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ABSTRACT

[Purpose] The purpose of this study was to review domestic and foreign studies related to
family-involved interventions for the adulthood transition of students with disabilities by systematically
analyzing the specific areas, implementation methods, and outcomes of family-involved transition
interventions. This study also aimed to suggest implications for activating family-involved interventions
for the transition to adulthood. [Method] A total of 21 domestic and foreign studies published between
2013 and 2022 were selected and analyzed by publication year, country, experimental design, study
participants, the characteristics of the intervention, implementation method, and outcomes of the
intervention. [Results] The results are as follows. First, among 21 studies, 18 were published after 2017.
Quantitative research was the most common, with 16 studies taking experimental design. There were 5
studies in which only family members were involved while there were 16 studies in which students and
families participated together. Second, in terms of the areas of transition interventions, most studies
dealt with employment, and information provision was the main method of intervention delivery. Third,
the majority of studies examined family capacity building, and standardized rating scales were most
commonly used to measure outcomes. [Conclusion] Considering the importance of family participation in
the transition of students with disabilities to adulthood, research and policies on support systems for
families of students with disahilities during transition process should be activated.
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<Table 1> Overview of the Studies on Family-Involved Transition to Adulthood Interventions for Students with Disabilities

1st Family Students with Disabilities . Sample
No. Author Particip Particp Disebility  Grade Igg;?:ﬁda?;rzdm;a&e CS/ Methods  Size Results
(Year) ants ation type (Age) (E/C)
Kang ASD, ID. . Famlly' collaboration-based transition Quantitative ~Student: Self-determination(NS), Transition goal
1 (2020 M, F ] MD h, v education program Study 9/9 attainment(S)
- 18 sessions/100-min./biweekly - Family: Family empowerment(S)
9 Park M 0 ASD, D, h - Family-centered ITP program Quantitative 99 - Family: Attitude toward IEP(S), Family
(202D PD (16-18) - 11 sessions/90-min./weekly Study empowerment(S)
Sim m, h + Parenting support program for mothers - Family: Positive parenting behaviors(S)
3 017 M X D, PD (16-19) with ID of youth with disabilities Case study 3 Transition-related parenting behaviorsS)
- 10 sessions/90-min./6 months
- Student: Self-efficacy(NS), Independence
4 Jeong MES 0 ASD. ID h, v - Family-centered future planning program  Quantitative 99 competency(S)
(2019) ’ ’ (16-19) - 12 sessions/180-min./weekly Study - Family: Ego-resiliency(NS), Family
empowerment(Post-test: NS, Maintenance test: S)
Choi hov - Parent Self-Help Group for Transition Particinata - Family: Increased awareness on parents® role and
5 (2020 M X ASD, ID (19’_22) and Preparation to Adulthood actionpStuéyy 17 child's career awareness, practical information
- 30 sessions/6 months collection and personal empowerment
' Transnlor'l'Support Program. for Students L - Student: Self-determination(NS), Career decision
6 Hong M 0 ASD, D, h and Families Quantitative 1010 self—efficacy(NS)
(2019) PD - 9 sessions/50-min./weekly(students) Study y

- 6 sessions/60-90min./biweekly(families)

- Family: Family Empowerment(S)
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1st Family Students with Disabilities . Sample
No. Author Particip Parip Disabilty  Grade Igg;p:ﬁdaftarzambl.e / Methods Size Resuls
(Year) ants ation type (Age) E/C)
DaWait m h - Transitioning 'Tog'ether (A‘ multi-family group Quantitafive . Studgnt: Social interactions(S), Autism symptoms(NS)
7 2018) M, F 0 ASD 14-17) psychogducatlon intervention) Study (RCT) 16/25 -Farmly: Pgrental well-being(PS), Parent-child
- 8 sessions/1-1.5hr/weekly relationship(PS)
Frandis ASD. DD - Family Employment Awareness Mixed - Participants’ knowledge on employment services
8 MFS, L 0 T a Training(FEAT) methods 324 - Participants’ expectations for competitive
(2013) MD, etc
- 2 days workshop/8hr Study employment
. - Family Employment Awareness Mixed 68(survey), - Family: Accessed competitive employment resource
Francis ASD, DD, . o
9 (2015) M F, S 0 D etc a Training(FEAT) methods ' 13‘ anq repofted competmvg employment outcomes for
’ - 2 days workshop/8hr Study (interview)  their family members with ISN.
- Student: Self-determination(NS), Transition specific
self-determination(NS), Career planning(NS), Career
' - BOOST-A™ (Online transition planning L exploration(S), Environmental supportNS), Quality
10 Hatfield M F 0 ASD m, h program for ASD adolescents) Quantitative 49/45 of fife(NS)
(2017) ’ ’ . 4 modules/1-1.5hr/12 months Study (RCT) - Family: Self-determination(NS), Transition-specific
’ self-determination(S), Career planning(NS), Career
exploration(S), Environmental support(NS), Quality of
life(NS)
- ASPIRE: case management,
self-determination training, transition
training for parents/guardians, financial - Student: Self-determination(NS), Employment
1 Ipsen M F 0 D, ASD, m literacy training, benefits counseling, and  Quantitative 795/704 encouragement and expectations(S), Employment
(2019) ’ etc pre-employment services to prepare youth Study (RCT) activities(S)

