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ul=to] e gkl Albert Bandurael 93] 7HetE A7) &5 (self—efficacy)
olg2 SAIAS FAse d Ao JQle] =7l AR FF Apol7t s
FAde] A F& FAY IFS vHde o]&4  7]E(theoretical
ofel = wAFZO] SHA Lo} Fddel dg Azt

|=]
F2 ALy Yrt(Bandura, 1997). o)== w3 AeA

M= culArAlE A E
A& AojFo] sHAA =g &
55 Eds 71 ol® 1% gAY s FH ds SAHA)] &S Sl B
Hol| wet ou] Aol ot 5 ] ] olFo4 gkt (Ammah
& Hodge, 2005; Block & Obrusnikova, 2007; Hardin, 2005; Hutzler, 2003;
LaMaster, Kinchin, Gall, & Siedentop, 1998; Martin & Kudlacek, 2010).
E4us Fofd M AR uAtE tidoRZ st Arjasqt A v &s]
53] 9SS wHwAt(eg, T8, A S)EolA SHAPcE A4
WA G O] wSHE S FA ¥ wAF AR FHuS dE A Es
q Ae Aks et s =8s A5 e At (Brownell
& Pajares, 1999; Buell, Hallam, Gamel—McCormick & Scheer, 1999;
Freytag, 2001; Lancaster & Bain, 2007; Leyser, Zeiger & Romi, 2011;
Paneque & Barbetta, 2006). 2 A2 Leyser et al.(2011)2] dA7+ZA o] w=4

T 5
2wl Aneds 2bE wAbselRt @A 54 Aefel wE Azt
o ol whek ARl AL ks Folw AolE B ¢ Qv A& Avs
ok wWEA WS 58] wARRE obll s Stuu g ol dHuAbse] HH
Aol gt Aaeds wd el diE dgtse]l ®ol olFojAa Qv
(Pajares, 2002). %%t o} WAL g o] el n| AL de= & dvs
] <l
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SFuSad 350 $A2 ARunduAbEe SF Sl wd Arlast Fl
AR Fe Fvkar 3L o] ¢k tiEo] Main & Hammond (2008) = ol sH48
= Ue® 3 ARAAL dvuwAtelAd 232l ey deks Al oA
o] AMNAaTHE FHANATEH B4 0 AU

A5 FokllME FdwSe] deha} ode] F-gato] ool dtuASF<
of E&HA= FAFErE st et SEAFY Tl WiF Aol F
7vstal ek (A&, AL, oA, 2012; o] F, 2007). ol wet =g v X3
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A AAR e w FadAS dd wAb=Ee F8lE 98 ARASuAlES g
AT gt AT gEe] s AgEo] o] FAA ] AT (Coates &
Vickerman, 2008; Greenwood & French, 2000; Linert, Sherrill, & Myers,
2001; Smith & Green, 2004). AFuSEofollA wALFAE A S] wS3d 5 vrgd
o7 ouASwAe FAS st AV]asit A= Hutzler, Zach &
Gafni(2005) el oJ=ff AlztE At 71 Wi FEAS] dd dHAFuAES <
A izel] #et AARTE A AAReR FAACR YEyon o= FRAS
A g (leader) Aders ok shiz AF ARl AR WARAE Aok g
S wStel e T ugs W oA el gk Al Zhe
a7k Fd delolek: FEol AVIZE HAY] "iEolt (=g af, 2002; Ammah &
Hodge, 2006; Hardin, 2005; Hersman & Hodge, 2010; Jeong & Block, 2011;
Vickerman & Coates, 2009). 3tAI%F A& okl A A7 &7l tish A+
v AL o]FolA A Xatal e AAelth I dRleEE AyPATE0] FEHOE
A A= AT A elA Ztol & ¢ Stk O F 7PE & 4o %1’31% A&
A AARCE AFuArrFF ARGl s dofdt gl Aol sk HHE ouAS
WAFE A w9 AFA O 7 A Fstal k= Holt} Piletic & Dav1s(2010) of ¢
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9] A} (Hutzler et al.,, 2005; Jovanovié et al.,
2015; Taliaferro, Hammond, & Wyant, 2015). I % Taliaferro et al.(2015)
o Aol SFAF sl 7 T/ FHs Avete ASuArddr| e o)
WAbES A eRE A5 AASAAT 4 & AT wig A EA (coursel: 28}
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FAG I AR H AL o] F thetol M 154(56%) 7 2 HdE AR AS

