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The Effect of Behavioral Skills Training on the Performance Accuracy of
Guided Compliance Implementation for Parents of Children with
Developmental Disabilities

Shin, Juwon'

ABSTRACT

[Purpose] The purpose of this study was to investigate the effect of behavioral skills training consisting
of written instruction, modeling, and role-play with feedback on the guided compliance performance
accuracy of parents of children with developmental disabilities. In addition, it sought to investigate the
effect of improved performance accuracy on children's compliance behavior. [Method] This study
conducted three-step guided compliance training using behavioral skills training, sampling three
parents of children with developmental disabilities. A multiple-probe baseline design across
participants was used, consisting of a baseline, written instruction, modeling, role-play with feedback,
maintenance, and generalization. In addition, changes in compliance of children with developmental
disabilities were measured. [Results] Behavioral skills training improved the guided compliance
performance accuracy of parents of children with developmental disabilities, and the improved
performance accuracy was maintained and generalized. Furthermore, as the performance accuracy of
parents guided compliance improved, the compliance of children with developmental disabilities
increased. [Conclusion] Behavioral skills training showed positive effects on improving, maintaining,
and generalizing the guided compliance performance accuracy of parents of children with
developmental disabilities. In addition, their improved performance accuracy increased the compliance
behavior of their developmentally disabled children.
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(Table 1) Paticipants Information

Child A Child B Child C
Age 3y 8m 3y 5m 3y 2m
Gender M F M
Diagnosis Developmental Delay Autism Developmental Delay
Cogition 60 55 65
Language 52 49 49
KBariey Motor 64 58 85
Social-Emotional 70 70 75
Adaptive Behavior 62 59 70
Language Receptive 20month 16month 14month
Development
(SELSD) Expressive 18month 17month 10month
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(Table 2) Question and Averages of Social Validity
Questions Averages
This study was an appropriate program to improve the performance accuracy of guided 5
compliance.
The duration and precedures of this study were appropriate. 4.67
BST was helpful in enabling guided compliance to be performed. 5
This study helped parents acquire intervention starategies. 5
BST was helpful in generalizing performance accuracy in various settings. 4.67
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(Table 3) Question and Averages of Intervention Fidelity

Questions BST Maintenance Generalization
Was the environment appropriate before trining and 5 4.5 4.5
was the necessary supplies ready? 5) (4-5) (4-5)
Did the participants behave appropriately during the 5 5 5
training? 5) 5) 5)
Was the study conducted according to each phase and 4.5 5 5
procedure of the planned study? (4-5) 5 ®)
Did the researcher accurately evealuate and record 5 5 5
through performance evaluation? 5) 5) 5)
Did the researcher not provide instruction or feedback 5
to parents in the performance evaluation? 6] 5) 5)

2 doMe Adas, 2Ey, 9853 fudos I4H JerleTdS A
5}04 dEofots FROA &3AE A EHS HAISAH. olF F9 FEe
o] &+3AE FIHLE vA= EU 8

A =
o EQF FRO| &3A = P Hol] I ohEo £8k WIS AU
2 g}

Ps71eSd old o] REEL B 3.3%0-6.59 +FFGEE A A i
AY 8FEE P55 A5t B2 A2 eyt P57]4%E o]F o] B
REL Hit 96.1%(93.4-98.%)% 7|24 Xt} Hak 92.8% o“o% FPFE S YErY
o B3 Pe7esd ol SFE A BIIOA REES Bd 99.0%(97.0-1000=
PP F [FAHT Y= ACE UEWon dRts HriAx Hi
98.9%(96.9-100)2 ERI= ATt F57|&THY ZF dA o HE FoHRE9 +=3F

o= Hskes & HoF Eoh

(Table 4) Average Performance Accuracy of Guided Compliance(%)

Behavioral Skills Training

Maintenanc Generalizati
Baseline Written Modeli Role-Play & e on
Instruction 1ng Feedback
Parents A 6.5 24.1 69.2 93.4 97.0 96.9
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