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ARt EAIAY 25t E e R AAE g g 384 PeAdS A
=9 EAE (ol 4t )%—% AA 8] A S WBRE ol e} Fojel Fte] ofgh

o il
St FH o E FAAC JES 7R = AoFE Ve Franzen & Kamps(2008)
T T &N 2T E0] o= wAdEsE Us st Fe FHE 3

ALY 2dE AT EAAY 2t AES YR St F 3
A

EFelA S =EF, Ao

A WEAN AN THS AN D} st
2 EABEFS] AA3] Fashe 20 tehgth

olyst g FY T4 FEAde] FAow FAHI] A= e ¥

7HA w3t 7IHbEo] ZEH XA ko™ ke tH(Cohen, Kincaid, & Childs, 2007).
A% YA "ol FAdEojoF Fir}
AN FH= o] obd BA Hrs 71105 3
3 s AR FE AL e "ol T
AwAdo] grEojoF gir}. 7t *_r“é%lé o]

%”é@ sg%x]%l,] 7HL§—§_T Ags] olsliatal o]e] wep @Al AAXCE TAY
A|E7}F o] Fojxof sirh. AlA|, d&st AP APS sk #AelF] A o] FHupeto
ot 344 yEAde] dyAow A A" FELE 2l /714
Z9} &go] Aol olF sk #ElF] A o] WEEA] FrbEojol Fhr). YA,
NBA ey 9 o e JeA-AF2A A7t o] Fojxof sttt 7b § 4

i

hnti)

AES A%A FES B AnES FHGL o2 vFow FADE Awt
of ek I, 59w wA o] Fol Aok k. wpAoR el Ao ek
of gtk St e ¥AA YBAde]l ARHoR UAHY] A el 3
o AAAEI} S Feske o] F 9% ol Folg A o] West

s go A ABANY] 4B AR A% NES gq% w $-2ute)
o @& SmelA oleld slwEo] Az 2AAZIE M el Zlo] Apielt
£, oA wol &AlS A 363F o4l R Swel A% Stu Fol B

| =1
A WBAY Axde] HeHoE PH-Gu7) oee @ A FEE AR



)

olg HHMANA 2%

-
=

4 S%5as A

1

3

Ho

o|J

P

L L
# vl wA}
.

A A ol

3|

A} 57t 500 o] St

af

SE

A, =3 uAMA =

e

B0 Al
= e

A4

2y

_]

W2 HF/IES Hol HCIAA, 2003).

Tor

s

Alell x4 Al

A
=

23

FA9e A

3

SR =

of

Tor

<
J_.No

"
Mo

= A

3

“

?_

Al =

*

544

3

EE DT R E

St
o;

o] v

AN

o7 AAE S

=

Tor

g djgf 5

o A
A

= ol §lelA

e o]

S
er

Zel 7hs
At}

she

2 &2

Ll

A e ot

A

&

o

P
T

Pj

o

blo

o

el
Tor
o|J

IRREERE

£}

o) 9] ol# g 71

AL
ek

L

Aoy, Fot

L
s

oje] & Aol A

E

o
il

oj
te)

a3

—_—

r

& A

Aol o

she

B2 g ofof

[0

;OL

s, ol

of o

Eiasg

ol ol kAt

A7 2

7F?

s

Gz T = ofok

s

AL A ~"L oy

3

7F?

s

of @ 414 o]}

544

B

S|
&

& 59

%

EAAAA T

3

L
s

}_

Tor

A 7]=d Fe-daS Frh(Meadan & Monda—Amaya, 2008). uwhahA],



A YEAANAE @18 FADE] o
AE AAToEM EADT WAL sy, FYSIA B
A A 1S5S AEAY, obh BARE 9T Tt 9D
Ao FHAoR FAYES Fdst: ZAGAE Golud

(Bambara, 2005).

& A b ol

1. 2478 3549 54
Bambara(2005) = =44 dsAde P4 SHS 97HAE A A=

‘Aejeta = (ecological approach)’, 71537} (functional assessment)’,
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‘W= 27 (customized intervention)’, ‘d¥A, wS% ZAY (preventive and
educational intervention)’, ‘A& T (lifestyle focused approach)’,
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3 — A A gt (Ingram, Lewis—Palmer, & Sugai, 2005). A A, FA A X
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a#ste] ApEsE FAERES AF-AAsitheE S 53t (Crone, Horner, &
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= od FEeth BARES dosls Bo] ARt A e Bale] A4
FYAS A S @ 1 mdke oA debg sl vk 3374 35490
At FAEY ABEAS UL W Y REORA FAY bt AshEA

o

=

E F23tt (Luiselli, Putnam, & Sunder land, 2002). ¢

AR, S48 AL G AL Yo EFA et gt A5
5

ALets zAAoR AG-AAFoRHN TAF TS A WHoR oAgsin TA

duA, 84 FEALE 94 HIes AR dn BAdEel At Axe
stul, 7Hg, At E EEsto] A A A W o a3pAolv. Sg A 3
ALY gdu, WAl FE, FTAE AL 5 e e JAAdEe] ¢
%A A A%tk (Bradshaw, Reinke, Brown, Bevans, & Leaf, 2008). o154, <74
A geAde e Ae, ¥4, v, F-dd 55 THHoR £F5ta FE8)
of Arjgt tidstlse] FEdoRr ArHE RIS FE&5ke Zlo] ofdzt

S
=

27144 A (self—determination) < 7}A 1 55307 FHoldt & Jr= §E3ich
(Colvin & Fernandez, 2000). vpA|gto. 2 FA A FFA LS TAY T dist &
7141 mtH o= Ar]Aolm X&AQ] WghrE dojd  IEE Wt o 24
< 9En AEZoln ArjAdow YFo] wstE Sl TR E HE 49
A& FFA71 2 =5ttt (Luiselli et al., 2002).

