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Depending on the Type of Special Teacher Placement in the Integrated Kindergarten
Class, Comparison of the Perception and Satisfaction of Integrated Education
between Kindergarten Teachers and Special Teachers

Park, Chan Woong* - Kim, Hyun Kyung LGy, Yeong Ju™" - Shin, Ju Won®##*

ABSTRACT

[Purpose] The purpose of this study is to reveal the difference in the perception and satisfaction of
integrated education between kindergarten teachers and special teachers according to the type of
placement of special teachers in the integrated kindergarten class. [Method] In order to achieve the
purpose of this study, a survey was conducted on kindergarten teachers and special teachers in charge
of integrated kindergarten classes through online SNS(Social Network Service) using Google questionnaires.
The surveyed data were averaged and standard deviation, F-test and post-hoc test and t-test according
to the purpose of the study. [Results] First, there was no significant difference in the perception and
satisfaction of integrated education among kindergarten teachers Second, full-time special teachers
showed higher satisfaction with integrated education than part-time special teachers. Third, in both
full-time integrated classes and part-time integrated classes, special teachers showed higher
understanding and effectiveness of integrated education, recognition of cooperative classes, and
management of integrated classes than kindergarten teachers. [Conclusion] Both kindergarten teachers
and special teachers have high levels of perceptions of integrated education, but they have difficulties
in cooperative professors, so they need to create a culture to communicate and cooperate with each
other, to strengthen and support the competence of cooperative professors. In addition, integrated
education considering non-disabled young children, reduction of the number of young children per
class, and reduction of work are also required. In addition, active and systematic special education
support is required through the establishment of new special classes and the establishment of integrated
kindergartens for integrated classes where special teachers are not assigned.

Key Words : Kindergarten, Integrated Education, Integrated Kindergarten, Awareness, Satisfaction, Type of
placement of special teachers
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<Table I -1> Status of participation in the survey of kindergarten teachers and
special teachers in integrated classes

Kindergarten teacher Special teacher
Special P

teacher Total
placement) Integrated: Single : Attached Sum Integrated :  Single Attached : Special

Full-time 24 - 4 28 28 - 4 - 32 60

part-time - 21 - 21 - 29 7 5 41 62
Non

placement] h 20 h 20 h N h - - 20

Total 24 41 4 69 28 29 11 5 73 142
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Category
Positive effects on the overall development of young children

Responsibility of kindergarten teachers for young children subject

to special education

Area
General
understanding
of integrated

<Table @I -2> Integrated Education Awareness Survey
education
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Prejudice against the disabled

Adaptation to school life of young children subject to special education

Kindergarten teachers and special teachers operate integrated
classes together

Integrated - - .
class Kindergarten teachers and special teachers make decisions to 3

operate integrated classes together
management

Integrated educational competency of kindergarten teachers
and special teachers

Consultation and communication for cooperative teaching
Cooperative The Positive Effect of Cooperative Teaching on General young children

teaching Recognition of the role of a special teacher when teaching
cooperatively

Recognition of the placement of kindergarten teachers and special
teachers together in one classroom

Special

P Preference for full-time placement over part-time placement
teacher . 3
for special teacher placement

placement
Positive influence on class management and student guidance
about special teacher placement
Integrated education has a positive effect on the sociality and
learning aspects of general young children

Effect of

inteorated Integrated education helps reduce problematic behavior, sociality, 3
integrate

gt . and learning development of young children subject to special education
education

Cooperation between early childhood teachers and special
teachers has a positive effect on the school community
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<Table II -3> Integrated Education Satisfaction Survey

Area

Category

Nurrber of
questions

Satisfaction with

Satisfaction with integrated education through cooperation and
communication with each other on the overall integrated education

