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ABSTRACT

[Purpose] The purpose of this study is to investigate the current status of inclusive physical education instruction
in elementary schools, analyze the experiences of field teachers, and explore what to do and how to solve them
for effective inclusive physical education instruction. [Method] To this end, a survey was conducted for 48
elementary school teachers in D city. [Results] First, teachers had difficulties in teaching without and without
using facilities and equipment for inclusive physical education instruction. However, instruction prepared for
students with disabilities also helped non-disabled students. In addition, through non-disabled instruction to help
students with disabilities, a positive class atmosphere was created and the level of understanding and
consideration increased. According to the analysis of the teaching status of the teachers’ use of facilities and
tools, the inclusive instruction also said that it was difficult in both instruction with and without facilities. Second,
teachers in all classes that did not prepare for or prepare for instruction -based physical education instruction
for elementary school teachers said that it was difficult for teachers to prepare and proceed. Particularly, due to
the lack of instruction preparation, students with disabilities who have no activity distance during class are
neglected or marginalized, and as a result, the difficulty of controlling the problem behavior and sudden behavior
of students with disabilities was the greatest difficulty for teachers to progress. [Conclusion] In order to achieve
an effective inclusive physical education instruction, a practical application of the inclusive physical education
instruction, development and application of a universal design for learning program, and a plan to accommodate
the needs of teachers in the inclusive physical education instruction should be prepared.
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<Table 1> Research Subject Information

division N %

Male Teacher 18 37.5

Gender Female Teacher 30 62.5
Total 48 100.0

10 years or less 13 27.1

. . 10 to 20 years 22 45.8
Education Experience more than 20 years 13 27.1
Total 48 100.0

Elementary General Teacher 36 75.0

Teacher Qualification Elementary Special Teacher 12 25.0
Total 48 100.0

. currently in charge of inclusive classes 24 50.0

Inclusive Class Management - — -

and Experience past experience in inclusive classes 24 50.0
Total 48 100.0

o] AT WY A= HA 48 o, o]F T Al 189 (37.5%), AL 309 (62.5%)°]
FAsianh &4 EE X 103 olste] A¥e 71 mwAE 139(27.1%), 104
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<Table 2> Questionnaire area and content

area

content

Questions / Type

Respondent
Information

Gender, Educational Background, Teacher Qualification,
Educational Institution, Working State and Province,
Inclusive Class and Special Class Experience, Degree.

6 questions/ optional
1 question / entry

Management
Status of

In the case of inclusive physical instruction, whether or
not classes and facilities are prepared

1 item selection and
entry type

Inclusive
Physical
Instruction

Whether to use institution preparation (instruction plan
drafting, class materials, program use, etc.) in inclusive
physical education class

1 item selection and
entry type
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<Table 3> Results of elementary school teachers’ use of facilities and tools for analysis

211:;11; Class using facility equipment N(%) | Class without facility equipment  N(%)
1. Difficulty in class preparation 16616) 1. Difficulty in class preparation and 96(39.4)
and progress progress
2. Preparation for disabled 2. Non-disabled students” avoiding,
students can also help 10(32.3) neglecting, and neglecting to 15(22.7)
students with non-disabilities students with disabilities
3. Higher level of understanding 3. Creating a p051t1ve atmosphere in
. . the class with the help of
and consideration for students 309.7 . . 13(19.7)
Class s non-disabled students (cooperation,
. with disabilities . .
Condi consideration)
tions 4. No burden on class preparation
(easy and good: individual 5(7.6)
teachers)
4. Alienation, Avoidance, Neglect 26.5) 5 Pracgcal staff support (placement) 46.D
required
6. Difficulty controlling the problem
behavior of students with 3(4.5)
disabilities
Total 31(100) Total 59(100)
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<Table 4> Results of the analysis of the actual condition of the class on whether
the inclusion teachers use facilities and equipment

