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ABSTRACT

[Purpose] The purpose of this study was to look into effect of task performance of students with developmental
disabilities on social participation. As well, the mediating effect of communication was explored. [Method] 310 special
education teachers who were homeroom teacher of students with developmental disabilities completed the
questionnaires on task performance, social participation, and communication based on ICF Core Set. [Results] First,
the level of task performance, social participation, and communication was positive. Second, there were statistically
significant effects of task performance of students with developmental disabilities on social participation and
communication. As well, communication affected on social participation positively. At the same time, the mediating
effect of communication was identified. [Conclusion] Based on the results, the strategies to improve the level of
social participation of students with developmental disabilities were suggested.
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<Table 1> Characteristics of participants (N=310)
Variables n %
gender male 87 28.1
female 223 71.9
20's 71 22.9
Teacher age 30’s 182 58.7
more than 40s 57 184
special school 209 67.4
school type special class 101 32.6
gender male 210 67.7
female 100 32.3
less than 10years old 41 13.2
age 10~20years old 218 70.3
more than 20years old 51 16.5
Student elementary 65 20.9
grade middle 92 29.7
high 153 49.4
type of intellectual 214 69.0
disability autism 96 310
Total 310 100
AR
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<Table 2> Contents of task performance scale

Domain Number of item Cronbach's a
Basic self-care skills 15 .98
Self-regulation & decision making 8 .95
Daily living management 4 91
Basic learning skills 5 91
Intentional sense use 3 .84
Total 35 .99

AfS/Efof
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slo] WA Aofele] AL Fode} AHEE MY AT E[39, 40, 41, 42]1S AHE- 0 2 A3
FAE FAASE 8ES 1FEFFFOH, ol EUE HIY £(2018)[517F /st e
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<Table 3> Contents of social participation scale

Domain Number of item Cronbach’s a
Social interaction 9 97
family role performance 7 .95
Interpersonal relationship management 6 97
Vocational preparation 5 .95
Citizen role performance 5 .96
Total 32 .99
LRS-
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<Table 4> Contents of communication scale

Domain Number of item Cronbach’s a
Conversation abilities 6 97
Using verbalnonverbal clues 5 .81
Total 11 .96
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<Table 5> Level of task performance, social participation, communication of

students with developmental disabilities (N=310)
Domain M SD Skewness  Kurtosis
Basic self-care skills 3.99 1.09 -1.19 44
Self-regulation & decision making 310 1.20 -.28 -1.02
Task- Daily living management 3.60 1.10 =71 -39
performance Basic learning skills 3.46 117 -44 -94
Intentional sense use 4.06 1.00 -1.19 .70
Total 3.64 1.03 =71 -40
Social interaction 3.24 117 =37 -.86
Family role performance 3.00 1.29 -19 -1.20
Social Interpersonal relationship management 2.98 1.25 -.10 -1.15
participation Vocational preparation 2.4 1.22 -12 -1.09
Citizen role performance 2.4 1.26 -.06 -1.20
Total 3.02 1.17 -18 -1.04
Conversation abilities 319 1.32 -.26 -1.25
Communication Using verbalnonverbal clues 3.34 1.22 .23 2.05

Total 3.27 1.22 =25 -1.02
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<Table 6> Relationship among task performance, social participation, _
communication of students with developmental disabilities (N=310)
Task performance Social participation Communication
Task performance 1
Social participation 91 1
Communication 897 897 1
™ p<.001
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<Table 7>3} #t}.

<Table 7> Path coefficient and significance of measurement model (N=310)
Latent .
. Observed variable B B S.E. CR. D
variable
Basic self-care skills 114 .88 .06 20.21 .000
Task- Self-regulation & decision making 1.38 .96 .06 23.96 .000
Daily living management 1.24 94 .05 22.85 .000
perfarmence Basic learning skills 1.29 92 06 22.19 000
Intentional sense use 1.00 .83
_ Social interaction 97 94 .03 29.21 .000
Social Family role performance 1.02 90 04 25.70 .000
partici-  Interpersonal relationship management 1.06 .97 .03 31.81 .000
pation Vocational preparation .99 93 04 27.61 .000
Citizen role performance 1.00 .90
Commu- Conversation abilities 1.18 .96 .04 27.11 .000

nication Using verbalnonverbal clues 1.00 .88
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[Figure 1] Confirmatory factor analysis of measurement model (Standardized estimates)

Note. TS1:Basic self-care skills, TS2:Self-regulation & decision making, TS3:Daily living management, TS4:Basic learning skills,
TS5:Intentional sense use, SP1:Social interaction, SP2:Family role performance, SP3:Interpersonal relationship management,
SP4:Vocational preparation, SP5:Citizen role performance, Cl:Conversation abilities, C2:Using verbalnonverbal clues
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<Table 8> The fitness index of the research model (N=310)
Model x? df xHdf TLI CFI RMSEA
Research model 323.16 49 6.59 94 95 A1

S, GANS B EJE ARG, FASY
w3

o
A8 g S frolud JFS mATH

g L2

Communication

95(.000) 51(,000)

Task
performance

Social
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[Figure 2] Research model (Standardized estimates)
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<Table 9> Results of mediating effect of communication (N=310)
Path Direct effect Indirect effect(p) Total effect
Task performance
- 9 - 95
—communication
Communication
. L 51 - 51
—social participation
Task performance
46 .49(.007) .95

—social participation
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