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off el st sl obd AdHEA Feka A il

= AAolth ol WhYskk, H 2¥Rd SFuSeel AuEArEAde 9,
2006) M= folm]” Xxtd ¥y SFuStidAtR obA AGE A= kAN
5483 AdS et 5EAYE TN & EER ¥t 288 2AE A
AlgE A, SEALAI QA o] A olE2w Jow RSty ‘SHAd
oA oA S¥EA Yol Ao AMFREE SaEAlet AMBEEATE 7 =
Uebst e, 97149 StaEAlR A3 ‘SHEAdIe sy & sador g Ee
S e SERAeAdY HRd Jfd o olsd 4 gty ‘SEAddesy o
Sl EdES AvEd, 25wt AAl(% - S - 1t 3D 60%= AHA
ot 258t 18MdRE 65hd7bA] &3] Srbshe dde Btk wE T 9
d3 AAlg ‘=S shw 3%hd VlxsE JdEgrE o dyel wE=w, ¢RIy
o 2AT|RREYL Zhzy A 3% HAEE dEwow, 7xg8t FXSAYS

‘o 53], FAndEa & 5 Qs ¢l
71, 2271, 48}, 33t Abg] e A o] w Il (subject knowledge) % 4R
(teaching skills) ol o] AFEAo] Zxw Qv AT, AF7HA LxE =9
A Al Aate] wEE, @ St 4l SRS ES A3k (differen
tiated) WTE AUZE TH] Xt e Aot (FH s, oy, 2004; Fuchs,

Fuchs, Hamlett, Phillips, & Karans, 1995; McIntosh, Vaughn, Schumm, Haager,
& Lee, 1993; Zigmond, 1995; Zigmond & Baker, 1994). 29| o] 3l Az
AR AT =S 971, 227, e 2 B9 aRd oS FA0E o|Fojxlon, %)
I ALs] & YA G AERA AFRAE AU R o] F2A] ok Agst
o]t}

g5l 9 SRSl 97, A7, ety 2 B wHe] FoAS
Ao A7} glo] FAskARE, Htol= ol gt &4t wa ¥ of
Ao A8 WS4 Aol gt doAdo] AV|HL Ut vx S5
with Disabilities Education Improvement Act of 2004)°]4+= AFEAS Ad
ARl Ao ® Zol9f 428t o]gle] Hstu g AFetHA, o] WPl F
AE Fol EF97} 7]+ (High Objective Uniform State Standard of Evaluation
[HOUSSED) ol #-3teh= w9 wriiolr el Ads 25 21S Akt

i
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150 S Ad: o] Ad(A11d 1%)

LA W

2 T34 (research synthesis) X388 =2 59 294 HHS F3llA
A AA, =9 =52 A%, ERIC, Proquest, SCOPUS, Wileylnter science
A S o] g3ste] 1975 VHFE 2009W 6€7HA] wraE sHs|A] =9

Bl A (electronic search)& AAlstth AFH A Al AR&sE Aol =
‘science’, ‘science unit’, ‘learning disabilities’, ‘low achieving', ‘low
performing’ o]tk =l +=7¢ A, FErto] (DBPIA), sr=wSdaidRnd
(KERIS), =38t B.(KSI KISS), gt B (KSD, SHAAL 7 =&, 5354
s olg3ste] 1975WHE 20099 6€7bA e A = #H

=
AnSGTh AFE AN AT Aol el st el st A ol

A

oY ol 4y

4 1o ot
d

N >

qon =Holny|E AAste] AT 4, BA AW FIEA Ao 3
32 A A3kt (Mastropieri & Scruggs, 1992; Scruggs, Mastropieri, & Boon,
1998; Scruggs, Mastropieri, & Okolo, 2008).
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A, 1A FA oA AFES 245 (coding sheet) 2 AP TEHEA] AF-ollA
MadE EAE(7o)3F, 2006; Swanson, Hoskyn, & Lee, 1998)2& 7|E o2 3}
. 2 AT BFo ges AT 2 Aol AFEE EAES AT i A
HEE, A 5, ol f/5F, Fli3), A7 54, A7 AA F3 EHE/Mm, &
AR, ddfd AH), TA AR (@ WY, A8 g 99, g i), vl

