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Experience and Perception of Secondary Special Education Teachers of
Students with Mild Intellectual Disabilities who Refuse to Support Special
Classes and Special Education Teachers

Im, HyoKyung*

ABSTRACT

[Purpose] The purpose is to explore the experiences and perceptions of secondary special education
teachers of students with mild intellectual disabilities who refuse to support special class classes and
special teachers. [Method] Six secondary special education teachers were selected as research
participants. In-depth interviews, non-participatory observations, and related literature were collected.
[Results] Students were refusing to assistance due to trauma in the past, rejection of students with
severe disabilities, confusion about their identity, and false perceptions of “disability” and “special
education.” The role of cooperative parents and Inclusive class teachers is important for students to
adapt to school with the necessary support. And there is a need for education that allows students to
recognize themselves positively, and education for improving awareness of the disabled and human rights
education are needed. [Conclusion] Discussions and follow-up studies on the role and support of special
education teachers for students who refuse to support special education were suggested.

Key Words : Special education teacher, Inclusive education, Refusal to assistance, Mild intellectual disability
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<(Table 1>3} 2t}
Number of

Center
1yr
0 yr
0 yr
0 yr
0 yr
0 yr

L

L

B

79l
High school
2 yrs
6 yrs
4 yrs
6 yrs
8 yrs
3 yrs

o A

=
=

Fofzh Ao AdAs} S22 dejol o

=
Type of work school

ol 2}
8 yrs
7 yrs
7 yrs
1yr
5 yrs
10 yrs

=

pzd
Middle school

13 yrs
10
12 yrs
6 yrs
5 yrs

6 yrs

El

bk %, A7

)
Special school

W

24
19
21
19
19
18

tojzt=2 A3
Career

=

s

Gender
female
male
female
female
female
female

<Table 1> Research Participant Information

A
B
C
D
E
F

ZAgol 9o 3) A+
Name

A 69 AT
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<Table 2> Semi-Structured Interview Questionnaire

Question content

What are the characteristics of students who refuse to assistance?

What behaviors appear to students who refuse to assistance?

Why do students refuse to assistance?

What difficulties do you experience?

What efforts have you made for a student who refuses to assistance?
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<Table 3> Main Theme and Sub-Theme, Contents

Main theme Sub-theme Contents
= A student who refuses special classes
Why am | = Refusing to communicate with special teachers
going there? | = Not aware of the need for assistance
Students » Claims that they are not different from non-disabled students
who It’s hard, but I e . ) . o
don’t want to | " Difficult subjects, an inclusive classroom that is difficult to adapt to
refuse to = It’s hard but I don’t want to go to a special class
assistance g0
, = Changes in students: Refusal to participate in special classes
[ don't want o . .
t0 20 anvmore | - Beginning to avoid special teacher
80 anym = I'm ashamed of special classes now
Trauma in the | " Negative past'exp'enences and mgmones(Bullymg, Teasing)
ast = Fear of experiencing the same thing as the past
P = Student’s choice due to trauma: Avoiding teachers, enduring
= Repulsion to the figure of students with severe disabilities. I'm not
Rejection of like them
T students with | = Students’ perceptions: Participation in special classes = Same as
‘ etcdauste7 severe students with severe disahilities
o :ualens disabilities = Refusal to be educated in the same space as students with severe
refusal to disabilities
assistance
= Separated without an accurate understanding of “disability’, ‘special
Confusion education’
o = Disability determination against one’s will
about identity . . . .
= Anxiety about moving away from inclusive classroom
= Difficulty in acknowledging oneself
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Mlslier.cep@ n, = Not aware of the need for special education
of ‘disability . . .
and *special = Misperception of disability
. = Concern and anxiety about discrimination against the disabled
education
= Impulsiveness, Aggression, Learned helplessness, etc
= Maladaptive behavior=Obstacles to participation in inclusive education
Maladaptive | = Intervention of problem behavior(requires assistance for special
behavior teachers)
» Maladaptive behavioral guidance: Difficulty in solving general
education teachers alone
reAfJEiBIE‘]an int]e:acgrsoofn a " Failure to maintain a smooth peer relationship
quinng 1D » Lack of communication skills and interpersonal skills
assistance skills: Peer . . i
L = Interpersonal technical guidance: a student who needs but refuses
relationship . ;
N the assistance of a special teacher
difficulties
Lack of = A difficult subject : Anxiety, Pressure
learning skills | = Leaving the classroom, Using the bathroom frequently, Leaving early
and anxious frequently
emotions = Difficult to adapt: Edgy, High anxiety
Uncooperative | An indifferent attitude
and . .
. = Inconsistent educational needs
Inconsistent .
educational = Uncooperative parents
= Neglect: I don't know. I'm tired, too
needs
Parents who | An unmoticed | Parents asking for unexposed assistance
have the request for | Parents request education to understand disabilities without using the
right to agsistance terms ‘disability’ and “special education’
decide to = Excessive demand: asking for classes on weekends or vacations
Assistance Parents who | = Parents with strong commitment to inclusive education
don’t want = Parent refused to assistance
assistance = Parents who solve everything on their own, including learning
A collaborator | = Student growth: Parental cooperation in adapting to school life
for student = Setting goals together, teaching together
growth » Reduce student confusion together
* Do not understand the student characteristics of refusal to
An assistance. perceive as a damaging student
uncooperative | = Students’ opportunities for educational activities are limited due to
fellow teacher teachers” misconceptions
A fellow = Misperception of the role of teachers in inclusive education
teacher in » Understand the characteristics of students who refuse to assistance
need of a = Fellow teachers teaching together for student growth
partnership = Student change: the result of a lot of interest and effort by general

Cooperative
fellow teacher

education teachers

A teacher who maintains a partnership with his parents

Teachers who provide disability understanding education to
non-disabled students
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Difficulties in
assistance and
Worried about
the role of
teacher

The difficulty of managing students

The difficulty of observing secretly

Teaching Difficulties: Students avoiding teachers

A sad teacher’s heart: Lonely, Unable to adapt, Struggling student
who can'’t accept disability

Agony about the role of special teachers

Awareness of
the placement

Change deployment type: Parent and student choices should be
respected

If there is no problematic behavior and strongly refuses to
assistance, look at the adaptation process and relocate it to a

Finding the

role of a of general and general class
teacher special classes | = The necessity of providing a space for assistance other than
through separate special classes
WorTies » A role like a special teacher, but the need for a shadow teacher

= Freeing oneself from other people’s eyes

Directing the situation to be interested in special class classes
= Teaching in a space other than a special class

» Home-linked guidance: interpersonal skills, learning

An effort .
= Using the peer helper system
for student . S .
growt = Change class placement type if school adaptation is more important

Students who refuse to assistance: Disability understanding education
and awareness improvement education are provided

Recognize your strengths, be confident, and guide you to get the
education you need

1. XA HFsl= ofol=

1) M7t o Lheite?