o] ou A ALY FEA S et AV asztel vAs F
= wAs] 9% AR or AR Al AgHNT. ARFds S8
HI A S WAL Fefjobs o] S AIFel tigh A7 &7 AAMET (The SE Scale for
Physical Education Teacher Education Majors toward Children with
Disabilities; SE-PETE-D)7} A=tk ©] A=+ Block, Huzler, Barak,
& Klavina(2013) el 9Ja] 7Hdreglom ASaSde] Qs *ﬂ 7HA @ (A=A AL,
s, AXE HE)or FREY A Qv %2 Likertd 53 HEER
AAEReH B8 F= F 258 (F 1257) 02 A4 HO% dth. SE-PETE-Di=
Argk skt (situational judgement) A (test type) AEETE2A HdEEd &
017].7] ;ﬁoﬂ 43 tﬂ(;qx%ﬂ—oﬁ x]x]]ﬂ—oﬂ A]71—X]—OH) XloHrsl—Ago] Etﬂ-xﬂ_ﬂr ﬁoﬂ ;d—oq
St e AES AU eE SEl AATFoRA iRt Al Gl @ F A
= WS st s Aol M & Aotk
o] AE Lo YA AAA (internal consistency)= dolx 7] ¢& Cronbach's
alpha reliability A} A& OoY 77 A3l= 8656% 2 AdAAF S Hol Ut}
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E 2 S4DSPRALS £ZA 20| 5 MAXE
AMEHE A A 4
1 H %
2 58+ w|gh
3 5~15%84
4 16~258H4
5 268+4 oAk
(E 3 =24HZ S4XSuUSSY) sty SLNSTHENS BF 2244
s SRR BFFANF
1 4.5 61—@ 4.5 84
2 4.5 33 9 34
3 9.5 34 18.5 7
4 14.5 84 33 84

3. A=A 2

o] AFo M= A5 WHoz FudAAd XYW (multi—site sampling) & A}
g3t A5 E YRR AFwAL AEAS fst ARAYAHORE dTEF
FA (multi—level modeling) ©] AFg% 2t} (Raudenbush & Bryk, 2002). t&E
P AL AlSE I (cluster effects) & 117 0}01 A5E FA st Aol

kA A S TAIFAA RS EFsks distuE Al 29 (Level 2) 283 oM AS
AL - BFAG A AEALE A 15 Level 1)OE ALY} t=rgs &

A5t 93 EAzZzgRorE= HLM 7°] AFEEH%tFBryk, Raudenbush, &
Congdon, 2008).

A=A 1o gig  #FAHe el TEIEH  F A ARY
(Random—coefficient Model)©] A €% 31t} (Raudenbush & Bryk, 2002) S5
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A=A 19 24 A 27 Ad 71271
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W< (Level 1 predictor) ® A&
A},

ATEA 29 A2 A3

oo 8

jﬂ _11}1'



<)

<

D o]23 AA(A18H A4

9 A & (ordinal

o] ¢u|¥ 4 (dummy variable) &

Aol w2 1= 5

A7

Bl

L L

jarin
o

gl

<

Ll
A ol

fei3
o

5

st o Hul

<]

2 AR

PN
T

4 wRE 0

S

3t
o] o

o~ ==z
T

o) AL
bl sl AAH A% F o

S

"
=

kel
o

:2-
15t‘_f}x4

=%, 0
A vk 0

158}
|

Fol (w1
g3 1

o

= g9

<
T

s
A

iy
]

s

2~
}\]Tij‘)"'rfj
0 2] A7) 5 7 A5

S X
=1,

i

1

kel
=1

Bo; + B, (E T+ B, (A V1) + B, (F 7I3) + 7,

Yoo T Uy,

ﬂo;"‘ﬂu(%
710

Yoo TUy;
Vio T Uy

730
joh

720

Vi
B,
B
Vi
B,
B
P,
B,
Yij

ﬂnmo

o

A

J5

0

=)
o

71-& 7] o] 2}o)

1

kel
=l

w37} 5

|

>3

71 2] A

[e)

=

7]



ELWKSU=0| Ul S wAel S S et D=

o
=
=
il
rc
02
o

1. A+ A3

(E D st x| a5 BE
¥ ANEed Bt —
i e (EER) e
SFA S & BT o u] A& LA} 91.28 159
B s (14.40)
83.60
A& 5T H) A4 A
87.88
2 %
o (13.72) 273
<H 5 OlHIM S LA E4 RS2 AlL00 TE X752 B
s¢ngRd 9% sy | Aegmas | VE0d B Qe
(9=
N 79.68
e ! (7.42) 41
5 85.42
A o
o e 2 (13.15) 89
. 85.49
~ A
e ; (14.57) 93
5 97.82
~ A
tomeon ! (11.09) 50
2687 o] 5 _ 0
87.88
]
o (13.72) 273
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w4 FAARLYE S T A Ay, Seasdd A5 Mg CuAS
SO FRARE ANEEE FE T QoA FAA JFE WAL Ao

