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Current Status of and Demand for Support of Inclusive Education for
Students with Severe and Multiple Disabilities Recognized by Special Class
Teachers

Pyo, Yun hui - Lee, Heeyeon

ABSTRACT

[Purpose] This study aimed to investigate the actual situation and perception of inclusive education for
students with severe and multiple disabilities and the demand for support for vitalizing inclusive education
targeting special education teachers in general schools who have experience in inclusive education for
students with severe and multiple disabilities. [Method] Special education teachers who had experience
implementing inclusive education for students with severe and multiple disabilities in a general school
environment were recruited using convenience sampling at the national level. A total of 138 special
education teachers participated in the online survey. [Results] The contents of the questionnaire, which
consisted of 35 questions and included free opinions on the actual status and satisfaction of inclusive
education, perceptions and difficulties, demands for inclusive education, support and activation plans,
and improvement plans for education and inclusive education, were summarized and described.
[Conclusion] Based on the results of the study, several aspects of the plan and implications for
revitalizing inclusive education for students with severe and multiple disabilities in Korea were discussed.
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Current Status of and Demand for Support of Inclusive Education for Students with Severe 3
and Multiple Disabilities Recognized by Special Class Teachers
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Current Status of and Demand for Support of Inclusive Education for Students with Severe 5
and Multiple Disabilities Recognized by Special Class Teachers
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<Table 1> Participants’

Background Information (A=138)

Number of .
Category Respondees Percentage(%)
Male 18 13.0
Gender Female 120 87.0
20s 11 8.0
Age 30s 62 449
8 40 57 413
S0s and above 8 5.8
Seoul 20 14.5
Incheon 10 7.2
Gyeonggi province 41 29.7
. Gyeongsang province 30 21.6
Region Jeolla province 20 14.5
Chungcheong province 17 12.3
Gangwon province 0 0
Jeju province 0 0
3 years or less 9 6.5
. . 3~5 years 15 10.9
Teaching Experience 5-10 years 20 29.0
More than 10 years 74 53.6
) ) 1 year or less 33 23.9
Inclpswe Education 9-3 years %6 %1
Experiences of Students
. 4~5 years 22 15.9
with Severe and 510 % 188
Multiple Disabilities "V years ‘
More than 10 years 21 15.2
Early Childhood Special Education
. 3 2.2
Tier 1
Early Childhood Special Education
. 0 0
Type of Teach Tier 2
e of Teacher . S
Certification Elementary Speqa] Educat?on T.ler 1 62 44.9
(*Mark all that applies) | Elementary Special Education Tier 2 22 159
Secondary Special Education Tier 1 50 36.2
Secondary Special Education Tier 2 0 0
Other 0.7




Percentage(%)
82.6
174
2.2
60.9
18.1
18.8
10.1
18.8
24.6
46.4
68.1
215
2.2
2.2
29.0
514
18.8
0.7

Number of
114
24
84
25
26
14
26
34
64
94
38
40
71
26

Respondees

Category
Regular Teacher
Substitute Teacher
Kindergarten
Elementary
Middle
High
Less than 3 Students
4 Students
5 Students
6 or More Students
1 Student or less
2~3 Students
4~5 Students
6 or More Students
None
1 Person
2 Person
3 or More Person

The Journal of Special Education: Theory and Practice, Vol 24 No. 2
Type of Current
Employment
School Level
Class Size
Number of Students
with Severe and
Multiple Disabilities
Number of Support
Personnel
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and Multiple Disabilities Recognized by Special Class Teachers

Current Status of and Demand for Support of Inclusive Education for Students with Severe
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<Table 3> Status of Inclusive Education for Students with Severe and Multiple

Disabilities (A=138)

Percentage

Number of
Respondees

Category

Item

13.8

19
16
37
27
26
13
138

Less than 1 Hour

1 Hour

11.6

26.8

2 Hours

Average Time

19.6

Spent in

3 Hours

Inclusive

18.8

4 or More Hours

Other

Classroom

9,4
100

Total




Current Status of and Demand for Support of Inclusive Education for Students with Severe
and Multiple Disabilities Recognized by Special Class Teachers

