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Mediating Effects of Stress Coping Strategy on the Relationship between
Socially Prescribed Perfectionism and Psychological Burnout
of Special Class Teachers in Elementary School*
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ABSTRACT

[Purpose] The purpose of this study was to provide basic data for the development and application of
psychological burnout prevention programs that reflect the personal characteristics of special class
teachers in elementary school by analyzing the degrees and relationships of psychological burnout,
socially prescribed perfectionism, and stress coping strategies. [Methodl An online survey was conducted
of teachers in special classes in elementary schools, and a total of 189 people responded to the survey,
of which data from 175 were used in the final analysis. To verify the research problem, frequency
analysis, descriptive statistical analysis, correlation analysis, and regression analysis were performed using
IBM SPSS 29.0 and Process Macro Version 4.2. In addition, bootstrapping was performed to verify the
statistical significance of the mediating effects. [Results] First, emotional exhaustion was the greatest
factor impacting the degree of psychological burnout of special class teachers in elementary school,
socially prescribed perfectionism was above the median value, and the teachers’ stress coping strategies
were found to most use problem-solving-oriented coping. Second, the mediating effect of the stress
coping strategy in the relationship between socially prescribed perfectionism and psychological burnout is
as follows. Problem-solving-oriented coping partially mediates the relationship between socially prescribed
perfectionism and psychological burnout, as does avoidance-oriented coping. [Conclusion] Socially
prescribed perfectionism of special class teachers in elementary schools causes psychological burnout, but
the degree of psychological burnout may vary depending on the stress coping strategy. To alleviate the
psychological burnout of special class teachers in elementary schools, it is necessary to apply a stress
coping strategy suited to their individual personality characteristics.
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<Table 1> Demographic Characteristics of Study Subjects

Demographic Distinction Frequency(NV Percent(%)
Male 19 10.9
Gender
Female 156 89.1
20’ s 18 10.3
30 s 65 37.1
Age
40’ s 80 45.7
More than 50” s 12 6.9
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Bachelor’ s Degree 110 62.9
Final Educational N

Background Master’ s Course or Degree 62 354
Doctor’ s Course or Degree 3 17
Less than 5 years 20 114
Teaching 5 years - 15 years 7 44.0
Experience 15 years - 25 years 70 40.0
More than 25 years 8 4.6
) National or Public 173 98.9

By Establishment -
Private 2 11
Total 175 100

B ATE 25%u S99 wAd ded a0 458 245 A5t AT

olAE, FAANRIINZE ML EFsF wAb AYF 23 SHETT E ARSI
]_

AL, 7+ &3 Likert 53 A== ZH S}

7)
o] =79 AA|Edto 3l AF) = FHCronbach’s «)L .860, A5 &3t I =

AAA 37 901, v1IZEsE 838, AMUA AT A 6692 vl s AFEE gh
S 7 AS G S JATHEATF, olAE, #AA, 2017). B Aol A8d &7 A
A ANZ = Ag(Cronbachs «)= 8272 Uebgkom Az 427 st sl edd

)
T3 £ ANZS(Cronbach’s #)= t< <Table 2>} 7t}

<Table 2> ltem Composition and Reliability of the Psychological Burnout Scale of Special
Class Teachers

Sub-Factors N Question Number Cronbach’ s «
Emotional Exhaustion 6 1,238 13 14 .868
Depersonalization 2 10, 11 780
Decrease in Personal Accomplishment 3 9%, 17*, 19* .708
Total 1 827

* Reverse Score Question
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2) AE|Fuf ol

2 ATollME 258a 55T wAY @8 FolE Z48kr] 9dste] Hewitted
Flett(199D)o] 73k thxld 2 S0 H=(MPS)E 7] A(1993)0] Wtata, dsl«d
(2020), vrslatel HA3(2018) So] AFoNA &3 HAEE FA-RASS AMESIA
th o] AEE F 4HEFOE AT AT T, ERIA G $u o] ALS| R S
o2 9 g o] T glon, B AFdAe ARSI FEI Tl 33t 153
S AMSSET. 4 B8 Likert 78 2 EE AMESty ‘A 2=EA Fo(d) B
H w2807 AR S8 ¢ oM HaUt 555 ST AFel =
Al 7t

F71A(1993)0] Aol ALE R k8l o] A =(Cronbach’s o) 1628 e}
wom, B Ao AME| R eyFo| NI X(Cronbach’s o) 79502 UERSTH
AR el Hxo] £8 A3 A S(Cronbach’s o) <Table 3> AAgH
nhe} 2t}