=
= RES
@ AR A/ A A8), FERA AR (B 4o, AAF AW, A7 A9
= -
=

=
=
=4, 2&A 240N = wg e debstol ERehlth e ¥ Scruggs

¢} Mastropieri (2003), Scruggs®t =T E(1998, 2008)¢] HH3IF ws

=
A3 9 FReke] thed oAl AR BREch B ApelAs selde A
x4 A=Es A, 28y 242, eSS A7 He ug fEoR &
& Mastropieri®} Scruggs(2003) ¢} 2], 7=, shghiA, 133 =24
VI ERS Fol A F4 BFE FRHE Scruggsd TEE(1998) 9] i A
S Wkste]l Wy H9S BRI I olfEE 7|AE s kA, 1Y
244, g71dgre] wabs T4 wFE FAskE, wakA WE SaS w7] S
7 gy B Agolgks eSS Adts Sd Axde TV el

O wHA F4 w4 (Text—based intervention): WIA U 55 7] 3t
W o R 7oA, g4 biA], aHiE AL, 1A Fol ol
&l g st}

@ %524 ¥ w5 (Hands—on/Activity—based inquiry instruction): &4
zAsAY Adstes &% 4wy, Bras, Be 2% o4 w3
s AASE W Fol ol sttt

® ¢t ¥ Bt w 4 (Guided/Supported inquiry instruction): 7% 3H WAL
IR w5 ALdE S5 g uTvt o] dgsict

@ ¥-53tF (cooperative learning): ©]A 4] B EE FAHE 3T 7]
&2 HxE G4 f8l A2 Eorby shaste Tt o]l sliEET

® 7lek: 1 8t FAATTE ool slgsttt.
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7|9 TEHN-9)
7| = EENN=12) .
MJ%E@Q[H‘

TSP N=4)

‘ DI S4 Da(N=2e, T HL 47%)
D TERRHN=S)

‘ BEEH TR T (N7, WAL 19%) |
§TIFN=3)

‘ SHLEE! SR T(Neg, HAS| 17%) |

EETEN=s, WAL 10%) |
e e FEaRS SHDL TETEH PHBUHT

D& =S IAMRE ZEIBAHET

A8 1> uy /Y =4 Zit

-1 =

og
HI

e g FEE A% Ayje] mEW, AW (BE) gl did w1
How 7Hg worow, ouyA (E=D7F 139, AFEHF3Eh) 104, #shddt-s w
ot 497 4R 07 YEMETE 1 vt = JJr'5L 01315 W< (King—Sears, Mercer,
& Sindelar, 1992), %3t /1 o w< (Bay, Staver, Bryan, & Hale, 1992)
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AR Ay, w4 wevh g '
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M n=9), 1 H=o2=s E5F

1) w¥A F4 w(text—based intervention)

WA= T wFoA wAZE 7 Eol ARgshE wg—8tg Aksolth whet
Al ole] gakzel 98] wHAE Buh adFow &8 ¢ e WHEo] Ay
At gEAd "oz Z|dAHZE(mnemonics; n=12), <5 <HYA (study
guide, guided notes, framed outline; n=4), ZZ#F ZZA A} (graphic organizer;
n=>5), 1712k (n=3)9 &§ Fo| yetwrh F3 e wdA FA g A

T2 F 10 e Foa S ogow ANE Row et g, 38
Wg dole duinw, wad F4 me ATE AP, 48 (), et

Anbel|] W& w7l A EH= B Fo] =& o7 ey,

7l gAEA HsekA] G "oy AdE Boh 5 JH g A4
Ao zH stEE wv WHS nlstt diaFl 7|9 dekels =4 719 Ak (etter
strategy), 719% 719 de(keyword strategy). 1= 719 H = (pegword
A Aol 3 AFsolA= 7I9E 7ol d=k

=2 719 des A8 A7 o d9E ¢l

Aol 7h ol AEHA=, 719E 719
19 71odes dafs 7gdzky s &
£33l w5 aRAS AFEE =RoR YN ¢4 719E 7odHErs 59
Aow g3 Wl anAdS AFe ATE AvEd o Erh