Number of

Item Category Respontees Percentage
Teaching Regular
Education Curriculum 51 41.3
Applying Instructional
Teaching Adaptation in Most 42 30.4
Contents in Curriculums
Inclusive Applying Instructional
Classroom Adaptation to All 28 20.3
Curriculums
Other 11 8.0
Total 138 100
Academic Ability 2 1.4
Daily Living Skills 46 33.3
Major Sensory, Perception,
. Coordination, Mobility & 17 12.3
Teaching Area
in Inclusive PosFure . .
Education Social Adaptation Skill 70 50.7
Other 2 1.4
No Response 1 0.7
Total 138 100
Inclusive Classroom
Schedule 65 47.1
Special Education 15 109
Classroom Schedule
Factors .
Determining Curriculum Hoqrs that
. General Education Teachers 8 5.8
Schedules in
Inclusive Want to Integrate
Classrooms Therapy S?hedu.le O.f. . 8 5.8
Students with Disabilities
Parents’ Requests 32 23.2
Other 10 7.2
Total 138 100
Primarily by Special
Education Teachers 43 31.2
Primarily by General 0 0
Education Teachers
Role Joint Assignment of Both
Assignments Special & General 33 23.9
for School Education Teachers
Events & Primarily by Parents 1 0.7
AScIt)ieifi?elzs Primarily by Special
Education Support 44 31.9
Personnels
Other 17 12.3
Total 138 100
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Number of
Item Category Respontees Percentage
Perce Perce
Multiple Categor Nuglfber ntage ntage
Response Items gory Respond of of
CSPONCCES  Reqporses— Cases
Academic Support 34 8.2 24.5
Behavior Support 66 15.9 47.5
Health & Safety Support 72 17.3 51.8
Office Work Support 2 0.5 1.4
Personal care (Feeding,
Primary Tasks Potty Training) & Mobility 128 30.8 92.1
. Support
of Special . .
Education Inclusive Education
Support in General 95 22.9 68.3
Support .
Personnel Education Classrooms
Communication Support 12 2.9 8.6
Cpmmunlgatlon Support 1 0.2 0.7
with Family
Communication Support
with General Education 5 1.2 3.6
Teachers
Total 415 100 298
2) SESSTEM Seu=ol g SHEE
FEFEAY BFugo] OFd SFuAe BEEs 2AY A, gREo]
FEoA HFolth mE I¥L & SRl s Bt BEEs A% &
S FEHL2 5H -l HH 4208 W FEFEZANFAe FFuSS AT
HZgo sty thde] Aojolsing Aol oen, TEFEANFYE KT MEstw
sSAHU”el 74 2 Hx=W =376), ALJHe| ZEW =375, IR
HAHW =3.74°] 1 g ¢o2 & UHEEE et
olol Wl ExmAte] MEESL s W BFe FEFEFAYC I Lt
wAe] AWM 235019 0m FEFEANGA] REET ) AR U @
& UMEES BT =259). Hoh AAR AF 23 UEE Ads ot <&

M
A7l FIF E5shE wAEY WA R

9, 48, HF 9Y, AFA,
AAE, FEFERAUSY BAnsAY, wAAAE 58, A4F &A%,
DedH, P, BRNF S S, FEEEAC S & AUdd 5 B
of wet FEFRANSY SAWS Ve BHTo] YT 7+ Aol E UEhiEA A



Current Status of and Demand for Support of Inclusive Education for Students with Severe 11
and Multiple Disabilities Recognized by Special Class Teachers

<Table 4> Satisfaction Level of Inclusive Education for Students with Severe and

Multiple Disabilities (A=138)