Cooperative teaching (Team teaching, Station teaching, Prof

cooperative 3
essor-support, etc)
classes
Cooperative professors have a positive effect on the growth and
development of teachers
Positive effects on learning, language development, and social
development of young children subject to special education
Positive effects on the behavioral development of young
children subject to special education
Effect of Th iti ffect the 1 ing devel t of 1
integrated e pos1. ive effect on the learning development of genera 5
) young children
education — - -
The positive effect on the emotional behavior development
of general young children
A sense of accomplishment and pride as a teacher who
provides integrated education
Consideration for work and other support work, etc
Satisfaction with| Satisfied with the number of young children assigned to the 5
work support integrated class
Satisfied with various support budgets
Support educational services and material, human, and
. . ... | environmental resources necessary for integrated education
Satisfaction with| .
administrator Emotlonal suppgrt and encouragement for  successful 3
.. integrated education
application g — . .
Provide opportunities for teachers to develop their expertise,
such as training and workshops
Satisfaction with the creation of an environment (classroom
size, location, movement, etc.) in integrated education
Environmental | Provision of teaching materials necessary for integrated 3
satisfaction education

Establishment of convenient facilities for schools necessary for

integrated education
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<Table M-1> Recognition of integrated education of kindergarten teachers according to the

type of assignment of special teachers (full-time, part-time, and non-assignment)

» Full-time Part-time Non placement
Recognition area F P
M SD M SD M SD
General understanding | 50 oy | 59 g5 | 47 a2 1709 | 14
of integrated education
Inf |
tegrated class 47 90 | 40 84| 47 43 1404 | 258
management
Cooperative teaching 3.8 .83 4.3 .63 4.5 .38 3.000 .061
Special teacher
3.8 1.31 3.7 .78 44 72 .652 .526
placement
Effect of integrated
ect of Integrate 39 103| 39 88| 47 47 1450 | 247
education
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<Table II-2> Satisfaction with integrated education of kindergarten teachers according
to the type of special teacher placement (full-time, part-time system)

Full-time Part-time
Satisfaction area M SD M SD t p
Satisfactlon with 3.9 115 3.9 93 408 | 667
cooperative classes
Effect of integrated 37 101 38 86 2480 | 970
education
Satisfaction with work 2.8 1.25 3.1 1.18 247 | 782
support
Satisfaction with
administrator. application 38 1.08 3.9 1.01 086 | 917
Environmental satisfaction 3.7 1.14 3.6 1.12 .615 546
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<Table IO-3> Recognition of integrated education of special teachers according to the
type of assignment of special teachers (full-time, part-time)

. Full-time Part-time
Recognition area t p
M SD M SD
General understanding .
. . 4.3 72 4.6 .40 4.718 .048
of integrated education
Integrated class
4.8 .58 4.7 A7 783 379
management
Cooperative teaching 4.3 .57 4.1 .73 1.999 162
Special teacher 42 76 41 84 219 | 642
placement
Effect of integrated
. 44 .65 4.5 .60 .228 .634
education

*p<.05.
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<Table I0-4> Satisfaction with integrated education of special teachers according to
the type of assignment of special teachers (full-time, part-time)

Full-time Part-time
Satisfaction area M SD M SD t P
Satisfaction with 42 85 3.2 110 17.383 | .000%**
cooperative classes
Effect of integrated 49 86 4.3 67 662 419
education
Satisfaction with work 3.0 1.08 2.8 1.03 611 437
support
Satisfaction with .
administrator application 3.8 91 3.0 1.32 8.232 .004
Environmental satisfaction 4.0 .84 3.5 1.09 5.407 .023*

*pC05. **C01,  ***pl00l
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.047*
105
.010*
165
.039*
4.3, SD=.59,

4114
2.899
7.152
2.136
4.816

SD

72
.58
.59
.76
.65

Special teacher

43
4.8
4.3
4.2
4.4

SD
.94
.90
.83
1.31
1.03
JLAmAF M=3.9, SD=94, EuA M

SHA

i

Kindergarten teacher
4.5
3.8
3.8
3.9
3 (

special teachers according to the full-time placement of special teachers

Farge] Lk of

Integrated class
management
Special teacher
placement
Effect of integrated
education

Cooperative teaching

Recognition area
General understanding

<Table II-5> Recognition of integrated education between kindergarten teachers and
of integrated education

*p<.05.
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<Table N-6> Satisfaction with integrated education of kindergarten teachers and special
teachers according to the full-time placement of special teachers

