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ABSTRACT

[Purpose] The purpose of this study was to identified teachers’ usage and demands of the common curriculum textbooks
in schools for hearing impaired and to suggest ways to improve them. [Method]l A survey was conducted on 96 teachers
who were teaching Korean language, mathematics, science, and social studies at elementary and secondary schools for
hearing impaired students. The survey was composed of seven questions related to the usage of the common curriculum
textbooks, teaching-learning materials, and teachers'demands for improvement of the textbooks. [Results] The results of
this study showed that the percentages of use (more than 61%) of textbooks on Korean language, mathematics, science,
and social studies were 51.3%, 82.9%, 90.9%, and 81.3% for elementary schools and 76.0%, 66.7%, 64.3%, and 73.6% for
secondary schools, respectively. The low percentages of textbooks (less than 60%) were revealed due to students’ lack of
vocabulary and comprehension and the difficulty of textbooks, and it was found that almost all textbooks were highly
reconstructed or alternative teaching-learning materials were used. There was a high demand for the development of
textbooks or alternative teaching-learning materials for hearing-impaired students on all subjects. [Conclusion] Based on
the study’s findings, the policy directions for developing textbooks for schools with hearing impairment should be explored.
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<Table 1> Percentages of elementary and secondary school teachers with their teaching subjects

Subjects Elementary Secondary Total
Korean Language 21 2 51
B (203%) (33.3%) 24.9%)
) 41 15 56
Mathematics
(30.8%) (20.8%) (27.3%)
. ) 32 19 51
Social Studies
(24.1%) (26.4%) (24.9%)
) 33 14 47
Science
(24.8%) (19.4%) (22.9%)
Total 133(100%) 72(100%) 205(100%)

Unit: Frequency (%)
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<Table 2> Contents of the survey

# of
Areas Contents
ltems
Percentage of general textbook use in each subject’s classes
Usage |Reasons for low utilization rate of general textbooks in each subject’s classes 3

Way to use of general textbooks in each subject’s classes

Teaching- ) ) . . . o

leamm Teaching-learning materials mainly used in each subject’s classes 5
earnin;

. & Media of the major teaching-learning materials used for teaching

materials

The necessity of special education textbooks for hearing-impaired students by
Demands |subject Needs for improvement and utilization of general textbooks in classes for 2
hearing-impaired students

AL A7 by
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<Table 3> Percentages of general textbook use in each subject’s classes

Korean Language | Mathematics Science Social Studies Total
E S E S E S I S B S

0-00% 2 2 1 0 0 0 0 1 3 3
’ (7.9 @®.3 2.4 0.0 0.0 0.0) 0.0) (5.3 2.2) 4.2)
2 2 1 1 0 0 0 0 3 3

21~40%
(7.9 8.3 2.4 6.7 0.0) 0.0 0.0) 0.0 2.2 4.2)
5 2 5 4 3 5 6 4 19 15

41~60%
(18.5 @83 (122 (26.7 9D (7| 188 (21D (14.2) (20.8)
61-80% 5 4 5 4 10 3 8 7 28 18
’ (185 167 (122 @67 (03 @LY| @50 (6.8 (21.0) (25.0)
81-100% 13 14 29 6 20 6 18 7 80 33
’ (48D (83| (70.7 40.0)| (60.6): 29| (63 (36.8 (60.1) (45.8)
Total 27 24 41 15 33 14 32 19 133 72
° (100.0)  (100.0y| (100.0): (100.00| (100.0) (100.0)| (100.0) (100.00| (100.0):  (100.0)

Unit: Frequency (%), E=Elementary school; S=Secondary school
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<Table 4> Reasons for low utilization rate of general textbooks in each subject’s classes

Korean . . . .
Mathematics Science Social Studies Total
Language
E S E S E S E S E S
Textbook Difficlt 3 2 4 4 1 1 1 1 10 8
extboo icu
y (333 (33| G7.D: @L.O| (333 (20.00| (20.00: (20.0)| (40.0) (38.1)
2 1 0 0 0 1 0 0 2 2

k Vol
Textbook Volume 1 o) 46| @0 00| ©0 @0 00 00| 60  ©5

Student’s lack of
vocabulary and

. (444 (0.0)| (429 ©O0| 667 (20.00| (60.0) (60.0)| (48.0) (33.3)
comprehension

Use of alternative
0 0 0 1 0 2 1 1 0 4

feachinglearing |5 00| 00 @o| 00 wo| @0 @o| 0o o

materials

9 6 7 5 3 5] 5] 5 25 21
(1000 (100)| (1000 (O0)| (Q00) (100)| (100): (100)| (100) (100)
Unit: Frequency (%); E=Elementary school; S=Secondary school

Total
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<Table 5> Way to use of general textbooks in each subject’s classes