1 2 3 4 5
Items Number of Respondees M
(Percentage) D)
[ am satisfied with the educational effect of 18 41 61 16 2 2.59
students with severe and multiple disabilities. (1300 (@97 (42 dA1e Q49 O
General education teachers are very interested in 29 48 48 10 3 2.35
students with severe and multiple disabilities. (21.0) (348 @G48 (72 22  (0.96)
[ support the inclusive education of students with 13 24 48 43 10 3.09
severe and multiple disabilities. 949 qQr4 (48 @l 72 QoD
School administrators are very interested in classes 14 19 48 44 13 3.17
with students with severe and multiple disabilities. 10.D (138 (48 @LY 049 Q1
General education teachers accept students with
X e 14 31 52 37 4 2.90
severe and multiple disabilities as members of the
class. 10D @25 @D 268 29 10D
Generally developing students accept students with 9 17 64 0 6 314
severe and multiple disabilities as members of the ’
dlass. 65 (123 (64 304 43 092
I]seh]ity urbstaﬁircg ?émm is barg (mintgi far gaﬂ 9 1 D 9 % 4D
dveaing sdents far the neprated edication of students
severe aml miltipe dsehliies a4 02 (45 @3 @on ®
Training for special education support personnel is 3 15 37 56 27 364
being implemented for inclusive education of ’
students with severe and multiple disahilities. @2 (09 @68 s 196 099
Training for inclusive education teachers is being
i X . X 4 15 32 61 26 3.65
implemented for inclusive education of students
with severe and multiple disabilities. 29 109 @32 442 (0188 (1.00)
Publicity for the inclusive education of students
; . P . 7 27 41 50 13 3.25
with severe and multiple disabilities is being
conducted targeting the entire school, GD 196 297 (62 04 104
The organization and collaboration of the
individualized education support team for students 1 10 35 67 25 3.76
with severe and multiple disabilities are well under (0.70  (7.2) (25.4) (486) (181 (0.86)
way.
Collaboration with parents is appropriately being 3 8 % 66 95 374
carried out for students with severe and multiple ’
disabilities 22 68 (@D ¢y a8DL ©OID
The use of support personnel for students with 5 8 33 63 29 375
severe and multiple disabilities is well underway. @B6 68 @39 b L0 09D
Collaboration with the inclusive class is working 4 21 54 49 10 3.29
well. 29 3152 @D @By 72 09D
Collaboration with special education related service
providers (e.g., therapists) for students with severe (§27) (223146) (3%02) (23:146) (588) (%(9)?1)

and multiple disabilities is well underway.

*1: Never, 2: Rarely, 3: Sometimes, 4: Very Often, 5: Always.
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<Table 5> Results of Between-Group Differences by Inclusive Education Experiences of
Students with Severe and Multiple Disabilities

Variable S5 & M F p
Hoc
o Within= ¢ o9 4 2,25
Disability Group acb,
. . 3.59 0.008*
Understanding Education  Between- cde
for Typically Developing Group 83.33 133 0.63
Students
Total 92.32 137
\’grtgm‘ 9.71 4 243
Training for 1P 253 0.043* add,
Inclusive Classroom Between- 127.59 133 0.96 bce
Teachers Group

Total 137.30 137

Key: a= 1 year or less, b=2~3 year, c=4~5 years, d=5~10 years, e= more than 10 years
*
<05

(2) Z=ZETONSHY S0 mE L 2+ xfo| 24
A7 FelA7 FYEL YE(EE AW FEFLRY Fol wel FEFE
Aol BRms oA B WEEo] Holr} YEAE AWE A, FEFE
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<Table 6> Results of Between-Group Differences by the Number of Students with Severe
and Multiple Disabilities

Variable o & M5 F P 250
Hoc
Within- 9.99 3 3.33
Group 128 oogr D
Collaboration Bet ' ) c,d
with Inclusive WO a1 13 0.78
Group
Classroom
Total 11441 137

Key: a= 1 student or less , b=2~3 students. c=4~5 students, d= 6 or more students