Scruggs, Mastropieri, McLoone$} Levin(1987a)2] &fold= FE9 =
= 719E 7I9dEs EEete] TtEHS W adE A vlussith dE
o], ZAX (crocoite)> HFE7F °Fstal(soft), 7} € (home use) 0% FLHU+=
e 7FEA7] @, ob7](softe] 5745 YERH= baby)7F o] (crocoiteE 91%
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156 S Ad: oj&d AH(A1d 1%)

719 =2l crocodile) & %3l vk (7H €S YEU = living room) oA == I¥HS
gty 2>,

A8 2> JIAEES o|2F “BUA” J|eime

(4] : Scrugg et al., 1987a +4)

o] Aol 719E 719 =
sl & AAHAEE B W oty 79 eke] EFo] Hal AREsH7] &-o
st defolgta QA Flo= o]
AA e i = F Fek F fFelsh xpol= yrERbA] Rkt

King—Sears$} E8E5(1992)2 #etudtoax] o2 o= AEHse] 7)19=
Z19d=ks g3l V=R avE Ay
= 7F=A7] 98 A (home) & 7I19ERE &&35i3la, A=A gv| (5, 715 A
Aol wel FEsk= AEoly w22 Ao Jo guE ddstes 1Hs &8t
Ak 1 A 7198 E ug fde] Afug YR of3 s 55 dAdske A
N FoatAl =& TS B I @] FAEUT v, o3¢ & k=
sk HAbelA = S A gF 2pol 7t kA ekskth. o] eb H]szetAl, Fulk$t w8
S5 B ARl a oA o]y o3 E AMste] 719 Vg AdEs Fd 7=z

£ ¢¥F (rehearsa) § 7 vlwsts A5 AAS A3 7|95 7]eldeko] ¢

HAl Aow Wtk (Fulk, Mastropieri, & Scruggs, 1992; Mastropieri,
Scruggs, & Fulk, 1990).
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std, 719 E 7l dEe AadE 71gdgy 3 d3ret JH nrEs &
£-% 9t} Scruggs, Mastropieri, Levin®} Gaffney(1985)+ #&2] EAS 7123
of Qlo] 7|9E 7|gdeky} HaHdE Vg dEs A wg anE A5y AH

et vkt &8 5o, AYIFSA (wolframite) 8] 45+ 4 (hardness
four)o]al, o] A (dark)e]™, %+ (light bulbs) & W& W &= 21 7}
2271 98, A4 S (black wolf) 7} A7 (light bulbs) 7} A= wHE(floor) 9] ol
A= 19SS G853 o714 Sl (wolf) = WA (wolframite) = $13F 719
Cola, vkF(floor) = 4" & W= dl19=olu< 1™ 3>

<" 3 ﬂﬂZLOJ'ZE I%?_F HYUSHT 9=

o] AT-ellA 7]‘”7‘*% WFE RS AL AFE FAY AHuTE W
2o foetA w2 AIHEE Bk o]9) H]’LOM] Scruggs$¢t 85
E4s 7]‘4‘: 719k a9 VgAd=ts diste] was AAg
719k warh vy (R, dEstr], 2 242l vla] o &dAo
R 1135tk (Mastropieri, Scruggs, & Levin, 1985, Scruggs et al., 1985).
Scruggs®t TR E(1987b)& kAl AFsH A WA A (Scruggs et al.,, 1987a)
oA 719E 7ddes d8ete] 7tER F=e SAS B ?Xﬂﬁii 7}EX] 3
Zb stk =, A A AFeM e FEY 58S oA (o, FEe Arstal oF
g, AZke ofFal ¥hE) O F uiro] ZEEX Wk, T A 04?01]7\15 Aoe 1%
B 1074 5 ojfel Fapb FA AR MZAL FOIAE TFEHT 0|8t Zo] F=

mlm mlm

1o
é

111



158 S Ad: oj&2d Ad(A11d 1%)

of FAARN S-S 7FEA7] Q& 719E Tl HadE V) d=ks detst
At s =01, T4 (crocoite) & ZFE7F 20]aL MZL QA g= AE 7HEA
71 &, @ #:A] A oFo] (orange crocodile) 7} A (shoe) S A1l A& 18-S &
3t 91714 crocoidles 4 (crocoite)—% U&= 7] 91 =0]a1, ofo] Az
FAA o Mg yeRH, Al (shoe) ‘2° & YERUE A= ot A A
o] M=, 7]ojder s S o] AE5S s ARG f{ostH %% 8}
AFAEE Helew, O aypde] fAHE ASE YetRt 53], A5 FE9
TAH AR 54 thsk A W oyt A O E wEshA] & o] ERA ] FE

