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The Relationships of Inclusive Teachers’ Perceptions on Inclusive Education,
Self-Efficacy on Their Performance, and Job Stress’
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ABSTRACT

[Purpose] The purpose of this study was to analyze the relationship between inclusive teachers’ perceptions on incllusive
education, self-efficacy on their performance, and job stress. [Method] The questionnaire consisted of total of 80 items;
20 items on the perception of inclusive education, 20 items on self-efficacy, 20 items on competencies to perform
inclusive education, and 20 items on teacher job stress. Of the total 300 copies (85%) collected from the total 350 copies,
294 copies (84%) were processed. The exploratory factor analysis and structural equation modeling were utilized. [Results]
The results of this study were the inclusive education perceptions and self-efficacy of inclusive class teachers had
statistical explanatory power of necessary conditions. Teachers’ self-efficacy in the inclusive class did have statistical
significance in the explanatory power of teaching stress. Teachers’ perceptions of inclusive education had a statistically
significant explanatory power on the ability to perform inclusive education, but they did not have statistical explanations
about teaching stress. [Conclusion] In conclusion, this study suggests that a positive perception of inclusive education and
a high level of self-efficacy are needed to improve the ability of inclusive class teachers to perform inclusive education.
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<Figure 1> Model of Study
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<Table 1> Demographical variables of survey object (N=294)

Variables n(%) Variables n(%)
male 72(24.5) ) . undergraduate 192(65.3)
Sex Final education
female 222(75.5) more than master 102(34.7)
less than 5 years 124(42.2) preelementary 220(74.8)
school fevel middlehigh 052)
5~10 years 64(21.8) & '
Teaching Recent 3 Years have 230(78.2)
experiences 10~15 years 46(15.6) of special
education
more than 15 600204 training none 64(21.8)
years participation

. . less than 5 years 148(50.3) Recent 3 years less than 30 hours 126(42.9)

inclusive :

. 5~10 years 74(25.2) of special 30~60 hours 50(17.0)
education - | )
i more than 10 education

expenences 72(24.5) training time ~ more than 60 hours 54(18.4)

years
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<Table 2> Constitution and Contents of Survey

Variables | Factors No. of items Total
concept of inclusion 5
efficiency of inclusion
component of inclusion
teacher support
self concept
self realization
job ability
relationship
teaching learning support 1
competencies for inclusive support environmental support
social support
instruction difficulty
teacher job difficulty
student difficulty
colleague difficulty
Total of items 80

inclusive education perception 20

self-efficiency 20

ol o1 o1 oo O Ol

o

20

teacher job stress 20
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<Table 3> Factors, numbers, and reliability of the results of the survey

: . — Total of
Variables Factors No. of items Reliability ,
Cronbach’s «
concept of inclusion 4 .83 ~.92 .90
efficiency of
. . . ) . 5 .70 ~ .83 .80
inclusive education inclusion
i component of
perception npone 6 8 ~ 91 %
inclusion
teacher support 5 .80 ~ .91 .87
self concept 4 .81 ~ 91 .88
self-efficien self realization 6 .86 ~ .91 .90
<y job ability 5 8l ~ 8 85
relationship 5 .85 ~ .92 .90
teaching learning
9 97 97
competencies for ;upport
) ) environmental
inclusive support 7 .89 ~ 91 91
support
social support 4 .81 ~ .88 .88
instruction difficulty 5 77 ~ 85 .84
teacher job 4 - %0
teacher job stress difficulty . ' .
student difficulty 6 .84 ~ .89 .88
colleague difficulty 5 .78 ~ .83 .84
Total 80 0.88

=2 Xel

of ATE FYNF WA AENTH Fm
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<Table 4> Correlation analysis
inclusive education . competencies for )
Factors i self-efficiency ) i teacher job stress
perception inclusive support
inclusive education 1
perception
self-efficiency .295%* 1
tencies for
competencie; P e 1

inclusive support
teacher job stress -.142* -.118* .140* 1
"p<05, " p< .01, " p<.001

(Table 4>¢] Tew Aol TFRSUY, AVIEed, Fdus sFded, 18
wAEG 2] tiet v G99 ZHAAE £4stH 2 a8 11894 3739 A=
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<Table 5> Description, Skewness, and Kurtosis analysis of Factors

: RIS BT M SD Skewness Kurtosis
Variables Factors
concept of inclusion 414 0.52 0.15 -0.21
inclusive education | efficiency of inclusion 3.65 0.67 0.19 -0.58
perception component of inclusion 4.35 0.53 -0.65 1.39
teacher support 4.27 0.52 -0.49 -0.28
self concept 3.55 .68 A48 -4
self-efficiency self_realization 4.16 58 -43 314
job ability 3.77 .65 -.01 -.07
relationship 4.30 .55 -.82 2.05
teaching learning
competencies for support 3.17 1.07 -0.21 -0.72
inclusive support | environmental support 3.66 0.69 -0.56 1.16
social support 3.63 0.77 0.38 -0.80
instruction difficulty 194 0.65 0.10 -0.90
teacher job stress teacher job difficulty 2.16 0.78 0.35 0.05
student difficulty 2.47 0.94 -0.13 -1.24
colleague difficulty 2.21 0.82 0.53 0.25

