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Level of Importance, Performance and Improvement Methods in
Diagnosis/Evaluation and Selection of Students who Need Special Education
by Teachers of Special Education Support Centers in Gyeongsangnam-do*

. * *
Kim, Yoseob

ABSTRACT

[Purpose] This study aimed to investigate the level of importance and performance, difficulties in
performance, and to suggest methods for improvement in diagnosis/evaluation and selection of students
who need special education by teachers of Special Education Support Centers. [Method] Eighty-two
special education teachers of 18 Special Education Support Centers in Gyeongsangnam-do participated in
this study. A survey was used to collect data. [Results] The main results were as follows. First, while
the level of importance was over ‘high’ in 30 items related to diagnosis/evaluation and selection, the
level of performance was over ‘average’ , and in comparison between the level of importance and
performance, the latter was significantly lower than the former in 27 items. Second, major problems or
difficulties in order were lack of workforce and heavy workload, lack of guidelines for selecting
students who need special education, and lack of professionalism or experience of teachers in charge of
diagnosis/evaluation. Third, concerning major methods for improvement, teachers suggested placement of
sufficient workforce or experts in charge of diagnosis/evaluation, strengthening of education/training to
increase teachers’ competence for diagnosis/evaluation, and supplementation of guidelines or manuals to
select students who need special education. [Conclusion] Summary and discussions for improvement
directions on the role of diagnosis/evaluation and selection in Special Education Support Centers on the
bases of results were presented.

Key Words : Special Education Support Center, Diagnosis/evaluation and selection of students who need special
education, Level of importance and performance, Improvement methods in diagnosis/evaluation and selection
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e Sxaatel £ gobs] ity AEEE 3944 sHAAYo F 10190
2 Uegth ol BF Z& Ad - HJrhy AAYFE "Hele STFuAEelA B
Aol HAE dWetn HEAE 5 A 23 ME FRE §2E Rue
nomw oMdz HEAE FFsth o] 7hed 8377 3FHAeH IR £33}
SHatA gkot AT gl RHAG 10E AT 20E B AT AHEHY
o B ATE A% AEzAb] Fod wAke] w)E HRE <Table Dol velf Tt
<Table 1> Demographic Information of Study Participants (n=82)
Characteristics Category Frequency(%)
Gender Male 19(23.2)
Female 63(76.8)
Early childhood special education teacher 89.8)
Elementary special education teacher 35(42.7)
Secondary special education teacher 28(34.1)
, Early childhood special education teacher
Type 01.: .teacher s +Early childhood education teacher 4“9
certificate : .
Elementary special education teacher 449
+Secondary special education teacher )
Secondary special education teacher
. 33.7
+Secondary education teacher
less than lyr 9(11.0)
. . . more than lyr-less than 5yrs 35(42.7)
Tesazfélgjg :gfce;ieo?lce n more than 5yrs-less than 10yrs 17(20.7)
P more than 10yrs-less than 15yrs 7(8.5)
more than 15yrs 1417.D
Service career less than lyr 29(35.4)
in Special Education more than lyr-less than 5yrs 50(61.0)
Support Center more than 5yr-less than 10yrs 3(3.6)
Work experience for less than lyr 36(43.9)
diagnosis/ evaluation and more than lyr-less than 3yrs 38(46.3)
selection in Special Education more than 3yr-less than 5yrs 56.1)
Support Center more than 5yrs 33.7)
Training/education Ohr 22(26.8)
participation hours for Thr-10hrs 41(50.0)
diagnosis/evaluation and 11hrs-20hrs 13(15.9)
selection more than 30hrs 6(7.3)
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<Table 2> Questionnaire Contents and Response Types