Kindergarten teacher Special teacher t
Satisfaction area M SD M SD p

Satisfaction with cooperative

classes 39 1.15 4.2 .85 1.439 235

Effect of integrated education 3.7 1.01 4.2 .86 4.039 .049*

Satisfaction with work support 2.8 1.25 3.0 1.08 .376 542
Satisfaction with administrator

application 3.8 1.08 3.8 91 .005 .945

Environmental satisfaction 3.7 1.14 4.0 .84 2.029 .160

*p<.05.
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<Table II-7> Recognition of integrated education between kindergarten teachers and
special teachers according to the arrangement of part-time special teachers

N Kindergarten teacher Special teacher
Recognition area t p
M SD M SD
General understanding of *
integrated education 39 8 10 4 il e
Integrated class 40 84 4.7 A7 10.936 | .039*
management
Cooperative teaching 4.3 63 4.1 73 950 335
Special teacher 3.7 78 4.1 84 2.167 147
placement
Effect of mtegrated 3.9 88 45 60 6.401 .015*
education

*p<.05.
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<Table 0I-8> Satisfaction with integrated education of kindergarten teachers and specia
teachers according to the arrangement of part-time special teachers

Kindergarten teacher Special teacher
Satisfaction area M SD M SD t P
Satisfaction with 39 93 32 1.10 3575 | 065
cooperative classes
Effect of integrated 38 86 43 67 4741 | .034*
education
Satisfaction with work 3.1 118 2.8 1.03 654 | 423
support
Satisfaction with
administrator application 3.9 1.01 3.0 1.32 4.000 .051
Environmental satisfaction 3.6 1.12 35 1.09 .159 .691

*p<.05.



60 7he Journal of Special Education: Theory and Practice, Vol 22. No. 4

TR VSN HA W= FTS Nl e A3 FALRLATE SFAALR
O 5gusd o3 9EErt 29 O 52 A Z(FALRA M
AF M=3.36, SD=1.04) Yebron E3dus &7} v
FAHLRE Fold zole HolA ¢sith THuF AW} UEmeAE F P
5% oA FAKHR forld AolE: dERHI AW (FA LA M=38,
SD=.86, 5t M=4.3, SD=.67, t=4.741) o] FYHlA T EFuA7} FALAART

(3

L

—_

SUfrotel St Qojlg, Ay L ABwD] IR
3 o

sk,
BRI g BEE|A AT WA ELmAs AYAZ WA SR oy
g BE fX9aAe] BEERT A Ueha gk ol AR A8 S5as)
Eol BFSFoIA fAARA] RETAEA AT ANHAY FHaF FFA
Aol A 22 B Aol frole] Ao} Bste] el

AAiAsh E5TATE FES BAE Wolof drhs H)

3:‘_]__
20149 F43 o] FH3FolA EFuAte] A A= SFuAte TS

o MET] B FFL wWHS & 5 Tk

g Aol T 4XY ESmASY] 2R Uty AEEE AWRd g WA
Asshe 7)@o] Etmoln tggo] B4 S5, BAEAAY 5583
Folth, HBEEE 7)FoR B o EFuAsl AR ixE gHaxde] ERul
o OF ZHETl PF 5SS U S AT mElq m8d 2 §AUNME m8B Al
A LS E5mAle] ofFe BSEAT 0T AL AV And SPmse] 7|
WS mhAsol & Aot}

V.4 &

B A7E BFsFo] uHE ESmAe] 430 w2 §XUmAY ESmAL] B
Fug QAT BELo| o2 Ay s, AT EFAAY, HDHHEAAY, EFu S
AQAE o] 7B N EFEF folEe ALsE SAUAAY EFAAE o



61

Teachers

] A

A ZHA] =

-

R

T
Rt

A A

] A

A LA =

3]

A

Devending on the Type of Special Teacher Pacement in the Infegrated Kindergarten Qass, Comparison of
the Perception and Safisfaction of Integrated Eadlication befween Kindergarten Teachers and Special

A
Al
=
[e]
4
A}
g
S
=

N B A !