AFFAAE] FIFA FY F YRE
NSt A erow,
o Bayge AtA

o] &% w7 AstAl A3t

ek Flebi shen] v 9 JRRL v e A7) BEaic o) eehi shpaL e whg
ol dojan 98 the MFed|2? A do] A e, (A TAD

ol r_‘\‘L
Ly
e —>‘:‘ oft

ad rlr & o

fd

28Uzt o7 & o7k vk (C iAD



86  The Journal of Special Education: Theory and Practice, Vol 24 No. 2

Qobe, BIE o]7] 94 Afiwrolof sk A, T9e] dovirt 1 whgol © A7k o vhele

2 AHL. BVE AT ol eH TR Agole. B AN

ool 5ol % 0221 54 VEOE SHF A4 B FUWIE Atk Az o1 42

ol ool 53 the ReA S Aot o 2 Azki (& D

3) oIl 7k7| o]

ATFAAE] AEF FA Folt E53F FUT SFLAY ALe T wo
M A F AE7E ARSAY A EA U8 Edadee mE A
el BExstE 443 SFase] A9e ARss 245¢ YehrlE st

A} o) L7bRE E2sde] g A A9t AR 28 yegsy el ol
el e Avka AFs] Ao, (B wAh

ASE Fata & Aule ofolrt gledl Z Uen Fsta T e 7A) ok 2]
AlAstE gt AFE7] ] fEolsks ofol7t gllel e, (D A

F

S v WAL Aok ek e ethaolsld Aael she ol Qi AT, 38 o
WA e ARGl L. &4 Eol glold ABE EshEel] HAAEL. 6] SN
o) % S b @R el . FAME AL & A dvha shldeag. € wAb

39 Auka A ErE o ugedl, oF enRbaeed 0| of7k-A7] 4 23 AR AVIA
= Ade. AL 1 A7 £ Foll 2EE died, A AT AlFske Az (F A

= Ol

ol

2. X[@E AR

1) B E2teat
ArFd Ao AR ¥ FASL, HA] ELngUARE AAH] B4
Sl SIFeIAE s AUE Be AR Aol T ool SE R 24



Experience and Perception of Secondary Special Education Teachers of Students with Mild 87
Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

G+ N G
°
i T s w i TE MW Gl
w el 5 X S o) o 7)) = T o Wi Z
=2 0 = L] o - iy X K WA 2
° il Ul woER ry ) 3 3w O\
N _— — N Z:l B = ~o o_.ﬂ
5 5 C T _ 5w fo 3 B =
‘LS S L A S0+ Bl S SR -
0 -~ N T ) w —_—
of o T H WEmP y 2@ 33 o
\m_l L ko) EE .IH — ‘U| ko) X ,m_wlw_ HT
il ﬂ o ~ e ‘AluM X s o) 2 10
N & T L - o B o, _H__ﬂ MR s g O
. — 0 — )| —
RS & < G sr dax ®TF ]A o+ ¥ 5
O 5% < - ol %o K- 55 a ¥y R
o+ 3 B — MR T _ M2 w0 vl
£ o X = No = ~ I 75 N W . oo o o L%
9 X . = X o N F
oty 1 . P 0 = Y iy X o5 of _— N EE [
o 1__/l T T T Z_.o ol :.L ,UI NO . —_— m = How._
s noa Ul Moop o N T wﬂ <] C
w 1 o W_ = . o T ol = 0| ofu iRy AR B Mo o
ON m Rom I Nt g o) o W I s
TDOMS HTRE Y0 2 Vo g LR LA
o — KO A : il X S0 o r o ©E o
o = = i o= L X°
o % 3T w@@mﬁ_ ° mo_tzm__ Uriﬁ w M2 T W T
of =  He DX oz = X 9 W oor SO e L~ — =
w2 G er RN o Xk wod LM M e
=0 n W : o ™ o — K Y [, ~ -
GG ¢ R R O 308 —m - X x4
oS L o Tesr ¥R mNU=Fz 3o Txy o
.7 7o o LY < ™ o N -
T i BEixw B Ry ei 5FT w=l %Er
o S I =40 ﬂﬂﬂﬂ 7ﬂod|.ﬂonozo ?%ma %11 mm_ﬂmo,
ERR 5T o mﬁﬂmm Bl B op o o) g PR Lo o AT EE
T TS s MT G e Tgotmaew ~oow PEIog0 L%
My 2x L% Te® THLT PAD HTE Mo D
N I I o T o) o B o B
ol @ - N N ® TN -
X et — TP D fo <V X R RS EE oy /T ] TR e K e ‘I\W
ke TR OB TR @ Jx e R N
Iz pwe oiw T X Mmoo x TamW
oY ol N T R S g [ R i iy = I
o] = 0 —~ ™ 7 N oy i
oy My A= o5 G| = T - 9 KV K =y il — = 2 = = o 0 X T
= - © =0 Giy el B o N T o Ko i H
o X — — IER Klo T dr o 4 o= —_ o 9% 2 = T T
o % 5= N o & Ml B o Kio @ < N R m L % T N = o
Rz 2T mPa bhww L Ao Tas oy RENT
TH O OXRE MR Rgpgepmesy AW aTr &g

o) of

~
O T W N oRy CIION



88  The Journal of Special Education: Theory and Practice, Vol 24 No. 2

TERe] A7) el obdd] deprh A o oA 1A THol of
s FHdo] & o =l oW & Hloju= 2, Wk vEd ¢k "

Tl sole A, 1 AT el 55 old WA A AoRd A=A ARk
UFSHA o= Ak TRAYE A% d W £ = Wi edta shdal (F wAh

A AR AR A 2ota. A= AR A7l o7] eH oS0l oA &7F B UE
W

A& oA edE B sta Ang Feflel o @
ZE A ¢k ¢k, oYy gne. (E AD

ATFAAEL AR FATAA A4e BE At 2TE WIE sy
Eqaash 4EAEsE Ae AR ELEF S0 o ANHE Ao o
B AR BHLe LA AFFelREL Ve ERtE BES HolE Sk

S5 AEE Aol A2AE A4 o3 AVt 2 A% dolgiele. Ide. AL A
WL AE AFHE ¢ e on B oz (A 3D

AR B85 TR A7) ok HaA o} WRlAL ¥k Bt B A% 9 A gom o

A g 7AW (D aAh

A% A DA AT F e wd o
dE Fevke (F 24D

P

FE A e

AR B Held] £k b AR B Felel oA 002 el wAe] zhe
G 2 ol B4 e Ak = AE A9 Rah (23UA 3)



Experience and Perception of Secondary Special Education Teachers of Students with Mild 89
Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

Srmae Ade ARsE S F ARE FFAFANA FBH, FAH, 448
THge NEE G EADEES UL Ytk ogF BAS YFSL g
AEo]l FHmEol Folsts © W L4 FgHT dor, ATHARZL of
g3 BAYE A L AES A5 O 2ok S5mAte Aol Fasita 94
3 ek

