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ol g e ATl SEBFA ANEDL T /137 How, A8
FolArete Aol td TAH Bk ANII7E o HTHRA, DA, AFE,
oJAE, Qel%, #avl, 2001). oeF o fE Aol Arwt AFe UL 5

Aok o7 AY BFsHs Aol Fojegel AP Helo] obd Rwi} wA}
oNA FoIH7] wE (FFef, 2000; Pierangelo & Crane, 1997), #ojols2 =}17]
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njo]#] ¢ka1 AA® Mt AAskeE A AR Bes oH gt (Wehmeyer, 2005).
ofst ol Al A7dde e S & EF olFolFH 4k A Y
A Fad ol B HA4e] AAzA 19909
w7 A1 #eF Atk (Wehmeyer, Shogren, & Seo, 2015). L3t Fefstao] A 54
Ak Sah vt Sy o] Aol yalo] sgobgleol whet vhkst Lokell A Aol ghay
A7 A7 Fo sk F8Ao] Bz ti(Agran et al., 2005; Carter et al.,
2006; Wehmevyer et al., 2004).

ek S = W w3 AR AVIAGEE Eolv] A mys =
cHl I F ASsuds A7EPEY B Vs Hulsr 7] 7)ol A7e wa
Hn ¢ 4 ATHASY, 2007). A% FEE Gy AAzA BEATE
At 718 A, dust Frkse S B AAPA FHH
A&, DFD, 20009). EF AoNSHAS Agmat WA A
lom BxE Agsty Ay 9
2l k=i | 91, 2001).
E5 e g el AVIARAE S WAkl A W FFS W o (Calzonetti, 2003;
Reid, 2003), #7143 o] S WAL SGE St E AV AAHA S autdor =3
Al v (Wehmeyer, 1999). WAL A7 @ o &3 A=dets AHEE o,
oS A7 A4S wleA = (Reid & Hermo, 1998), el st Ax=7}
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JIE o]F 4 At (Wehmeyer, Agran, & Hughes, 2000). wheha] ol sty 2

ANAGRE FFAI717] Hall Al Al A7 AP S Frtske RS 2% dojr
(MacDonald & Reid, 2013).
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27 A A AT (], olvlel, 20155 A, Fohy, 2011 AA4,
A7, 2015; F54, 2002; ¥, 2006; o]ig}, © %4 2010; o] 4, 423
2010; 48 A, §49, 20165 B3, A+, 2012 F&Y, 2015; Saebu et al.,
2013)7F 23] AP lom ofo wet 271 47g4d <] Sfifjroﬂ et wEEA S A
Algt Aol <1, ¥, Al 201D 8 A AFA Y e FS Fotste
AT (A, vh2d, 2014) 5ol FREHUAT. 9 ABAToM = ot glA AH
FTAZEINE ALt A1l a7 A=A gobs B Felfg e 27
Aol d&FE A= A A st S At wuE Aol

ool A1 dg Aol e Fox=E Skl wEy wAksE REE gido R g
A7 Ebs] Wi H?_E] A7 47 el FRE ez ¢ A7 (7o,
olaf %, 2015; A, 2012; o, WAL, 2009; o5, 2009) 71 &) WY
Helow, wAFE thde® 3 ATEs AN, A, 204(2013) 8 A7|AH
W] gk wAFe] 124 ZARS} o] %8k 2009)«1 A71A47Y D wg Aol gt
WARE FEOl Q14 fefgh(2003) 2] AZw el Qlo] Aoty el 274 e
gt wARIA # W Aol #E AT Zc} off st o] 271 Ael st Hrel w
ALY I Fo %, wg A ol | HAHE dotR iz} sk AgrEo] g
o], WAFSY] WA A EAdEe] e A AAL S dotRe AT vE
A7 o]t

