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Misunderstanding and Understanding of Universal Design for Learning’

Lee, Hak-Jun™ - Kim, Yong-Wook™

ABSTRACT

[Purpose] This article is to inquiry the misunderstanding and understanding of universal design for
learning. The reality is that UDL design has not received much attention in general education because
it is mainly dealt with in special education. Getting away from the misunderstanding and prejudice of
UDL is a correct understanding. [Method] To this end, the research method was used to analyze
domestic and foreign literature on UDL. [Results] The results are as follows: First, UDL is not a special
education but a general education. Until now, there has been a widespread perception that UDL is a
subject that only deals with special education. This is caused by a misconception. Second, not all of
them are UDL using technology. Third, UDL is not a differentiated education. [Conclusion] After all,
UDL consists of principles (3), guidelines (9), and checkpoints. UDL is not a special education but a
general education. Also, using technology is not all UDL-based classes. UDL education is available at
any time without the use of technology. And UDL is not a differentiated education. What we are wary
of is the blind faith and worship of UDL. UDL is a learning design for successful inclusion education.
UDL is a framework for supporting all students’ access, participation and progress.

Key Words : Universal design for learning, Misunderstanding, Understanding, Technology, Engagement
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Bz st AAUDLS ed)= FotetAl olsishA XeiA TA(H. &3 -
L= Al 7HA AER aodn. A, BH gGaidils STasol
e Ldfeltt. €4, HAazs2AE ARgstd 25 Bz stgidAs edsfolth
StsdA= AEE waehs 3otk

A srgdA M dels Mace(1985)7F Ao 2 ARGd B A AA
ZIRbstal ity Bz dAl= B A, §F AA, B ol A7 AAlEe &
e e Bz sgdAe] ZIE Ve ved 2u. 2 E gE5dAs o
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Ao sk& ztolol ALHAL JFRIT RHEA sSEAAE §5A A AAE Lut
wWEHA oEt. a3 B TS % wSAAoY EE FUIRUE
RE TS FUI 71Fo] ZAS Hrlgoh ol9ldl = w(teaching) et #HH
o8 Abgro] AAARE ZFdHATHE Zolti(H gz, 20190).

BEA gFAHAAE EFuSTo] oiyet dutus, 27|uS, 5% 5 Ee §
FAE x3steE Aotk watA B Sd5dAe EE SEAoA IR
AgetA A" wsHAFGo] ds wWE AASA ok B Ho|gk gdA o] ofg}
v Zolth. A, BE 59 AIAE nEstedor gtk s A 7 Ags
o R e Wi ta FEsta FAEA HIstan S5 VsE e Ae
omjgitt, It K B IFAHAAE T3l EE gHAe 879 ZFuE FFA
Z 4 thHall, Meyer, & Rose, 2012).

2FRF fEle R gAY EFus oA d7EI APEHJATE Al
WAFEL FHS] dituSdes Ae #HAFo] gle AR AA ke AEFol A
Zoldtt. AT B A stFAHAE STuS Eokd A E stFAATVE ol
B S, SE5uS, T8RS 5 A8 wS Eofd F8E v gFAAdct. B
HZ SgFAA s dRENS By AAS Fotets bA vdehE AFE o
Hsle] @ Folth. @79} WA ARSI SuE ATS 5HA Xdte A7
Atk A= olsfistr] Haide ANE Lofof ot

BHA sgidAe SFugio] oiygt e HS 9T wso H8d F 3
ok o2’k AHES Meo(20008)8] FRANAE ERlEH. R A StEdAE FLsty
g d

5

JUstE wEIP wehsel, SEA AN A7 B Y 54 A
=z

dlge W Ao st ABEE Aol ol B neH 2TE 7}
EE g oltiMeo, 2008).

FAENA HIAEZA7F vA s dFS FAT F5 {3, FASAE ¢+ o
AR g A4 FERA I8 HAEEAE o &3 Adxge Foe g
A4S gFsA & & Aok 2R Fg5AAE 2L o8 Jhee Ade 283
T UEE EoF1 AAHORE o]§F F v MELE THES AEHsA et
BAZ stHFEAAE 7|Hele HAEZAE AU W, oA 74 845 I
& 4 e A9 AGE 2 5 Q) AN FAEY st ARE RIS -
AdE A HaszAROE F F3no-tech) oy 7] 23 (ow-tech)S ol &
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sfjok dH(Nelson, 2014).
sfukstE, Aok A S 2R U oEsT BY, w&A 437 "ol F 9l
Folth. s Eo] HAEEA tF &= F7HstH 42 HAasEA glo]
S% 39 B/ WD kA A4 T2 Weld b Ak HAERAE 9%
adol 3§74 A A =7ol1A 23 1 Ml” ohith wed Ae HaEe
AE LKA AAE Boly] 9T =7