<05

(3) X0l Fof T2 ETH 2+ Xo| BA
AT Folz} stFel AUAY ol weh FEFEANSHY FHL G dd 2 BwE
ol Fol7h LA AWE A, SRmele] ¥H B AUAY FEoA FoF

2ol 7F et (K 7> 2.
Scheffe NS A3, FE Do Zled AAE ALJdHo] 18 AdH=

EuART 2 dlgoe] 21 A YE= EFnA JToAM FEFEFNSYLS 9
3 dRmelel He(dz M =345, SD =1.09; M =377, SD =080) ¥ =X
delge] F8(W =313, SD =118, M =394, SD =0.77°] {34 =A
e TE
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<Table 7> Results of Between-Group Differences by the Number of Support Personnel

. Post
Variable S5 ar MS F P P
WiinGop 8% 40 2%
1l . ith 3 R a, C,
Collaboration With o Group 8333 13300 063
Parents
Total 032 13700

WIthin-Group 9.71 4.00 2.43

Use of 253 0043* a b<c d
Support Between-Group ~ 127.59 133.00 0.96
Personnel
Total 137.30 137.00
Key: a=None, b=1 person, c=2 person, d= 3 or more person

<. 05

=
7 whgold gabel JEndA o

<Table 8> Perception of Inclusive Education for Students with Severe and Multiple
Disabilities (A=138)

Multiple Percentage
Number of Percentage
Response Category f
T Respondees PESamEs of Cases
Peer relation with typically developing
students and social skill improvement 113 213 819
Academic skill improvement 3 0.7 2.2
Reduction of inappropriate behaviors 48 11.8 35.5
Purpose of  Dally living sidls and adaption skills 112 271 812
Inclusive Improvement
Education Communication skills improvement 92 22.2 66.7
Se]f—esteem and independence m 106 319
Improvement
Other 1 0.2 0.7

Total 414 100.0 300.0
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<Table 9> Difficulties in Inclusive Education for Students with Severe and Multiple
Disabilities (A=138)

Multiple Number Percent Percent
Response Category of age of age of
Item Respondess Responses ~— Cases
Conflict over the role of teacher 87 210 63.0
Difficulties No student’ s educational response 9% 22.9 68.8
As a Teacher Fear of medical emergency 61 147 42
Teaching Problem of responsibility 47 11.4 4.1
Students with  Fear of student’ s death 8 1.9 5.8
Severe and  Excessive number of students 53 12.8 384
Multiple Problems with collaboration w/general teachers 56 135 40.6
Disabilities Other 6 1.7 5.1
Total 414 100.0 300.0
Not in good condition or convulsions 43 104 31.2
Responsibilities in case of emergency 64 15.5 46.4
Reason of Burden of medical practice 44 10.9 32.6
not Receiving  Lack of general teachers’ awareness/collaboration 83 198 594
Education in  Difficulty in moving to the place of education 24 5.8 174
Inclusive Difficulty in behavior intervention 102 24.6 73.9
Classroom  Lack of support personnel 46 11.1 333
Other 8 1.9 5.8

Total 414 100.0 300.0
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Multiple Number Percent Percent
Response Category of age of age of
Item Respondees Responses —~ Cases
Subject education 49 11.8 35.5
Communication 57 13.8 41.3
The Most Daily living skill intervention 67 16.2 48.6
Difficult Behavior intervention 85 20.5 61.6
Teaching Peer relationship and social skill intervention 71 171 514
Area Parents counseling and collaboration with family 27 6.5 19.6
Responding to medical crisis 57 138 41.3
Other 1 0.2 0.7
Total 414 100.0 300.0
Number of
Item Category Respondees Percentage
Lack of awareness among administrators and
24 174
general teachers
Lack of awareness of parents with typically
. 5 3.6
The Most developing students
Serious Lack Qf connection and collaboration with general 19 138
Problems in  €ducation classroom
Inclusive Gap b/w education and evaluation 5 36
Education Difficulties in participating in general education %0 58,0
class )
Other 5 3.6
Total 138 100
Know students’ current level of performance 11 8.0
The Most Select TEP goals 60 435
Dificltiesin ~ Assessment 34 24.6
Developing Adjust general education classroom schedule 30 21.7
IEP Other 3 2.2
Total 138 100
Know students’ current level of performance 9 6.5
Select IEP goals 50 36.2
The Mos,t Assessment 31 22.5
Dfﬁculnesvm Collaboration among IEP members 43 31.2
[EP Meeting Other 5 3.6
Total 138 100
3. =SSR SEHnse 28 XYy
TETEAANNEY wgaARE S8 f& STuAEe] AYwr] dstes A
< AvE A3, AF5S Adste B, diruabete] Y 9 e 43t 3
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<Table 10> Needs for Support to Activate Inclusive Education for Students with Severe and Mutiple
Disabilities (A=138)

