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ABSTRACT

[Purpose] The purpose of this study was to investigate the differences in perceptions of collaboration
for inclusive education between special education teachers and general education teachers in China.
[Method] This study conducted a questionnaire survey on 405 special education teachers and general
education teachers of general schools with special classes in China. [Results] First, the Chinese special
education teachers and general education teachers had a higher awareness of the importance of
collaboration for inclusive education than the level of perception of the performance. The special
education teachers had a high level of awareness of the importance of the parents’ area, and the
general education teachers had a high level of performance in the learning guidance area. Second, in
Chinese special education teachers, the parents’ area was found to be an area of a low level of
importance but a high level of performance of collaboration for inclusive education, that is, the area of
avoiding over-effort. And in the area of learning guidance and life guidance, collaboration was
recognized as important, but the level of performance was low, that is, it was a concentration of
improvement efforts area. The general education teachers perceived a high level of both importance
and performance of collaboration in the area of learning guidance, and it was the sustainability of
performance area. In the area of life guidance, the level of importance was high but the performance
level was low, that is it was an area of concentration of improvement efforts. [Conclusion] The results
provide an implication for the establishment of a system for the settlement of inclusive education in
China and the development of programs to improve the professionalism of both special teachers and
general teachers.
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<Table 1> Characteristics of Study Subjects

Division N %

Teachers Special educatipn teacher 191 47.2
General education teacher 214 52.8

Male 117 289

Gender Female 288 711
20" s 272 67.2

Age 30’ s 77 19.0
40’ s 43 10.6

Over 50" s 13 3.2

. 1-5 years 181 44.7
Ef;rceﬁonal 6-10 years 139 343
10 years or more 85 21.0

Elementary school 203 50.1

Class level Secondary school 202 499
Experience of 1-5 years 228 56.3
inclusive 6-10 years 166 41.0
education 10 years or more 11 2.7
Total 405 100
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<Table 2> Content Validity of Questions about Recognition of Collaboration

Area M SD
a. Learning guidance 411 0.64
b. Life guidance 4.20 0.65
c. Parents 3.95 0.70
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<Table 3> Questionnaire Contents and Reliability on Collaboration

Code Cronbach «
Area nllitr%%ler (ot Importance  Performance
(Number)
Current level and educational goals, educational
activities and participation, curriculum modification
and IEP preparation, discussion with inclusive
a Learning a.l~ Classroom‘teacher on the‘placement of special
gﬁ dance all classes, discussion on seating arrangements and 0.922 0.897
v helper activities, teaching materials, evaluation
methods, communication, discussions on learning
participation and teaching methods, textbooks and
study materials
School life and basic living habits, problem
behavior intervention plan, emotional contents,
b, Life b.1~ pgrtic_ip_ation plan in the clz;ss of studer}ts with
éui dance b.9 disabilities, sense of belonging, observation and 0.908 0.890
©)] consultation of friends, play activities, materials
and methods to raise awareness about students
with disabilities
How to communicate with parents of
students  with ~ disabilities, how to raise
Parent C'éN awareness of parents of students with 0.908 0.890
c. rarents (Cg) disabilities and non-disabled students, and how ’ )
to collaborate with parents in homes for
students with disabilities
Total 29 0.968 0.956
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High performance
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(Quadrant 2)
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(Quadrant 1)
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and sustained effort
(Quadrant 3)

Concentration of
improvement
efforts
(Quadrant 4)

Low performance

High importance

<Figure 1> Importance-Performance Analysis Matrix
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<Table 4> Perception Differences between Special Education Teachers and General
Education Teachers for Sub-areas of Collaboration for Importance and Performance

(A=405)
Special education General education
Sub-areas teachers (n=191) teachers (n=214) t
M SD M SD
Learning 414 071 3.9 0.60 276"
guidance
Importance Life guidance 412 0.74 3.94 0.59 2717
Parents 411 0.77 3.84 0.64 3.80"
Total 412 0.72 3.92 0.57 3.23"
Learning 365 0.68 3.60 0.49 0.90
guidance
Performance Life guidance 3.65 0.69 3.55 0.49 1.63
Parents 3.68 0.71 3.61 0.52 111
Total 3.66 0.67 3.58 0.46 1.27
“p< 01, Tp<.00l
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<Table 5> Perception Difference between Importance and Performance in Sub-areas of
Collaboration

(A=405)
Special education General education
Sub-areas teachers(n =191) t teachers(n =214) t
M SD M SD
Learning Importance 4.14 0.71 1 3.96 0.60 18.46™
guidance | Performance 3.65 0.68 ) 3.60 0.49 ’
Life Importance 412 0.74 3.94 0.59
guidance Performance 3.65 0.69 1093 3.55 0.49 1754
Importance 411 0.77 3.84 0.64
Parents oo formance | 368 0.1 1013 3.61 52| ¥
Importance 412 0.72 3.92 0.57
Total Performance 3.66 0.67 1162 3.58 0.46 19.58
p <001
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<Figure 2> A Matrix for the Analysis of the Importance and Performance of the Sub-areas
of Collaboration of Special Education Teachers in China
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<Figure 3> A Matrix for the Analysis of the Importance and Performance of the Sub-areas
of Collaboration of General Education Teachers in China
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<Table 6> Differences in the Importance and Performance of Special Teachers’ Collaboration