Category Contents Response types
Gender, type of teacher” s certificate, teaching experience in special education, service |~y 15 1pe
Backeround information career in Special Education Support Center, work experience for diagnosis/evaluation examrle o
r and selection in Special Education Support Center, training/education participation hours wntepdirectl
for diagnosis/evaluation and selection Y
1. Securing of sufficient workforce for diagnosis/evaluation
2. Organizing and operating of diagnosis/evaluation team
3. Operating of diagnosis/evaluation conference
4. Providing of precise guidance/manual for diagnosis/evaluation on disability category
5. Diagnosis/evaluation by multifaceted methods
6. Cooperation from external specialist
7. Securing of sufficient and various diagnosis/evaluation instruments
Diagnosis/ 8. Securing of sufficient diagnosis/evaluation time
evaluation | 9. Securing of sufficient diagnosis/evaluation environment
10. Guardian’ s cooperation for diagnosis/evaluation
11. Establishing of connecting or cooperating system with related agencies
12. Regular training/reeducation to improve professionalism of workforce for diagnosis
Jevaluation
13. Securing of sufficient budget required for diagnosis/evaluation
14. Preparation of device to prevent distortion on the results of diagnosis/evaluation
15. Preparation of post-procedure for ineligible students for special education after
diagnosis/evaluation
16. Provision or supplementation of determining standards for eligibility/selection for
| students with special needs %heck to glle
Iggggﬁagccg’ 17. Provision of standards/guidance for determining of ineligibility or withdrawal for Ive-point. scale
pert : students with special needs
In diagnosis/ = . . . ; (L Very low
evaluation 18. Provision of standards/guidance of re-selecting for students with special needs 2. low
and 19. Collecting of guardian’ s opinions on determination for eligibility/selection for | 3. average
selection students with special needs é high tigh)
20, Considering of welfare card on defermination of eligibility for students with | ™ very hig
Eligibility/ | special needs
selection | 21. Professionalism and diversity of members in Special Education Operation
Committee
22. Provision of standards for classifying clearly the role between diagnosis/evaluation
team and Special Education Operation Committee
23. Substantiality of the function of Special Education Operation Committee
24. Securing of prior sufficient time that members of Special Education Operation
Committee check or review the results of diagnosis/evaluation
25. Role of resolution agency on guardian’ s needs relating to diagnosis/evaluation,
eligibility, and placement
26. Securing of special education teachers having teacher’ s certificate on diverse
school levels in Special Education Support Center
21. Establishing of early Identification and diagnosis/evaluation system for infants and
young children with disabilities
Others 28. Establishing of advertising system on screening/diagnosis and evaluation for
infants and young children with disabilities
29. Resolution of problem of multiple roles charged to special education teachers in
Special Education Support Center
30. Strengthening of screening role for students with special needs in regular schools
Difficulties/problems  in . B o - 3
diagnosisfevaluation ~ and | Requesting of writing 2 or 3 difficulties/problems utilizing given examples Free writing
selection
Improvement methods in
diagnosis/evaluation  and | Requesting of writing 2 or 3 improvement methods utilizing given examples Free writing

selection
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<Table 3> Level of Importance and Performance in Diagnosis/Evaluation and Selection