E40 gt AEelAE fFolatA & A FHEE BT
Veit, Scruggs® Mastropieri(1986)°] AA|gt AFod s F 714 g Y&

(¥% o5 ¥84 52 719 7]941761@?% &gt 7t=Ha, 3 A ug
W& (% dFel st 7)) S Aa=s &sislth A, 38 olss 7FEAY]
el ¥E olge T8k FHAY ¥ F olF AAE V1= A A4 Ao T}
2R dE E°], ‘ornith— & ‘A" E gulst= FE|AQLH], olF 7HEA]7] Hl5
71 Es foar(im)’ & ARES AVF =E =3 Qe OI9 = AAESIT =4,
T8 5L 8ol ASY AV(x7], TV, BV, 38 Y FHEE, 24

=), Zlek BACE o] TtERT oE =], ‘He#weAbe-#| A (Tyrannosau
rus; @7, §A5E, FEE Adtd) & 7}‘3’?]7] $8l Ero] (tie) & W o] w}
glo] Fgol7p et whe] A thl= adHS &8silon, o] IdelA  Ctie’
ol= W o w FAEIT. o714 dEe] (tie)% ‘e AR-E AT & YERE
719 =0l FFol7t qle v WA "S- 2UE dErde, oY mhele] F4do]
7F A Sl AL FEE Ao e 5AS YEha, Ctie’ & WP OE 1A
s A AT =S UERA Zolth AT Aael wEH, T de ug o] W
J¥es &8 AHugs JdRtg FosHA 2 AAFHEE Boloew, 1 s
o] fFAE= AOE YERRT

npAEto ® v der 5 w9 Ve e s A =
= ¢tk Mastropieri, Scruggs®t Levin(1987)2 #H19= 7]ojd=k
HEY 97HA s 7HER O e s dedds &
Wt vwsklth A& =0, 3§ EFe 3WA 7}£
22 uf, 3(three)? HIYE=<Q ‘tree’ & ‘WO =d

s
)

ofs

’

@

=
& 283
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ro oft

7}

Me mlo X ofl kK

Basan, 97 Asiel e, FE Aol qm Jue wse gagel 3
LA A SO Re nd e RE BEE @ LT AFAY @
Cwn mRHeIG, T AT O Aol UehbA s St 2EEE A
Mzl 7 s APt olfT A Ao] s FANAE ALAS sl



19 B wrsl ABAQ WS Avud fols ¥

ot 2
SHEE WYY} 3HA, Scruggs, Mastropieri, Sullivan® Hesser(1993) 2] &

‘L]'ﬁ

79} Mastropieri®} E25(1987)8 #Hage 7Aoo w Td@e ARy 34
= Alo] oyl Aol A AAISHE I ARE 7] = JEE 7] & wAk
o] AFE3 +F HF 7Hd W

Adet Hwro] T owaArh(@Ale mHo| AW wEy BE wa, AFA

o @R A

g5 A= wHA L FAWEolY F203] 9] g5S w71 s Alzst
AAANEE ou|stty, 8t bA| &= H 2] wpet thefst ez /s =], o 2bA
o FAUE 2 Foof3e] #e dEow 7Y FIAAE(study guide), FHU
€& 2 Fao|3 el #g ofplS AAlekE YAA E(framed outline), YAkl