for employment in competitive and
integrated settings

- case management services/monthly

- Parents: Employment encouragement(S)
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1st Family Students with Disabilities . Sample
No. Author Particip Particip Disebiity  Grade Igg;?:ﬁda?tarzam;ts’? CS/ Methods Size Restlts
(Year) ants ation type (Age) (2[0)
- Student & Parent: Frequency of transition
) - Maximizing Adolescent Post-Secondary o preparation activities(S)
12 ég;ly) M, F 0 ASD (g’_ 1%) Success(MAPSS) Q”asrl”éame 22 - Parent: Self-efficacy(NS), Coping(NS),
- 6 sessions/90-min. /weekly udy Postsecondary expectations(S), Sense of control(S)
- Student: Adaptive behavior(PS)
. . L . - Sibling: Knowledge of adult disability services(S),
13 Lee S X D, ASD, h, a E,g;(iilbhni Tr;?rllr)lmg for Early future m]\:gqi((jis 18 Future planning activities(S), Family
(202D MD, LD «3® 4 ns /gh s Stud communication(S), Family empowerment(S),
session/zir udy Disability connectedness(S)
- COMPASS(Collaborative Model for Promoting ! .
Ruble h, a Competence and Success) Quantitative * Students: IEP gqal attamnent outcomes(S)
14 M F 0] ASD . . 11/9 - Consultant fidelity was high
(2018) (<20) - parent-teacher consultation 1 session/3hr, Study RCT) . Teacher fidelity improved
parent-teacher coaching 4 sessions/1-1.5hr/5weeks ’
SyrACUSANo S — - TrASDition Training (An online parental Quantitative - Student: Adaptive functioning(S), Repetitive and
15 yr(2021) M F 0 ASD (1’ 4_é0) training for transition-age youth with ASD) Stud 20 problematic behavior(NS)
- 6 video lessons/20-min./6 months y - Parent: Parental stress(S)
Talyor h, a ' VAP—T(VolunteFe‘r Advocacy Quantitative - Parent: Knowledge about adult services(S),
B gy MEX ASD (y  Program-Transition) Study ®CD 2021 Advocacy skills-comfort(S), Empowerment(S)
- 12 sessions/30hr(Average 150-min.)/weekly Y <y » P
- ASSIST Feasibility(Treatment Fidelity 85%, 84.6% of
. : the participants attended 75% or more of the
PO p x ap b STAdG SRS umve i e o o v
(2022) ’ (<26) p Study (RCT) work and family emergencies and other)

- 12 sessions/2hr/12 weeks

- ASSIST Acceptability(Satisfaction-average 82.9%,

Delivery-Online&In-person)
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1st Family Students with Disabilities . Sample
No. Author Particip Parip Disabilty  Grade Igg;p:ﬁdaftarzambl.e / Methods Size Resuls
(Year) ants ation type (Age) (2[0)
- Youth: Gender(NS), Age(NS), Type of disability(S)
- CaPromise (a multiyear program designed - Parents: Education level(NS), Employment
18 Tucker MF L 0 ID, ASD, m, h,a to improve the educational and Quantitative 1646/ expectations (NS), Parent employment status(S)
(2019) T etc 2D employment outcomes of SSI recipients)  Study (RCT) 1627 - Families with employment expectations or college
- 5 years(2014.5.5.-2018.9.30.) expectations seek significantly fewer intervention
and vice versa.
. . o - Treatment group students represent higher
19 \X(/SOZO) M F 0 ASD 0, a Project SEARCH Quantitative 81/75 employment rates and hourly wages, lower number

18-21 - 9 months/10-12 week internships Study (RCT) of Weeks between graduation and employment.

