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ABSTRACT

[Purpose] The purpose of this study was to examine the perceptions of parents of students with
disahilities, special education teachers, and special education professors about the Special Education
Longitudinal Study(SELS) in order to know the general understandings of stakeholder on SELS and
suggest a better way to improve the quality of it. [Method]l A questionnaire obtained from 252 parents,
53 special education teachers, and 67 special education professors was analyzed to compare the
perceptions of these participants. [Results] As a result, the participants reported that the SELS was
necessary even though they were rarely aware of it, the SELS subject should include all individuals
with disabilities under free education by the legislation(from infants to transition program students), and
the purpose of the SELS as well as the outcomes of special education should reflect the characteristic
of special education oriented for people with disabilities. Also, they insisted that the results of the SELS
should be used to improve the quality of life for students with disabilities as well as make a better
policy for special education. [Conclusion] Based on the results, it was suggested that the SELS should
reflect the characteristics of special education and it was necessary to find the ways to reflect the
results of SELS.

Key Words : Special education longitudinal study, Perceptions, Educational achievements, Application of study results
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<Table 1> Characteristics of the subjects in Survey M%)

Variables Parents Teachers Professors
(N = 252) (N =53 N = 67)
Gender male 12 (4.8) 10 (18.9) 34 (50.7)
female 240 (95.2) 43 (81D 33 (49.3)
20’s 0 (0.0) 7 (13.2) 0 0.00
Aces 30’s 105 (41.7) 15 (28.3) 5 (7.5
8 40’s 142 (56.3) 18 (34.0) 17 (25.4)
over 50's 5 (2.0) 13 (24.5) 45 (67.2)
less than 5 years 9 (17.0) 2 3.0
6-10 years 11 (20.8) 8 (119
Experiences 11-15 years 8 (15.1) 11 (16.4)
16-20 years 13 (24.5) 13 (19.9)
over 21 years 12 (22.6) 33 (49.3)
kindergarten 48 (19.0) 7 (13.2)
elementary 129 (51.2) 27 (50.9)
Schoal fevels middle 50 (19.8) 11 (20.8)
high 2% 99 8 (15.)
Placement special school 56 (22.2) 30 (56.6)
special class 196 (77.8) 23 (43.4)
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<Table 2> Survey questions (continued)

. Number of
Parts Example of questions .
questions
- Educational achievement means meaningful changes
Educational achievement resulted from the educational curriculum. 9
in special education - Special education’s outcomes should consider the types of
disabilities.
o - The results of SELS should applied to improve the law,
Application plan for SELS ) 4
policy and systems.
Total 24
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Wb 71 B SERAED) & A7l %4 2 edel 4 Y7t 9 ol
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<Table 3> Understanding and necessity of Special Education Longitudinal Study(SELS)
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5 A3 sbgol sbssttt Sl At TAH $7 Ase (X 9t 2
<Table 4> Subject of Special Education Longitudinal Study(SELS) M%)
stro stro;
Questions subjects | nely disagree | agree ngly M | D VZio)
disagree agree
. 168
subject of SELS should || 4 (1) | 18 (7.1 62 (246) | 321 .88
include only school age (66.7) 58.36
students with T 7(132) | 32(604) | 11 (208 | 3G |219| .74 (.000)
disabilities(elementary S>T, P
i 152

subject of SELS should | 5|5 (g) | 15 (6.0) 83 (32.9) 330 .79
include only students (60.3) 45.54
of compulsory T 475 | 25472 | 19 (3H8) | 594 |247|.77 (.000)
education(kindergarten S>T, P

i 147
subject of SELS should | 5| 0 (0.0) | 13 (52 92 (365 336 76| 480"
include only students (58.3) s
of free educationdnfant| T | 109 | 10089 | 20647 | 13 @45 [302] 72| °

S>T

to transition program). P 0 (0.0) 6 (900 | 35(52.2) | 26 (38.8) |3.30 | .64
S: student’s parents, T: teachers, P: professors, ~p<.01, " p<.001