Level of Level of
Category Questions importance | performance |t value
M8D) M5D)
1. Securing of sufficient workforce for diagnosis/evaluation 4.65(.63) 315(93) | 11.93**
2. Organizing and operating of diagnosis/evaluation team 4.46(.50) 433500 | 322%*
3. Operating of diagnosis/evaluation conference 4.48(57) 435(53) | 2.78**
4. Providing of precise guidance/manual for diagnosis/evaluation on
disability category 4.70054) 343(1.05) | 9.85%
5. Diagnosis/evaluation by multifaceted methods 4.55(50) 367098 | 858+
6. Cooperation from external specialist 4.07(83) 2.21(89) | 13.36**
7. Securing of sufficient and various diagnosis/evaluation instruments 4.43(6D) 346(89) | 895+
Diagnosis/ 8. Securing of sufficient diagnosisfevaluation time 4.45(57) 3.44(1.02) | 7.83%*
evaluation | 9 Securing of sufficient diagnosis/evaluation environment 4.45(67) 3.33(1.07) | 8.25%**
10. Guardian’ s cooperation for diagnosis/evaluation 46205 376(64) | 11.84***
11. Establishing of connecting or cooperating system with related agencies 4.30(.70) 283(89) | 1279
12. Regular training/reeducation to improve professionalism of workforce
for diagnosis /evaluation 458069 27886 | 1300
13. Securing of sufficient budget required for diagnosis/evaluation 4.35(.67) 300079 | 1141#*
14. Preparation of device to prevent distortion on the results of diagnosis/ :
evaluation 4.34(.65) 3.06(9D | 10.11#*
15. Preparation of post-procedure for ineligible students for special
education after diagnosis/evaluation 40985 2709) | 9817
16. Provision or supplementation of determining standards for eligibility/ ok
selection for students with special needs 467(57) 346(96) | 10647
17. Provision of standards/guidance for determining of ineligibility or
withdrawal for students with special needs 45663 32400 | 1034
18 dPSrovision of standards/guidance of re-selecting for students with special 456(61) 341096 | 995+
nee o o )
19. Collecting of guardian’ s opinions on determination for eligibility/
selection for students with special needs 42872 41850 | 152
o 20, Considering of welfare card on determination of eligibility for students _
%%1311152,/ vith special needs 3.96(.7D) 4.00(.61 0.51
21. Professionalism and diversity of members in Special Education
Operation Committee 4.55(.55) 37379 | 844FH
22. Provision of standards for dlassifying clearly the role between i
diagnosis/evaluation team and Special Education Operation Committee 4177 340083 | 6817
23. Substantiality of the function of Special Education Operation Committee 4.52(67) 3.66(85) | 859%*
24. Securing of prior sufficient time that members of Special Education
Operation Committee check or review the results of diagnosis/evaluation 440050 334(88) | 10007
25. Role of resolution agency on guardian’ s needs relating to diagnosis/
evaluation, eligibility, and placement 42363 33388 | 8267
26. Securing of special education teachers having teacher” s certificate on
diverse school levels in Special Education Support Center 454(63) 44363 | 169
27. Establishing of early Identification and diagnosis/evaluation system for sk
infants and young children with disabilities 44372 3.26(86) | 1069
28. Establishing of advertising system on screening/diagnosis and evaluation
Others for infants and young children with disabilities 43369 338D | 8797
29. Resolution of problem of multiple roles charged to special education ”
teachers in Special Education Support Center 438083 298112 | 7.977
30. Strengthening of screening role for students with special needs in
regular schools 4230740 2.80(95) | 1140**
Total 4.41(.39) 340047 | 17.50 %

Note) Five-point scale: 1. very low, 2. low, 3. average, 4. high, 5. very high
*p<.05 Fp<.0L T p <.001
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<Table 4> Difficulties or Problems in Diagnosis/Evaluation and Selection

Category(Frequency, %) Examples of response

Lack of workforce compared to children who need diagnosis/evaluation, Lack of workforce for
1. Difficulties caused by | diagnosisfevaluation due to heavy workload in the center, Lack of sufficient time/period for
lack of workforce for | diagnosisfevaluation and observation, Diagnosis/evaluation without sufficient rapport with a
diagnosis/evaluation ~ or | student due to lack of evaluation time, Lack of securing sufficient time for diagnosis/
heavy workload (=34, | evaluation due to various and heavy workload assigned to special education teacher,
21.9%) Difficulties of time adjustment, fatigue, and work intensity due to itinerant education and other
works during the period of diagnosis/evaluation

Lack of precise standards/guidance for selecting students with special needs, Lack or obscurity
of standards/guidance for selecting at-risk students, Occurrence of confusion or civil complaint
2. Lack of standards/ | due to lack of standards for diagnosis/selection for students with such disabilities as
guidance for selecting | developmental delay, emotional and behavior disorders, health impairment or ADHD, Lack of
students with special | standards/guidance for diagnosis or document required to be selected as students with learning
needs (n=27, 17.4%) disabilities, Lack of standards/guidance for selecting infants and young children with special
needs, Difficulties of determination for at-risk children due to selecting with score of
reference values, Difficulties of flexible determination considering margin of error
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Evaluation team members’ lack of professional knowledge on diagnosis/evaluation instruments,
Diagnosis/evaluation team members’ lack of professionalism due to evaluating only by
guidance without sufficient training/education, Improper charge on diagnosisfevaluation of
special education teachers in lack of professionalism/experience, Lack of professionalism on
diagnosis/evaluation of new or novice special education teachers, Difficulties in interpreting the
results of diagnosisfevaluation due to lack of professionalism

3. Lack of professio-
nalism/experience  of
teachers in charge of
diagnosis/evaluation
(n=22, 14.2%)

4 Lack of training

education o improve Lack of regular trainingfeducation for teachers in charge of diagnosis/evaluation, Lack of

canability of  diagncsis/ high quality training/education to improve professionalism and capability for diagnosis/
evg]uatign Woafglgorce evaluation workforce, Difficulties in work performance due to lack of trainingfeducation,
=20, 12.9%) Lack of support, such as training or reeducation, to improve professionalism