- STEPS (The Stepped Transition in
Education Program for Students with ASD)

White - _ STEPS 1 (transition readiness program) - STEPS 1 Participation(high school student):

_ STEPS . Quantitative Transition readiness(S)
2 (2021 M 0 ASD (<25) S . 2 (college ad]ust;nent program) Study RCT) 3421 - STEPS 2 Participation(college student): College
- counseling 6 sessions/90-min. /biweekly .
. . adaptation(S)
college experience 1 session/5-6 hr
community tours 4-6 sessions/16 weeks
91 Young M F 0 ASD, o h ' Ezfs?ttioflrilélrl\r/ligc ezn Knowledge of Quantitative 16/13 - Parent: Knowledge of transition services(S),
(2016) ’ IDMD, LD ’ Study Follow-up contact with community services(S)

- 1 session/60-min.

Note. M=mother; F=father; S=sibling; L=legal guardian; E=experimental group; C=control group; S=significant; PS=partially significant;: NS=non-significant; m=middle school; h=high school;
v=vocational training courses; a=adult; ID=Intellectual Disability; ASD=Autism Spectrum Disorder; PD=Physical Disability; MD=Multiple Disabilities; LD=Learning Disability; RCT = Randomized
Controlled Trial
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<Table 3> Analysis of Transition Domains and Family Involvement Strategies

First Transition Domains Family Involvement Strategies

No. 1(&31{1% PE CP SD C/S Le HM O DC TIF N OR W FT
O O

Kang (2020)

Park (2021) O O O O

Sim (2017) O O
O

Jeong (2019)

Choi (2020)

Hong (2019)
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<Table 4> Intervention Programs for Transition to Adulthood for Students with Disabilities
Involving Family Participation in Foreign Countries

Project

(N0 Characteristics Website
» Provision of real examples of successful employment, . .
FEAT information on employment services and support, and https:/ /bea;hcenter.l&.ku.edu/
(8, 9] a variety of invited lectures beach-family-employment-aw
’ . . areness-training-feat
» Creating a network between parents and communities
. e A program that educates parents of transition-age _ .
VAP-T youth with ASD with group-based self-advocate https.(/vkc.vumc.org/vkc/semc
[16] . es/project/volunteer-advocacy/
training
ASSIST * Online-based parent education on effective ways to  https://www.vumc.org/transitio
[17] access transition service support nslab/advocating-supports-imp
e The VAP-T was revised into ASSIST rove-service-transition-assist
e Focusing on the provision and coordination of
PROMISE services to promote education and employment https://www.ssa.gov/disability
[11, 18] outcomes resulting in long-term reductions in the research/promise.htm
child” s reliance on Social Security Income
e Online transition planning programs specialized for
BOOST-A™ autism based on three main  frameworks: https://www.inclusioned.edu.a
(10] self-determination theory, strength-based approach, u/projects/boost-a
and technology-based approach
e A comprehensive consulting intervention designed to
bring together the people with the most frequent
COMPASS interactions with the student to jointly identify the https://compassforautism.org/
[14] key social, communication, and independent compass/
work/learning skills that have a pivotal impact on
other areas of development
Project o Transition-to-work internship program that uses
supported employment approach to assist youth and https://www.projectsearch.us/
SEARCH . U i o
[19] young adults with developmental disabilities acquire —transition-to-work/
vocational skills
STEPS e A program with four stages of sibling training for
[13. 20] early future planning based on Bronfenbrenner’s https://www.esd112.org/steps
’ ecological system theory
AR, 715 18 214 FH(Family Employment Awareness Training; FEAT)-S w]=r
Kansas tigt A7A&3 + 8= Fd 2 AHH(Parent Training and Information,
PTD AlH glgEe]l #H3ste 201038 FH AAIH A HFransis et al., 2013). FEAT=
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8o # 197, nE AU web @ P2 F pEoz FAW 29 Ya%
Zagolth 1§} HAR A A9 AL AUsE 20§ BE} VES

A9 713 & A)FEd= Aol 71 & EAo|thFrancis et al., 2015).

=4, A7l & AE =F T3 (Volunteer Advocacy Program-Transition; VAP-T)2

I5 71 A7) 5 EHoE Iy AHAZ Zof Ade REEE wSdse T2

Holth. VAP-TE= /I T4 AgS Asta, AZdnzg, $5o13us 9 HAY A

A8, FE/AF EA4 #-E A2 7|Rte R B o7 Ao 2HE Fo 1

gt VAP-TY TAHZA A= EF3ta e F9 AHlx o] & 7Hs o F9 &

ARk gkl fF8&40] AAHIU. o] F Hesty] s AxHom FEA 3
3] st

2l 7IWt R 1S (Advocating  for
Supports to Improve Service Transitions; ASSIST)-2 7§34 tHTaylor et al., 2022).