ok wjr T AR W R N E T A U= o
sREIPBE T B o HWE - T HIBIEPHAR A%
SV s E NIy A gl T TS, W
.NeTO_P_-ﬂl oqr-W_AuH._m%A&lE:-c,_ﬂaﬂ ﬂlﬂuw_JIE_uﬂoMﬂL]ﬂE:-Eoﬂ Bﬂ
® o 5 ) L I T T o o
Lrshzr pizxifich "R i utgmpenal B3
N o= ) 0 ! ) AL
N p B WEANRETowy GHENTmgyxReTXL M
o ~ K =)o 3 e N Hio
T pPa B _fESwamrn ZoTNombgmozm’ oF
0 _an _ J.o_w o ﬂ < I
_novﬂAl S oy ey O g Moo R AT%%CTM%,& GO LN G-
Teomg BRI Ty T, S I T W
T W uj R iy or wir b A —
CLAPTIN R« P N A - i R i A
@Mﬁano_nma.%urwrmrwgﬂﬂﬂ Tewo Tl ALg e @ms
n ) By < 2maXY e x -
T XAELR® o TR EXxTT D T T o x 2ok g Pt
W%%W%%Wwﬁrgmgﬁiﬂ%mﬁ m@ﬂ%%mﬂoﬁaﬁoﬂ%%%mﬂ% = &
3 phrrx _Tridgil XXETTmER o DN Fe HE
LRI RN g EPERAsRw FePdgteg® SR T
a‘_ OAJ7|~IL . = i) W]r — © fo _l_mﬂaLJO Bo= ﬂww_u K
mm_iﬁw%mwgz_ﬂwoﬁ%w ﬂiﬂww%mgwﬁyw;% T o
T o g WF B AR O o P9 " A ) = o o N o X
ATMﬁEﬂpviﬂLtEﬁﬂm{cEd'd;o]t mﬂﬂ%ﬂmzﬂﬂ.wmﬂeicywu m_ww.l
RYR G RN T g Ry R REIa T El LT A Ty
A T G - ) o_Lm_ovHWA%M_Hﬂ&ﬂ o B kT
S TR R SO R e S
=T N Eaﬂro w A ol & H‘Wovm.}u]oﬂ_]r o F
! iy BE WL HH dﬂdﬁ .mm_-ﬂA_l 3 ur w N Z‘._ﬂo._um < & ot o =N Mﬂq o
L Pl sgh_= Boig=Rlz®E™ gy Pd
TAEEAT e LN ESsTERE SR EERRE
LW - ur TR T X o A N U o — ® ARV o
wraa%w_ru%mfmﬁﬁw._%aa%%“w“%%%w%%%%%ﬂﬂwﬁwrmﬁg_ﬁi;u”]ma
T X ELETTE RS RN TYETHPRMPT R E Voo K o= o B
‘Dl H o o v Ar Am — == X o< i_-ﬁu_ =3
ﬁﬁiﬂﬂrﬂ OEL.__,_Eﬂﬂdﬂc,_Aﬂeﬂﬂ%H.XHQﬂL = oy W= R ol
ﬂoerT;oa_.ﬂL‘.}u_Irw_thdnﬂr&ﬁﬂEATEoo#MH._.x_tﬁTUl%-ﬂ Vﬂaé-io%
R B e e N T A i <=L . QS I . T i
e e ST A R A G
B oF P o T T N TE XoF T GO e To A ot <0 5 =
TRREESTH BT R TR H AT B e dr T T oo K



62 7The Journal of Special Education: Theory and Practice, Vol 22. No. 4

=

=

e 4 = 2
7% S 4FE FPHAL dor TP B £U AFE 2FFFa] wA
=t} )

3T =]

oft
o
>
o
o |
oj
o
2
=
£ o

ol
-

2L X
Y,
N
N

N
AN
ot
=
ina
o
o
ol
=
N
AN
i)
e
ol
2 o
Ho
El
>
il
o
e 2
do
©
3o

4

o
R e

Ho
X

IR
o
T
J[m
B
El oy
Ho
)

>
Jo
K3
2
X
P
Iy
o

1=)

=X
e
2

of e
=
Jo
9
td
<n
£
py
Jo
oo
e
offt
E.?_.{'
=
o
o
i
b
o
ol
)
e {T
w o=
o dn =
Shl
o
o o K

N
Ip
&
oy W2

"
Iy
o

o o

o

L e

B R= i 1
do
o
e

HE ot ¢
o M 2 ot
o & EJO
%Hﬂ—ﬂ o

:Ouzl",
*
DTE
El
>,
AW
A
al
=
>
b
4
o
o
El
Ho
2
&
i
lo
o
1>
o
N,
s H

—

o

et o

1o

offt

]