271474 e] #HAH" FAHEFEZE The Arc’ s Self—determination Scale;
SDS(Wehmeyer & Kelchner, 1995)& vl¥oZ A4 HA 5(1998) 0] Hetst st= 3t
ZAA}, Self—-Determination Student Scale; SDSS(Hoffman, Field, & Sawilowsky,
1996), The American Institutes for Research(AIR), Self—Determination
Scale(Wolman et al., 1994) o] om, ¥ HEE AREst APFATE(FEH,
skA <, 2016; A3, FF9, 2012; A5, 2015; Saebu et al., 2013)= 4w
He, 223 Ao advhs dotr gt A2 o] & wAMYTS SHE
A71AR Y ok afA o w2 AL 5 d7]el (Wehmeyer, 1999) &3 374 <l
A ek WA A mFdelA A7 ARY s Brreke A F skt (MacDonald
& Reid, 2013). apA%F WA A=k} wpFaold A71A87dS F7ksto] 1o
‘E}E Aol zpolE gfEeteE A vwnlE Aot ofe wel, wAke] A&

THEIAN ANAGAN S Brbekes FH & Jide] st

ol=olA Mt SAETE E3E e feueteld AR A AE e g
Bl =7t WolA) 7] wiitel] M3 HakE Aokt (W E, 2001). webA # At
AL AFE 93t #7144 A X Self-Determination Scale for Physical Education;
SDS—PE (MacDonald & Reid, 2013)5 %2lvet A4l #Adstes ezt
ghth o] 5 B3l AlFwAle] A71AgA el Aot el ArAGAE el viA= s
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W] AN w3 ATEE dolry] $lste] Facets 3.67.1 21
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SDS—PE®] 7R&=}el Catherine M. MacDonaldol| Al 32 H 9 ARgof tfs}o]
we & wHol-odWo AxH(Kim & Gill, 1997; Pelletier et al.,, 1995)& Z3l

CRUliss
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gol HA R AAstglal, 399 wes vuste] e g EAE
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1) Ae

gu]s}u}(z]%ﬁ%, 2003; Chi, 2001). &%
13 = WA EA5 (infit) 2F WWXIT(ourflt)ﬂ 1.30 o]Aol A}, 0.75 o]8kel &