Foll W o)A

YEFS (7 00=86.49, S E=1.76, p<.001). B3t SFu S35 A
FSuAke] AV &5 A B g FoRt Jow

S.EE = 1.50, p<.00D). o] S AISANEo] FAIFe] MAHE FFo] § T
=eb7be W e e oleshd AV Eeie ¢ 24 B

uj gtk [y 2],

o] AFoA A2F&Fow HAAYE 67 udwe o3 BAAZEE dto] A
e STuSyd waAlge wet tfdt ke Aprlas ] Faiael
2pol S YEMATH( 7 00=3.46, x?(5)=149.46, p<.001). AT EF K Aol
uE sk ke Ar|Eedt 3AAE ek $e Zo® YErRgTh <3 6>
37 o] Aot

I
s
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©

flo
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(H 6> FMHEH AL
1y a3 Al EF0xt A5 .
. .. t—ratio
(Fixed Effect) (Coefficient) (S.E) (df)
Y 00 86.49%* 1.77 5 49.00
7 10 6.92% 1.50 5 4.61
T a7 Ak A= 5
(Random Effect) (Variance Components) (df) x
700 14.41726%x 5 35.19418
T 0.28120 5 3.55495
) 158.72901
#*p <.05; *xp<.001
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Hrlde] g BAARzs gu] 19 gn) 394 FAdel fosiA bt
(710=—6.47, SE = 2.45, p =.009; 73=-8.51, SE = 2.27, p <.001). 3%
e 29 FAAE FAHA A dERth ols SFugaEe 13 $£3EA
&2 SR AT AuASHAE VD e AVlEsHe] FEel oA
6.4749° G238 o)7b YEpITty B £ glow 168H oA} 54 oujAS
ALEE 15848 o827 v Al S A (HE]3) Aol 189 zfol7} 1/}.r4_

— 8.5
T B Sk SAYE e 268 o] 9] IAAAMAE FostA WA YERS
m ol 58 oo ® 1584 olat® A A ASwAE S olAts A
vl A wALete] FEASel st A Esge] Aol yYERYA %= v
AL oustth, <® 7> guWge] g A8 AR Aol
<E 7 HolH 0 cist PM3HEHZ 2t
185y AT xF03f A& ]
. .. t—ratio
(Fixed Effect) (Coefficient) (S.E) (df)
7 00 86.49%x 1.77 5 49.00
7 10 —6.47% 2.45 264 —-2.63
7 20 —-4.90 4.39 264 -1.11
7 30 —8.51*x 2.27 264 —3.75
FAay Ak A= )
(Random Effect) (Variance Components) (df) x
02 158.45

xp <.05; xxp<.001

= R
21.20
~a
Ji0 1
0 s56.10
= E
=
(=
80.90 ]
5.7
-1l=s 01 he o.&a 1.ha

[O28 2] olH[ASHAS S4UsHE 2N+ -XI|2sd S 27



}-

e

-

o

=N

ful

3 2}H7]

of o

[e]

E=1

A

1
S}

WALY] E%

)
&

el

o] Ju]A

I

=1

col23 A (A18Y A4

o =~ o)
- ST

_]

&
&

I
=

7o)

il

e
il

]

MW g D X TRT Al o m TN S RT BED T
%ur Luﬂmmoﬂ%i%%ﬂoﬁﬂkﬂo%ml#%ﬂﬂa@
i I N = AR — = 0 R M %o
o W Jo T N of = T W B & U Y

i = A ™ o m —_ o Ny X Z 7 1o
OB ol & o & OLoEﬂ_.Eo ,.mw_,IEOOtrA E:;owﬂu%;
TR N9y S Eg e ool w o e g e ® LT

—_ s ~

q TRIpiiiarpilituleiiiziiiol
T pacE SFTARWL KoM H e S e o
ol = a8} Yo =~ =T Aﬂue aria s m T ) N
Cw T g PR w i B oo e
S0 2 W + RO = o oy T Bl M) N AN
P = 2 Ty T RRTN X I T
— %P@Mwﬂ%ﬁio.ﬁau? T s TR