OFPAE @ B3 9 Qele- AN A% E 9D A7 B AT W, el ol

P AEH L. Sk AL AN o FAE ST A7) B Bl Weln-Fojet

UL 2 R AN UZhes1 Rl st 18 welEeld) Ean A7) A Ae) Aol

A AR W% Aak F540 Aol (A D

Ay s e BT £ oee AAS] s FUAF WA mE T

ol A%H AR e FES Holw Atk +4 Aol Y7t @
25 FENF WA EA A ofdle BAGoH, Srasel 49

W ol lo
bl
o

N
b
N
iz}
ko
o
pac
o
+
&
ox
flo
o
i
A
B
ok
=2
%9,
32
v

9] Aol B ekt el dald Zgle] ARSI E5T A 23 AAIES

S A
At AaE Tle B ddaA TVle ¥

o
SFRAE Erase AUe ARsy Atk

g o gEl A% EARE BuAY 5 HulA Zgse] wWol dsofsta wa JAekte] #A

jal

HebsHA HA ko7t o EA7F A71aL (A iAD

ARIEA Wt oakaEe] ofel A el wA ofelgol Udm AIFHHeln FEA
YE oRE FAHQ AR AQa-BE FEE 1 4G olslaA Fahn A Bl T3

2
U7k ool 53k Beh YA/ v A7 RS ghetheA] Skl (B 2Ah

o

olfl A4 vpetstal ANk thEprl qF Hu7t o ElXE e, Ik golid 11 9 ¢

v & spetetar thgejol sl ARl Y]zl Wol, FE3& (F wAh



90  The Journal of Special Education: Theory and Practice, Vol 24 No. 2

il

or
)
—

il

AZ%. (E WAP

L

T

st

©

=]

Ad Q. AF

L

T

Z
Z

VECERETEREE

o] A=

#}._]’1..

5

=

- TAIR POl 7heL ]l ol AW EardlelM eeet et

A
A o, 2HE WY agetar

i

Fedl. shgdel 7 AW 2E T AL (A wAb

<

o

[e)

-

=
=

o 2}

] L2

RELY

o
A 718420 7 dlo}

At

-
o
1

Jo
ME

(F mAh

=4

AL

3N

o] A|eA5 o] lofA] oAk TFE Aok

of
'
=

i[A]
o

30
il

ol ¢

’T
Kd

1) 5§

il

2 Ao 28y

Q145

o] Rmelw

o}
s

)

i
o

fvzel

w

)

.
o

il

K

El

)
&

0

e

A

HolAu, <

gz <k vEed 1¢ Tt

L

T

3

[

o7k A

HAAR A% A=tstal 4]

b ok =t

]
i

vhop 2y 71

k(A 3AD

oR

28 $E 94

H

A

uk

sHeht

S

=Tk

1% 5% o wol

bt bt

ol = AA 7}

S A
5}

W A9 B

PR

A3

3}

S

R
< W= 249

L

T

3

], ShERt 954
o

.okl ¢

=

.

b At

[

A



Experience and Perception of Secondary Special Education Teachers of Students with Mild 91
Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

SHAolgtE Zle OE ololsoldl EuA o Addgsts FRe 83 2]
= st dF SRS A, ‘547 §olE ARESHA & F9stE A
=< WEeE B o unHE aAsAY, vE FHEY AAS F FEoly
Wetoll e 28 = st

% Heata O 14h

fifo
£
iz
i)
2
o
[
rlr
L
o
=
>
2
X

AZEAIRTE] A5

= oboll=El, ool A w=ttar Wl wju} ke B ofolE gl W FEl
AOALAL-JEol] ol o] o] Ao gt Fgolgl=tl Ao, 55 & wigs) Ul
Ho

= 3 5
= ojvgo] A7Wol &k # 2 ZrhaL AoA et sl AS waEdE T
2 9eiis A 2ok, (E A

s
[S] —
A E a7kl AT 2 AAoA Sl Bag AFFARe LS AR,
RE RES Ruy} sy AddEE wes Bun
Ao AFH AT B wel ARl 19 Folos] el AL AEHow A
ol 9 APe) wAGAlol . Fabo] YurskFo R A uEE Wed sheAd HEEdR 5
G ot ol AES Seh ol sela skl e, $2 ool Agde] WL glrkRal
o] SlobA] SHAIATHL (A 34D
=g0] ¢ A o, Uk o dobd] Atk shileln. $4 AL Ao gk FHE Uk
A7) Ak, AAuT el e Fshlele. (€ b
5 4 NI 9B HR
ATFAAEL EFuAe) AUe ARaE stYse] BRF AYE wopsole
WalE AUk Aol ST U AR glo] oY AYg won 7
ool ASE F AND A, WA FREI e 4 FaAY e 93
A Folatm AAst ARG wge) Ao

AR A AR olrde] Mg AmAFHIL. A KU e oAt ohig o
i A BRI o WA WEok SheA. WS o] AmNFAA AR A

27 kA AEsh ool Edxe Sk (€ wAD



92  The Journal of Special Education: Theory and Practice, Vol 24 No. 2

ARzt & 4 99 Al gl SR AEe] HashaA Qo] Aedthy e
@obe L O FE AF BEELE Qo] AFHoZ FATHA ololt & AgPel. FelA
A% el oolEsk A wl oA sob sH=A AEANFAL, YHE ok ARE AL ofoly

A wol Fobglole. (B @A

B

-

5. EIAVI T EE SE WAL

-y

QL
2
0%
o,
1:0

A 5 eE ARAQL ol Ageldle. A w¥ £uhIzh e 7
A e AfEE FURAVE e B, Sl 5ol el e, % ek
ofoli= 2] 7hdl gk zhek Qubh 1 ARABSREOE ol 2. (A LD

\ig:},
o,
IZJ

SRS oA Ag $2) weld BAS osln o) B4 AAYe BAE AT o
B old Wosgololrt B4 AR o FA 4L REL A9 A7) ¥ HEw
S Hek. ool w8l Foh ol Aoz (D @b
2 gxxol S2 mA
SPug Aol Exurte AL ARsE SYE 11 oldstn S
A} : 7 wAEel itk ol

SHE w74 oMM HERE gRE A7 54% ?%’jﬂéﬂl Az (A W
A

8 QFE AL @A Axsjof st FElekAL, Tilel BoMA s Al
2 REs Qs B HE Bl dEAE 2 AV A 4 ol AR 2
2ES AFATAIL o8] BHE A% A% O T



Experience and Perception of Secondary Special Education Teachers of Students with Mild 93
Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

6. 19l

o

E
S

ok
El
>

| od5t &by

a—

1) xjglo| ofz{22t mA} sl Cifst Tl

A7HAASL AU n5ANY 38 Fo) 2R S54F FUL AR
sty welol oHee /T Uk E=F st AT AL BEE
9al stalo] AR A BIAEF HolA BESAY ve] £ 24P TS =

s stael Ae 4% setaa it

o el et ohE #eld 7t U ofelele. E e ojolEE A s} stul ok ofF 7t

Aok BEele. o] Aofdka Awshizt el & 2aok shizmAl AN =
2, wolA) bl #ST £ Ak A Aoz o gt Slsk ox vEew A%
Baigol 541 Aol WL (A 34D

of ol WAL We An SLgFolN Fedolof shi
Hhelue QrEhg

o o
IHA 2R RS
3 S o

929 wole, AF sht glo]l BAE ¥ 9. 13 S5k olol5e T o7lMehE
A7 QloiA] ol gelid, 1 AT vk E ol glolAl. (A wAb

gorls, dha 4018
o) wEahE debd 4 Qv B, vheol ohel. € Wb

ATHAAEL SFLE BN YT FHEA 2T WAY FuYBL 3
N8 wheta ggen, olHd 54 A FASS A% Srare qBe T