S}

o}
=2]
=2

<Table 3> ltem Composition and Reliability of Socially Prescribed Perfectionism Scale

Sub-Factors N Question Number Cronbach’ s «
Socially Prescribed 15 5, 9% 11, 13, 18, 21%, 25, 30%, 795
Perfectionism 31, 33, 35, 37%, 39, 41, 44* ’

* Reverse Score Question

3) AEHA CHA LA

2 dAFodAE 2EdE AZd did Ay tiAEAE Felsh]
Amirkhan(1990)7} 7R3k ‘2~E# 2 A= AAR(CSD” S A&, 73 (2002)
7F kst Blsl st st ~Ed s A dg HAK-CSDE AHEstA T £ HAL

L % BEYom BANA 24 UA LR ANHAA 27 dA 118, 39
4 oA Egos TAEC A 2t B3 Likert 38 A==, 67197 233
QA zEds gRA oW oA e sAEAel meh A s B2
‘ o=

o

Rz F2H), ‘®ol dGH) o2 HAINEEF Hodn

A8z, AAH2002)e] AFolA =i 2E#HZ: tiHATE HAA Y A=
(Cronbach’s o) AA 84, TANZE T4 A 88, ALFHAA FF 90, 313 FA
A 672 JElom 33 F4A A AFErt FRor wdo, ojzle o A
A] AlEE BT XS FREoItHAE R, A, 2002). B AT 2EH
2 A2 AA ANE=(Cronbach's )& 8202 UERow ~Ef 2 tix2] 39
Q99 B3 AT N E(Cronbachs o)= The <Table 4>9} 2t}
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<Table 4> Item Composition and Reliability of Stress Coping Strategy Scale

Sub-Factors N Question Number Cronbach’ s «
Problem-Solving-Oriented Coping 1 2,389 11, 15, 16, 17, 20, 29, 33 .906
Support-Seeking Coping 1 1,5, 7, 12, 14, 19, 23, 24, 25, 31, 32 .880
Avoidance-Oriented Coping 11 4, 6, 10, 13, 18, 21, 22, 26, 27, 28, 30 .684
Total 33 820

3. A2 &4

2 ATE 250 S5ohE wAbel AsRa guFelst Ued axze] WA
oAl 2E# 2 thHAe] wilEdE AyEua AAR Aot £H As+e
IBM SPSS 29.03} Process Macro Version 4.25 o]&3la] oS3 o] B33t
AR, ATUAAESE) ATFEATH EQ AL 98 NEEAL AN
EX, =4 =79 AT HAFE A3 Cronbach’ s o AFE =3I
AR, SR Aze ARAL BT AT WASo] FARE L FEeE

A FRlstaz 7esAEA S AAGSA AL, AdF &3, AE RS o], ~Ed

2 g2 o] AABAE 25ty Y5t Pearsone] A#AAFE AHEIFATH
OAA, 25t Sty WA ¥ Folor AlulF AXge] fAA A ZEF

2 A w2l o] milEsE HS35H7] 95kl Process Macro(Hayes, 2013) Version 4.2

°] model 45 &&3tAth w/MaHY SAH FIHdS FAstr] st FE2E
g (Bootstrapping)2 A A8t 2™, 50003 HHE FE3 THo| O 95% A FFHS
Agste] PHEA] FAAS FdstAh. o, AE

&7t SA X E Folstrhal A ghrk(Shrout & Bolger, 2002).

B oATAE 2 wele] durHel AN FYRE AL FFeA A3
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7] flete] 258tw S3hg WA AEd 4%, AR R 48 S, ~Ef A T
el Al Ml T kel el HAgh Ao, B, EFEHUAL JEQ HEE A
Z3tATh AEd &%, ARG T ~EY 2 iAo s 253w &
g wAE QI4EtE =& <Table 5>3 2tk

2580 558g 1A AEd 427 H 313, EFEA 6022 YERG,
stlecid e AR 1 M3.71, SD=.77), B3 (M=2.89, SD=1.06), 7HS1Z A
AL Aa(M2.12, SD=67)2 o2 Jeh) AMA 1z Hdo 714 =gtk A
313 ¥ Fo P 362, FTFAUA 692 A oA E Uy ~EFA
A A2 Het 221, FFHA=242 TAMNE T4 WA (M=2.48, SD=.37), A3 =]
2 T WA ME2.30, SD=43), 3T F4 hX(M1.84, SD=3D)E EAHZ F4 thx
o] Hyto]l 7HE EUTh

Curran, West®} Finch(1996)e] w29 gj=zke -3.07 3.0, =3+ -5.07 5.0 o]

