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Special Education Teachers® Experiences and Support Needs Regarding
Positive Behavior Interventions and Supports (PBIS) in Special Schools:
A Focus Group Interview (FGI)

Kang, Youngmo** - Son, Seung Hyun*** - Jung, Kwang Jo****

ABSTRACT

[Purpose] This study investigated the experiences and support needs of special education teachers
regarding positive behavior interventions and supports (PBIS) in special schools. [Method]l The
participants were nine special education teachers working at a special school in Seoul. A focus group
interview (FGI) was conducted with these participants. The FGI was carried out for approximately two
hours on Zoom, recorded, and transcribed. The data were analyzed using thematic analysis, a qualitative
research method. [Results] Four domains, “Teacher competency,” “Parental cooperation,”  “School
system,” and “Policy and institution,” as well as nine categories and 22 meaning units were derived
through thematic analysis. The detailed contents were described, focusing on the difficulties experienced
by special education teachers and the support requests they have made due to unexpected situations.
[Conclusion] School-wide PBIS could be implemented faithfully and meaningfully with the teachers’
receptive attitude, parental cooperation, collaboration among school administrators, and a supportive
system.
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<Table 1> Information of participants

Participants | Gender School Career | Degree PBIS related experience
- PBIS undergraduate course
Public - PBIS in-service training
A Female (Secondary) byears B.Ed - Participation in PBIS teacher learning

community

- PBIS undergraduate course
Public - PBIS in-service training

A2 Female (Secondary) Lyear BEd - Participation in PBIS teacher learning
community

- PBIS undergraduate course
- PBIS in-service training

T-B-1 Female Public syears | MEd . Pamapa_tlon in PBIS teacher learning
(Secondary) community
- Graduate-level education
- Conference & seminar participation
Public - PBIS undergraduate course
B2 Male (Secondary) Syears | BEd - PBIS in-service training
- PBIS undergraduate course
Public - PBIS in-service training
Tl Female (Secondary) 10years | M.Ed - Graduate-level education
- Conference & seminar participation
Public - PBIS undergraduate course

T-C-2 Male (Secondary) lyear B.Ed - PBIS in-service training
2y - School-wide PBIS team

Private - PBIS undergraduate course
b Female (Secondary) ovears | BEd PBIS in-service training
Private - PBIS undergraduate course
b2 Male (Secondary) ayears | BEd PBIS in-service training
- PBIS undergraduate course
Private - PBIS in-service training
T-E-1 Female 10years | B.Ed. - Participation in PBIS teacher learning
(Elementary)

community
- School-wide PBIS team
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<Table 2> The structure and description of FGI questions

Questions Description

Opening Please introduce your name, the school you are working at, and the tasks you are
question responsible for.

Transition How much has the PBIS-related education you learned in college actually helped
question you in coping with problem behaviors in special schools?

When a student exhibits serious problem behavior, what method does the you or
surrounding teachers use to observe, record, and perform functional behavior
assessment (FBA)?

Key question
o

What do you think are the biggest obstacles to implementing school-wide PBIS,
class-wide PBIS, or individual-wide PBIS? And what method or support do you
think is needed to solve this?

For practical PBIS implementation, a team must be formed. Who do you think
should be included in the PBIS team, and what role do you think they should
play?
Parents are very interested in changing student’ s behavior. However, research
Key question shows that parents are more likely to get information from community agencies
(@) than from schools. What support do you think should be provided to encourage
active parent involvement in the school PBIS team?
What do you think needs to be improved in order for PBIS to be continue into
Ending the next school year (sustainability), faithfully implemented based on behavioral
question principles (treatment fidelity), and expanded and applied to many students
(maintenance and generalization)?

Key question
)

Key question
3
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<Table 3> Contents derived from the FGI

Category Sub-category Content
1) Lack of pre-service training (D Lack of courses offered by universities
(2) Gap between theory and practice
Teacher . o @ Narrativg observation,. reco.rding,. evaluation
competency 2) Practical difficulties (2) Observation of behavior using video
(3) The need for professional measurement
, . (1) Receptive attitude of individual teacher
9 Teachers” attiude (2) Cooperative attitude among teachers
L (1) Parental distrust and non-cooperation
Parental D Refationship with parent (2) Ways to buﬂd’ trustworthy relaﬁoqships
: (1) Parent education and communication
cooperation 2) Mutual supports (2) Explanation and sharing of information
(3) Role as a member of the PBIS team
() Lack or imbalance of budget
1 Current limitations (2) Improper placement of students
School (3) Manager awareness and cooperation
system (1) Recruiting PBIS team members
2) Systematic environment (2) Establish a consistent environment
(3) Activation of the learning community
(D Preventive efforts, educational aspects
Policy & 1) Treatment fidelity (2) Sharing success of special schools
institution (3) Teachers specialized in behavior analysis
9) System supplement (1) Network of experts such as doctors
(2) Teacher placement and budget formation
Total 4 Total 9 Total 23
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