94  The Journal of Special Education: Theory and Practice, Vol 24 No. 2

A Ao} Bk @ AR ETY olol oheE o 2
[}

o ket s A7E ofeEA 6}1 A% F341 A9 shaL, 4
Ask g wleA Fetal ol 3 %E‘rﬁi---%'—iﬂ dsbd A LR vhe Ad7p 8
g ofel7k 25 v AdF oW FA= Al ARLE BARE vhEolelL. (A wAD

o] At glgel Qo Eetaedetalal A9l Aesk, E7E <k vl sieet
AR oA sgel 29 ofo] el 7hA Tk Awol Q71?7 mARA Zh2A 8ol &

wolzd) Bl fak thzsh W A7 oolt Adtin 1 B AUk wARRA

3
938 /24 g5e] da Adaier & o] YEdE Aske tE ek sk (€ Wb

B o7 el whts A ool 98] T e AEel % 9

WA f9 ek Rmel ool AlE

Qs

FE AFAU JY 2 A5 FAEo|

gl

o o] wgafopz. (C wAb

B A%

=]
u
S A}o}

o o
o
18 e

1 o

A4 <ol flofe. wEs S

ale £3sloF Brka AZL. U7k Be W 9
o AT A e Bgol Aol tit 947} gl AU 91gslof Beka Aza e
& St A% A o} F A WAL B G

gl

WA BLHL. ol B EREAE ok, 1
| AT AZsa, ol $e7t 5 9ot olelEe] Fejal
AR, ML TN wE B, OE W

shadow teacher®¥ TR oAl AZHo 2 Xalgw AqAd7t. 1d & AR &%

7¥ B WA koA Adehs wAb FREE AR A ofH@ola. (A WAD

Sgetaol obd v F3lA e ZeEA ok ¥ito] P AHEstg. ot 2tk A

o o



Experience and Perception of Secondary Special Education Teachers of Students with Mild 95
Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

AAE AFsH7E $8 2GS AR ofolsolAe 1k YA fle SESE wA
7b g AE gk 2 9gs & 5 gldota. (D aAb

g AL HAT oolFelA 1
=)

2

TR Fo8l% 1Y, oflER 2

|8l Al=8t =2
E wAbes AY9S AFsts st A,

of & A AdezRE AFEA

o
ok
ok Mot

un o wo

wx N oot [ o
In XN

3

S ANBAAE B
ST 2UL

@ 5
o
A
O%

Ag UE AReM B AYEAREME & F e AFE BEA o] AFstA A

ZFola-BA Tete 4 QISla ofolrt - Aola AUz ek Ado] e A ZolA

727 A o] o] R £ QIEFE AFFe]Q. o] el s saA A sIA]

9 5 ERlo] AN A W A o) AFE--waA AAEHA ¢k A wahA

29 F A st o7|A #EE TAE, udTA Ve BES B, s 7Pdols AAls)

A AP TS AN T3 o7 WA AR IRl eiths A I AFE EAE

Q. U 27] HdojalA thE FitellA] wE A Lol EAT, AR, BxAdd PxaA

axow ewta A AT, (E wAh

F aAteE A& ARste o] EFdrg £ #4ds 7HE & AESE Adx
HA #ET F de AFE dEste sUAE RS St =% g5 W &
HA4E &7 f3 = =90 AEE &85t Ao =y #A EAZS st
=8< A

7t2A & Aol B sHAollole. wAREA ARt wrle AN wA 2 o defxa Al
e Y s A Hela 95 Aurkis del Beka AAAHA ofolzh wA Holy] Az
Az HoE A o] el = =9v AN T AT7F 54, SAU B2 A
70 gpekalar o] a4 oo, (F wAbh



96  The Journal of Special Education: Theory and Practice, Vol 24 No. 2

—_— = —
o <X
—_
T B M T g %z7 T o OE M ! T g
oo B T T T o T w2 o of °
e HTA_I ™ " = _— ~ — ‘_lw/é
T ER o T T N o) Ul — . )
— e Mo = N 3 = Fpes
Ry X0 o7 o < ) o 9 D o5 o
</ T X — T AT —_—— FN o ) HT
o o ~ Z : < X Ao gy ° R
—_ = e s
]
= % w FooT 7 5 o AR 5
o TE o+ B 3 HEdzxT X D E
o Har X% o & W O
T 4 @“LH of o o MM X X < iz o B i g
A : ,| —_ Iy T om — ~
B s 2, moe_LoW W?j.:am yfm ulco%
T o= MR o = o Qwr%% ot U of = s
o S O~ — _ R ) =
o .} 1~ —_ = N o= =
e Bz Mﬂﬂoo <9 &l ¢ o
™ ﬂ.maaoﬂﬂ e e ot H NS = h Y
el — T = o o il o — oo S
o T X o o TgH dE I T m o
) 3 X ok = e =o < . X X Nz
T LEF T8 Ty o Smyx M o shkex Lo
-~ o G ol T = o = < R T A
¥ Fowid g 33 o ®eF ZI%H oz §d
H O EpfTn oe¥E oR Lapw &gnw o ooy 0T
T oo T Dol XV A= o o 0y I : X
P o memdg dia wlh R Rl R sh B
q FE o Tad o T gt TSN T WD
— T HY Sow dg or - oo X 3 T 2
‘mE K o — o ‘_n,‘E o Mm OWE i) H_l = o = ‘EI ﬂE n7no
- Faoaod TIE X A _P FTaom PFn owX
o = T TR o T = o TN ow
X Eoi=zl TLY s FExL %nfz TL 23
o o FEREEN T TW g N pw _xss Fagokx
o T HL L g < 5T " o R MD
wooEE s L c® B H#m CHESE S A T w5 o
_ — (s
P Ae Al RAY mT K W T e TR @m°
A il fal —_ )
I Y ; o Y
]<OAT\| ﬂlﬂo o o) —
] il 7 ol X . Mo 1A
o’ g T o ) = o o} GG = op ) B
B o Py s W M oy B T Y
T = g o o5 O T o 7 R ~ H . i X oy of B W
~o T o] vl _LOM — == 2y o —_—
) 0 K ot ™ A Be of X m o o N oV w B W
BB ok Lk 3 % of X R R ks A
. T T n SR ETOW 2 R oo S N N
B wr T S BN LS S PUAPC B I S
oE r < R s T E A oo o7 T o= ®o ) oF M) ™ oI Hoom
— tn =
X Zo‘ﬂl,m_l

]_
Wl 2w

[¢]

A7 ok s Q.

<
T

=0l

)

=

kel

ojaf

)
sty d= w8 BMEE . (E wAD

a

AL A %71].%0
Al ohdet §-2] ofol el

1

°
o

3k
=

%
<!