= Q14
A% Bl OAY HTlole Gt WE st 4 o

o = A3 2, gAE vyol= % A E e 7] dEReRE HAE, ofy]
A, 4, 594, T o9 2L 24 =Y o 2e add I Fd=
EA NS WY 5 o HiE Olﬂ1119l s vkE o flow, Ty 7
T DAY 22 2 o5 At H2E 5408 TRIO9S AgStY, ¢ES o
Aol a7l mE wAE 2EE SR WAL E AFES AATeEN 2
A2 TS e AnEEA, 485 9, 2018)

UDLE HAERAE AHEslol 5 HEgshy Eedt. e Zojls
o 7Isd FEe S8 B R ATHe dT REEST)7Ieh REEs Ay
25 7‘];95“3} Hli Eﬂﬂiixm UDL-‘Jr EJ_%K‘%«I Aol gt mzx Fohe Ay

el #7 mEAE BT ¢ UEF wAAYE HEHes 4490

g g J 5
@AY FE AAT, B4 2AL o, ATWEAE Sl A8 AL
4 FART £e Ed) 284S T & or R FUYL RAT
o 5% m@A s HaEeA glol= sttt A% Sels

2
ob
R | U G S o O o N

2ol WA BlaEEA7F esitin 912
Hazs=A& o] &sld Ee TAo] &<F
gstd = e HeAM RuA s5AdAE X W(prescription)e]  eopd
(Invitation)e] tH(Hall., Meyer, & Rose, 2012).

e

HEA S A mee FEHS WA BEob Aga] 27 mE
LEARE 2HVTHE glolth £, BE Gae] 478 1@ 59 HAlw,
AR AR B FHBOE Mol FAHOl Atk 53 wA Age) Agn
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$54 QE w5 T G A9 Aagolss FEHe Utk BAH
FAAE BAE Gl ol UF A L 24, AolE AT AFe] Ao, #7, w
A, 23 Hojoltk, Wiwlo] Apas) Wi 7

Aol AF, stAdel H7E Brkel mE ALHQ] 4R W2t
2016).

ojAy RH|A gAY EE wFeE FAES 7K Ao AT AR )
£ vy By Aojdo] k. AZA3 dd B IHdAE AEst
WFEE oYt YR FAES JHA I AEsE wgegn Fe A5go] "Hojith
B2, gaae a7 nEld S S 24dTE HollA vlsiA T, 2Es w
T SFAe Fead o =AH JiAH ol wAld e Ao HUheh
Frte] 2 A& AR WsE FFte Aol B shgAAer HEdE

A=, B3 sgAAE AdY Ag, =244 A, ddgstr] 4 A2 B F
= 53 2o A3 wgrt 2ke FAE B 32 A% o F Fa KA g
FAAE AA g AEstE wevE 43 AAHCRE AYPT 5 JYEE JdEFH
J wEHAA AL FA ES AFITHEEX, 2019b). UDLH 2HE 3t wg+ vl
9o Rt E StEFHE FEF nsH AHE olFV] AT FsHRAHT
UDLe] A&4 A< falA 2Es w4E &8 v g 84302 85 53X
s 248 & do

ll. 2™ ShEAA(UDLS| o sH

HEA g5dAE stegste 7|wte s o 24, A5y 19, o dEgz 24
H FYes A% Eoltt. B4, 35 154, Fo dYyE BE g5AE sy, &
HAl wEHAA HA L o] s <k FoHRose, Gravel, 2010). nS AAE <t
yatr] 93k Hatxow gld3 E(framework) 24 AXE AF W2, StPE9 H-$
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2 AYH} Vs BoFe 0, St Fof WA gE8de ATde A F
of st = °§°i°ﬂ sEotA R Al 2 BE FA A Y9 WL E
=9 Fi, A&7 24 9 AW 23 =21 AT, =2 A3 ZIddde fAlE
Fo Aot B sgidAs EE S A, Fo, IS AL A% A
o EoltHA R, 20190).

