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Wi 2 AR dFo I Ok o] AR A #Et(social context) &
shAel Aedge] w9 Wiad g vITEAS, v, 2015 29,
2014; Gest & Rodkin, 2011; Rodkin & Ryan, 2012). 82] Abs]#] wjeh2 &
A 9 wAkeke] A AES FE AT, olHAl FAE Abs A weks sk o] Af
3A HE Hwre] 4FLS Ft}h(Hughes , Cavell, & Wilson., 2001; Hughes,
Zhang, & Hill, 2006). #H+ T #A A5 wlg oz EyEo] FAsHE g9
AbEld S wE s grdetE s wAde]l yERtal 3t (Bukowski, Sippola, &
Newcomb, 2000; Rodkin, Ryan, Jamison, & Wilson, 2013). £3], Z53tA9]
nEhdo] HE= 7] FAdVE e gl EAACE U AlZIEA, S
o] A3 wiete] wA & EEe dFo] AsE i vt (Dijkstra, Berger, &
Lindenberg, 2011; Logis, Rodkin, Gest, & Ahn, 2013).

olet wEjgdke]l Al AEEA, AZE A7](perceived popularity) &
= 7 Utk A" Q7= srFelA 7 Q7] Sl S Seeb, A Aol
A= oJgkeol} XS 9w dth(Cillessen & Rose, 2005). #|Z+E Q7)==
sl 7] Aadrlel sidets 2estw adhd st Al FoetA ZEsh=],
171 st =2 Egol Bul= Algro] sojd Wk ofye}, g FAS SEl
F A A g F sty sF7] wjFo]tl (Haselager, Hartup, Lieshout,
iksen—Walraven, 1998). A7} Q171 olgdst 2134 FE2&A F5/d2
H o R FQsk ¥Rk ofye}, StFo e dojubeE fFE e A A A
(. Az, A4, F2sA B a&doxm FHIsh] AdAE 27 Fad7]

3

A Ex5 283t} (Rodkin et al.,, 2013).
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A8 A BE, st 5A T 2ol thgket ey BEd S
AY L AR, 53] 3AA Y A ZE A7)0 bS] AR A digs At
st gabEel o&l AxE o] $th(Laninga-Wijnen et al, 2016; Rodkin &
Hodges, 2003). o]+ 7] Fxd7] =0l stgolA e 4FS F3te T

A s o] glom, AbslA wWee FAA-AZE Q7] 9]
Al e T Wy FAWA(contextual moderator) & & 2F-g38Hch(Ahn,

Garandeau, & Rodkin, 2010; Hawley, 2011).

A A zZtE 217]o] Wy WElE AHE Ao =, ol59 WAV 2F
g Ashd AZIZAA|QD obsT]elE RA o R e Wh, 2% 8tw wshd e A%
He 27 AAdVE ddgo] JEHAEA 3AGY A Vs AR BAAE UE
ity B3t (Cillessen & Rose, 2005). &, 18hd A|7|H¥ sh3oAq 34842
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ES AZkE /1719 F7) o] FojH S Sdtvh HEdh 2SS A9 w2 3AA
o FaE olF stw ela Mol et AHEA BEASS ST,
1999; Bernstein & Watson, 1997; Khatri, Kupersmidt, & Patterson, 2000).

FAR-AZE AN BAE B SHrEe 9FS Bk F, g7 A
wete] wheh $AISHA AHgsHE Ak Ao} et Aotk ¥AA e
28 9l ko] AR A Higto] yEehe e/les AT AdqdATE Fal ¥
| A7k Ql7)9) BEAol B et SRA5E A58 A, s, @
s T g HA e les 7 AU &G, 2017; ©]
A, 2011; Ahn, Garandeau, Rodkin, 2010; Ahn & Rodkin, 2014; Cillessen,
2011; Garandeau, Ahn, & Rodkin, 2011; Gest & Rodkin, 2011).
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& Grotpeter, 1995). &84 34742 #&F 7lsd iz AHAo=
AAA Bl dejHow SE 7 X=X ES
Ak, #AC] tig Y & ¢ vhElE ow|sith UnbA
AR R, odd FAALL shdo] SeprbHA stopx = Wi
st FAME RElY. Garandeau$} Cillessen(2004)+ ©lg st s ‘Ho
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GAlS- k] FEeln Qe Aotk (Lansford et al.,, 2010; Prinstein, &
Cillessen, 2003). wgtr] FAAd2 Fof wet A 2tE A7|7F ot J&Fs v
AE AVEE ZE 99Ut v 23 ol sk WEdEe AFE] A wetof upe}
A2 o] vYEbd ¢ itk 53] s o AFS A wWigo] ojwEkA| o] uwhet AL
A A 95 UEtd = Axe ekl ¢ 7] wiEolth