Korean

Mathematics Science Social Studies Total
Language

E S E S E S E S E S
Textbook orly 6 6 20 6 13 3 12 3 51 18
(222 (50| (88 (00| (394 @L4H| G795 158| (83 @50
Textbook 18 13 12 6 13 8 14 1 57 38
reconstruction 66.7 (42| (293 (00| (394 G7.D| 438 G1.0)| 429 628
Alternative 3 3 s 1 6 3 5 4 19 1

teaching-learning |-, 1) 95| 122 67| 82 @] e @D 143 53
materials-centered

Teaching-learning
materials developed 0 1 2 1 0 0 0 1 2 3
by individual or 0.0) 42| 9 6.7 0.0 0.00 0.0) (5.3 (1.5 4.2)
school-centered

; 0 1 2 1 1 0 1 0] 4 2
e 00 @2 @9 67| 6o 00| 6D 00| G0 @8
27 24 41 15 33 14 32 19 133 72

Total

(100 (100 |  (100) (100) (100 (100) (100 (100 (100) (100
Unit: Frequency (%); E=Elementary school; S=Secondary school
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<Table 6> Teaching-learning materials mainly used in each subject’s classes

Korean : . . .
Mathematics Science Social Studies Total
Language
E S E S E S E S E S

19 17 29 11 21 8 19 13 88 49

1.4 @9 707 (73| 636 Gr.D| 694 64| €62 68D

Textbook

Special education
textbook (basic
curriculum)
Alternative
teaching-learning 5 3 9 1 10 4 11 1 35 9
materials (185 130 (20 ©7n| 0.3 (@86)| (4.4 63| @263 125
(web-based, etc.)

@n: 0o @ 67 GO @D GD GBI GO 4.2

Teaching-learning
materials

developed by 74 30| @49 13| G0 @D 3D (58| €5 125

individual or
school
0 1 0 0 0 0 0 1 0 2
Others
0.0) 0.0) 0.0 0.0) 0.0) 0.0) 0.0 (5.3 0.0 1.4
27 23 41 15 33 14 32 19 133 72
Total

100 (00| (00): 67| Q00 Q00| (Q00): (100)| (100 (100)
Unit: Frequency (%); E=Elementary school; S=Secondary school
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<Table 7> Media of the major teaching-learning materials used for teaching

Korean . . . .
Mathematics Science Social Studies Total
Language
E S E S E S E S E S
Textbook in the
6 6 12 8 6 4 7 4 31 22
form of a
(222 (2500 (293 (533 (182 (286)| (219 @LD| (@33 (30.6)
booklet
Printed

4 8 10 5 1 4 1 7 16 24

handouts (stud
andouts (Stdy | o 39| @ @3] 6o @e| 6D G| 2o @33

papers, etc.)

v 1 3 0 0 0 0 0 1 1 4
37 125 0.0 0.0) 0.0 0.0) 0.0 (5.3 0.8 (5.6)
Computer 16 6 16 2 26 6 24 7 82 21
(web-based, etc)| (59.3) (25.00] (39.0) (133)| (788 ((429| (.0 368)| ®6LD (29.2)
0 1* 3 0 0 0 0 0 3 1

Others
0.0) 4.2) (7.3 0.0) 0.0) 0.0) 0.0 0.0) 2.3 1.4
27 19 41 15 33 14 32 19 133 72

Total

(1000 (79.2)| (1000 (100)| (Q00): (A00)| (1000  (100) (100) (100)
Unit: Frequency (%); E=Elementary school; S=Secondary school
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<Table 8> The necessity of special education textbooks for hearing-impaired students by subject

Korean Language Mathematics Science Social Studies Total

E S E S E S E S E S
Strongly 8 9 7 3 7 3 9 3 31 18
Agree (2960 @75 A7 @O L2 @LH] @D 158] (@33 (@5.0
Agree 9 6 5 7 9 5 9 10 32 28
(333 @0 022 @6n| @73 G5D| @D G26)| (@D 389
5 4 13 2 7 4 7 5 32 15

Neutral

(185 167 @GLD 33| @L2 (@86 QLY 263)] @D @098
Disagree 1 2 3 1 2 1 0 1 6 5
(3.7 8.3 (7.3 6.7 6.D (7.D 0.0) (GR)) (4.5 6.9
Strongly 1 2 11 1 7 1 6 0 25 4
Disagree (3.7 83| (268 67 @L2 (7D (1898 00| 189 (5.6)
Total 27(3%) . 24(1%)| 41@2% . 150" | 330 14| 32(0%) 19 13379 72029
(100.0): (100.0)| (100.00: (100.0)[ (100.0) (100.0)| (100.0): (100.0)| (100.0): (100.0)

Unit: Frequency (%); E=Elementary school; S=Secondary school; * no-response
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