Bl

do Ho

f rlo

ol

ol

2~

o

2

ﬁ

o2

2~

o
oXx
Bl &
hiae)
)

= 2 M Rl orgt 230

4 2
__]ﬁkl
et
2
oo
ﬂoﬂ
K
30
2
o 2y
l:Jru

AV AR A

o
<
Sv
rr
tlo o
e
El
>
S
e 3
o
o
9‘15
E {
K]
mg{_‘r’

4 o
30
rr
b Ao
e o

oot
ot ot N
in)

oft rm
Jo
)
il
do
)

)
ki
i)
o i
f

El
_|_,F—
= >
=

E e}
of
o
El
Ho
N -
o 2
o -
4o on
ok

4 ol
o
!
o
>,
ofN
L
E?i_[
Jo
M
o

ol
2
J4
3
o
=2
é
2
3
o
dm
EN
El o
o
N,
e
e
fo
-
(Y
v}

An, Y, J. (2013). A study on realities of severe and multiple handicapped students’ class with
inclusive education in Incheon and satisfaction of their special and inclusive classroom
teachers, and parents. Master’ s thesis, Gyeongin National University of Education.
[FEF (2013). JAAHAY F-FTHAANST STV EY Fdus Au @ ST, v
WA}, SRR BEE 2AL AAWSetE wEstY A EE ]

Bang, M, Y., Im, D, S. (2009). Perception of special education teachers and general education
teachers on teacher collaboration and teacher efficacy for inclusive education of
children with disabilities. 7he Korean Association on Intellectual Disabilities 11(1),
141-159.

[dHel, A (2009), SFSS A wAIEE G wALE S g EFuAtet §

getamalel 214, F2A ) T4, 11(D), 141159.]



Depending on the type of special teacher placement in the integrated kindergarten class, Comparison of 63
the perception and satisfaction of infegrated edlication befween kindergarten teachers and soe(:/h jal
leachers

Choi, M, J. (2014). A qualitative case study on cooperative professors in integrated
kindergarten classes. Master’ s thesis, Gongju University.

[(Fm2 (2014). FAD SFetFolAe] Furel st 4 A A7 FFdsta &
Fusistd AT =E]

Choi, M, S. (2002). A study on the application of cooperative teaching for the complete
integration of children with learning disabilities. A thesis requesting a master’s degree.
Gyeongsangnam-do Province: Changwon University.

(] s (2002). 8t57o) ofFo] ¢ATHS QI FHuF HEol| A AT W A
ALY AT EE A= FEusta tehe]

Choi, S, M. (2014). (The) actual condition and recognition of collaborative teaching of
kindergarten teachers and early childhood special teachers in inclusive education for
disabled young children. Master’ s thesis, Pusan National University.

(47 2014). Felifrol BFRSFoAA FALRLAY} FotEFuAte] FHus et
Q2 FEAtgsty e A =&

Choi, S, S. (2004). Defining teaching practices in inclusive elementary classrooms settings.
Korean Journal of Special Education, 343), 269-292.]

[(Hss 2004). TFnSE AN e 253w widAe] FYusr A4 EFus
AT, 39(3), 269-292.]

Doll, W. E. Jr (1990). Teaching a post-modern curriculum. In Sears, J. T., &Marshall, J. D.
Teaching and thinking about curriculum(pp. 39-47). New York: Teachers College Press.

Jeong, J, R. (2001). A study on perception of special education teacher and general education
teacher for co-teaching in inclusive classroom. Master’ s thesis, Pusan National
University.

[(BA44 (200D. 253tn FA3tFolAe FHusol 3 S5uAtst FFsa A <l
A BN R S A =R

Jo, I, S., Choi, S, K. (2003). The perception level of secondary school teachers on obstructive
factors of ilntegrated education. 7he Journal of Special Education: Theory and
Practice, 4£1), 25-52.

