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g =L dr)7] "€ty B udth (Allen, 1986; Center for Assessment
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Patterson, 1916; Qi & Mitchell, 2007; Traxler, 2000).
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TA Ve £ Aol A S S04 kel Ao Fohs
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V. =2 & M

1. =9|
2001 Transler, Gombert, & Leybaert(2001) 2] Z}7del] S tido =
3t A#l o) wEw F A= 2012y 9l7|Fa7re] Abdto] =31 kg elv) 9}
o A#E vk AE Ao B AT Ay LS UIFEY FAAest
A AAshg el vae] ol Q14 0] ¢7] olsigel it FuaAE &l
3H = HollA Transler, Gombert, & Leybaert (2001)9 dA7-Azt9l wv]=3k

Az aed

Colin, Magnan, Ecalle, Z18]3 Leybaert (2007)9 64 &7]4=2] A3+
st 2172 AHotES tideRE Fridtt 7] @A SxpelAl 7Hd FQsh
Lok AR aga ASHs ol stuEA 584 Vles Fleith

O
==

ol

[ Pre Reading Ability } [ Reading Ability ]

Miller (1997) = A9 AojF57] old AAZ NS F IAFo2 o
w2 A9AE AT & £ aue F3kE Adsste] JakaEan, uE T ouA
O TebE AEste] JakaEHth 284 14 Uk A 7P<l s 2
ot FHE dols wel, F2A4FA ), Aeas EEas A4S A A
olth. Avh= F IEC AaEA 44 Vwol vl Aol HelA dgtorn, &
T2 29 AT AT AL AAE A oFevhd, TEhEel 3
07 A% wEHE AWOR dojx5old Aokl Si%@ SR
A7 s FEehA due dES 4l



Constanza Moreno(ZOOO) O AT+= 8AY 14419 Aoty Eol tfshed
259 524 Zde) digt &S AYsts thekst AP EoA 22 QA &
A=} H]LO}%U}. 7] )G AN H el TE Y ¢UIdH e g
A3 vley @179 87 e g S dAdsisitt. A QA2 ¢7|n| w3
ek o v Aol ARV A st A o o S4% 7 HES Wk
ok o] st Ays Aot 524 Tl AA &I S TG
2. HIA

= AF4FE= AFEots oldolS3 AXoke =9 dojg wallH e AHE v
WAL, ek FuEs WA g vUE obs=d Hlwske H 23e T v
(Fagan, Pimoni, Horn, & Dillon, 2007; Moog, 2002; Spencer, Barker &
Tombin, 2003; Vermeulun, van Bon, Schreuder, Knoors, & Snik, 2007).
Hanson(1989,p85) 9] “¢J717F AzHgeist oAl TE7k” e Aol F 2ol
sy ol elr] Ead A g dnketAel 9f7] Ao FARE I Aol F A
e ¢71are] & olr7t H At

Dyer & (2003)9 Hzgefsd e APATelr Sod2AA 9 F32
73%° 2 Ferel S2Ad S E Hl 5 (decoding) HAE 64%2 4
Fae B ANt Aee o7l W A vlawste] wekou W%

1

ol e AN TA G AFAAG FASL dgor SEAFF AFEYY
Ge 7] e 399 BERAS et 97 AA%E F94 HEeA
2 ®olnh

Kyle and Harris(2006) 2] 7%= A& fAM Y, BE JAANA H 7 of
Y AAobEe] AR FQas AolE AAste] AA A THES dFEkSlth
Y =4 nAdof Rl Aso] FAE Foll, FAAel obEe g7 w8 g A
gk SIS ool H3tolgitkE AMS BT AL, A1
SE7] FAlel] gs 49 HAsH S 91719 v o' W Aty o] QA
kT ¢71olsl 9 } Ay oﬂétﬂ 7F Frojdole] o 31 wbdef, @ Ao
& 7H sh v 53E JEwth el obsel Ha oR
237 S84 229 7|2 ¥ d8s st e
Aol ¢97] st AAobssol WEE Tle W WAE wEd
(King & Quigley, 1985; Leybaert, 1993; Mayer, 2007; Paul, 1998, 2001,
2003; Schirmer & McGough, 2005; Williams, 2004). w]=%A 39 (National
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Reading Panel, 2000)elA FAE &34 917 wFHols S04, Iy,
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ool g7|wSels avpd e ® B sttt (Luckner et al., 2005/2006; Schirmer &
McGough, 2005).

Bopgolel ASelE 7] g B SLEA YL AFATE Y S8

274 wge AYelEs AR fAbS FHOE AolE meltks 4Pl Y7

Ao é}*@q 871 59 WAt Y AIEUT AR5 NLHA JHOL 2
B

s A 5} At (Laybaert, 1993, 2005).
FE QA Eol 7HdekH A= Al7HA grEAbolr] wiEel 54 1A &%
IS ddeA el AL agn A g Ee] ATE vtEeRE wEolxl sy A

WS 27153t (Brueggemann, 2004; Ladd, 2003; Paul, 2005).
J2g ool Al 1407 E 7hsAdo]l =2 78 dojeE > Fof EAtel
zzo|u gt 2 %‘jﬂ@‘ﬂ FoA-Edly 7ee AT FAYs A

ATk Ty FE A g goj] TRkt U #AE ZAA XEke F
st A stz Fojde]e] V|2 eAE &E 4 glth(Paul, 1998, 2001; Trezek,

Wang, & Paul, 2010).
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Comparison Between 2nd grade Reading Level
Hearing Impaired and Hearing Reading Control Group
on the Reading Fluency Sub-factor:
Implication of Visual Phonics

Seo, Chang-won
Keukdong University

<Abstract>

Purposes: This research compare the contributions of phonological awareness
and rapid automatized reading to reading fluency between 2nd grade reading level
hearing impaired (N=50) and reading age control group(N=60). Method: To compare
the similarity and difference between two groups, researchers tested reading
comprehension, maze reading fluency and 4 level of phonological awareness tests, 4
level of reading automatized naming, and analyzed by PLS regression and t tests.
Results: 1) Hearing impaired group had significant difference between hearing
reading age control group in onset rime syllable level phonological awareness and
onset level Phoneme awareness. 2) Hearing impaired group had contribution to
reading comprehension in order of Vocaburary, Phonological awareness, Working
memory, compare Vocaburary, Working memory, Rapid Automatized Naming. 3) In
the 2nd grade reading level of hearing impaired students phonological awareness
factor contribute to the reading fluency. Conclusion: Hearing impaired s
phonological awareness factors of 2nd grade reading level is still important factors
to reading fluency and needs to develop compare to same reading level.
Implications: Hearing impaired students needs overcome phonological awareness
problem, and cued speech and visual phonics can be helpful for the automatized

reading level.

Key Words : reading fluency, maze test, visual phonics, cued speech,
phonological awareness, hearing impaired
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