2. st el FAA AEAY AA

olefgt WA W-sAdo] Stwato)A o]FojH A AA Al AH A
Algth 4 2 HA A= 27]5 A (primary intervention) & AnAS tAlo =z
AAow AAEY 27]FAY g 2 5AE EA TS Aol Stk whebA,
7l AGA AN = AR USS T3l Al F 3 A=A Vs B

of that Mes AA e weo] AAoR AXNHY, HA| TASA i PF%E
o] &HE™ ot FFo] FEEHA Fe=A, AT EES doFHS A oust
glol Ayt mE=Ae st Yesta ARAJ ARE AFsForEHA T
A1) dEe] hell Ade A JALF: FREh EF AA S e
ARSI WS g A ZRIOFES AAFOoEN Ao Fudde
Age 7 RS wEolE

F HA dAE =754 (secondary intervention) & 7| E Ed =E3
oz} A =7) o] Fo AR FSitty ks = AA A S oF 156% Wl f3T

kAl (student at risk) 5= o2 AAE T (Gresham, Sugai, Horner, Quinn,



& Mclnerney, 1998). ojgfst P& A oA vt AT ==
A7 ol FRu A GAS| R R AdE @ g W deAds v
v A e wo =g sl 9 e3AE & ZASHA ek AY vissd &
TS Uedle =dl s A =dldAE sk 297 Wi stk (Horner et al.,
2005). ol#]d EABE Fe sl 7|FA aYE XA 7] o] I+
A AR ES sty Axs7] fEid ®moh pEEE A 52 A
eto] @7Hth F7FAe dE= FexdTd, A8 7IEEd ol Sle
AOFGYE A=

Al WA dAl = A EEA (specialized intervention) & 7S BT F=
3k FAEE A LTt olFoAA A g FAES e R AAdn AA A=
Z °F 5% U$]9] Aol o] sdE = o nAFolw HAZFe FFE HAY TS
et e ghgoll QoM T £A17F Sl A7 BoH(Gresham et al., 1998). o]&]
g SAES NEEE L S53tE EAdEs SAE 2A Hed EASEe] WAE=
ARlE BASE & o] wgow /st ALE AAskE 763 E 4] (functional

behavior analysis) =#18% S A7} i3 Zolgt & 4= b (Horner et al., 2005).

Mg shd vl 2AA WEALL AnAA 2HH AFAY A 54L
o) wEch webd, shd we) FAA ABAY AA FEHY BEE A5 B
AEe dibeti BT TARE] tal F&Aoln weHow WAY & %
shagd e xAsks Aol Hojof ahu, AAl TEHel glo] %A AFH FAA
A9 9744 EA4E0] HES @l MW F YEF wEojztol drh shd
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A20% Fedy ZEIOH0T A5 S U eE 259 FAdEES o
Wk FAle 344 des Adshy] fla 9EE Z2EOS Wtk oAl
2w Yede] 2o R A AJ/A Ao (Check—In/Check—0ut) S & 4 Sl
o} (McIntosh, Campbell, Carter, & Dickey, 2009). AAQ/A| Ao} TE 1AL
o AyPAE &3l 2 a&4do] IRl o = A3 TS A

71m stETdS FFAI7IE AC®E YER Y (Hawken, Adolphson, MacLeod, &
Schumann, 2009; Hawken & Horner, 2003; Todd, campbell, Meyer, & Horner,
2008).

AAJ/A Tk T2 IS AA 4A7HA AN AesA wetow A EH Sl
AA, =L tudde Aztetr] A X]+¢L/\P9‘r 2 ~ 3% W99 #e 2



AZA B3 ek ol WAHES W SN FH4 AFA8L zon
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g Qe APl ol FAVES AT 5 i GE 44 VFS T =
of7} oliolth. dF o}, BE AdeA Alels WES & F mEAY @
Fobw Wi MFEE Y AP AHAle] A Je Aol A

Al py

AME SHA] EEo R QlE gsy & BAS U ¢ . AAR TA3
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o] AIPAT=S Sl ¥eA ghk(Lane et al., 2003; Powers, 2003). df
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o Arkgt w-BAE FAstL dolrl gude] F ASForN FAP T UL
Ve s S Blol ARSlA Tsuae H3olth
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Development of Grade—Wide

Positive Behavior Support System

Jinoh Choi

Keimyung University
<Abstract>

The purpose of this study is to investigate how to establish a grade—
wide positive behavior support system (GWPBS) in large size schools. Three
stages of GWPBS model i1s developed. The first stage is developing a
general positive behavior support system for the entire student. Main tasks
at this stage are setting up a positive behavior support team, establishing
the list of behavior expectations, teaching—monitoring—reinforcing the behavior
expectations, making positive and accepting grade atmosphere, and managing
problem behaviors happened. The second stage is developing a positive
behaviors support system for a group of students who are at risk. Main
works at this stage are administering a small group behavior management
program such as Check in/Check out, teaching social skills, and teaching
self-management skills. The final stage is developing a positive behavior
support system for the small number of students who are at high risk. Main
works at this stage are administering behavior interventions based on
functional behavior analysis(FBA) and teaching individualized social or self—

management skills.

Key Words
: positive behavior support, problem behavior, behavior intervention,

E/BD

=F 34 2010. 05. 05 AAF A1 2010. 05. 10 AA &A: 2010. 06. 16