Multiple Number Perce Perce

Response Category of ntsfge ntjfge
ltem ETRitEES Resporses Cases
Postur(?, daily living, & mobility teaching 50 12 %.2
strategies
Collaboration strategies with general education 63 163 193
teachers/ inclusive education activation plan ’ )
Communication teaching strategies 44 10.6 319
Supports that - .
hnol 44 10. 1
Should be Provided Method to use assistive technology devices 6 319
to Special Education ~FPre-academic skills and functional academic 29 94 283
Teachers to skill teaching strategies ' ’
Facilitate Behavior intervention strategies 80 19.2 58.0
Educational Effect Social skil and adaptation skil teaching
. 55 132 39.9
strategies
Vocational awareness and training strategies 9 2.2 6.5
Medical supports 27 6.5 19.6

Total 416 100 301.4
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Curriculum development 55 134 39.9
Teachq training for severe and multiple 50 129 %.2
disahilities
Healthcare and medical support 50 12.2 36.2
Needs for Support for personal care 72 17.6 52.2
Support for Teaching materials development 54 132 39.1
Effective Therapy support(residency of therapists,
Education increase in number of treatments, etc). “ 107 31.9
Support personnel and assistive technology 48 11.7 34.8
Suppqrt for Vlncluswe education(experience of 37 90 2%.8
peer interaction)
Total 410 100 297.1
Improving  typically developing  students’ 15 109 226
awareness on severe and multiple disabilities ' '
Improving special education teachers’ teaching
skills for student with severe and multiple 56 135 40.6
disabilities
Improving  general education teachers’
awareness and understanding on severe and 80 19.3 58.0
. multiple disabilities
Prerequisite . . .
s for Perception change of typically developmg
. students’ parents on severe and multiple 27 6.5 19.6
Effective R
Inclusive dlsal_)mtl_es . .
Education Cultl_vatlon of sp¢01al educ_atlon teachers’ 99 70 910
curriculum and subject education knowledge ' ’
Systematization of the placement system for 7 171 514
support personnel
Active interest and supports of school 59 143 98
administrator and general education teachers ) ’
Strengthening support for inclusive education at the
) . 47 114 34.1
special education support center
Total 414 100 300
Organg nat}onal—mde and  education 65 157 71
office-wide curriculum
Provision of operating guideline 72 174 52.2
Support indusive education curriculum planning and n 99 997
Request in operation ' ’
(lass Management Support IEP planning 99 23.9 L7
to Activate Support behavior intervention for students with 7 186 558
Inclusive disabilities ) )
Education Support appropriate teaching material selection 55 133 29.9
and development
Support social skills for students with 5 12 36

disabilities

Total 414 100 300
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Current Status of and Demand for Support of Inclusive Education for Students with Severe

Single Response

Percentage

Number
of
Respondees

Category

Item

70.29

97

Reduction of class size

(number of students per class)

Area that
Special Education
Teachers Prioritize

to Activate Inclusive

13.04
3.62
10.87
2.17

100

18

Recruitment of support personnel

Teacher training

15

Curriculum and teaching material development

Other

Education
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