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Support Demands for Public Kindergarten Teachers for Young Children with
Special Needs Placed in Various Forms of Inclusive Classes: Focused on
Focus Group Interviews*

Lee, Inyoung=** - Lee, Byoungin#** . Bae, Sunghyunsss:

ABSTRACT

[Purpose] This study focuses on public kindergarten teachers who support young children with special
needs placed in various forms of inclusive classes. It aims to explore the practical challenges and
support demands they experience in classroom management situations. [Methods] we conducted focus
group interviews with public kindergarten teachers who have over three years of experience in
inclusive  education, specifically in affiliated kindergartens with special education classes not
installed/installed, independent public kindergartens with special education classes installed. A total of
eight upper categories and 23 subcategories were derived from the data. [Results] The research results
are as follows. First, public kindergarten teachers acknowledged the educational effectiveness of
inclusive education while operating various forms of inclusive classes. Second, in kindergartens with
special classes, there was a recognition of the importance of collaboration with early childhood special
education(ECSE) teachers for support. In contrast, in kindergartens special education class not installed,
where access to the specialized assistance of ECSE teachers is not possible, difficulties related to the
absence of expertise were revealed. Third, there was a demand for tailored support based on the
operational forms of inclusive classes in various public kindergartens. [Conclusion] This study explored
the experiences and changes among public kindergarten teachers in response to the operation of
various forms of inclusive classes. Based on these findings, the significance lies in deriving implications
for the support demands of public kindergarten teachers to enhance the quality of education of young
children with special needs placed in public kindergartens.

Key Words : Public Kindergarten Teachers, Young Children with Special needs, Inclusive Education, Focus Group
Interviews(FGI)
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<Table 1> Participant Demographics

Partic- | Gen- e . Tea;hmg'yeaxs Children in charge
Age Qualification Working areas (inclusive . ;
pant der . of special education
experience)
Affiliated
Fe- Kindergarden klnde.rgartens Wn:h $ years Developmegtal Vdelay,
A 48 special education Communication
male teacher (level 1) (3 years) .
classes not disorder
K1 installed
Affiliated
. . Developmental delay,
. kindergartens with R
B Fe- 2 Kindergarden special education 7 years Hearing impairment,
male teacher (level 1) D (4 years) Autism spectrum
classes not disorder
installed
Independent public
Fe- Kindergarden kindergartens with 8 years Develppmental delay,
C 31 . . Autism spectrum
male teacher (level 1) | special education (5 years) .
: disorder
classes installed
K2
Independent public
Fe- Kindergarden kindergartens with 11 years Develppmental delay,
D 37 . ) Autism spectrum
male teacher (level 1) | special education (3 years) .
: disorder
classes installed
Affiliated
Fe- Kindergarden kindergartens with 6 years
E male 30 teacher (level 1) | special education (3 years) Developmental delay
K3 classes installed
Affiliated
F Fe- 0 Kindergarden kindergartens with 15 years Cerebral palsy,
male teacher (level 1) | special education (3 years) Developmental delay
classes installed
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<Table 2> Semi-Structured Questionnaire

Division Details

e Information on research background and purpose, discussion process, and

Introduction .
precautions

Starting question e “Please introduce your career and the inclusive class you ran”

Starting question/ »  “Please tell us about the characteristics of the young children with special

Introduction question needs you supported in your class”

+ What do you think what is the role of an teacher in running an inclusive

class?

+ What beliefs do you have as a general teacher in an inclusive class?

» As a general teacher in an inclusive class, what process do you participate
in creating and implementing individualized education plan(IEP) for young
children with special needs?

e How much human support is provided while running an inclusive class?
(What type of human support is helpful?)

» How was the work performance aspect of running an inclusive class?

Key questions e What do you think general teachers should have when running inclusive

classes?

o What were the difficulties in running an inclusive class? (How did you
overcome them?)

+  What efforts did you make while implementing the inclusive class? (How did
these efforts affect the operation of the inclusive class?)

e What kind of support do you think will be needed in the future to run
inclusive classes?

» So far, we have talked about our experience running an inclusive class. If

Closing question you have any additional comments or opinions related to the research topic,

please feel free to share them.

Transition question

EYE AR FBEAES WUE WRIHAL AT Fol FAAE IAwel BUsHO
W EAZIE AEH ARAT BE] TALIE A FAG WS
Ak AEHF T, ATAL AT FAAEL Eo| Faol mol nel LhrojE A
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<Table 3> Categorization of early Childhood Teachers’ Inclusive Class Management Experience

Subcategory
o Affiliated Affiliated
Division Upper category kindergartens with kindergartens with
special education special education
classes not installed classes installed
1 Education (1) Early childhood is unbiased period.
that should be | (2) Training that requires adaptation at every moment
given (3) The process of caring, sharing, and living together
2) Matching
adapting to (1) Facilitator who supports children through collaboration with early
the situation childhood special educators
1 inclusive (2) A facilitator who helps people recognize differences as diversity
Inclusive education
education at . (D) Vagueness about o 5 iance on the
the border | 3 Psychological Individualized .
) . characteristics and e
between pamgrs as an E@catton Plan(IEP) behaviors of @ Dﬁf1culpes in
what should |  inclusive (2) Dilemma of children eligible counseling
ve and classroom implementing for special parents
what is. teacher double class and education

inclusive class

4) High physical
barriers

(D Lack of support staff

(2) Difficulties in managing human resources
(3) Classroom environment unsuitable for type and characteristics of

disahilities

(4) Insufficient budget for facilities and equipment for inclusive

classes
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Subcategory
Independent
- Affiliated Affiliated . public
Division Upper category kindergartens with kindergartens with kindergartens
special education special education with special
classes not installed classes installed education classes
installed
(1) First task-writing
5) Surviving as an Individualized
. . Education Plan(IEP) .
an inclusive ) Difficulties (3) The burden of always having open
classroom . classes
connecting support
teacher .
services and
counseling parents
1) Establishment
of compensation | (1) Establishment of differential treatment system for early childhood
system for teachers in inclusive classes
early childhood | (2) Request for payment of inclusive allowance
2. teachers
Customized , (D) Professional and collaborative human resources support
support to | 2) Class-tailored - - -
pp
(2) Request for work reduction for inclusive
create a support ) -
stable kindergarten classes
inclusive (1) Balance between consumer-centered arrangement and expert
education , collaborative support
environment 3 ;Fttehré/entlon (2) Distribution of manuals for non-special education majors
structural (6)] hnplemegtanon of
level a professional _ _
learning community
network
1. Eelel Sxliel dAlo U= SEHu=s
FolmAHE S Exn U dfolld Susold FAF ouE AQ w&el o
Ut AZss nhed 3 ERase ASsol skt mAe YRoEAE g
g S AR FHLES =73 AT TFEFS P98 B AES UM
E5otg AR BARALT E50E 42 DARAYA 2R fotmAat
B e FEFe 169 HAPFE =EAAE, oF Vi HEFE F
TAQ AP AEFE BAoH, TN steHTFE A2 O AP AFS Ak
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<Figure 1> Categorization of early Childhood Teachers® Inclusive Classroom Management Experience
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