Well &3 ATl 2A7 foha BRRT B A7 wWdd }9edde gw
o Azt 3¢ WA @3, Axe] Aug 5% UA fone FRHL FFsE 2

o2 YEs

<Table 5> The Degree of Perception of Psychological Burnout, Socially Prescribed
Perfectionism, Stress Coping Strategy of Special Class Teachers in

Elementary School (A=175)
Sub-Factors MIN MAX M SD Skewness | Kurtosis
Emotional Exhaustion 1.00 5.00 371 17 -1.00 161
. Depersonalization 1.00 5.00 2.89 1.06 01 -.87
Psychological :
Burnout | Decrease in Personal | )y |00 | o 67 30 | -12
Accomplishment
Total 1.00 4.55 3.13 .60 -.70 1.27
Perfectionism |  CCAlY Prescribed 167 | 567 | 362 69 -48 -10
Perfectionism
Problem-Solving _ _
~Oriented Coping 1.45 3.00 2.48 .37 .24 .93
Support-Seeking _ _
Stress Coping Coping 1.18 3.00 2.30 43 .08 .79
Strategy ; _Ori
Avoidance-Oriented 1 0 | 9g | 1y | 8 | -08
Coping

Total 1.64 2.79 2.21 24 .03 -.95
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2. =S S8 WAl Al2|A AR, ALS|Rn iHZFEo| AERA
CHA EFAof 2|

Z25%u S3tg wAY AEF &7, ARS| E kel S0 ~Ed 2 oA 7E
FAAEE etstr] 918kl Pearson®] @A A4S Z&sidoew I Ade
{Table 6>3} 2t}

258 55%g wAY A 2373 AR e S0l A 4 A
I, Aeld A A3 R W Fo(=326, KO0DY o3 A HHAAHE BY
o AlgA 439 stejalH ARSI S IF AAE AHEH, ARSEI ¢
ool FAA 1z (=237, KO0, vlAZsH=277, pK00D), MAH AL Ha
(=232, XO0DE EF Fou|g 45 JHBAE JeEPATH

<Table 6> Correlation Coefficient of Psychological Burnout, Socially Prescribed Perfectionism,
and Stress Coping Strategy of Special Class Teachers in Elementary School
(A=175)

1 1-1 1-2 1-3 2 3 3-1 3-2 3-3

1. Psychological Burnout 1

1-1. Emotional Exhaustion | .881%** 1

1-2. Depersonalization B51FFF | 335 1

1-3. Decrease in Personal g | o3 | e 1

Accomplishment
2. Socially Prescribed 3060 | 237 | g | o3z |1
Perfectionism
3. Stress Coping Strategy -.044 072 -088 | -221** | -.054 1

3-1. Problem-Solving
-Oriented Coping

3-2. Support-Seeking
Coping

3-3. Avoidance-Oriented
Coping

* p<.05, ** p<.01, *** p<.001

=625 | -096 | -~ | 3T | 22 | 659 1

-.090 .003 =107 | -190% | -115 | 802 | 394 1

3055 | 2020 | 2507 | 150%F | 2737 | 300 | 202 | -.022 1

Aeld 23 2Eds AT g B4 Ad A4 s sEd s
BAA AAG 2Ed s AR S 8ce ASHAA FT ohH ok ol

e FHBATE HolA fskoy, AsiE T4 thA(=-.262, K.O00DS= Fofn e
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na 4nd, 89 F4 0305, KODSHE felud 4H FEHS Hol= A
o vyt deld a7l sheladn AEds UANA 7 BAS AWnd,
AAA nge 22 AR AA, BANE F4 A, AAARAA 27 A
she FRBAL fFolshA e, 8w B4 hA(=252, X00DS feolmE HA
ol ekt wagise BANE 54 OA(=-284, KOODSHE frelw %

o

g, 33 F4) PAG259, KODSHE Fol@ A 4w Bnah AN HAG
oA A AA(=-221, KO0D, =AHE A A (=-.343, K.00D,
AR AAA F7 WAG-190, KOS frolve BA JRBAE nGo 39 F

71-/\2 /\E—Lq]

Al A A (=150, X059t A& 4ABAAES YEFATH
APS| B3 ol 2B giA Ao AddA BA A, AR e
o= EAZA FA hA(G=-222, KO0D} Fojud 7FH A#A, 33 A A
(r=.273, K00} F2o3 F2 AHbAHLS 2y
s} 812 mAle| ABIET} ekHFolol AlalH Al A M

E78g wAY] ARSI R b o)k Mg A BA A 2EY
2 AR wANERE AS37] #13ke] Hayes(2013)9] Process Macro model 45