48F SAARE FFREIHY AF4L AAHD Aok =3
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<Table 6> KMO and Bartlett analysis

Kaiser-Meyer-Olkin Bartlett’s Chi-square df D
733 2065.748 105 .000

KMO % Bartlett®] 7= Z3}toll A Chi-square = 2065.748(df =105, X.00D)o.2 EA
o2 QRN AAE FERUAHNOE ALY F Ue HIEE FHSA Y ¢ T

Atk ole} ZE Aol 7|23k <Figure 2>9F #Zo] FHRF S Akt
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<Figure 2> Model of Measurement

ZF A4 g digk 9= 9 H= 4 g KMO ¥ Bartlette] A5 Aol 71x3%
ZAEY o HAPE FAE AE3AT. SAEY Y HIE X A= <Table DI 2t

<Table 7> Fit index of measurement model

CMIN DF D CMIN/DF RMR GH TLI CH RMSEA
506.907 84 .000 6.035 .049 .803 736 .89 131

=
T
Aol aiFetA L JEHS & F Atk kA SARIY Y £ a7EHE & F 3

H 2,
o Th&9] <Table 8> Z4mE o 4T 423 Ao|th,
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<Table 8> Estimate of measurement model self concept

latent variable measurement variable B B SE CR D
self-efficiency - relationship 1.000 675
self-efficiency - job ability 1.165 .660 121 9.643  ***
self-efficiency - self realization 1324 845 d17 0 11268 ***
self-efficiency - self concept 1311 .708 A28 10209 R
inclusive education perception — — teacher support 1.000 746
inclusive education perception ~ —  component of inclusion  1.299 935 J11 11.741
inclusive education perception =~ —  efficiency of inclusion 785 451 .106 7424 R
inclusive education perception =~ —  concept of inclusion 585 436 081 7175 R
teacher job stress —  instruction difficulty 1.000 729
teacher job stress —  teacher job difficulty 1.376 843 J04 13221 R
teacher job stress - student difficulty 1.670 .846 126 13244  ***
teacher job stress - colleague difficulty 1.043 .607 107 9.735 ¥
competencies for inclusive support — teaching learning support  1.000 702
competencies for inclusive support —  environmental support 819 895 070 11758  ***
competencies for inclusive support — social support 721 709 .066 10.875 ¥
"p< 001
{Table 8>llA] K= n}e} o] v 7He] AL ZHzhe] AWl thste] SA A
0% foug BAYE HolT Y& % & ATk ZHRFe] AFE FAJ tha B
A debon, ZARA ) BHYE A3 we SHugel $4 w4 2ge 3
ZelloF gt} <Table = SARF Y B3 A5 A3t

<Table 9> Results of validity evaluation on measurement model
factor 1 2 3 4

self-efficiency 1.00 - - -
inclusive education
) .345 1.00 - -
perception
teacher job stress -.092 -.069 1.00 -
competencies for
. ) 409 403 204 1.00
inclusive support
construct reliability .861 821 838 769
AVE 747 716 690 .650
N3 418 =(construct reliability: CR)S] &% 9= .70 o]/dolth vl 7)e] A<l
B AGUSE A T2 70 o4E Holm Ak T BRI AVERSl 4

FUAE ABAF AFERG Aok Bk FAM | FBAS FAA Y EL
TA = 4095 Hola Tt R=4099] A5 1670ty WEEFTA AVERE FollA 1678
o owe FAE BENA gt ged PR gYye FEEdons sy
TERYE AT F Aok
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<Table 10> Modification indices of hypothetical model

Covariance M.I Par Change
e7e¢lb 38.161 126
e2ee8 33.330 .082
eleel3 29.810 -113
eleeh 24.965 .046
ebeel 21.667 .060
el5<inclusive education perception 22.339 .061
e8¢l 22.407 -.075
e8eeld 23.203 .061

Bergith. oloh 2
I}+= <Table 11>2}
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<Table 11> Covariance estimate of hypothetical model

Covariance B SE CR A 7FsA
e7<el5 .109 .020 5.3847%** =4
eleel3 -.095 .020 -4.671%** 27}
eleeb .032 .009 3.664%** 7t
ebee? .047 012 3.846%** 7V
elbeinclusive education perception .050 013 3.922%%* 27}