B oA

= SEHste e g A AR 2249 74 A%
Eolth. Al 7HA] dEe BE StEAE 23etH, a3 wSsAA AA 9 side
jal QFuigtth(Rose & Gravel, 2010). AA, AX A g<5S X Ustr] fJs8] ot &
FE AFeth F, Fo(what)s 7FEX I ¥jE ZRJ7EE /84 A AFsteE A
< omgth. 4, AFH TH5S A3 A8 g e 58 FEHS AT
o &, ojEAthow) EE ZAA 2 & 9}% s o9 T AR o
g 54 e AgdEs Xil st Aol AR, AAA stEs Adshr] fal o
g Fo S AFST &, dwhy) FFsteXd dig 5715 A4St {A ]
sl 54 A= *‘jE—‘Hﬂ% A FsfoF gS o|u|3ck(Hall,, Meyer, & Rose, 2012). X
AA gHaA e ANHS B2 YeRE <Table D3} 2oh

<Tabel 1> Framework of Universal Design for learning

Action and
Expression

Representation

Engagement

2. UDL X132 LA HACM wAb 2 S JHEAE =dF= =0T

{Table 2>} #Zo] Bz st3dA A2 Ao st DA ot 4 degfe Ha
Al el A He dl JRe] A H o] Atk olH T A %Zlﬂr TFHE &Y F A=
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Faolth o]¢lo= UDL 7|¥k oA AL =, A, o] ik wAE9]
olF| & Fothy g, 2019b). AEZHoz HHA FHMAV AP u, He I
FHAE7HEE Aol St A|AlE 88 F A&, AFHolu Ex A g
a8 HH4 TG F717F FRHE gshddelde R 24ES A8 wAE
R ii=s

BEd gFAA AHE A, Foo a9 Ao Atk oJ9A A Sy Eo] X~
22 #este SEATt HER Stgetal, d4dsta, 72E AFE EA%X]% =l
qEt oz w49 A 39 AHolth Ao, FE E =AE Ao E A3}
3 SISO A ALRRY] WP O R AAE FED | E AFTFOEHN 5“&501 Hj
< &S ZHA dEth. O 9o P xd AP Y Aot sAE]
F5< T3 Axlol g Ye AL HHI A2FF WHS AAS, F FE
(no-tech), 71z&sHlow-tech), 1811 HegeHhigh-tech)& At&sh= WH-& 23alH,
g Eo] AFsta, FoHI A4 HE2S A 5L PASE THES ASFIIESE

(AR, 2019D).

3. DL I ZIE= X|EHE SFANE = U= Al &2 L-o|CL

UDL AmZENEE=
EE A A wHe Azad.
A A [(AF 11e 97 wgel ohokg deazeln, (A3 2 dojsh sz
Thepgt wzﬂ%om na (414 3]

s
Lo
=
=
2

H
ol
N
ojf
o
2%
N
il
]
Lo
re
2
@
N
fof
Lo
v
02
&
r>~
)
N
ok
o
v

%)
m

2b, ], 7159 slE A sy, oAl ofd) : g mAES Fal
olm HolFr] Fol Ao (KA 319 olsiE w71 AT vt deAsel "4 A
F2 WAgAN s AgsAY &43%tstr], 99, M FE, F8 ofojyo] 31 #A
Fxst7], ARAE, A48 o8 A4 duistr], AR Holeh dRHtst SiEtstr] &

o]tH(Hall.,, Meyer, & Rose, 2012).

4, B EY EAL ATV [(AF 4= AAH B Pe] BE o
@ HeAZolth TAH A AZEe S/ AR G P GFHI DGR
ETEIN BEFHI] ol§ HHHEI Sol (47 5l= E@F oALE

A S
A% g AduAlgelt. A A oAaTe AR o sbA WAl ARgsky
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2HEY] FAH ARE AT A JHA =EFE AHEE], AEH TS AS A

Hzak oA FFA 71971 Seolth [AF 6] Aq7lsS 9T t

olth. FA At AHF ZFx A dis) syl A" = D A s,

AR 2Ag #EE GA F571, gF I FFES EUHEE 59 F337] Folth

(Nelson, 2014).

AR, s FAE AT

A AR 1S AEa AEA HAE e, Aty #-EA, 7hA, @44 F

s =

Aol w3 7% FE gl ¥4 A%e FEY FHL FsA 57
70, o= HABEs] A 4T AR gessy), dn FAW F45%
71, AR A e 8] Soln (47 9e AV2d UL 197 A

Ned A 2787, A7197ksh 42 WA A7) 7] S| tNelson, 2014),

<Table 2> Universal Design for Learning Guidelines

Universal Design for Learning Guidelines

. Provide Multiple Means of Il. Provide Multiple Means of lll. Provide Multiple Means of
Representation Action and Expression Engagement