AR, nAddx YRz F£3 FH £ ZZIYW(Promoting Readiness Of
Minors in SSI; PROMISE)-& w| =+ ﬂ%—r(ED) TN AFFHESA), V= BRAFAR
= e R7F Ao Aadd I 7S doll S 2 WEE X fal A
gF 2o} o] ZE S Aol 7&“\“‘«] s g HY 5% g4 S Adste
FR(EE 4 & tig THH 7159 AAH AdEs Adstr] 9 R
AFsiy FEHZ 2339 o]Fo] thE Flo] EAHo]ti(Tucker et al., 2019).
A, AHAd dolgAdel Ay 2 AEA AEES AT PAelE 76k 289l
= 2 1% (The Better OutcOmes & Successful Transitions for Autism; BOOST-A™)-&
7FR A A B4, A, 4 AsE, g 2HY, 9 53X 58 sk 670
o] &Fol A Fosta, A A&A G| =] He © Yo At A4
o] BX A 43S HEtHHatfield et al., 2017). &=, My way employability2h+=
2o Z BREFEo 49 ZF(ttps://www.mywayemployability.com.au/)e] t}.

AR, A#HAd Zeistde] 9FEFH AE SIS fA% FEd 2d(The
Collaborative Model for Promoting Competence and Success; COMPASS)-S- 213 3138}t
AAE A& e Z=Odo|th wAh St B 25 e A Fos, &
S T A REE AT A A"YS THIT A3 E AHEE 49F
A G el HEAHE =Y F AtHRuble et al., 2018).

o XA, Project SEARCHE= T2dol7F e A4add Hdo] A9 7es §58
T UAEE LG HT WA S Argste ] Yy ZEaolth s, A
A% A, Rt Zzbe] 93-S /A =2 FAste 53|, 7SS
Project SEARCH®| &% of&3 A, A3 1&g disfl olsfistar, A3 %
e, &g 7lE T HEE AFTY %E}(Daston Riehle, & Rutkowski, 2012).
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Planning; STEPS)& E i H o] AE|sta A|A o2& 7Nte=z '5‘}% 4A ] &
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<Table 5> Analysis of Dependent Variables

Frequ
Dependent Variables 1st Author(year) %
Adaptive behavior Jeong(2019), .Da\X/alt(2018), Kirby(2021), 1 3
Siracusano(2021)
Self—determination Hong(2019), Kang(2020), Hatfield(2017), 9 9
Ipsen(2019)

Transition preparation activities — Hatfield(2017), Kirby(2021), White(2021) 0 3
Student- Self-efficacy Hong(2019), Jeong(2019), Ipsen(2019) 2 1
related  Transition goal(EP) attainment Kang(2020), Ruble(2018) 11
Expectations for the future Tucker(2019), Ipsen(2019) 0 2
College adaptation White(2021), Ipsen(2019) 0 2
Quality of life Hatfield(2017) 0 1
Employment outcomes Wehman(2020) 0 1

. Hong(2019), Jeong(2019), Kang(2020),
Family empowerment Park(202D), Lee(202D), Taylor2017) & 2

. Jeong(2019), DaWalt(2018), Kirby(2021),
Psychological competence Siracusano(2021), Taylor(2017) ! 4
Knowledge about the adult service Francis(2013), Francis(2015), Lee(2021), 0 4
system Taylor(2017), Young(2016)

Family- . . Choi(2020), Park(2021), Kirby(2021),
related Future planning activities Lee(2021) 2 2
Expectations for the future Francis(2013), Kirby(2021), Tucker(2019) 0 3
Family relationship DaWalt(2018), Lee(2021) 0 2
Parenting behavior Sim(2017) 1 0
Other(disability zfcc)eptance attitude Francis(2015). Lee(2021) 0 9

Hong(2019), Jeong(2019), Kang(2020),

Park(2021), Sim(2017), DaWalt(2018),

Francis(2013, 2015), Hatfield(2017),
Standardized rating scale Ipsen(2019), Kirby(2021), Lee(2021), 5 15

Measures Ruble(2018), Siracusano(2021),
Taylor(2017, 2022), Tucker(2019),
Wehman(2020), White(2021), Young(2016)

Observation, Interview Choi(2020), Francis(2013), Francis(2015), 1 4

Lee(2021), White(2021)

Note. D=Domestic study; F=Foreign study
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