S5 A7|E F7] A% erilE =EF7](guided note) ol °lel Fett.
Lovitt?} 55(1986)> TAUE 9 T3¢ #st ofekl (framed outline)
I o3 HFAEF (vocabulary dril) & AFe Fefe] #stwsol dE2Q w9t
sk A3, AP de] o] vluydde] stHT {5l w2 HEAHE
E XA (Lovitt, Rudisit, Jenkins, Pious, & Benedetti, 1986). 71 ¥, Horton,
Lovitt ¥ 55 85 bA a3E FSdishA|7]= Wetel tish A5 &3
=d], o9& E°] Horton, Lovitt ¥} Christensen(1991)2 &2 FFo wE
5 A (FAUE E Foo3d #st AFow FAAHE JANE) Y dole A
o] st o] k3 W HEGH el v|X= gyE Aekglth st FEe] mE g
57 HH ] dolE= wAbA Y AR} Aol thst ©e] FAef #sh Al of Fof
uet ekt A Aol mEw, sds T gE hAI R S e]
of ZtA JiEstE shE kiAol EUE o & Ao YEeth X3k Horton¥
Lovitt(1994) &= HAFHZE A st= g5 A (FAUWE 2 T3] #st A7
o2 FE HIANE) 9 AR sk S5 MUAZE gAY BEAdFH T v
v 2E vuskgleh. A5 Aye) mEw, HFH 2ol Wi Aol tisiAe o

i
AHAI AW, NS eTeht ARNAE T AT 1k A7t 9l

30
=



160 S Ad: o] 4114 1%)

iE =EFVE SR e g gl %—oﬂ Het obx el &
S0l VT e S Fol A% mERA, MEe] AE 50w 2
1o 7o olslE Fol=s uetE g A7 dite] wEw, chljd =Ed
717F 9] oA A s ol AnpAelglon, 53] A9 F /hlE kES 3
&3to] A7)E & F, v o] vhAE el oF 108 FF ohE =ES R

o
20l 2 a3dE tE SANNG Ll

(3) L= =A%

EdolE %}%0}01 A=Y wAe W&
v oIt &, O 2AAE A,
5 e 7%&%]3%? st JidEel o
oo AAToZHN TAEO olslE wi=th(Darch & Eaves, 1986). 19 =%
A A= Aol wheh thekst FEjE JdE=d, 7'd A % (concept map), 7R B
L(concept comparison table), 27| % % (semantic map), 2v]EAEA (semantic
feature analysis) 5©| o]o] s]=3tth(Kim, Vaughn, Wanzek, & Wei, 2004).

Guastello (2000) = B9 % (concept map) S g3+ £y AEZQ w
Hlwsk A3, NIEE 83 Fdo] e A FHE el 42 F
v Aox KA o] A= =8Ae= MEE 7HEAT] S8
Tk fAase #APdE AR Yehle MEEE E&sglth ©
MM = 7 2232 /dQl 3A & W flell 7oL, 1 otdlel= @9‘1
A%, g 9 skeidS A, 2 ook g9, A, g3 77e kel d
S4ES 7SSk 3AoE A ol vlssHl, Griffin, Simmons¥} Kameenui
(1991 = ﬂ**oif—i A W& AR BAE 2HE =AAE olgste EF, 4
gotes urd Juid A4 wr adE vlwsgith 1 A¥, A4 Zaﬂf—’%
2222 8 Jdo gAo] HluAdrt {FoeA 2 AAHHAEE HIT
I &37F A=A

Bulgren, Lenz, Schumaker, Deshler® Marquis(2002)+= 7I@ 8] 2.3 (concept
comparison table) & &3t wFE HAEZXQA w9 vHwst Ay AR kA
o A FHTIF FodA L Flog HuEF JEvuiE FX HEES(d,
Zepelotel FEETW) Y FEAY Aol adE 2AAE &Eeto] AT
o=zx, Hi Jidel st o]sl & 5Tt Bulgren? %EE(ZOOZ) & JEn L EE
g&3te] o], (1) WA F% &8 — (2) wAY AdES &3 8 &8 - (3)
g T &89 o7 AP A At

adE 2R A7 B2 o
=

itlo
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I 2AAE F]T wgrh FeA A B ooyt HE W
etobw 9k}, Darch® Carnine (1986)2 wWdolA 7F= Ao}
S 788 AR FASY] 43 w5 E AN &

49 wesh vmatgith. 7 A%, APPael uPanc 95
B HEE B ustgTh sEA W, gl sk Enaj9t Za]rﬂ Z 22} g
Wg Bobel A foF AolT vhERiA skgkrh. whel, 3194 (2007)

% 2442 B89 Aol Mngan foAA L}ié HEe) g
Aoz Busgrh o Aol 2 A ER I 2AA4E Ay

E A7z dgata, ddo] v A dhde] ek e 24

2 l"