5 Lack of diverse and | Difficulties in provision of diagnosisfevaluation instruments due to budget shortage in centers,
appropriate  diagnogis) | ack of diverse diagnosis/evaluation instruments, Lack of securing the newest diagnosis/
egglugﬁon instliatﬁgrnnents evaluation instruments, Absence of age-appropriate diagnosisfevaluation instruments necessary

s 0 in determining developmental delay, Absence of diagnosisfevaluation instruments for very
(n=12, 7.7%) young children

Special Education Operation Committee members’ determination of eligibility only by the
6. Difficulties relating to | esults of diagnosis/evaluation, Providing of insufficient data to Special Education Operation

Special Education | Committee members about students i evaluation for eligibility, Absence of professional
Operation  Committee | members for diagnosis/evaluation in Special Education Operation Committee, Difficulties in
(n=11, 7.1%) adjustment of differences between the results of diagnosis/evaluation team and those of

Special Education Operation Committee

7. Problems relating to | Lack of education on precise standards in determining students with special needs for general
perception and capability | education teachers, Over-referral for students who is far from special needs such as slow
of general education | learner or student with behavior problems, General education teacher’ s lack of capability in
teachers (n=8, 5.2%) screening

Lack of reliability when parents evaluate with checklist, Lack of parents’ knowledge on
determination for eligibility for students with special needs, Lack of information provided by
and cooperation from parents for students in diagnosisfevaluation, Excessive acceptance of
parent’ s demands in the process of diagnosisfevaluation and selection, Difficulties in solving
disagreement with parents about the results from diagnosis/evaluation

8. Problems relating to
parents (n=7, 4.5%)

Lack of budget/place for diagnosisfevaluation, Difficulties in diagnosis/evaluation with students
from multiculture family, Difficulties in collecting all required data for student who needs
9. Other difficulties or | diagnosisfevaluation, Difficulties in performing multifaceted diagnosis/evaluation including
problems (n=14, 9.0%) observation, test, interview with parents, Lack of post-procedure for ineligible student for
special education, Complicated application forms and procedure on referral for diagnosis/
evaluation and selection
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<Table 5> Improvement Methods in Diagnosis/Evaluation and Selection

Category(Frequency, %)

Examples of response

1 Placement of
sufficient and professio-
nal workforce in charge
of  dagnosis/evaluation
only (n=33, 20.8%)

Placement of professional workforce in charge of diagnosis/evaluation only, Placement of
teachers for diagnosisievaluation who have over 3 years’ experience in Special Education
Support Center or over 10 years’ experience in special education, Placement of highly
experienced teachers for diagnosis/evaluation in Special Education Support Center, Seeking
of professionalism/reliability with placement of professional workforce in diagnosis/evaluation,
Placement of sufficient workforce in charge of diagnosisfevaluation, Establishing of
standards for workforce in diagnosis/evaluation (ex. teachers receiving training for certain
period of time)

2. Strengthening training
feducation to  improve
competency of teachers
in charge of diagnosis/
evaluation (n=28, 17.6%)

Regular training/education for teachers in charge of diagnosis/evaluation, Necessity of
professional training for team members in charge of diagnosisfevaluation, Improvement in
professionalism through periodic and diverse traming for diagnosis/evaluation, Expansion of
regular training to strengthen expertise for diagnosis/evaluation, Provision of training for
diagnosisfevaluation at the beginning of the school term, Inclusion of varied contents in
trainingfeducation for diagnosis/evaluation, Provision of mandatory training for teachers in
charge of diagnosisfevaluation by higher agency such as provincial office of education,
Sufficient training to utilize major evaluation tools, Constant training to improve their
competency when new or novice teachers are in charge of diagnosis/evaluation

3. Provision or supple-
mentation of standards/
guidance or manual for
selecting students with
special  needs  (n=24,
151%)