J upz

dl,

L

AR o] s

at

5

=

=

¢

al



Experience and Perception of Secondary Special Education Teachers of Students with Mild 97
Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

Urmwr%ﬂaﬂ,ﬂooﬁa%du.ﬂﬂ_.&a_.oﬁamaﬂﬂr.ATﬂwE_ﬁN o op B W
F PR = = Py == o= m T o .
i T EHE x2S My P w oK N
) o = FRONK TR g o oo ™o WM < 7o
r FX T D - g HEHA o TN fp o o E TR L
_]EN‘_‘INWRQ - Mﬂ%oﬁaﬂe]ﬂil}auﬂlﬂw& -
— X R T S VR B I S i
Mﬂv?x%ﬂmﬁmﬂd.:qu@.o]z%ma%niﬁ?A%W%ﬂ%
- N i AL o TR
zﬁoﬂaﬁwmﬂﬂefﬂ#%ﬁm@%ﬂHTW%Er_.ngaﬁo__w_
o) Fy ~ 0 — B ur - K = K T M o XN =
BB NS o o T R T WS d T om o
ﬁﬂ?ﬁ%%i#ﬂﬂ@@ﬂ&mﬂ%%m%ﬂw%ﬁo_%mﬁ
e N L AR I E SRR ST DA
o A iy D= — X ~ "
oy Bo— N ) or r o Nz
%V#@ﬂom;ofqoﬂl%%%%mo@gH?qmﬂaﬁ%@o__
S - R i
17.!0;]0:.; w.oMMﬂlL_x_H‘m.‘_qﬂﬂzﬂ_fiﬁorm\w/m,w_ﬂ iﬂﬂ
~ 5 N T o
%omw%#%ﬂ%ﬂz%@ﬁ%&7Ammmaolz_lt%¢%
QEHO:l.AOOLI X = ©° i ny — M\ = ;o_u,n!/d\Lqu_*OtE_ﬁ,
o N D < = X ok 5 X
P oof of & m — = e S AR T No — 3
ﬂ%m%o_Hm_romwmﬁwﬂﬂﬂof_if%mﬁHM@W%%
P~ —_— ] X 0 s = L ‘NVI‘IH_ ,A]__H
R A T T AR i A I S
B Ao o Powr o Vo o B
ATM],.QHAFE_ﬁ %.&Q»T:,*mﬂﬂﬂ_w_.ﬂu. U_HPoZo_,_Eaiat — T
s TRt i ipdetiteiiagt
i el — ]v_AI)AE_u :O}]ﬁ R Y <
S + 0 Gd g R, Bl Sk 8T g
S AR F PRI BRI UNE Wd
" XZ 0 . ) - A
W OBIET G s hnsionplelsa vz ad
o lvy_i}_cm_tmw#ahufﬂ.g@r 7 W e o o X o
i RO ot X w2y oD g ®_ oo o’
- = Uy Wy T E W oA X o In 1im — & © o m el ) up o o )
T N Ul B A NG - B o Sl
M P slgedTForede@d ST T 5 o M
oH oo ﬂﬂaﬁﬂnﬂmﬁﬂﬂ%e_ﬁ:oh%i_.%mmwmmﬁﬂuﬂ%m
K telic Zespaaeneg®Tgaplant v”
= WxP" NN TR EFNRABDTIDT COHB T I
PERTIBPTH oA RTFIAT HMERT TR W

=

33 o) &
SER
1151(2013)

o

SFA
S
o

& 5 Ao

ol Al7]ell wlZel

o
L

s1A 5

, 2021, A%, 2003).

=
-

el

731, 2021; o



98  The Journal of Special Education: Theory and Practice, Vol 24 No. 2

E
=

sHA|

e Aoz eyt A

S

o]

TS 7|3 AREY]

<H

o) 24 AY

ifl

o
)

4

=
=

=

A7 el

%

Aol A

L
L

A}

3 oF

S

<

g e Aol ¢

Jol Alld ME3 wS5A

T A

[
of

240 At =,

a3

>

)
—

+

o

oju

shel s14ol

A e}

55

2 A

HuA A g FIFAM A

W, =

ol Aot

Hu= Aol o AR

=

Zroll A

3L
o

Aot}

floF &

3]

. Aol AAAel g &

z

i=]
T

7

s

Al o

3}
5)

o}
ifl

o

&
o
&+
o
.—O_I

il

o

0

il

(2]
Sai

BERRY e BAY ¥ )

[<13
o}

H] 7ol

==
5

3

A

= &

uk
=

o

0
o

Bl
&, 2021; ©] @A, elml<, 2015; ©]

J=

A g, 2020). A

M, &

bk

& 4l, 2011;

o

’

SF

2
':l."‘

KN
T

| )
T Y
ooy
o ol
- ToH
ol wr_,_
oy =
=
o A
| =
S ®
— )
¥ T

;o_v
H T
F ~O
oy Njo
e Nlo
T© 1
TR
DTS
= M
y e
B ™
s W
o )
Moo
1 0

Mo
® T
"W AR
"o TP
o oK%

A 9(2020)8] A+ Aot &

a=
T

9

)

=0 o
=

A

o

sde AEAAT.
o] Aole} ulzke] ApololA Aol A

J 73

%

el 3

3}
)

A= st

&

O =
= T

ok
=)

g A7, Zo7E =8uA



Experience and Perception of Secondary Special Education Teachers of Students with Mild 99

Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

el ol o

A7A mwgo] AR o] Foix A gho}

)

Hx Z oLy

s

LoH

Hola gt Iy

Page]
Es=

G

o] EEold

S5
S EIECOLEEE!

AAPo, ELaE oy

SESSEE

dHT 23], Zel A

}ol] A

AT

o}
%ok

7] o2l e

—
o

o

ki3

7 tREol2g, o]

FEelA WA= A

&

A EAS A9

;o_v

X0

o
{

)
~

-
=

Aol WetA 159

F71 o8&

& W8]
A =

S N

Zad

o NS £7]

=

S} A
S}

L
L

A5

e

o
=

[e]
=

F 2% ofel

EE

3

3l

il

o]

il

Ho

=
‘wﬁ

A5 FAL A=

Aol &

[<13
o}

o

A Al

il

Z13](2013)9] A+ A3

£33

2] %4 (2020) 7}

—~

;o_._
M
1+

0
il
o

ot
~
o

o

)

hie

——
o

N
21
o
o



100 The Journal of Special Education: Theory and Practice, Vol. 24 No. 2

o] Z A, ol (2015)9] ATellA YERd A

)
—

Gl

o

B

d 3t o

o) oHee HEAA T AT

S} A
o}

, 2015). B 7ol

7 g4He Aok F, 7

I o), F

KR
o

el st A

o

o))
!
ﬁo
o)
N
o
AJm
Tor

)

oM
|

~C oo
o

o
© o

oy 2

o

o O
=

WAZ FA Ol o

s}
of

A, A3k, 2017),

<= 738t

o}

o

M

o
G

—_—

X

JolAl 72

= 3}A
L= |

Al
=

Aol
I A o] o] Fold &

3]

).

<
o

PAY, @

S

= A

4ol o

i

AL obd the

B
i+

W
P

=%
-
N
]
el
NH

ol

p—

.

].