A% 2y

t 61—@ oﬂ]ﬂ 7] %Q% 9 3}&:1;-]] UJ—Q. 61—2:%1—0]] u.]
St EL o]t TES Zh5A 3 47 Eth(Carlisle, 1993, 1999;
Cawley, Miller, & Carr, 1990). wepx RE stapZL sHAZol A ¢l 7] A=k (o]
Agk 9 F448 deh S 7oz gAEo] #e wAlE B & oldstal, o]

2 5ol gFAoR FPYALE wolundt AEsgch

Nelson, Smith®} Dodd(1992) & Qokst7] ko] sty y} x| Fof 3l o]s
T2 A7 =Y @330l eS Bttt o] dAtolA okt A 4
yES vlelstar, B53ka, E9lstal, 435t 59 9wl AAz FAFEHAY. 9]

9} W]Z=8HAl, Bakken, Mastropieri®t Scruggs(1997)&= = % A2k w5 (text
structure based strategy), WerQokslr] Z2F w4 (paragraph restatement
strategy), A&% #Hstu avE vlusioltt. 1 A4y, % A wgsh o
gaoksty] Ak wgvt 184 #Astusrt gAEe HIdH T o 3 AQl

qES nx+= AL HIEYET Vadasy®t Sanders(2008) &= tfEAQl 34 w
ol wbEely] whsh SIS Bt Ul Abg) wue] Feold H5e) v A%
S SobR v, WEeY] mAE W o] Mm Wuel SRt {5 e
TS Hol: Zlo7 WS
2) BEFH PFuF
(Hands—on/Activity—based, inquiry instruction)
TAES X‘@. Z2AsAY A A xﬂ?ﬂ S E3 s&dte —8h=H o thofal
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o Hra st AEAQ w2 e
= vusitt. 1 A3, s g us Jdol st
R, 1 BT ASEHATL Haskgith o] eh HesH
Bay, Staver, Bryan¥ Hale(1992)2 F¥9] dgl& &&3to] 7MIHAH Wds
Al W 22 BAGE oA 7= o, EeeA B uge AHus F oW 1
ol ERARIAE vlustlth. I A3, AR = oA 3 Aol 7t gl
WA A4 Aol SeFd &7 w7 o @32l 2o ®astelth

oAy A= DA HTugTt FEAFHE wA= R oiYet B

2 gl uX = e FESFATE McCarthy (2005) & 239 54 (o, 249
A4, Bed, 8= 98 g gruss AdsA udA A TR UE
of 7F=R %, A FH e} EAdFel v A= adE vustilt. 1 4y, 255
A ST usE e Ao fosHl 2 ARAFHEE HAAN, EAds HAE
M= 7 A I 2ol 7h vrEhA] ekttt Wk, Cawley, Hayden, Cade$} Baker—
Kroczynski(2002) 2 &334 ©7uTE AAS st A7k & wdo A
Hop g3 v A EEC] YEtton, oF 70%9] 5ol W FA et =l
gl w&d 59 A d (district science exam) o] | AT H I13E}
At} ¥, Scruggs, Mastropieri, Bakken¥} Brigham (1993)-2 F+ w2 sk
ARV AAA FE)S EE5FH g u S (activity—based, inquiry—oriented
approach) 9} A&2Ql WA FHuFT Hdow HAAst A3 S5 S uT
7F FEAAHE B ot Y Akl ¥ adAdds Haskith

H Ao s FHEHAJ o R B F T o] HetA dqtsy 4l 1pshA
g o 539t 95 59|, Cuevas, Lee, HartZ} Deaktor(2005) & 5%
a7 S gyl v S AdE Ay, dhdy 5y, A
T, AR A A A AQI(SES) 53 A#gle]l s B ugv Be e #
8 Bl andoldFor Hausiglth. 53], FEFAH A AAA A
(SES) 7} & sy o] g5y FAe Zo] &S Hst. Conley, Pintrich,
Vekiri®} Harrison(2004)& &sF4 @7n77F #etol digh 12&2 21 (g
2 zlgef tist Ad, #ete] MR W A3t sheAe] g A, sk Age] sk
A F)ell mAE GEgS ATeith 2 A, desa B
WA A2 A Q1 Zlo] o}t A2 7MY HE T H
AEA Ao HEtE ®Boled, ol g Eo] Bk Judk #she

|

" Ao B & gtk

o2
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3) or¥ g+ 4=(Guided/Supported inquiry instruction)

b o shael W stE Aol wuE F4 SRtk 47 A
fak ol BF 34 90 o 594 ol A40] ¥t (Holahan &
DeLuca, 1993). A%, 943 44 245 AGshe BES s Anoze
FEE Ggol oFfAA F2 FE Uk $8 24wt A7)H e Dalton,
Morocco, & Tivnan, 1997; Scruggs & Mastropieri, 2003).