1: Provide options for perception 4: Provide options for physical action 7: Provide options for recruiting interest
1.1 Offer ways of izing the display of informat 8.1 Vary the methods for response and navigation 7.1 Optimize individual chaice and autonomy
1.2 Offer altematives for auditory information 2.2 Optimize secess 1o tooh and suative techaclogies 7.2 Optienize rebvance, vahes, and pathanticity
1.3 Offer alternatives for visual information 7.3 Menimize theoats and distractions
2: Provide options for language, mathematical 5: Provide options for expression and communication B: Prowide options for sustaining effort and persistence
expressions, and symbols - - S

5.1 Use multiphe madia far communication 8.1 Heighten salience of goals and cbjectives
2.1 Clarify vocabulary and symbols 5.2 Use muktiphe tonis for construction and i 8.2 Vary demands and resources to optimize challenge
2.2 Clarify syntax and structure 5.3 Build fusncies with gradusted of t for 8.3 Foster collaboration and community
2.3 Support decading of text, mathematical notation, practice and performance 8.4 Increase mastery-oriented feedback
and symbols
2.4 Promote understanding across languages
25 lllustrate through multiple media
3: Provide options for comprehension & Provide options for executive functions 7: Provide options for sell-regulation
3.1 Activate or supply background knawledge 6.1 Guide appropriste goalsetting &;melenu. expectations and beliefs that optimize
3.2, Highlight patterns, critical features, big ideas, and Support planning ategy development

M'Q_:'.W'I & = e e 9.2 Faciltate parsenal eoping skils and strategies

6.3 Facilitate managing information and resources P T

3.3 Guide information processing, visualization, and . Eabavate
R e 6.4 Enhance capacity for monitoring progress

3.4 Maximize transfer and generalization

Resourceful, knowledgeable learners Strategic, goal-directed learners Purposeful, motivated learners

@ CAST APA Ciaton: CAST G011, Universode ol WA At
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V.2 E

AG7hA BfZ gFdA el 8ok olsfdl @t " sttt Bz SsAdA
b &3tA st 23lle dE Al 7 A=elth AA, By

4 gHAAE EFagoldt edolth U HEUAE ESmguel ofye
Auta ol HEF £ Y SFEAACIL M TP mi Bopld g

= =

] BHZA SFAHA s SEFuSIdAAT A8, AFHAY ASHAE

etk =A, Has2AE AHE3td 25 BEHE A g s 3ot Hass
= A

AE AEHA PolE HHA S AAE ArhEA Fbssth AM, RAA S5

= : o Sste] ALHH 5
BAGES WEIG] WGP wde] EE e ALAA GEAE B
327l meb A &AQ) 2 o] o) Fol At

BEA SEAAE AUz oldfe] AsdME Rad sSwdAE TAHST At
e, sfol =2, AXAES ol Bask Yk weF o] Al A 2o BF
FEE0H, BAA S ) Solda @ & Atk mad s A 4
AolA nHd sxaAe SudEsls FAs] A w4 Age) £/ Eoln
wekd REF ShpAAlE shtel shrdsl $AY Bolw, WAL 1AL WAlsy
oEd Bar gk wAe A 25 gFe B e S4e I A
AE a9 Hrh =@, mEA Sudds Bkl otk @AYl A A,
AR, e B4 B¢ sl §a SudAE s Aol Fasth ww
g maH stpdAs} Lde) BE St AW SudA B W H1o) o
AAZE Dk ol & AT HUA S tig ke olslyt WA Basit

08

o
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<

e

A

[F2] o] A7e] F22 Bz sidAe 289} ojs)e "she Aotk 2a¢h Buz i
EFuolA F2 OETH: of2 dutugols B B4 A X

Aol tigk eafo} ARAAA Holvhs g2 2

Ha# A ¢ 3 sUlle] £8S T4ske S ARkt (B 1 Ads v 2o
A, B sgadAe] Qaljolth. A WA Q= UDLS SFusolehs Zolth 4 Qe Has
ZAE ARES 25 UDLelehs Aolth Al Qal= UDLe 2h8st wsoldhs Aot [2E] 2=,
Ha# sgdAls LG, ARG, AAZJER A5 gk UDLE Salso] oz} dita
Folghs Zlojth. ®=3h HAEEAE ARt 25 UDL 7|9k #9joletar & 4 glvk B34S
AHEEHA ¢hals dvkEA] UDL al&-e 7Fsdtth. 181 UDLe APEst w7t opeks Zlolth ¢

7 AASE Zle nud SgaAel U Bas Filolth UDLe F& Su% TS 9% shi
of siraeke Aolth Webd waid Sk RE Shle) 12w e, A4 AU AF

= E{framework)o]t}.
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