[0, HAZE (2003). BFnS A3yl o
;023 A, 4, 25-52.]
Kim, J, C. (2009). The study on correlation between recognition toward people with

e

TaSAE

Ay
i

FEAAY AY5

disabilities and attitudes toward inclusion for secondary level school teachers. Master’ s
thesis, Daegu University.
(A (2009). LREA 58w wAke] Aofola] tigk A3 w5 B to] &
A 7N S A =E
Kim, M, Y. (2007). Developing and implementing integrated curriculum using project approach
in elementary school. Journal of Curriculum Integration, 1, 39-74.
(A (2007). Z2AEES B3 FFusAY 747 A& dA. SFASAAZAT,
1, 39-74.]



64 The Journal of Special Education: Theory and Practice, Vol 22, No. 4

Kim, M, Y. (2017). Job satisfaction of integrated kindergarten teachers and special early
childhood teachers in charge of special education subjects. Master’ s thesis, Pusan
National University.

(AHQd @017). EFuSHEAE B9stes Tdss 7A
FuEs, Fatisty oSt AL =1]

Kim, N, J. (2016) A survey on the perception for inclusive education restructuring in
Gyeonggi province. 7The Journal of Special Education: Theory and Practice, 1A2),
123-143.

(A (2016) A71AY FduK AFxste] #3 A2 2=A AT EFILEAE @ o]
A3, 17(2), 123-143.]

Kim, Y, U, Woo, J, H. (2014). A study on general education teachers’ attitudes and
relationship between people with disabilities and inclusive education. 7he Journal of
Special Education: Theory and Practice, 1%2), 55-84.

(&S, 943 (2014). YuraAate] AofQlat TS e B 3 B4
SAd : o237 AA, 152), 55-84.]

Kwon, H. S. (2016). Secondary inclusive school teachers‘ perceptions about inclusion, inclusive
classroom, and teachers® role for inclusion 7he Journal of Special Education: Theory and
Practice, 173), 263-282.

[Ed (2016). E3tgol AXH T5 g9Wdn S5 dutwAate] 33dus, 53
H, wARY] e ik 14 SFagAE - o] A, 17(3), 263-282.]

Kwon, H. S. (2010). Comparison with perception of special educators and general educators
on inclusive educators® abilities. 7he Journal of Special Children Education 1X3), 159-177.
(A3 2010). TS FEuAe] Ao g S uArel duku A Q14 v,
olFn & AT, 12(3), 159-177.]

Ministry of Education (2015). General introduction of special curriculum. Sejong: Ministry of

wAsh frolEsmae A

I"ﬁ

A
.

i

S

Mo

i

Education.
(L& (2015). 55425 TS5HAA FE AS 255E]
Ministry of Education (2018). 7he 5th Five-year plan for the development of special
education. Sejong: Ministry of Education.
[ZSF (2018). A5 E-nSEA 549 A AF: usH
Ministry of Education (2020). Special education satistics. Sejong: Ministry of Education.
[(SH (202D). SFASEA AS: 5]
Ministry of Education (2021a). Special education annual report. Sejong: Ministry of Education.
(255 (20212). ¢S ANRIA A oS5
Ministry of Education (2021b). Special education operation plan. Sejong: Ministry of Education.
[LEF 2021D). E4uS &9 A8 A% usE
Nam, J, A. (2009). Recognition of mainstreaming among early childhood education teachers,
and parents, in mainstreamed institutions and difference on the their recognition and
the actual state of teachers’roles and cooperative teaching in order Master’ s thesis,



Depending on the type of special teacher placement in the integrated kindergarten class, Comparison of 65
the perception and satisfaction of infegrated edlication befween kindergarten teachers and soe(:/h jal
leachers

Kyunghee University.
(Aol (2009). 7ol G Kol A A, SHERo| ¢I2atolel WAL 9E gl FHu
of thgk <14 wia. A3thdtn wSehd A =]

Oh, H, J. (2010). A study on actual status of operating co-teaching in inclusive education for
early childhood. Master’ s thesis, Gongju University.

[L8F (2010). frols@dugelrs FHus &% A A7 FFustn wsshd A4t
e =2

Oh, W, S., Park, B, J. (2012). The analysis of the relation of pre-service teachers’ direct and
indirect disability experience on disability awareness and attitude in inclusive education.
Journal of Special Education 1%2). 1-27.