ERRE

bof 3

9

7Hg 3t A

o
s

taL ol sf sk

S

A, 2020) &%+

a=
T

)

)

ERERE

7y N A

[e]

A8z, 2017), ST FRr A4

[e]

h=3

&3,

o]&

’

A Aol ol

i

S

<
CRE

o
lo

o

]



Experience and Perception of Secondary Special Education Teachers of Students with Mild 101

Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

27} 9ok

-

‘ZOI—OH, b

b ahg ol A

A3

ifl

o

or
5

i

o
=

X
i

_]

of #x

o A

=
=

g]

3

2

S A
s}
AL

=

L

=

R

el o

S

StAY, o

S

G

o

a8
o

o o
*€7)—1—€

uk
=

AL A

[e)

L

=
=

od 2t

R

AT

7F =8ux] A

At

P
T
0]
AN

(2014)¢] A7 Aot

[e)
T

o

o

B
)

jze]
il
o

o

A of

AN

g
~NK
ofu

e
B

T

ofell hsf =

Al =i

)

ofu

ofu

0

-

s
NI
il

ropg o],
TR, ol 7, A5, 2017}

d

Aol A7l ARl

i

S

<

JEEPE D!
Aol Ba

1

=
Ae olHE B4

of & Zlojt}.

=]

G

22

2 4(2020)8] AT AHAAE HE}

a=
T

9

24

]

o

of
ﬁo
o
EE
g
g

el

n_mo

el

=
=

34
A Aol golel o

-

R

3}

9

I A e A, vl

RIED

- ;oe

o

i |

o

or
kue!
o

i

o
o

o))

o] 2ol

=

b e ma

S|

JolAl AAA 7L A=

3]

S A
S
SFA
S

ai

5

71 ol A

L

oAl o

1

o
pal

A7174A]

of th

%
%

—
o

ohd 7hg oA el @A A

r

I
IHO

1

AL 275

T

o 2

.5H—

5.



W AY ol A

s}
of

= ol

S} A
S}

p—

.

3}

o

75

102 The Journal of Special Education: Theory and Practice, Vol. 24 No. 2

5%

ox

|

EE
M

0

®
N
I

|

——
o

o
|
o
T

oju

.?_

(2010)¢]

71%

]

A

T

Rt

o

o] o wo] &

d A2

S} A
5}

Far 9o

S

]

—_
o

)

Fof 2FS 0] A

j=

R

A7

R

o

]
M

0
R

e

M

—~
o

o

- ol

3r
)

S o

=T

hul

& olsj o}

)

%
oR
s
ol

oo
N

Jol FHS ARl

S} A
o}

o] o] FoH 7] w&el

o

Q)

jusy
—a

3], A7%H2018)8] A7 AFs}

o
RN

2

B
W

Pl glsie 5

9

o]

>
h=

R

™

ofu

_

A o]Fod Za

9

4=
=

A E=7F A

1

o
pal

2 9

7F A

n
__A_A

__o=._
ar

E

ol

1o
ol

H

0

o]

)
=<

oA B3

A=

E=3
y HElo] o

[e]
=

(])J__
kA
<1

kA
<1

L

T

7}

Y Feolol Wt 5537 A

T

].

S

75

Rl

2

T

8 w&A

——
o

™
e

E

or
4

A A&

p—
R

b egsk

S|



i

[a
of

=
T

]

1=
=21

(20107 Qg3 AA

Aes
o) 2 71

=
=

[e]

.

34y
Aol AAE 27w

L

L

AT FoI RS
3t A

dulg Aol veht

A =sk7] 8l

Rl

A

X

e} A

o
T

Experience and Perception of Secondary Special Education Teachers of Students with Mild 103

Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

L 4% el ougih

S
T

A

>

3r
A

o 2}

1+

:AU

:’.L

B’

2014).

o
T

o

—~

;o_._
)

il

el
3

o

W
ko)

ifl
o
o}

H71 %= skt

A 3

o}

Kol
=]

of awAbel v}

o

)
oR

!

o

A=

nl)
TR

3 o]

S A
s}

-

R

3}

S

]

o
-

olelgt wAe)

[e)

-

=

FAE

S

NEE SaT Ble] Ade sy
<

QR

St

e, Emale] oahe ot zbA 2ol T

3]

3}
o}

A& Holt S A

Sy

3

o

o

B

ofu

il

F

ofu

o}

—~
o
-

o<

¢
ol

oo
N

Bio] gluets =¥

o]
1

Jol A vl

S} A
S}

A g

s}
of

shalom, geof Il

Fo 27E A

=4

Sl

z

S

TES

[e)

AT

=

=

3] 9|
7

b o,

€l
o
=

[$)

nld

)

3} o]

L

R

LA}

27} gie.

)
=

Jof oF &

o



104 The Journal of Special Education: Theory and Practice, Vol 24 No. 2

oju

-

AAYE =us aAE

= WAL FeAdS AN

,.mo

8

il

A

FSA T

3]

3

ohd Al

A Tl A

T, 34T 202D9]

o},

ox

el

el x2 A" devt ok

Z
Z

3 wgH ool

il

BE)

i
<1

[a

o, wekA

ofu

o] AT g

= 3SkA
L

& 733

Tl
~
0
17_._A!
=
i S
°
- o
w
—
%ﬁ %
~ AF
"
= Mo
CS
e ofu
T o
= M
T o}
N
T
an
X 5
B R
ol ey
m
BT
Ew =
k3
WrM P
- X
,V ol
)A
Jy

Aok, 4278 2016)2

A=k |

S NA FTHA

)78l

A %

A agla

s}
of

A= ==
- —

&, 7371202002 Aol A

HoF &

3]

AW, ZYdolHZA

3]

=

o
A

4 5

olg} e ATI} AAHOZ

o}

L
L

Jd=ol o o =3y

kA
<1

s

75

A AQT 5

o)
=

AE FAEANA =8 UA

o]

d

o, EFaAE oY@ 5

<
el

ANAl, A ~2E

s

& 712

)

—_
o

F, &A192020001 =
AEo] Aol olsl w5E T A Foirt = A o

97

Fojxlom,

o

R

[e]
=



Experience and Perception of Secondary Special Education Teachers of Students with Mild 105

Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

ol#@ Lol o] FolH A Yrrhw, AL A

o2 Wolgo|:

o

b Qlejokm, Az} A

Q145

7F Zolel thsf mi=Al

)

1R19g, o231, A&zH2017)e] Ao w

o

=

]

HEe elHel Age Ao Aok By e o

7/4\0

o
R

+
i

T

o
J.Dﬂo
X

Mo

)

o]
=

Oo}:

)
X

O

ol
o)

il

=
o

A =9}

e s

A A Aol

A AerEFAT

&

g9 -

& 0y o

Apop

A, MEAE, 2017), A &AM AAEofoF & ot

o}

o

ofu
fpai

Jo]

°
T

Al
od 2t

1 AR ol 4,

°
T

o Bz A

Sy E

e

= A%

o

4

ASATE 678 AT

il

5

o] &

5

]

)
pi
o

M

ofu

o

)
.
o

Gl

o

A WP oot Ak

ol

Ok

R

Choi, S. S. (2004). A study on delay of gratification in preschoolers with and without maladjustment.

Korean Journal of Special Education, 3%3), 269-292.

[ (2004).

N
)
=

B!

o

il
el
o
A

o

1o

s

39(3), 269-292.]



106 The Journal of Special Education: Theory and Practice, Vol. 24 No. 2

Chung, D. Y. (2013). A reconsidering on roles of special class teachers. Journal of Special Education for
Curriculum and Instruction, &3), 67-102.