1 A
g PAe dalth A%E A4 MMARAG infit, 945 outfit) 7H
_]

2]
130 ol4e EEE Fi BROR, 075 ol5E FHHE gvE A 8L
3oz FAF3Etd(Linacre & Wright, 1994; McNamara, 1996).
", A2 2
1. Y Zo| A
2 AFoA= 9HE(SDS-PE) & st=3t %= (KSDS-PE) 1] 7Id4 5945
Sush] fa) Wel W ool ARE AH LAEE wolstslon, FA4Y Uge
<E 2> AAlskST)
<H 2> i FHA =
¥ A7 9y A " (o)
1 Al Wfant my students to express their personal c U= S50 g A4S
preferences w832 u
B. I want students to express what they want dshd vt
A. T teach my students to have confidence in their C g S50 4AZS 74 &
2 abilities Tz Ao
: AE= 7hERT
B. I enable my students to have confidence
3 A. T allow my students to set their own goals o Y= S0 AAY BEE
B. I teach my students how to set their goals A48 ¢ QA A X3
A A. I point out my students limitations o Y= s EofA dAE
B. I tell my students their limitations o,
A. T have my students find the best way to perform a|s U= S A F2Hs 38
5 movement FAE M 2 s
B. I let my students find the best way to perform A= F)
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A. I have my students evaluate their own performance |, . SAYSo] O] 5L
6 |B. I let my students evaluate by themselves their soTeE LTes
1 let my e+ Y= ar
output
A. T make my students aware of thel.r ll{nlta‘tlons . Ut SHEo] A9 L
7 |B. I help my students realize their limitation in their #A2Z ol NG EE st}
f 84 = RS | -7 s
output
A. T let my students be involved in decision—makin N
processyes in class : j;;_} <] r?jklﬂﬂ}L ¥
AAA TA ] 2ol
8 B. I have my students participate in decision—making Pt S el el
. T QM gt
processes in class
A. I tell my students their efforts will lead to success | e s SdA w2ahu
9 |B. I say to my students that “Effort is the best way to . = R
' reals » 438 & olrka wan
realizing your dreams
A. T ask my students to administer their own Ur“ S o) 7] A4
skill-related feedback 8 mTwme Aa
10 . TEEd I= AR
B. I let my students manage feedbacks about their ﬂﬂaﬁi s}
movement skills = e
1 A. T help my students develop their strengths U S50 Ao
B. I assist my students in developing their strengths GAHAHEE ToFn
A. T allow my students to make choices that reflect )
12 their interests Ui S0l EuE kS
B. I let my students choose choices reflecting their Aeg 8 & QI E Fir)
interests
13 |A- Ihelp my students believe in themselves Ui S0 Al UEE
B. I assist my students to believe in themselves T ol
A. T have my students to self—administer their own L oSl ST
Fewards U sl 189
. 5Ty 2 HAS
14 B. I guide my students to self-manage with rewards :;];_z Oﬁﬁjﬂa@} = ﬁ:}
according to their performances e
s A. llmlllletilér;}; students learn to accommodate for their |, Ut S0 2ol A2
Q3 2= TR T =
B. I help my students accept their limitations TR T UARS =dEd
16 A. T have students share in solving problems U= st Eo A 24 2T u
B. I let my students share problems to solve sk 1St EE gt}
A. T help my students believe they are able to achieve C U B AS0] ATE 2 gy
17 success ML Toz
B. I help my students believe that they can succeed o e
A. ér?(s)lrismy students to explain their own movement e S50 & 23 %
NES R A 2= 3
18 B. I ask my students to explain about their mistakes ﬁ;ﬁ*; o E.;roﬂ o
. . . =20 °H Ea}i §_E}‘
when they make it during exercise
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B 2> B AHAZ (A S)
73 AR} Aol A% wel (9o
19 A. T point out my students® individual strengths o U= S A A FHS
B. I tell my students their own strengths Rl an s
A. T tell my students they are capable of improving
20 their skills through hard work « Ues g5 Yl 5
B. I tell my students they can exercise well if they 2 g & ot deEr
work hard at it
A. T allow my students to make decisions regarding
91 class content o Y= s Eo] Yol @t
B. I let my students participate in making decisions AR S & & RE st
about contents of a class
A. Ilhelp.my students understand the role their ability | U Sy 2pale] Lol
29 plays 1n success ‘ N Ao n]H = et o]gat 4
B. I help my students understand that their ability QrE oz}
affects success AT e
93 A. T allow my students to plan how to achieve goals |+ U&= S0 X5 dA s
B. I let my students plan how to achieve goals s AT F s S
A. T help my students develop strategies to overcome |, e Sy SeA 159 82
94 their limitations . 2857 o5 e AL
B. I help my students figure out the way to overcome C;}‘%Tﬂr = K
their limitations e
A. I have my students make choices that reflect their s
o5 | ends U S50 AN 875
. | W d Ade & 5 oAl At
B. I let my students make choices reflected their needs
A. I give my students very specific instructions on how | B sy $E7|5e 2
to complete physical skills Py ;mﬁg}emfl o
26 . . . . . ToaEa T »LTg TmaEd O"I'/]
B. I give my students special instructions in order to AEZ #zr
complete physical skills e e
A. T help my students understand the role effort plays = o= . .
L PEYS | e st go) 43a] 94
3o ZJoJ_/H_O_ ol sl &l
21 B. I help my students understand the important of the C;}_:’j_ s8dS olEE
effort for success T
98 A. T help my students recognize their abilities o U= A Eo] 2ol T8-S
B. I let my students recognize their abilities oz g F QL E i}
99 A. T allow my students to choose equipment « Y= SAEe] s AYE
B. I let my students choose equipment JEE )
A. T teach my students how to use their limitations to N = N
e boneti U S50 159 ARES
2 ZHEFF 2= 0]l HFH O
30 |B. I teach my students how to overcome their ;Eﬁ'ﬁﬂ,f HRO L
limitation -
A. T help my students understand the role luck plays in|e* Y= RSN A o 53HA £
a1 success Az Jyg olFo W F
B. I help my students understand that they can lead A= S olFES
success with unexpected roles Lol
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4 A. Ikhﬁve my students choose how they will perform a| U B So] 7] a5 L
SKI . . AEETE s,
B. I let my students choose skills of performing
A.Th h h h il f . - )
- k'ﬁve my students choose how they will perform a CUs A So] V) &hau e
SKl . . Aestes gt
B. I let my students choose skills of performing
A. I help my students believe they can achieve their
34 goals s U gAEe] HEE AAT ¢
B. I help my students believe that they can achieve Yt Wes #EE moet
their goals
35 A. T have my students practice setting goals o Ut S50 B AHAS 3§
B. I let my students set their goals shot,
A. T point out my students weaknesses VUl BLAIZ o] obAdS ol =
36 B. I tell my students their own weaknesses AR I s
A. T allow my stt_ldents to adjust t.heir approach to . U= S Eo] S0 Azhahs
37 performing skills as they see f1t. Mo SE|SE a2
B. T allow my students to apply their approach to N N omgo =14
; ; S AT At £4& &gt
performance skills that fit their thinking
A. T teach my students that hard work can lead to
28 success . ‘%%:‘?"3%01]71] w8
B. I teach my students that an effort is the best way to| A+& 4 vz 7127t}
realize their dreams
Al h?ve my s}tludents talk through skills before C U= BAEe A $Ea] A
performing them a2 7% 3 ol 7E T =
39 B. I let my students talk about skill related g};] J}ioﬂ disl b 7Ieke
performances before exercise s
A. T help my students figure out how they best learn |+ U= S0 AAE 2 wj&
40 |B. I help my students find out the best way how to e S H5E £ A
learn by themselves T ol
2. OflH| A A}

