as followings:

First, most of research were implemented by general and special
teachers and experts such as clinician and graduate students. And the
subjects of research reviewed in this study were mostly first and second
grade elementary students.

Second, the types of intervention were diverse but mostly applied early
literacy program. The major factors in reading intervention included phonic
awareness, word recognition, fluency, and understanding. Instruments for
response measurement were mainly used for fluency testing which the most
non—response students showed problems.

Third, intervention were implemented in a small group with 2 or 3

times in a week or 30 to 45 minutes in every day.
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In discussion, this study suggest further research works for implementing

RTI model for at—risk elementary students with reading problems.

Key Words
: response to intervention, RTI, learning disability, reading disability,

diagnostic processes, early intervention, dual discrepancy

= 34+ 2009. 5. 5 AAE A& 2009. 5. 8 AR 4: 2009. 6. 16