Quadrant
Code Inprtare  Rafanae location
1 2 3 4
al. Exchange of information on current levels 5
+ +
and educational goals to be reached
a2. Exchange of information on educational 5
activities and participation
a3. Consultation on curriculum modification . 5
and [EP(Individualization Education Plan)
a4. Discussions with the inclusive classroom 5
teacher on the placement of special classes
ab. Consultation on seating arrangements . o

and helper activities
a6. Consultation on teaching materials for

guidance students with disabilities
a7. Consultation and collaboration on the

contents and methods of evaluation ) ) ©
a8. Establish regular communication channels .\ N 5
for the education of students with disabilities
a9. Discussions on how to participate in . N 5
learning
al0. Discussion on teaching methods + + @)
all. Consultation on textbooks and learning . B o
materials
bl. Consultation on school life and behavioral . ) 5
patterns
b2. Consultation on basic living habits + + 0
b3. Discussion on the intervention of problem . N 5
b. Life behavior
guidance b4. Discussion of emotional contents(sociality, + B o

self-concept, self-confidence, etc.)

b3. Discussion on the assignment of roles and
participation in classes for students with - - O
disabilities
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b6. Consultation on the planning and
implementation of programs to improve the + - O

sense of belonging

b7.  Observation and consultation  of
friends of students with disabilities

b8. Discussions on support for play

activities for students with disabilities
b9. Consultation on materials and methods to
raise awareness of non-disabled students - - @)

about students with disabilities
cl. Consultation on communication with

parents of students with disabilities
c2. Consultation on how to participate in and

support schools of parents of students with + + @)
disabilities

c3. Discussion on changes in parents’
perceptions and attitudes toward students with + + ¢)
disabilities

c4. Consultation on changes in the pe-
rception and attitude of parents of students - + O

with disabilities toward non-disabled students
c5. Consultation on family background and

c. Parents | parents of students with disabilities
6. Discussion on the creation of a learning

environment at home for students with - - @)
disabilities

c7. Consultation on activities that parents of
students with disabilities will provide to - - O
students at home

8. Consultation on the teaching methods that
parents of students with disabilities can teach - - @)

at home
9. Consultation on how parents of students

with disabilities prepare to learning materials - + @)
necessary for school activities of students

AVFERCIA S5AE 99 ) 23al, a8, a9, al0), AAE 4o 3] B3
(b2, b3, b7), FFEE G4 37| &3Hcl, c2, )2 FLES HAIY=7)} =4 HrHEH
Atk olel @ Avks FF E¢msel o] gF A4 10/ FFe Yol F8
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Source: a. Learning guidance, b. Life guidance, c. Parents

<Figure 4> A Matrix for the Analysis of the Importance and Performance of Each ltem on
the Collaboration of Special Education Teachers in China
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<Figure 5>+ 259 HFB.927% HP=o FH358)S wAHdoz 3ol 7t &
FEe 14EHe) MXT PA B4 Aot dwtmate] BFuLE 1% FHol
<Figure 5>¢} Zt}.

{Table 7>¥} <Figure 5> A Wbt vie} o], AxtaALe] %?J &
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N E3, AAHEHEY =8 AP 3 T, ASAHEH(GE
117 &3, AAEHEERAFTS AP 7 BT 2 ey

<Table 7> Differences in the Importance and Performance of General Teachers’ Collaboration

Quadrant
Code Importance  Performance location
1 2 3 4

- - O

al. Exchange of information on current
levels and educational goals to be reached
a2. Exchange of information on educational
activities and participation

a3. Consultation on curriculum modification
and IEP(Individualized Education Plan)

ad. Discussions with the integrated
classroom teacher on the placement of + - O
special classes

ab. Consultation on seating arrangements
and helper activities

a6. Consultation on teaching materials and
teaching materials for students with - - O
disabilities

a7. Consultation and collaboration on the
contents and methods of evaluation

a8. Establish regular communication channels
for the education of students with disabilities
a9. Discussions on how to participate in
learning.

al0. Discussion on teaching methods + + O

all. Consultation on textbooks and learning
materials
bl. Consultation on school life and behavioral
patterns

b._Life b2. Consultation on basic living habits - - O
guidance

guidance

b3. Discussion on the intervention of
problem behavior
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b4. Discussion of emotional contents(sociality,
self-concept, self-confidence, etc.)

b5. Discussion on the assignment of roles
and participation in classes for students +
with disabilities.

b6. Consultation on the planning and
implementation of programs to improve the +
sense of belonging

b7. Observation and consultation of friends
of students with disabilities

b8. Discussions on support for play
activities for students with disabilities

b9. Consultation on materials and methods
to raise awareness of non-disabled students +
about students with disabilities

cl. Consultation on communication with
parents of students with disabilities

c2. Consultation on how to participate in and
support schools of parents of students with +
disabilities

c3. Discussion on changes in parents’
perceptions and attitudes toward students -
with disabilities

c4. Consultation on changes in the pe-
rception and attitude of parents of students -
with disabilities toward non-disabled students

¢b. Consultation on family background and
C parents of students with disabilities

Parents [ 6 Discussion on the creation of a learning
environment at home for students with -
disabilities

7. Consultation on activities that parents of
students with disabilities will provide to -
students at home

8. Consultation on the teaching methods
that parents of students with disabilities can -
teach at home

9. Consultation on how parents of students
with disabilities prepare to learning materials -
necessary for school activities of students
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E J b9 * s

a6 b7 o7 s ® Qal

b2

c6

b8

3.20
3.65 3.70 3.75 3.80 3.85 3.90 3.95 4.00 4.05 4.10

Source:  a. Learning guidance, b. Life guidance, c. Parents

<Figure 5> A Matrix for the Analysis of the Importance and Performance of Each ltem on
the Collaboration of General Education Teachers in China
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