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Critical Analysis of Primary Arguments and Limitations in Disability Studies in
Education within the United States*

Lee, Ju-Hwa**

ABSTRACT

[Purpose] This article critically examines prominent studies in the field of Disability Studies in Education
(DSE) in the United States, analyzing their primary arguments and limitations. [Methods] A
comprehensive literature review was conducted, focusing on significant studies within the Disability
Studies in Education Special Interest Group (DSE-SIG) of the American Educational Research
Association(AERA). [Results] DSE challenges the positivist paradigm prevalent in special and inclusive
education, offering a social constructionist perspective on disability. DSE scholars critique the oppressive
mechanisms of fictional norms that establish hierarchical binary categories, leading to marginalization of
indivisuals labeled with disabilities. They perceive difference as a natural facet of human variation and
advocate for its recognition and celebration. However, these alternative perspectives offered by DSE
exhibit certain limitations. While critiquing the adverse impacts of norms and categories used by
scholars of special and inclusive education, they simultaneously demonstrate crypto-normative tendencies
themselves and employ categories they aim to deconstruct, resulting in self-contradiction. To circumvent
this contradiction, they can only assume the role of observers without proposing viable alternatives.
[Conclusion] Normative judgments and categorizations play a crucial role in discussing and addressing
disability-related issues, such as discrimination and exclusion. A neutral stance on differences or the
mere normalization of differences proves to be inadequate in resolving disability-related challenges.
When existing policies and institutions fall short, the solution does not entail dismantling norms, but
rather involves making more informed judgments and presenting improved alternatives.

Keywords : Disability Studies in Education(DSE), Inclusive Education, Poststructuralism, Difference, Norm, Category
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o) AHEsH = EAQ A=) vzl Ao w838 (Disability Studies in Education;
DSE) =o]2 Z3Aoa AWRTA v} wZo AouLse oged nue s|u
THUEFES FEFOEN TS AR 2 EAT}
I e FAS vBstAA AFREAT vl=o] Ao u S8}
=i

se Ywags 55 2 Fguse 2 doldt 2EA 3% Y Way
S AZSEA NS =ololA 1 A BEE HuA Ak BAE 1F9 of
27 Qgolth. 25 Aolste] TetAlA, dUFH AAL Fo| BAY W ok
2 1 Aale] o] AFgITT FAsI YckBaglieri et al, 201D, L} o] 9]
vo)E AENNY LAERHUZEY TAETRF FEso] 93, tE wH e
Aojst ol WA Uee B 5 Atk 1 AW TAERHUEY TrETE
Folo] Wy IUE GHi, b By 2od 5 Yt ke neEzd 5
A m g
B oege BAe HF goasste] Fo =yn WAS wBHoE AEFOR
A ANEe FFLEol A T W oW A ARG & UdbA, ® olF
Tetr] AeiAE ofm o|2d zelo] WagA So ts AAES de Aol 7t
UepEE gojste Bgasel Agshe SEd AESe] Bol AAw Awel Ao
0% I7L o BRI ogm vFe] Fojmste] THHNA VBRI Frh
ojeld AL Fulo AL g3t HolE WANAEHE E8o] B o 1Y
. gelm gt U@ 2] T AT FE Ao Ee 2AFAY Al
got2 BN LALS 5 AR o%E TREE ATSQASA, 2017 2018 A5
Y, FolT, 20150 FF olFxm x, Fohmste] ol£d Eoiet By AAE )
BAoE ARG Fu ATE o} gt Aow BT golwgstd BHL s
0% @gA o4 GFE A ATE v}t o, oled A AT )
g AslAE 2 Edrt B Foussd ay A gF o PEst Bas
ARG ofF o] E8x AYPL L83 FuaA Ran o WH e
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vl=re] Ao wS82 1990 ] H]#E<4=u-8(critical special education)el] 1
I A kBaglieri & Bacon, 2020; Ware, 2001). B Zo]& 2 B 539
PO HBETFRSS “HAFE EE dEud” (Ware, 2001, p. 113)o] =
TFu59 o]E A HAH AZE AAYH 7Y qAE AT EFS

HAET RS AES 53] 57189 TS F5, 45579 dyad
st A2 7|8k, Seas Al 2H she] zpolo] A3t gl ujA < i
FAaAZHA=H, ol Aousste A4 =33 WSt
(Brantlinger, 1997; Gallagher, 1998; Heshusius, 1989; Skrtic, 1991).
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s 22 A7 1990 el ml= 7ol §3](Society for Disability Studies; SDS)
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Association; AERA)O #oll w83} &3} (Disability Studies in Education Special Interest
Group; DSE-SIG)E 4lA s} 1, Warex 199938 ZA| ~EH A HAHPT2E 7] F 51
HAESTS S22 3ae A] st o™, Danforthe 1999 57l ¥ 3] (The
Association for the Severely Handicapped; TASH) ZAH# =04 ‘EFnw 8942 7
Wz AT A olgke #Hd FAE AP
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Conner et al. (2008, p. 447) ol&ig +d ABES A Bt HEsiA BHE
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o] & A EHLE v=m HjuKd A EHE I Aorx stk A
s 71wk Ao g (Ware, 2001, p. 110002
D= A A EPo] Hls] B “dFA” (Gabel, 2005, p. 5 &9 “H|= H
Z” (Gabel, 2005, p. 5; Connor et al., 2008, p. 443)2] #ofjtolt} w|=o] A ofste
7H 2719, AR A A dA e ol Rl GAARE ‘S ARSAH A
olgtx Atz WAL Fx” (o}713] =, 2010, p. 103)8tH ZHhz =9 A, A3
2 7HA] Tl 23S g5 itk ARSI AA A, ARSI AR A SHRT 313 SHo
O 2= oleh e AP 19909t 34 o|F “mlxm Aold Fokrt QA&Est
2 %7 (Gabel, 2005, p. 7)
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TAsHA o, o BE A A A, Ao 2
A AA" dvkar kFSoi(Gallagher, 2004, p. 3). o] Eol <3td ZE #HFES JAH
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34, 234 e A=, 2 AFF FAolgty AxdoBaglieri et al, 2011;
Gabel, 2005; Gallagher, 2004; Valle & Connor, 2019).
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j:)

.
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AFozM FAT FAL WEC Y, Fudl &3 oSS HANGTIL Ry
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= AA, & “gEF FAA” & FARZ F} o5 EgusS AHET] Y& A
v MAEHAE eAE At HH o e, o] A A oE BHAHS
T ¥ olyg dEHOE AAH e HolA ge FAS Aty =4S
o} olEol ostd  “ztolE TP T ERAP R AHEIta st FEtE R A
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Baglieri} Knopf(2004 p. 525)& “ztolE WS IZF WHolE FFoZHR A/
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2020, p. Do ZH BE FAEo] wFHA HIT & JAEE 3, “Fd 1Y
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