ek ol e T usrt gl W St olA avpAoleh=
T7F 7 o HREHUVIE s, a¥na dssa g uavt gA 384

Ies B 5 e wyuyolgta dste AL st o & 9], Morocco,

it

Y
o r
ol 12

Dalton®} Tivnan(1990)2 Ssa4 @7 ugel Fost g4 5 dF A= &
et 78t S HESE AN A dAAES 18A] RSO E H S
o ol52 A3 s S ugoaA A 24 W AYdsts Sl FrE 2

Aw, 24 90 AR B AW FANARY L A4kl olslel %A

AAARE, = As &

A Fek Zlo® vpebkth o]l v S2EbAl, Scruggset Mastropieri(1994) = 854
of stdEel 2gd Aetrde BEF A, SFAe) SASAAE wAE 23}
g 3ol e7He Few® Wtk Hsh Mastropieri, Scruggset Butcher
(1997) = AR M4, shadel st AAAA stdo] e Bas A, dvt
U w2 AR s /U AR FAE Atk o] dATtelld sAEelAl =
o] Aololl whe}t w2 £7F Wk A B 5, AAeEe] d9E oo
ste= shglth. 7L gl SO wbSel wEh 19 A OFE W el 2%) HH
SHAl FECOHE =2 F5 1) ZAZS ATtk A7 Ao w=d, of
25%°] SEel Sttt AAAA SAES M xS 59 1Fo] #
Q% Zo® WA

ol st wjA A kE H w7 ARFE AT
A ALTE Y wASAS & 3 & o 5]
J7F M E AlF stttk (Dalton et al., 1997 AAL). stEAel
ool wal] sie] FxEwA, hid gy
A7 & #H wxEEdeh ¢4 Dalton, Morocco, Tivnan® Mead(1997
H HHue dRkAQl @A g ud adE vlwsilt ke #
= WAPE Z3E 8l Aol AdE olsiekA] Xe MEE AT

FANTIES et A4 Ay, hdld S ag Yol o
s F7u7 JEERog ¥ 52 JEAAHEE HIo ol9 vEH
Palincsar, Magnusson, Collins®} Cutter (2001)% wAFS] <¢kyi7t Z3td ehle
ST AnkARl g Rt a3 dS Baskgith o] AgtolA mAle] <

o

22 & oot
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e o9 Al 7 SHelA ZstEdok (1) g9 Atas drdsta FXA7,

(2) ¢71 94 27 &5 A4, 3) 217 &5 8.
Mastropieri®t a2 AEAl] #3E S 5] Qo] sHAEo] A
ApA1 €] ecosystem("ﬂ AR, od) & WhEolA st S sk S ©
o0

TuF7E A T4 wgRT BEYHE B ool Y Aol o anAdds
B 73}t (Mastropieri et al.,, 1998; Mastropieri, Scruggs, & Magnusen,
1999). o] A7ollA &ss4 HTuTe T3E uF AdEs st A=,
D AdstA &g AdAste] Arsks i, 2) 27 S Adsr] 1 93
ANE(@FUEL ofbeiels AAsta, WS HzkE A9 Y25 st &%),

) F2013] AAYAES F& ol °l°ﬂ sl et ot

17, P8 (2000 % FHFATYES S nerd APuse wRye A
WA AYEAH AEAY nroh WTAATT. BN RTIES AT w4
Fasrs AR 2ol O w5, AE P Ben, AEAE 52 g
Stk A7 Avel mew, nod APase AR APEF AW LF A%
HQl Wy Aunt fo8 & FrsEe wa W, RgNAR Aoy
B Ave) B weln webel AR, JuAd APns, AFAA 15 &
oA, BARCZE Al AT b 9% Aol7h e ghoivh