S Nl £ R L P
Yo MR _ﬂaﬁﬂn,n%w%ﬂm%mmu%ﬂ,ﬂr.%o_lfmo_a:tmuuwo
W o T RKELSFELgapT _mau W r TRy N
A 5 o %o KT T - w o B 5 W by
~ X Lf r.v_!n_I_w»oX n,l,ylﬂ_Al,.rr _AJ.A E..M OCOﬁo_E]\I
7 To WAL 2P wm g g XS
N - CRCY S wr X N M A]E bjo g wﬁ A oy _%L N % Mo o X
lﬂu _.IH_\D_I,_I&Z N \w&ie oy o Y ﬂﬂﬁow_u_lo ,_Irkl‘l
~ 0 — ylobo) Jy;oLHoLfoéonnoL <% _, mo X
o o WM = P E e o = M By R o = ol X7 =
TS OmE S8 mr g TR o dw i,
. m AT Scmas 2HMT P T R
Tor Tl ham T IR T N F oo oa g
LA e 2 s mw ex a W " oo X
K gpomSare S S igymPpes g™ ws &
Je PR B ] T R LGS
— W s A N o~ wm - 5 O ° KO m
X = o D = = 0 o @ g o AR LU i -
T ] > . .Aﬂlﬂenle < ofu l%.m.b}wrjldy
L o wRITSETAF T AKX T BER S TASNE
PR FEH S 5F 9T TRRE® S g g 92 F
o %ﬂ.,dem.mmﬂwﬂw.ﬂﬂ%%ﬁuﬂr.,Eow_mmzmawﬁc
T = ly —— —

” %aoia.m?xmxm%w%,ﬂﬁ%a%#%%ﬂ«@
5E Rrx sl pelzlueesieiugg
.~ — =o ol 0 T T o —_ —_— J
.l b eTogBheReg g NF U U T
F Urgr WS T e B oGt 4 ) B oﬁmﬂﬂmﬂm_ 4l g
WMT WﬂommBmmMEﬂ{?%ﬂ%wMoE%m@uﬂﬁmﬂim?
0 . 0 _ - _ X < mH KO P

womud'ﬁ% %m%ﬂ%au%o%ﬂﬂ%xu%moﬂ.ﬂﬂu?ae
B TR ST T oET T pT T RRTQ SR e
YT ORI s Q0 R H HTERDTTRFTT QNPT RN T

L
fu

Aoz L}'EP:%
A, o] zpel) g}

15

0} O

CuE

a3 (e,g,.t}

I M oA )
Al

RS

k)

of o
kel A7)
]

[e]

=

dl
5}

x

1

o] 7k a1
SRS o u| A S AL A

1.

S

o]
A2 el A o

]

o

o] o]l&= tj
1|

s

T

S
}-

gl
A
o



o]+ Taliaferro et al.(2015)2] ATZAyelE vty =
gFAFE AvHEY Hd 295 (F 3T TS A duAlSuAlES Y
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7} & Foff 8l A& olsllstal el W FAAE Y A =G S
g 4 Qe AE3 RE AFste dEeS AEdA dud AgATolA=
ZAAEANA AGTHA g HEojtt(Hutzler et al, 2005; Jovanovié, et al.,

2015; Taliaferro, Hammond, & Wyant, 2015). w2} 1687 o|AS F7}sjof
du A S TAIESY TEAS thEt AV asqel AT = F us o] Ao A

=
=z AWAGRAFE S Fefs el el v AR JRE s & e A%
,‘_,:_

o wo] Bes o]F ML Vsl St B T ABo] ol wrk AE )
A SFmse] U £ £33 Besk dvks 2 vtk SAw 1687 of
g e AMASIALY ASelE AN RS FEO] B2 gl MAAE 7t
A A debkou 58 AR B Bire] 391402 A9 80%eIE

A o ol g s Asty] ol el AFuArF gAY gk
AsuFIe A AN w5FeE o] EdE S o] wet AAAHA
FAHL e FFAS] A TS AASHL olo] tid FHIE A ofH|
AGuAbEoA A4 el SFngass SFASd 53t A5 Aeve
vEs] & Fdert v AEn
of Aol cvAS ALY SFA S et AV a3t Fel EFuns
HEY FAS AN FFE Few oHE FFH WE= 1694 oY A
g SBEFH UERRT o= AlFuArd I del SdASel e Bo i
WG AFetr] feiMs AT oY SFugdd A5S ou A S
A7l AFaor k= S St sHAN o] AGelM = SFugdE T g
8] ojd FFo] AuAGIALEA FFAG HE AVasHe =oled vH
FHAIA oty HE FagA ] E A= =EshA Esiith mEkd F o
Aty A5 % FEAT R ARASALeke 1A ol 4
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The Effect of Special Education Courses on Pre—service
Physical Education Teachers’ Self—efficacy towards

Inclusive Physical Education

Koh, Young Hwan

Korea National Sport University
<Abstract>

This study sought to determine whether special education courses improve
pre—service physical education teachers’ self—efficacy (SE) toward inclusive physical
education. 273 students (M= 197, F= 76) enrolled in physical education teacher
education programs in Korea participated in a specially developed survey and
multilevel modeling was used to analyze the data. The results revealed that special
education courses do indeed have a significant effect on self—efficacy towards
teaching students with disabilities in general physical education classes. The study
participants reported that they needed to take more than 16 special education

courses credits to significantly improve their level of self—efficacy.
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