Provision of precise and objective guidance to determine eligibility for such specific
disability category as developmental delay, emotional and behavior disorders, learning
disabilities and borderline intelligence, Provision of unified guidance for diagnosis/evaluation
and selection, Provision of precise selecting guidance for every disability categories,
Distribution of detailed manual for diagnosisfevaluation, Distribution of nationally unified
guidance for selection, Provision of objective guidance to determine eligibility not to be
changed in results of diagnosislevaluation by Special Education Operation Committee,
Subst:lnﬁaht(j}; and elaboration of standards/guidance for selection/placement for students with
special nee

4. Strengthening  of
linkage with, and referral
to, external agencies for
diagnosis/evaluation (n=
14, 8.8%)

Referral of more professional evaluation to related agencies when determination for students
with special needs is uncertain in the center, Referral to external agencies such as hospitals
or specialized institutions for diagnosis/evaluation, Referral to external hospitals for diagnosis/
evaluation like other metropolitan cities or provinces(ex. Gyeonggi-do), Strengthening of
linkage with, or securing of, external agencies. Referral to external agencies to secure
professionalism for diagnosis/evaluation

5. Placement of, or
utilization of  support
from, clinic counselors in
charge of diagnosis/
evaluation (n=13, 8.2%)

Placement of clinic counselors in charge of diagnosis/evaluation in Special Education Support
Center, Placement of clinic counselors in education office of metropolitan cities or provinces,
Referral to clinic counselors in external agencies for diagnosis/evaluation, Making clinic
counselors with professional certificate responsible for diagnosis/evaluation

6. Adjustment of heavy
workload, securing of
sufficient time or period
for diagnosis/evaluation
(n=12, 7.5%)

Adjustment of heavy workload of teachers in charge of diagnosis/evaluation, Adjustment of
workload by increase of workforce in Special Education Support Center, Operation by
separating workforce for diagnosisfevaluation and itinerant education, Preparation of methods
to secure sufficient time for diagnosis/evaluation, Provision of sufficient time and environment
for diagnosis/evaluation only by adjusting other works such as itinerant education, Securing of
sufficient time and period for diagnosis/evaluation, Necessity to adjust workload and secure
professionalism of special education teachers rather than placing clinic counselors
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7. Suggestions relating to
cooperation from regular
schools  and  their
teachers (n=10, 6.3%)

Strengthening of referral for diagnosis/evaluation after screening test by regular teachers and
special education teachers in regular schools, Having period of preventive intervention in
regular class to reduce ineligible students for special education in results from diagnosis/
evaluation, Strengthening of reflecting opinions from teacher’ s observational evaluation in
the process of diagnosis/evaluation, Strengthening of education to regular teachers about
referral and selecting procedure for diagnosis/evaluation for students with special needs,
Strictness of screening process and strengthening of screening functions for students with
special needs by regular teachers

8. Suggestions relating to
operation and function
of Special Education
Operation ~ Committee
(n=9, 5.7%)

Special Education Operation Committee members’ improvement of understanding level for
diagnosis/evaluation by observation of diagnosis/evaluation procedure, Improvement of
accuracy for diagnosis/evaluation by periodic communication between diagnosis/evaluation team
members and Special Education Operation Committee members, Placement of specialist in
various areas in Special Education Operation Committee, Inclusion of students, parents,
homeroom teachers in Special Education Operation Committee for multifaceted diagnosis
levaluation on selecting students with special needs, Determination by observation of students
or parents” interview in Special Education Operation Committee in the ambiguous case for
eligibility for students with special needs

9. Support of budgets
relating to  diagnosis/
evaluation (n=6, 3.8%)

Support of sufficient budgets for diagnosis/evaluation process, Purchase of sufficient evaluation
instruments, Support of sufficient budgets for preparing diverse evaluation instruments,
Support of referral expense to pay to external agencies for diagnosis/evaluation

10. Other improvement
methods (n=10, 6.3%)

Improving perceptions of teachers working in child care centers for early identification and
diagnosisievaluation for infants and young children with disabilities, Active cooperation of
parents or guardian, Cross check after evaluation of more than two teachers per a student
with special needs, Building of regional networks to exchange informations among workforce
of diagnosisfevaluation, Restraint of duplication in application forms for referral to diagnosis/
evaluation, Provision of the newest diagnosis/evaluation instruments. Inclusion of other
specialists in diagnosis/evaluation team(ex. counselor, therapist)
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