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ABSTRACT

[Purpose] The purpose of this study was to examine the practical experience of collaboration for
early-childhood special education teachers who support young children with special needs in full
inclusive classes by age in an elementary-school-affiliated kindergarten, and to determine their
difficulties and support needs. [Method] To that end, in-depth interviews were conducted with three
early-childhood special teachers who led two full inclusive classes at a kindergarten attached to an
elementary school. Through data analysis, 2 upper categories, 9 lower categories and 31 main contents
were derived. [Results] First, participants shared professional knowledge with other teachers and
experienced encounters with various inclusive classes in the process of implementing collaboration.
Second, it was found that the implementation of the [2019 Revised Nuri Curriculum]led to the
implementation of various co-teaching efforts and made it more acceptable for early-childhood teachers
to play with young children with special needs. Third, the understanding and common accountability of
teachers from both sides were mentioned as difficulties experienced in the process of implementing
co-teaching. Fourth, in order to support all children in full inclusive classes as “our children” , the
teachers requested administrative support such as increasing the number of classes and adjusting the
number of children in each class, and the approaches of “one class” and a “joint homeroom teacher
system” were activated to implement co-teaching. The need for “communication between teachers”
was raised. [Conclusion] The findings of this study are meaningful in that they identify ways to
implement effective collaboration among early-childhood special education teachers for the
implementation of inclusive classes.

Key Words : Full Inclusion, Collaboration, Early-Childhood Special Education Teachers, Kindergartens Attached to
Elementary Schools
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<Table 1> Participant Demographics

Academic Tg:{alecakggg Number of | Number of
Participant | Gender Qualification . . inclusive inclusive
background (Full inclusive
. classes classes
experience)
-Special school 8 vears 6
, (kindergarten) Y -3years old, 1
Master’s months
A Female teacher grade 1 3 -4years old, 1
degree(MA) . (6 years 6
—Kindergarten months) -Syears old, 3
instructor level 2
, | Special school ~
B | Female | (ol | ndemey | YRS 2 R
g teacher grade 2 Y Y
-Special school
Bachelor’s (kindergarten) 5 years -4years old, 3
¢ Female degree(BA) teacher grade 1 (5 years) 2 -byears old, 2
g -Kindergarten Y Y
instructor level 2
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<Table 2> Semi-Sructured Questionnaire
Division Details

e What comes to mind when you hear the word collaboration?

Perception How do you feel about collaboration in class management?

» How is the support for full inclusive classes by age group implemented? (Number of
class applications, support personnel, etc.)

* How do you support full inclusive young children with special needs?

Implement- ¢ In what areas do you collaborate with the inclusive class teacher and what plans do
ation you have?

e How do co-teachers apply?

« What is the biggest obstacle to working together in an age-specific, full inclusive
classes?

e How do you think desirable collaboration should be achieved for inclusive education?

Needs e Other than that, what would you like to say about other co-teaching?
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<Table 3> Early Childhood Special Teachers’ Collaborative Experiences for the
Implementation of Inclusive Classes in Elementary Affiliated Kindergartens

Main contents Subcategory Upper
category
- Executing together in all routines . . .
- Implementation of collaboration through collaborative Meeting with various
. members

advisory
- Expectations of early childhood special teachers Various voices of the
- The burdens of early childhood special teachers heart felt in the process Collaboration
- Concerns of early childhood special teachers of collaboration experience in
- Inclusive class support that changes every day inclusive
- Co-teaching determined according to the characteristics I classes by age

. . . . Priorities for

of children subject to special education collaborative teachin
- Co-teaching determined according to the values of early ractices g

childhood teachers P
- Early childhood special teachers who suggest co-teaching
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Main contents Subcategory ng;gy
- Co-teaching in play-centered curriculum
- Co-teaching who practice in various ways
- One theme flowing in two classrooms Collaboration in a
- Two classrooms that children feel play-centered curriculum
- Play of young children with special needs in the change
of curriculum
- Children” s condition that change frequently Concerps about
. , o collaboration amid
- Children’s play situations that change frequently .
. . . changes in the
- Changes in class situations in the course of co-teaching .
curriculum
- Continuous consultation on children in inclusive classes Growth and
- Two teachers who feel like ‘our children’ relationship through
- ‘Everyone’ s Children’ through co-teaching collaboration
- Two homeroom teachers in one class
- Two homeroom teachers that even parents get to know Co-teaching system
- Implementation together in one class for ‘one’ class
- Responsibility shared by both teachers
- Quarantine personnel in the COVID-19 situation Requesting
. N Arrangement of support to
- Arrangement of support personnel according to disability .
support staff according overcome
type and development level o .
. L . to class situation barriers to
- Continuous communication with support personnel collaboration
- Coordination of actual work
- Environment where co-teaching can work Effective support
- Communication for each other reflecting field suitability
- Mandatory training for inclusive education
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