HE H9d duHAEE F - 18R ASHAF 209 UFOR AuAAE
AA AT el gt MRES] WES Sl Y dolEe UL YEE,
wol ol Es} ojw e selstgint, eulAAt By SHAZlA FF] Wk
] T ul 5 oﬁf\eﬂ_o‘ 3= A= uke) 9_1;1-1%0174] olsll7 XEL Z %l“t‘ ?‘i‘@'o

= T a= = = ©¢H M o H
AAEA, o wolu} BN Bug e 9AF FeA 2 R o]
ARNEA, £F] IEE =ol7] A AA ol #st FRE AUt
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2 A3 4, 5, 15, 16, 26, 27, 29, 30, 32, 33, 39, 4091 ol Az oL}
@Al FAddy s e 1 5 "ol WREE w7 g8 3 F e o
ol& Frhatairh &, 6, 13, 18, 31, 37% E£Fol= A& A olgds 7
sl FAdgs Frhskel.

ANAoz Mo HAoa] EH4] ApolZ ldl AT - Qe T EEY
S Haslslr] e AT AYgRgs 4o g gud Fasty, -2
vet Ay Eslel gk ou|E Foidtr] Q8 w=gekadnt. gt o njAbel] ot

w4

=g
7o ARl F - 1eu ASuAEY

=R
A BT oldlE B A FAE A

-4.0 -2.0 0.0 2.0 4.0
1
m
111 7
11 i

P 11 K

r 11 i)

0 1 ki)

b 1 7

a 11 ki

b 1 7

i 1 BEGEEGEE+T

| 1 GE T GER

i 2202+ 222 4444444+55855++5 7 66

t e 11 #+33++3 B4l 8 BB T GEG

y 22 3¢ 2+ 33h *+ = 66

ot 333 144 =2 5353 B 44 T 555 atata]
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<CE 3 78 M =gUESHE SAX

HAE S EHE (%) B E5A A WA 24 gk (step calibration)
1 1 -.20

2 3 —.48x* -1.74

3 6 -.17 -1.18

4 15 43 =71

5 24 .94 24

6 32 1.55 1.02

7 20 2.37 2.37

SAEYge ARAOR S Ao e, RSP} 189 27
ARIeNA WA EALE welx ) wel T A1k A g Aew
et wFEAAE Az ¢
] X

(parceling) 2.2 7%
oS <9 2>9 <FE 4>9 Z}

juind)
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y 20 0.0 2.0 40
:
m
" e
" 86
p : 86
; : &6
0 " &8
b | §
a : 86
b : :
i : BE55 BEG++
I 1 142 55 g o5
i 20+ 3333]A 42l 5 s
t 2097 BB A1 33 E5 44 BB £55
y opp T Em 1 oead a3 adE 55
3 11442 85 3 6pdad £55
2po2 e o a 555
20070 333 11:5 202 GBB33 a4
? s A e 1 Beeen e 444404
0 BEGRREEE+1 1111
20 2o 0.0 2.0 20
= oS O X St= T
" 2> 68 M FUIsHF =5 IM