(294, wuF (2012). oWl Ae] 23b3 Aol Bl mE Fefels] 2 SFus =
=oke] #A 2y . S¥ETFRSY S5FaSAT, 192), 1-27]

Park, S, J. (2010). A study on the awareness, current status and support needs for
cooperative teaching between kindergarten teachers and special education kindergarten
teachers in the inclusive preschool classroom. Master’ s thesis, Gongju University.

WA (2010). BFSEFONA frotu kel frotSFaAbe] FEuael ek 3t AH
‘%‘ AdaT #F A7 FFUEn SEFuSred @.A}QM%E%'_—,]

Park, S, W. (2008). A survey on satisfaction of special teachers, teachers, parents of children
with disabilities with current inclusion practices. Master’ s thesis, Gyeongin National
University of Education.

[(BFA-& (2008). 2F3tw TPuFol| st ST, FHSFuA, FERE BEE
Adwsthsta WY AASES| =T

Park, Y, S. (2019). Recognition of teachers at public and private kindergartens about status
and support needs of inclusive education: with a special reference to Chungbuk
province. Master’ s thesis, Gongju University.
(et A (2019). FAFH A LA BFETES 93
2 Ao iyt <A FFNEn wSrhshel.]

Uh, J, J. (2009). A study on the level of recognition of teachers in special class and inclusion
class concerning cooperation and satisfaction of integrated education. Master’ s thesis,
Daegu University.
145 009, Fdn%e] FE5PLD WEwol Y SFstFaAet FHAFHALY
Q4 #Z dPUtma gty AAe =R ]

Yi, S, H., Park, Y, H. (2006). Special Child Education(Zedition). Seoul: HakJiSa.
[e]&®, ¥h23] (2006). EobEnSQH). A2 sHAAL]

Yi, S, H., Y, S, J., Park, H, O., No, J, A., Yoon, S, A. (2014). A study of perception and
support needs of teachers and parents to enhance the compulsory education of young
children with disabilities. Korean ]ouma] of Special Education, 4%1), 373-401.]

[o]4&d, o), vtd S, =Xlol, 4ok (2014). ol fof oFus S43& 9% n
Aol Bwol 912 A A EFn S, 49(1), 373-401.]

o

ob
rr
i
£
o
il
El
>
o
oft
ot
Ho
[J |
o



66

Yi, J

Yi, J

Yi, J,

The Journal of Special Eaucation: Theory and Practice, Vol. 22, No. 4

. (2019). Perception and job satisfaction of the comined training of the disabled and
the general teachers in the handicapped child integration institution. Master’ s thesis,
Dongguk University.

[o1" 4 (2019). ol frolsdr oMol HojdgdmArel dtaAte] Fdusol s
A4 7 ARGES, Fadn wSishd Ak =]

Y. (2020). A Study on Analysis of Co-teaching Between General Teachers and Special
Teachers. Doctoral thesis, Changwon University.]

[o] A2 (2020). =TSl FFsHE nASt SFuAe] FHus F3 B4 Fddisty
thehel MRALSESl =]

H. (2021). Job satisfaction and support needs of independent kindergarten teachers for
young children with disabilities. Master’ s thesis, Gongju University.

[olA8] (202D). SAEFAY frotSruite] AFEs 5 Ade 7. FFtse S

ST A A =]

El

Wehmeyer, M. L. (2002). Teaching students with mental retardation: providing assess to the

general curriculum. Baltimore: Paul H. Brookes Publishing Co.



Depending on the type of special teacher placement in the integrated kindergarten class, Comparison of

the perception and safisfaction of

EX

rld

67
Integrated ealication between kindergarten feachers and special
leachers

e

=
T

LBk iR
esiek, £, A
AU BTGl A 5

03

E_.{,: 3.

OIW =7 debstth [2E8] 744

E_f}: U

0 St WA e Be fA ARl
AT (] & Q7o) B4 45 99 £49
}% OR 7 BEAT Teol L4 NADE

Az A

Aol F5
3
Esﬁ /\4 =2

5K

o

ﬂJ

200 e FAHALA 3
A7} A ~TM_H_
A7} §419

_u

T E -~
BT ST

S

ol EHOH olgies Hola 01

Fol a7t BE SFRETUIf

=8 XM (Received): 2021. 11. 04.

| MAL Al=HExamined): 2021, 11, 04, / AX| 2 (Accepted): 2021. 11, 25,




