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ABSTRACT

[Purpose] The purpose of this study is to understand the implications of universal design for learning philosophy for
inclusive physical education. [Method] The method of research was studied in literature In this regard, the question of
research is: First, why do UDL be necessary in inclusive physical education classes? Second, what does UDL philosophy
mean for inclusive physical education? [Results] The results are as follows. First, this is why UDL is necessary in inclusive
physical education. UDL consists of three principles, nine guidelines, and a checklist. The principles of UDL include
philosophy. Students should be given different ways of representing themselves to help them understand, and then various
behaviors and expressions should be provided so that students can speak their thinking. And it is necessary to provide
various ways of participation. Second, the implications of UDL for inclusive physical education are the clauses of
fault-tolerant learning design, learning design for all students, and inclusive learning design. [Conclusion] Physical education
for all students oriented by inclusive physical education should be designed based on the UDL philosophy with goals,
content, methods, evaluations and materials that can identify possibilities in the universal design for learning-based
inclusive physical education.
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