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Awareness and Demands of Deaf School Teachers regarding Deaf Students
with Multiple Disabilities™

Choi, Sangbae** - Cho, Sungha***

ABSTRACT

[Purpose] The purpose of this study is to investigate the awareness and demands of deaf school
teachers regarding deaf students with multiple disabilities. [Method] A focus group interview was
employed as the research method. Six deaf school teachers participated in this study. [Results] First, the
ratio of deaf students with multiple disabilities continually increased over time. There are many
difficulties in educating deaf students with multiple disabilities due to the lack of methods for diagnostic
evaluation and placement, large individual differences between students, lack of educational materials,
and teachers’ lack of knowledge related to the deaf with multiple disabilities. Second, to educate the
deaf with multiple disabilities, deaf schools are making efforts to provide human and material support
by operating classes separately, and they are providing specialized services to improve functional ability.
Third, for the future-oriented education of the deaf with disabilities, it is necessary to set the methods
for the evaluation and placement of deaf students with disabilities, and to train and place qualified
teachers through teacher preparation and training courses. In addition, the curriculum modification and
a collaborative approach between experts were suggested. In order to improve the communication skills
of the deaf with disabilities, it is necessary to strengthen visual communication, use various
communication modes, and teach functional communication. [Conclusion] This study can be used as basic
data for the development of interventions for deaf students with multiple disabilities in the future.

Key Words : Deaf students with multiple disabilities, teacher preparation for deaf or hard of hearing, communication
for deaf or hard of hearing students, inter-professional collaboration
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Awareness and Demands of Deaf School Teachers regarding Deaf Students with Multiple
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<Table 1> Participants

Experience
Total education of use
s Institute : career School supplementary | Certificate on
Participant ID [Position e%t;ag‘g?n for deaf course | textbook for deaf | deaf education
students with multiple
disability
- University Teacher of
Participant 1 IProfessor 17 years 7 years | Secondary No deaf education
- Deaf school Sign language
Participant 2 Ieacher 24 years | 19 years | Secondary Yes nterpreter
- Deaf school
Participant 3 Ieacher 32 years | 32 years | Secondary No -
- Deaf school Sign language
Participant 4 Ieacher 18 years | 18 years | Secondary No interpreter
- Deaf school Sign language
Participant 5 Ieacher 36 years 9 years | Elementary No interpreter
- Deaf school Teacher of
Participant 6 Ieacher 10 years 5 years | Secondary Yes sign language
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<Table 2> Interview Guide

Category

Question

Current status of
DSMD(deaf students with
multiple disabilities)
education

e What is the trend of the ratio and prevalence of DSMD versus deaf
students without other disability at the school where the teacher works?

e What are the types of DSMD who you have taught, and how is the
education of DSMD?

- Operation of teaching materials - Class formation and physical
and curriculum environment modifications

- Provision of special education
related services

- Sign language and auditory - Class management and behavioral
rehabilitation intervention

- Cooperation with families and
related professionals

o What is the reason for the lack of studies and interventions related to
DSMD in Korea?

- Teacher empowerment

Use of educational
materials/supplemental
textbooks for DSMD

» Do you have any experience using supplementary textbooks for DSMD? Are
supplementary textbooks for DSMD widely used in deaf schools?

« If supplementary textbooks for DSMD are not being used well, what is the
reason?

e What are the advantages and limitations of using supplementary textbooks
for DSMD?

« Do you think the composition of the content of the supplementary textbooks
for DSMD is appropriate?

e What do you think is the way to increase the utilization of supplementary
textbooks for DSMD?

Directions for
teaching to DSMD

» What do you think is important in the education of DSMD? (quality of life,
communication, daily living skills, social skills, etc.)

» What do you think is the plan for organizing and operating the curriculum

for DSMD?

What do you think are the plans for preparing and using educational

materials for DSMD?

e« What do you think are the plans for class organization and physical
environment modification for DSMD?

» What do you think is the way to improve communication (language)/social
skills for DSMD?

e What do you think is the plan to provide special education-related services
for DSMD?

e What do you think is the support plan for DSMD attending special schools
other than regular school or deaf school?

» What do you think is the way to strengthen teachers’ capacity to teach
DSMD?

- Aspects of training and placement of special education teachers

- Aspects of special education teacher training

- Others
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<Table 3> Table of Semantic Category

Upper . .
categary Subcategory Unit of meaning
Continually increased DSMD in deaf schools
Difficult A teacher in charge of DSMD who is prone to burnout
) conditions for Lack of diagnostic evaluation and placement criteria for
Educating DSMD teaching DSMD
unfamiliar X ; .
and difficult The reality of operating a common curriculum
DSMD Lack of educational materials and insufficient sharing of
Lack of data and | developed materials
poor sharing Supplemental textbooks that do not properly reflect
DSMD’ s characteristics and age
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Insufficient research and sharing of information related to
DSMD

Class organization | Operation of a separate class for DSMD

Current for DSMD Providing support for classes with DSMD
efforts to ' Emphasis on the goals, contents, and teachers’ beliefs of
Educate Operation of education for DSMD

DSMD specialized programs

for DSMD Assistance with physical access to facilities or equipment

Provide specialized service for DSMD

Establishment of ) '
standards for DSMD Assessment and Establishment of Educational

eduicational placement Placement Criteria

and reinforcement

of teacher
preparation education | Training and placement of qualified teachers

For the for DSMD

future i Flexible curriculum organization and curriculum
- oriented .Teacher S restructuring
education curriculum Operation " p in forcement of field research related to DSMD and
of DSMD and collaborative

information exchange between teachers

approach -
Strengthening cooperation among special education experts

Reinforcing visual communication such as sign language
Strengthen student | and gestural symbols

communication Use of various modes of communication

Teaching functional communication
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