<a¥ 2>l ot FHSAA = T SUFetEA HAH o w Frteke FHE
L}E} Hoh <3 4>4 Hé GEF49 o4 AN HETF AR watkske ol 79 F
= , —1.162383% 38 A% wxyd), —-.16(338%
6647 538 A% wad), 2.0468% 68 A% wA)E
UElsth 78 Az vl 63 HARE AMEshE 30



126 S=+us| ME: 0|22 HH(H18H 13)

<E 4> 68 M =HSHFT SAX
A5 S EHE (%) HAS5AA WA 24 gk (step calibration)
1 —-.87
2 -.63 -1.38
3 15 .02 -1.16
4 24 .56 -.16
5 32 1.19 .66
6 20 2.06 2.04
4. 2 Motz

- Aol 74 Boe 64 HErF A ZoR vehd 63 HE(1=33 13X
ot 2=18A otk 3=x%% %A o}, 4=x% 9ok 5=0%0, 6= 2dthE
olgstl L& AALEE —ir alth. A% (outfit, infit) #h& WAooz FHS
Ak <E 558 2k B AFelAE Aangie] 1.30 ool L), 0.75 ol3kel ghe
-t ke Fdoez Adsith(McNamara, 1996). &3 36 (= ofghg ol
oHde dEEmh, =3 40t FeistelAl sEHDFAE dHE), % 7(‘/]’5‘
@O] X}’\iﬂ sEol AE dHeEE b, £ 16 Fofego] &
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(E 5 Het: 2435 21

- . infit outfit

e logit MnSq  7ZStd MnSq 75td
36 153 2.24 9 2.53 9
1 167 2.2 9 2.33 9
7 146 2.09 9 2.29 9
15 0.88 1.68 7 178 7
1 ~0.98 17 6.3 1.71 6
13 0.67 141 15 1.54 5.7
6 031 1.19 2.2 1.32 35
2 —0.78 1.2 2.1 1.25 2.4
10 0.61 116 19 121 2.4
8 ~0.06 111 13 121 2.3
29 0.17 1.06 0.7 1.06 0.6
37 —0.43 1.06 0.6 1.03 0.3
38 —0.7 1.03 0.3 101 0.1
9 ~0.68 098 01 .01 01
32 ~0.08 094 06 0.96 ~04
3 —0.12 092 09 0.96 ~04
26 0.22 085  —18 0.02 ~0.8
39 011 088  —14 0.87 16
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The Study on the Development and Validation
of Korean Version of Self-Determination Scale
for Inclusive Physical Education Teacher

Yeum, Hyun-sun - Han, Min-kyu
Koosung High School - Korea National Sport University

<Abstract>

The purpose of this study was to develop and validate Korean version of
self—determination scale for physical education(KSDS—PE). The Self—determination
scale for physical education(SDS—PE) developed by MacDonald and Reid(2013) was
translated in Korean and modified reflecting Korean culture. The pilot study was
conducted to 20 physical education teachers who have taught students with
disabilities at middle school and high school. The initial version which contains these
20 teacher’ s review was produced through Korean translation with comparative
cultural viewpoints. Through this process, 40 questions were selected in the end.
300 physical education teachers were asked to fill out the questionnaire of
KSDS—PE and fourteen out of 300 subjects were found unsuitable. So 286
questionnaires were used for this study. The collected data were conducted analysis
of the adequacy of the response categories and suitability of items by using Rasch
analysis, and KSDS—PE was made. First, SDS—PE was translated by Korean and
was modified that was considered Korean culture. The pilot study was conducted to
20 physical education teacher who have taught students with disabilities at middle
school and high school, and initial version that was produced through translation and
its review in the comparative cultural view and questions were selected. Second, the
scale response categories of 7 point showed inappropriate, and we got the
conclusion that 6 point scale is reasonable. Third, eighteen out of 40 items were
found to be misfitted and overfitted, so the eighteen items were deleted and
developed KSDS—PE with 22 items.

Key Words : Inclusive Physical Education, General Physical Educator,
Self—Determination, Scale.
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