(311‘511; Qasses using facllities and equipment ~ N(%) Classes without facilities and equipment N%)
- . . 1. Difficulty in class preparation and
L grlglailgy g;sclass preparation 21(42.9) progress, and controlling the problem  33(37.5)
progr behavior of students with disabilities
2 ggﬁggfﬁéﬁg action of all 12(24.5) | 2. Non-disabled students” avoiding,
- . neglecting, and neglecting to students  26(29.5)
3. Preparation for the disabled with disahilities
students can also help the 7(14.3)
non-disabled students
Class A Hicher level of und din 3. Creating a positive atmosphere in the
Congi - Hgher level of understanding 1) | class with the help of non-disabled 140159
tions with disabilities : students (cooperation, consideration)
5. Complaints from the 36.1) 4. No burden on class preparation (easy 10(11.4)
non-disabled students ) and good: individual teachers) ’
6. Isolation, avoidance, and
&%%fﬂcitﬁgsf students with 24D 5. Practical staff support (placement) 56.7)
- required )
7. Practical staff support 12.0)
(placement) required '
Total 43(100) Total 73(100)
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<Table 5> Elementary school teachers’ class preparation and program utilization
analysis results

gii‘él; Prepared classes N%) Unprepared class N%)
1. Difficulty in class preparation 43(41.0)
1. Difficulty in class preparation  9q(g 7) and progress )
and progress """ | 2. Neglect and Isolation of the 2921.0)
disabled students ’
3. Difficulty in managing students
2. Improve class satisfaction 27(36.0) with disabilities (problem behavior, 1009.5)
sudden behavior)
3. A program for teaching 4. Improving the density, concentration,
students with disabilities and 6(8.0) satisfaction, and interest of 1009.5)
Class class equipment is required non-disabled students
Condi 5. Need, care and support for
tions 4 All students attend classes 6(8.0) students with disabilities 6(5.7)
— 6. Easy class progress (only
5 Needforgidenes o 557) | teachr's postion 9
7. Difficulty in achieving goals 43.8)
8. Improving the leaming goals and
6. Difficulty in managing achievement of non-disabled 32.9
students with disabilities 207 students
(problem behavior, sudden ' 9. Need assist from non-disabled
behavior) students, difficulty of disability 21.9
understanding
Total 75(100) Total 105(100)
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<Table 6> Results of the analysis of the actual condition of instruction on
class preparation and program use by inclusion class teachers
divi-
sion Prepared classes N%) Unprepared class N%)
1. Difficulty in class preparation and 37631
L Difficulty in class preparation o0 | Progress '
and progress ’ 2. Neglect and isolation of the 24(20.9)
disabled students ’
3. Difficulty in managing students with
2. Enhancement of class satisfaction disabilities (problem behavior, sudden 15(12.6)
through participation of all 3139.7) | behavior)
students 4, Fase of class preparation and progress 13109
(help from non-disabled students) '
3. Need to develop programs for g Non—dlsable’d st_udegt S understanq
. L each other’s disabilities by helping
teaching students with disabilities,
. o 45.1) each other and respect classes 86.7)
teaching tools, and inclusion .
ance Dlans (Support for students with
Class g P disabilities through group activities)
Condi 6. Improving class density, concentration,
tions o ) ) satisfaction, learning goals and
4. Difficulty N managing achievements (except for students 650
students with dl.SElblhtles 26) with disabilities)
(problem behavior, sudden —— -
behavior) 7. Dissatisfaction of non—disabled students
with continued corsideration for students ~ 5(4.2)
with disahilities
8. Interesting class participation of
5. Neglected and Isolated non-disabled students (centered 434
the disabed students 10.3) on non-disabled students)
9. Difficulty achieving goals for students 32.5)
10. Need, care and support for students 305
with disabilities '
6. Easy class progress 1(1.3) — ;
11. Teacher's ignorance (I don't know what 108)
to prepare) Infrastructure shortage '
Total 78(100) Total 119(100)
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