=
o Eragugetle] g1 W3 A48e Bt ohel

hA, T3t cl A5 7
o] =2 et ¥l QAT oA Awrstg ) vlg- Aol g Abs] A we)
o EAE 7M1 v & F vk S8 ES T8 S (inclusion) ©] A==
WS @Ao]r] wFolth, FRIES vheket shAo] A w&E wow AR o
g ApHolv HAS Fola, vEo] Aok Ao diE fow oldEd & UEF
SHS st SHOE npA e UFAINOZA AFA7| = 1 HF o] Qith

ol olm] & & 1994 AHd AEhukzbel A A9 UNESCO 3] 2] of A
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AS5Oo® “FFWF (inclusion)& AF3tA HHA HA¥tdo=®w F3uwSol
Ao ‘mE o]Z 93t s (schools for all)’7F FAET EFuSyiaagL
st e A ARSA o7l ThseteE Eof ek /129
(UNESCO, 1994), tso] Aetitzh A o] w2 G ST
U TS A 2N F o A e R oo Slal, ol
2 A4A w89 AMA F&A (effciency) ¥ H] €47 (cost—effectiveness) 2 9
AAE AAsEL ATH(UNESCO, 1994). 38052 542 21314 58S 9
ofd wFE Mz thgolut Zpolrb 2o ghel A=3] dAARl Aew Ay
= 37 93t w9 EZo] A Qltf(McLeskey & Waldren, 2007).

= EFuSudeAls 23ets e gAY W] FAgAA o

kS F1 w&9 ayE Iy sttt Bt} (Cater & Kennedy, 2006; Cole,

=
off
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Bood o

A4 32 H
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S
)

ol

AElA drdell= S ARl ) = Ao®x Asta qdrp(elsd, =21,
2011; ol&74, 2009). SFuSofdetg el A3l 2 A28t ofyel dnkstl=
S AR AolFE olset AAA A vlEo] A3 AAFOE FAHAR UF
= FAgHE AR oy A7E T ASFHeE sy v (a4, A
W FAL oj¥d 2017; Carter & Kennedy, 2006; Carter, Sisco, Brown,

Brickham, & Al—Khabbaz, 2008).
SHAIRE o] g gk st o] AFs|A W e] zolo|k Etslal, 1<t
KeN

of we Al AA AR A P v 9o (alF, 2010), @
184 wiete] QubskF} ofw AolWE AT YA, BHerEe] A A ekl
T o84 ol FoAAC HE dd 9 A AT R ARE
Atk dF-E ST Wl ARSA el dd A= SFuSudetd viEe] o
A qE S 230l gFolA Qi AAl e AAE o 3 Aol
T ARS A wiebe] didk AR ol gk HFe o] Fox A ZITHEF AT, 2017;
Estell et al.,, 2009; Rose, Espelage, & Monda—Amaya, 2009). "}x] 5L
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& F vk Aol glom tEoe] 54 wicle e B3I U Aok i AA
TAYEY RugFE 92 Frolr] wie] FAH AdeMr AEETty g A
2tk (Babcock, Marks, Crick, & Cillessen, 2014). A¥3} shdo] xztd 217]e
WS T AFAT 9} 7284 A9E EdE 2 A9 B4 B A
I shds SAWER 23aglch

Z7437] 98] Garandeau®t HE5E(2011)2 AFolA AREE
L& (2015)7F Wijk A% RAe ARtk S o] ofo]
17F ek el afgetes melE 25 Ageidlth & Ao 7
e x9 AFEES A ASE Babcock, Marks, Crick 281
Ajrel whet sHAZANA EFe] Aol et EHE BT
A stAl stTh A stAo] whe A i oz —1 (e B3

FE ol vEdaE gAtste] A AREHIT Tl £3E AFE-SEALT]

O

° =
ol & A EE AFEEA gokorn, HE&dS s 0~12 EE3Th

m) ol A] el A}

44 ¥ gd7 ¥4/ (overt aggression) @ IAZA  FAA (relational

aggression) =& X3t o

ATk dA FAGE Yo ok AgAd ¥AAS 9
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PPij = B0 + p1j *(genderij) + A2j *(disij) + B3j *(raij) + A4j *(raij) + rij