(859 Q013). 5483 mAbe] 98 Aev. EFTFRATSAT, 6(3), 67-102]

Creswell, J. W. (2006). Qualitative inquiry & research design: choosing among five approacher. SAGE
Publications.

[Creswell, J. W. (2006). &3 A7 HE: O 7HA HZ (&34, AAS, As, 444 9.
(2010). A& EAAH

Han, K. I, Nam, H J, Lee, H J, & Park, S. H (2016). Inclusive and special education teachers’
experiences of disability-awareness education for elementary students: Is teachers’ disability-aware
ness proper?. Special Education Research, 134), 5-32.

[gH4<l, E3lzl, oldF, w3 (2016). FHeT wAbe EFuAbe] Aojolslus AA A8 w
AES] AfoldlE oldE F27t B4 S, 151, 5-32.]

Hong, J. H. (2013). Interview study on school life of students with disabilities placed in special classroom:
Focused on the perceptions toward peer relationships, participation in instruction and sense of
belonging to inclusive and special classroom. Master” s thesis, Cheongju of Education University.
(333 (2013). §53g A9 duddd A3 HE A7 A7 A, T, 2530 g
A2 AR AFuSetn wSoiehd A9 =]

Hyun, S. W. (2003). Study on adolescents’ anxiety and self-concept. Master’ s thesis, Gyeongin University
of Education.

(A (2003). AHE7] Aad el EQba popAdo] B A7 AJAuSen s A4t
o=

Im, H. K. (2022). Middle and high school special class teachers’ experience and awareness of managing
the period of adaptation to inclusive classrooms. Korean Journal of Physical, Multiple, & Health
Disabilities, 623), 161-192.

(Y874 2022. & - 158w 535 99 wAte] F33hs 48 7t
FE-A7244ATF, 6503), 161-192.]

Jung, Y. W. (2013). Special class teachers’ perception of emotion labor and the phase of emotion labor.
Journal of Special Education, 2K1), 39-58.

(8- 014, B8 mAke] 8wl tigh 14 2 2A=Fdd EasaT, 210, 39-58]

Kang, J. G. (2013). The exploration about the selection of the identification of disability and special
education of students to be decided as disabled. Special Education Rehabilitation Science Research,
243), 1-21.

(57 2013). ol W8 7Hsdo] e S Hof A 2 Eus Mddd g & &
FaSAEHTAT, 520), 1-21]

Kang, J. G, & Kang, S. G. (2021). Restructuring the types of special classroom for supporting students
with disabilities in general schools. 7he Journal of Special Children Education, 2X1), 163-195.

(5, 7287 (202D, &ut st Aol sty A& 99 553w F39 A= E4otsn
47, 23D, 163-195.]
Kang, J. G, Kim, R. K., & Koh, H. J. (2018). The needs for diversification of special schoel classroom

o AP A4, AA-

T .

Ho



Experience and Perception of Secondary Special Education Teachers of Students with Mild 107
Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

placement for special education students. Journal of Special Education & Rehabilitation Science, 574), 353-379.
& A4, 1874 018). Esastidate] S48t - 5 wx9] theks) ek S
E38d, 57(4), 353-379.]

Kang, M. J, & Choi, S. K. (2011). The study on correlation for Inclusive teachers’ perception toward
inclusive education and satisfaction of support. Korean Journal of Physical, Muitiple, & Health
Disabilities, 544), 197-217.

(AR, H4+ 201D, FFEE wA TduSo] tid A7 Ao S g AAA
T AA-FE-A77 AT, 54(4), 197-217]

Kim, A. H,, & Kim, U. J. (2016). 7he role of special education in supporting students with mild disabilities.
The Korea Society of Special Education Autumn Academic Data Collection.

[Zelst, Zo7d (2016). B= ol 3 AdlAe] SEFnge] 9. F=5Fu 833 FA%E
3] E]

Kim, J. H, & Kim, H. K. (2020). Recognition on support needs of general and special teachers for inclusive
education of students with disabilities placed in general classes. Journal of Special Edication, 2A2), 229-258.
(A8, A3+ (2020). LRt WX EFuSoidadde SduSs A 4 g ¢ E5
WARS] AW HQ Aol g 1. BEeaSAT, 2702), 229-258]

Kim, K. H. (2010). A study on the perception of the parents having handicapped children enrolled in
special class on inclusive education. 7he Journal of Special Children Education, 124), 1-29.

(715 2010). E<gtgel At FA Fofjo} 5 B st A4 EFolsnSAdoT,
12(4), 1-29.]

Kim, Y. W., & Woo, J. H (2014). A study on general education teachers’ attitudes and relationship
between people with disabilities and inclusive education. 7he Journal of Special Education: Theory
and Practice, 132), 55-84.

(8%, 4T 2014). Lrtaiate] Aol Tdusel st B
o]Z3 AA, 13(2), 55-84.]

Kwack, J. H, Kim, H K, & Park, W. H. (2009). A study on management status of newly-established
special classes at middle and high schools. Journal of Special Education, 1&2), 67-88.

[(FA3, 257, 543 (2009). F 25 48 EFgge &4 HHdd IS AT 5SS
A, 16(2), 67-88.]

Kwon, H. S. (2010). A research review of collaboration between special education teachers and general
education teachers. The Journal of Special Education: Theory and Practice, 1X3), 441-468.

[(F& (2010. SFuatel dutaAte] Feo #3k A7 1% EFaSAE: o|gx 44, 110),
441-468.]

Lee, H. J. (2021). Effects of academic stress, self-esteem and self-control on school happiness in middle
school students. Korean Youth Counseling Association, A1), 27-44.

(o] (202D. F8Me| 8ty 2E# 2~ AolEddd, A7|BAL g P50 v 9% A
294 FEs|R, A, 27-4]

Lee, H. Y, Pyo, Y. H, & Kim, K. Y. (2018). Educational support system for students with severe and

multiple disabilities and special education teachers’ perception. Journal of Special Education, 232), 230-253.

HE
i

A

A BEFm &g

Mo



108 The Journal of Special Education: Theory and Practice, Vol. 24 No. 2

[o]3]A, ®&3], 1AY 2018). F=-FEZNIY wsAd He D EFnAte Q12 EFas
A, 25(2), 230-253.]

Lee, K. R, Kim, A. R, Kim, B. B, Jin, H. K, & Lee, M. S. (2021). Experiences and support needs of
special class teachers in middle schools on management of the adaptation period in inclusive classes.
Journal of Special Education, 233), 109-127.

(01337, ZAotg, ZAEu, AFA, ojvls 202D, FdsHE F-87I7 =94 Ui st
WA A 2 A a7 EFolEnSaT, 2303), 109-127.]

Lee, K. S., & Lee, M. S. (2015). The adaptive experiences of students with mild mental retardation who
were selected and arranged to special classes in a high School. Korean Journal of Special Education,
aa), 27-52.

(0174, olvls (2015). TTFwA7] o EFuStidAzE A4 - A" A= ALAAATYY &
37 48 4Y. EFaSsdF, 500, 27-52]

Lee, M. K,, Park, K. O.,, & Han, K. G. (2009). Qualitative research on educational supports for successful
inclusion of students with severe & multiple disahilities-focused on regular education teachers, special
classroom teachers, special school teachers’ perception. Journal of Special Education, 162), 33-65.
[olw]7, BHES, AT (2009). F=-TEsEY] 432 THuES AT u&7 Ao
ost dHAd+ EFnSAT, 1602), 33-65.]