Scruggs$h BRES AA9 ATES Bal WAk =L o EANAL §
L oupgel 538 @Al ARA0E 9 hEAL W nasts ATE AAs
frh 7 Ash wAbe mFel AFYAE Fel o EAAULL RuHAT

(Mastropieri et al.,, 1996; Scruggs, Mastropieri, Sullivan, & Hesser, 1993;
Scruggs, Mastropieri, & Sullivan, 1994; Sullivan, Mastropieri, & Scurggs,
1995). ol& ATelA Ak AEs T3 gdEe] vedst w529 54, =, 7N
g7 ol tisl Aa® olsfst AW F U

e H s ‘: 2SS Ogo® ATt =o] AAEE HlFo]l w2
2O % et HE3h i}* g 995 Avrd, ke g7 urs A e %
ANUA (=) ol Bt wa7F XA Sk BlFo] F& O e

EoE e o4 PSR AR £0W THAE] TE BRE G
A FA S *1-1 ofth, AHAY PGS A FHATY PEoE
g, MY By, FAARe] dud AE 3EAE Sol Beste, ol i

=o] d&3] 1ty ﬂ7l 1"4‘311 T Hkek TE B

itlo

283 Zlo] AltE A



ofwlel, wHeHl (2002)% F @A (A9 A7), A AR 9 Hetrele

et AEA BFR ol ANE F a4 vastgth 53, Fud

o gEatadAt 359 AATS AEGEE @ v, AEAA aolAE A9

M BARS AZHES Sk 1 A3, 35 FABS FEF dBE Avtol

MEARR foa e ASAAAE D At HEE ngrh olsh wke)

G000 E BERGS) EhE AT Db vt B AgALe) 4
I 4471 4

X}Coﬂ o3 H-s
(Student—Teams Achievement Divisions) 2] &3S AZE3d= A7 2AAH
th. STADE flellA dnbAQl dsstsel A (of, o144 A
oA T)E vt o ® ‘W (teach) — w8k (team study) — 37} (test) —

(recognition)’ @] #AE& A AP}t E3), STADOA = & 4 714 ﬂ@J aF
AEE FAete] ® RS AbEsta, I Ayl wet 3E ®BAStE S SAIE
o} 0] 47 (2006)> STAD @E43 AE2e wFs vwd gy @%é}go]
S ASAFH L= A e T AR
ol ¢} B3, ©]4d (2004) = STAD HEg+9 axd

& "dEEde] magh d
A wek wadk Ak, STAD 8ol FoshA ast#olglaS Hassl
o @, AX9(2007) 2 el w2 STAD g5s52] A sl 93=
A 9FE ATe] f8 gHeR 7Y STAD de s older 744
STAD @es5e] avs vastort. 7 A, AsgdH5e] ojds s}
Ol*é@% b apel7E AR, FA A el ol g Bu folshAl w2 HerE

2 wol: Aow et

WS ATE BT S mRoln, FHAL ggow AAF AT How
et e we g dle Awud, §Euss 4@ oux ()

of 3 W E LERRT

5) 7]Ek

el dud waks T ag, e B, E gyas, gEe
5 olle] 7 %ZHPJ BRE AT =Rl 6Mo® YEhth (1) 44 1,
(2) T, (3) wA e ¥ Hetug, (5) A=4 FAE

2, (6) iﬂ}%‘%.
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Science interventions for Students with Learning

Difficulties: A Research Synthesis

Ae Hwa, Kim
Dankook University
Hyun Park
Dankook University, Seoul Metropolitan Hospital
<Abstract>

The purpose of this study is to systematically synthesize findings of
science Intervention studies for students with learning difficulties. An
extensive search process yielded a total 50 intervention studies. Synthesis
indicates that “text—based intervention” is most researched domain, followed
by “guided/ supported inquiry intervention”, “activities—based intervention”,

“others”, and “cooperative learning.” A majority of studies reported positive
effects of interventions on student’ s science learning achievement. Based
on the results, research—based instruction with empirical evidences includes

text—based instruction and guided inquiry instruction with coaching.

Key Words
: learning disabilities, low achieving, science, text—based instruction,

inquiry

=% 34 2010. 01. 28 AAF A1 2010. 02. 10 AA #4: 2010. 03. 18



www.kci.go.kr