2 % (3

B0j = 700 + y0l*(gradej) + y 02x(inclusionj) + u0j
BAlj = r10

B2i = y20

B83j = v30 + y31 + 7 32#(inclusionj) + u3;j

B4j = y40 + 741 + y42=(inclusionj) + udj

PPij © X1ZHE Q17],
genderij : A8 (1=0{5H4),
disij : ol FF,

oaij : AEH FAEH,

raij : TAE ZAE,
gradej : 81d,

inclusionj : Egtstz
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. S22

. -
7= gd4d 44 = .10, p < .00D), IAF FAH(r = .07, p < .00 {2t
A4 s Btk ¥ FAY AAA FAATAE FS F4 AH (- = —-.64,
p < .00D)©] L}E}‘;ku}. Foflols2 n)ofolso] nlE] W =52 AZH 17| (r = —.06,
p < .01 o FF0 9¥d AN (= .05, p<.01)S B3tk

Ao o] WE FeMY Aol Wus] Awnr] gdl, (AP AN
o AR ool wel AZE 7] (=3.28, p<ODSE @A TAN( =
~2.88, p < .01 27 Aol tehgteh. A2 Q7)) A$ uAb] obE (M =

.13, SD = .14)9] #ofjol=(M = .05, SD = .08) Xt} &2 AFTS HoH 9
A% TAHES ANoHE(M = .08, SD = .13)0] mA oFE(M = .04, SD =
09T S A0 R, WA FAYE FolohEh K k5] Aol
e FTH(e = ~1.03, n9)
<H 2> F2 Holo| J=8A ¥ Hi=M ZL
1 2 3 4 Min (Max) M(SD)
1. 24 Q17] - .00(.93) 12014
2. 84 FAA4 107 00071 .04(.08)
3. AA A4 07 —.64™ - .00(.44) .03(.05)
4. Zolf —-.06™ 05* .02 - - -
<HE 3 F2 Holo| J=8A4 ¥ HizM ZL
el 3 M(SD) t
A7k 17] H] 7ol 13(014) .
3.28
ol .05(.08)
A TAA B] Ao .04C
9] 3 1% 04(.08) .
“olf .08(.13)
#AH T4 u) o 03(.04
| 14l (.04) Los
ol .04 (.07)

“p<.01
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0.01 23.82™

0.13

0.01 24.66™ 0.13 0.01 23.83™

0.14

B

B

—2.78"

-0.01 0.01

—2.79"

-0.01 0.01

-2.78"

0.01

—0.01

k)

(1=°))

0.01 -11.72" -0.12 0.01 -11.52" -0.12 0.01 -11.81"

-0.11

Aot

0.09 0.08 1.04

1.61 0.12 0.07 1.61

0.07

0.12

R %
B R
o Fo

0.11 2.18"

0.10 1.35 0.13 0.10 1.34 0.25

0.13

T %
=" T
Y Ho

1.71

0.01

0.01

1.71

0.01

0.01

1%

Sk

0.01 2.47°

0.03

2.45

0.01

0.03

iyt
o
ol

1o

0.13 1.21

0.15

-2.71"

-0.46 0.17

—3348.405 —3349.99

—3339.95

AIC

8.40", df=2

11.91", df=2

75.68™, df=6

TRd

"p<.05, “p<.01, " p<.001
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The Effects of the Social Context of the Inclusive Class
on the Relationship between Aggression and Perceived
Popularity of Elementary School Students

Kim, Jin Gu
Kunkook University

Kang, Eun Young

Yongin University
<Abstract>

This study examined the differences of the relationship between aggression and
perceived popularity on the inclusive class and the general class, thus drew the
conclusion that the inclusive class can positively influence all, not only students with
disabilities but also students without disabilities. A total of 3,034 students between
4th and 6th grade of elementary school in Seoul, Gyeonggi, and Sejong(116
traditional classes, 28 inclusive classes) participated in the study. A two—level multi
analysis was used to analyze the aggression and perceived popularity collected by
peer nomination. The results found that the perceived popularity of aggression
increases as the grade increases in the traditional class, whereas the perceived
popularity of aggression decreases in the inclusive class. Thus, the social context of
the inclusive class shows more positive effects for preventing the aggression of the
class to all students including students with disabilities. Based on the findings of the

study, the necessity and significance of inclusion for all students were discussed.

Key Words : inclusion, inclusive class, peer relationship, perceived popularity,
social context, social status
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