Lee, M. Y, Lee, E. J, & Seo, H J (2017). The effects of human rights education program on
self-esteem of students with intellectual disability. Journal of Emotional & Behavioral Disorders, 332), 83-99.
[e]R1g, o)X, Astat @017). ZeiddnS ZE2IM0] HAE AFAFol|gaye] Aol&F3to] v
Ae 2% ZAA-F5F AT, 332), 83-99.]

Lee, S. H, & Ahn, H. S. (2011). A qualitative inquiry on realities and support needs regarding secondary
inclusive education based on experiences and perceptions of students with disabilities and parents.
Journal of mental retardation, 1X1), 203-235.

[o]«3F, <4l 201D, 55 TS 4 2 A a7 g 2aAT: stz Fre
Eus 49 2 Ade Faog AFZNAT, 13D, 203-235.]

Lee, S. H, & Lee, H. J. (2017). A study on competencies and support needs of elementary and secondary
special education teachers in inclusive settings for developing inclusive education manuals. 7he
Journal of Inclusive Education, 122), 21-43.

[o1%3, ol &4 (Q017). Sgms AW viird AL AW 2 55 553 wAke] AP} A
a7 1% BFSAT, 1202), 21-43]

Lee, S. H, Lee, H J, Choi, H. Y., & Chae, S. J. (2017). Basic study on development of inclusive
education implementation manual: A qualitative inquiry into reality of and support needs for inclusive
education. Korean Journal of Special Education, 532), 45-79.

[o]&3, o] &4, Aoy, A+A 017, 8 2 vwd HES AT 72d+ 2 - 558
a FEuE A gAY 87 FASE EFuSIFAT, 5202), 45-79]

Lim, J. H & Son, J. Y. (2020). A study on the support needs of parents who have their children placed
in full-time general classroom. Journal of Special Education, 2A1), 209-237.

(983, £29(2020). MHLA LRkshgol wjxg Fefsty-g 93k Rro Ao 87 EFuSA

=&)L
5o

A


http://www.riss.kr/search/Search.do?queryText=znCreator,%EC%9D%B4%EB%AF%B8%EC%88%99(Mi%20suk%20Lee)&searchGubun=true&colName=re_a_kor&isDetailSearch=Y

Experience and Perception of Secondary Special Education Teachers of Students with Mild 109
Intellectual Disabilities who Refuse to Support Special Classes and Special Education Teachers

T+, 21(D), 209-237.]

Ministry of Education. (2021). Special education statistics. Sejong: Ministry of education.
(2S5 (2022). E-USEA. A 23

Nam, Y. J, Lee, H M, & Park, K O. (2022). Analysis of research trends concerning aac-related
interventions conducted in an integrated education environment. 7he Journal of Special Edication:
Theory and Practice, 231), 133-163.

[z, oldm], B4 S (2022). TS S04 AAE AAC &4 SA4 AT 5 4.
DEAE: o] AH, 23(1), 133-163.]

Park, E. H,, Lee, D. S., & Jin, C. W. (2015). Comparing the perceptions of teachers, school administrators,
parents on government’s inclusive education policies. Korean Journal of Special Education, 5X1), 101-128.
[EF23], o4, X (2015). g= SHuH FA] FHe} JfdRte] e wA}, StwdeA,
SRl Hlw. E¢n&sd, 51D, 101-1281]

Seoul Metropolitan Office of Education. (2021). An infegrated class guidebook that you can use right
away. Seoul: Seoul Metropolitan Office of Education.

(MEEEANDSH 202D, B T BIE 2 FTFF dgol Ae A5 3A 5]

Son, J. Y., & Lim, J. H. (202D. Inclusive educational support and teacher roles recognized by parents of
students with disahilities placed in general classrooms. Journal of Special Education, 3A1), 83-106.
[EA9, 9437 202D, LRihgol] mixd o sty -7} Q1A ste FHuSA LA A
Aol gk B EFnS=F, 37D, 83-106.]

Um, S. J, & Yoo, A. R. (2015). Rethinking and reimagining special education: stories of three college
students. Journal of special education. theory and practice, 163).

(A4, ol (2015). 775 A% STuSA7E: ol A So] Zte EFuse 9n
aFeE] 93 WHE R g B A o] &3 43, 1609), 1-33]

Won, J. L., & Um, S. ]. (2010). Teachers’ transgression towards inclusive schooling and the role of the
disability studies-informed teacher education program. Journal of Special Education, 1A1), 25-49.
(4, 9578 2010. TS o)ds A&y A 4 wAES AAA E718 g
S 7o R g wA W& Z2 9 oF ELasdT, 1700, 25-49.]

Woo, S. S., & Kwon, K. 1 (2021). The effect of middle school students peer relationship stress on
depression: Moderated mediating effect of rejection sensitivity and cognitive flexibility. Korean Journal
of Educational Therapy, 131), 1-19.

[$A44, A7 202D). FAe w8 #A ~EgA7F 20 vz gk AR A7433 21X
A fd49 24 @ wiNEd ISEAT, 130, 1-19]

Yeom, J. H, & Lee, S. H (2016). Review of research trends and interventions regarding inclusive
education for students with severe intellectual disahilities. Special Education Research, 154), 111-140.
[FA8], o« 016. T= AXZ Ao TS AT TF 2 FAYH 1% ST,
15(4), 111-140.]

Yu, G. W, Jung, J. W, Kim, Y. S, & Kim, H. B. (2018). Understanding qualitative research methods.
Seoul: Park Young Story.

[F718, BFY, 294, A3d (2018). A&F A7 WHY o]3). A& HF=Ed]

Am

2
T

i



110 The Journal of Special Education: Theory and Practice, Vol 24 No. 2

S4sla Seint SSmAlel XY HESE ZE XX T
SM2 ATE B SSmAte B U oA

(B3] B A7E 5557 £ Srare] A9 ARshs 45 AXg) SES AR 35
SERAES AU A4S U 4 S0l 3 () 35 S 698 dRgeIde a0y
stel A% WEs) ulge] B, B = 6

Aol SHEIFATL BRI B B 1) Eekesl, 35 o) ol ol AR, Ae]
Aol U ERzEE, Aol b ELE o O AR AAEBE ds) AYE ARSI Y
oSSl BaF AAE wo shwe] Hgab] e EAA LS FYT wAe] ol
459, 2R SERS oy BE) AL YL ANT § A= 2434 o) A M 2
% QEEgo] BasThe AL AT F Uk [AE] AF FAE HgoR EFugAd AR o

ols} 4 Aol Tisl) Atk

Be 98 ESmA g 2 Aol Y

i
M
o
o
4
i)
ol
8
0 -
Ty
n:ﬁ
i,
_>,i
ot

|
r{n:

>«
e
iih)
&

FHO : S5l SBuS, XRHF, B XIZFol

=& HT(Received): 2023. 05. 12. | AlAL A|ZH(Examined): 2023. 05. 12. / AX{ &1 (Accepted): 2023. 06. 08.