Z|E EFuS FTHRAY AA BEFRog AAHI e HE Aol o
& AN BAHE MM SHRE, EFuAL O8a S5 AF wgsEolA A2
TZAME AN A, R EES EFuSUdAEY 49 A FEs Adsr] §
F(M=329, SD=.61) EFAAELS SFuse HF FFs ERI7] AT W=
3.36, SD=.62)F EFu S5 4t A S Aty AT (M=3.36, SD=
59 olgted M BE FYE AN, EFuS AF uFELS EFuSUAAE
o] ate] A S AYE7] AT (M=3.39, SD=58)olgt=t 713 Bo] Fos Tt
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<Table 5> Purpose of Special Education Longitudinal Study(SELS) M%)
. . strongly | .. strongly
Questions subjects P disagree | agree - M | SD| Fp
The purpose of SELS is to 176
Know the academic S 0 0.0 | 16 6.3 69.9 60 (23.8) | 3.17 | .52 ”
achievement and living T | 000 | 504 | 32604 |16 302 | 321 | 60 | (777

statues after graduation,

based on the law. P 1d5 | 345 |43 1642 |20 (299 | 322 | .60
The purpose of SELS is to S 000 | 1248 (715.72) 63 (25.00 | 320 | 51 | 757*
know the effect of the T [1a9 [805D 3% 660 | 9070 | 298 | 64 | SOV
policy. S>T, P

P 000 [14 20942 627 | 11 (16.4) | 296 | .61
The purpose of SELS is to S 1000 1560 7 6038|318 | 52 | oo
know whether the educational (70.2) ('000)
or not. P 0.0 |11 (64|45 (672 | 11 (16.4) | 3.00 | .57
The purpose of SELS is to s o000 |12ay| T lnwe| 323 | 5
know whether the educational (67.5) i
achievement in an individual, T 000 | 504 |35 6.0 |13@45 | 315 | 57 (62 "
school, and national level :
achieved of ot P | 000 | 600 |41 61D |20 299 | 321 | 59

175

The purpose of SELS is to S| 000 | 1@ | gy | 8626232 | 88|

improve the quality of special

) X 000 | 367 |286G28) 22415 | 336 | .59 | (189
education services.

175
000 | 5C0 69.4) 72 (286) | 329 | .61 .
000 | 475 |26 49D |23 434 | 336 | 62 | (428
P 000 | 3@ [350(22) |29 433 | 339 | .58

S: student’s parents, T: teachers, P: professors, ~p<.01, ™ p<.001

The purpose of SELS is to
support the individual with
disabilities” quality of life .

T
P 000 | 3@5 |36G37|28 ALY | 337 | 57
S
T
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<Table 6> Educational achievement in special education M%)
) ) strongly | strongly
estions subjects disagree ee M | D Fp)
Qu ] disagree agr agr agree (2
. . 175
Educational achievement S 000 | 936 695) 68 (27.0) | 3.28 | .72
means meaningful changes : .32
curriculum. P | 000 | 575 [41612|21 (313|324 | 58
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<Table 6> Educational achievement in special education (continued) M%)
. . strongly | .. strongly
Questions subjects e disagree | agree - M | SD Fp)
Educational achievement s oo | 7ee | P oy 33| 5
means individual student’s (611
intellectual, social, emotional, T 000 | 109 [33623[19(@3H8|334 | 5 .01
and physical growth and (.994)
development that based on P | 000 | 460 |37 (5522 (388|333 | .58
school education.
Educational achievement s 1w |B62| Y ls1@en| 39| 6
means individual with 62.3) .
disabilities” positive changes in| T |6 (11.3) | 22 415 |17 (32D | 3 (.7) | 251 | .89 | 3490
capability, attitude and (.000)
behavior through the school S>T, P
education rather than P | 230 |2 (388) |28 (418 |11 16.4)| 272 | .77
individual/parent’s efforts.
Educational achievement s o000 | 6eoy | P 71@2 3% | 4
should based on moral human (69.9) 105
beings, and produced valued T 119 | 2@ 3667914 264 | 319 | .59 (3;52)
outcomes for person, society '
and nations. P | 000 | 704 |42 ®27 |18 (269 | 316 | .61
Educational achievement s 000|362 M e 33| 5
means improvement of quality (58.7) 458
of lifes and independent living| T | 0(0.0) | 2 38 |24 (45.3)|27 (50.9) | 3.47 | 58 | (01D
skills as well as academic P>S
performance. P |15 | 105 |2703|38@67]| 35 | .61
124 116
Special education’s S 000 | 12 48 19.9) 46.0) 341 | .58 -
achievement should consider :
the types of disabilities T 000 | 109 [2139.6) |31(B85 | 357 | 54 (.108)
P 230 | 7104 (25373 (33493333 | .78
Special education’s s oo | 7@ | M s 33 | 51| g
achievement should consider (68.3) (0‘022)
the severity of T 000 | 00 [22(415|31(85 |35 | .50 :
o T>S, P
disahilities(moderate, severe). P 2@B0 | 35 [33(493)29M433|333| .70
Special education’s s oo | 1w | M ls133| 33| 48
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