1) AlBIEa) ehZolol Alals azlo| AN 2xshZ S4 chxiel fylEm
B AT E AR fuFE SPUS, AN 20 B&

WA e el WA BANE FA A WAEFE PSR b 1 A=
o fe|4 A% ABE thg <Table T3} 2

iy

<Table 7> Path Analysis Results of Socially Prescribed Perfectionism, Psychological Burnout,

Problem-Solving-Oriented Coping (M=175)
(lassification B SE t LLCT ULal
Socially Prescribed Problem-Solving _ ~ o | _
Perfectionism -Oriented Coping A 039 2,988 A% 040
Socially Prescribed Psychological 213 062 3 894 120 %6
Perfectionism Burnout ' ) ) ) )
Problem-Solving Psychological _ ~ s | _
_Oriented Coping Burnout 324 117 2.764 556 .092

* % p<0-|7 Kk Kk p<001
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Al diAY HHES
<Table 8>¢} #t}.

<Table 8> Socially Prescribed Perfectionism—Problem-Solving-Oriented Coping—Psychological

Burnout Indirect Effect Significance Verification (M=1T5)
95% confidence interval
Path Effect BootSE Bootl LCI
Socially Prescribed Perfectionism—Problem-Solving
-Oriented Coping—Psychological Burnout 038 018 006 080

ALS E3 ke o7t EAIA T4 tAE AAH AEH A GFE VA= A
29 tgaxE 0382 yEhrow, 95% Al F7rolA BootLLCI®F BootULCIE=
.006~.0800.2 (o] Eg= o] YA 7] Wi FAZHOZ Fogt ZAoZ Yehgt
weta FAME T4 iAE AR T A A7 YFS VA= #
AoA FE wZlEFAE eI JSS & & doem, I A3 232 <Figure 1>
I} 2

Problem-Solving
-Oriented Coping

117 —3247

Socially Prescribed 243%** Psychological

Perfectionism Burnout

<Figure 1> A Mediating Effects Model of Problem-Solving-Oriented Coping on the Relationship
between Socially Prescribed Perfectionism and Psychological Burnout

2) Alslint rzolel MlalX Azlo| BAHOIM 5T & thXol oiHED
Sopg awake] ABlRa} gheFe), Aed &7, 3 24 BA o
2o fo4e AFsAem B4 A Table Do} 2k,
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<Table 9> Path Analysis Results of Socially Prescribed Perfectionism, Psychological

Burnout, Avoidance-Oriented Coping (M=1T5)
Classification B SE t LLCT ULCT
Socially Prescribed - Avoidance-Oriented | 39 | a5 | aggee | 053 | 205
Perfectionism Coping
Socially Prescribed -, Psychological 26 | o062 | 301 | 102 350
Perfectionism Burnout
Avoidance-Oriented -~ Psychological 410 | a2 | sa3e | 1ss 663
Coping Burnout

% (0L, #* p<.001

Sguclel A8y} gulFell dwdel 8w 4 tiAel fovld A o
G(B134, KOODE WAT, FHUAL YA A fomd AH AP
(B-.226, X.00DE H1E A0 Uehgth &, el 83 4 gAs F5
A2 A2 A 230] Folud AH FHBA10, KODE HAE Aoz Eps,

olo] ALER guFolsl Aeld axo] FFL WAL ° 2ol B FA oA
o PEAAE AZFHY] Aste] PEAEAFL MANPL, 1 AE <Table 10>
3} 2,

<Table 10> Socially Prescribed Perfectionism—Avoidance-Oriented Coping—Psychological

Burnout Indirect Effect Significance Verification (M=1T5)
95% confidence interval
Path Effect | BootSE
BootLLCI
Socially Prescribed Perfectionism—Avoidance-Oriented 055 020 017 099

Coping—Psychological Burnout

AR g Felsl 35 F4 UAE AA AYA 270 9L MAE A2
HEA= 0552 YEls o, 95% AlZ]F3te| A4 BootLLCI$} BootULCI= .017~.099
2 0ol X3 A @7] WMol FAHCR foF Ao Utk wetA 3
5 FA UAE A ET guFost 4gH sde] FFS MAE DA HE
MAESE YET 98-S & 5 om, 1 A% =S Figure 29 2tk
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Avoidance-Oriented

Coping
REV A10™
Socially Prescribed L226%** Psychological
Perfectionism Burnout

<Figure 2> A Mediating Effects Model of Avoidance-Oriented Coping on the Relationship
between Socially Prescribed Perfectionism and Psychological Burnout
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