" p< 001

Table 11>¢] A3}ol| 7|23t 712 BFof Ui dd = Fx& A=st9t. 23+
<Table 12>3} 7t}

<Table 12> Fit index of hypothetical model

CMIN DF D CMIN/DF RMR GH TLI CH RMSEA
317.200 68 .000 4.665 .056 .869 822 .867 47

5

= Ao dgdo] aFEHS ¢ F ATk wEkA A
gt Ao Hodo] aFES ¢ F Ut VA R S
Q141e] M.I=12.375(par change = .234, X.001), e7<el52] M.I=38.161(par change = .126,
KOODF 2ol Uiyt o|¢t e FAXFE Faste 72 mgd td +4s 2
sttt 18y A FA9 FEH sEetA FRhoEE ALHA Y

KR
=
stk M A Byl £ AAGS T 2AE MEF FARE L Figure 4>9 o

16
- environ 1
12 1.00 %‘
inclusive tompetences
'-021 51 education i for inclusive

- ) perception support 10
omponer :
.00

social %
support /
@ “
suppart
1

2
A5 @ 20
1
T 400

structio:
difficulty

. )
-
[
I

10 03

B e
omgeten:
1.6%

40 150
A2 teacher ;

3
..... iency job 169 — 25
4

€13

[f_effi

1 sexr olleagud
)

<Figure 4> Adjusted-Hypothetical model

stress e ) @
1.00 difficulty ;
] !




70 The Journal of Special Education: Theory and Practice, Vol. 20, No. 3.

ZHRgA Yetd FHFLS e3e12(8.289, par change -.050, K.001), elle
e14(7.957, par change .047, X.001), e4<>e16(19.524, par change -.068, p<.00Do]%lth. 1
U} elleeldE A3 F FHTFS FAAFY 28 20 ddHA FoB= elle
eldo] g &4 SAHAE AFEste] <Table 13> A AsHA T

<Table 13> Covariance estimate of measurement model

Covariances B SE CR
elleeld .088 .020 4.504%**

THF elloeldd] FAACE Fon g +X](C.R=4.504, K 00D= FBA T Z§o]
R Y

ol 7|zt FAHAATE A 83 7RIS <Figure 5> Z.

tompetences
for inclusive
support

inclusive
education
perception

.07

{Table 13>3} o] stute] FH T g FE&4 FHA T &
dEAS Hola g & 3tk o9 22 AAS Tk 24" F2EI Y F

o
1l =
% $x)= <(Table 14>9} #t}.

<Table 14> Fit index of structural model

CMIN DF D CMIN/DF RMR GFl TLI CH RMSEA
122.731 30 .000 4.091 .036 .926 922 921 .084
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Fzuyo AHIT X oA CMIN/DF = 4.0912 50]3t9] 4x8 Hola ¢t} RMRS

03602 05 mwte] X& Holal glorw, GFI, TLI, Z18]a CFl X+ =5 .90 o4
o2 YEPgT. =% RMSEAE 0842 .10 W|RHe] X5 Hola ot wetry ZEF 9
AYge FA= BF 7889 st deS & F Avk TR U FAAE
2F&3}e] <Table 15> A A3+ Th
<Table 15> Estimate of structural model
. measurement
latent variable ) B B SE CR. D
variable
inclusive education competencies for
. - ) ) .H82 448 101 5.778 i
perception inclusive support
inclusive education )
. - teacher job stress .004 .003 .085 .049 961
perception
self-efficiency —  teacher job stress =274 -.220 .088 -3.095 *x

. competencies for
self-efficiency - ) ) .280 230 .083 3.379 x
inclusive support

inclusive education

self-efficiency © ) 030 212 010 2.832 E
perception

“p< 01, T p<o0l

ST wAre AV a0 R Eo] Y 2EY2x P FHRS FYsol
nA= JAE Lotrr] 93 FRF e FAHA A<l <Table 15> theh si42 o
&3 P,

BT WAk AV EST SHESUANE BAHoR FAYS Fuse o=
et 18y AT asdd s@ S Y e 2R FE8HL UsS & F
ot HEFES FHX= CR=2832(XK.0DZE Uetwtoy, &3t FAHX= r=2122 50
ke SRS Holu Y. whebA HIEES FAA 9 xES FAHAY A T 2T
i, A7l &5 03 SdusA4e Bexde] AAE Hol1 I ¢+ I

Bt wAte] ArlESHel wAzEY 2 WA #3}
(XS 71202 CR=-3.095(K.0D& Fojmst d¥de drage. 18y %23}
FAAE 20002 50 Flge] £AE wolw Yk weky FREF wAe] AN ET
< WA ZEY 2o g d¥Es FR= BoxdY #AE Holl AFS & F
p=g

FRehE A FRESAAL FRRS FA5Yd detdl mEEs F4AE 5
ARoE Fong BAE HolAW, HES FAHAXNAE 4488 50 H|Ute] £XE& H
ol Utt. wetAd FHITH WA FHLFAAN S TS FHeH tEt] dex
A9 BHAFS FHI A= ol3jdEY.

TEE WA Al Eedd sFuS Tl AAC gt HREE FAHAE=
SAAOE frojm3 BAE GO, FFES} FAAE FAACE FYHF AHES
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