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Perceptions of Inclusive Classroom Teachers, Special Education Teachers,
Parents, and Special Education Paraprofessionals of the Necessary Traits and
Job Competencies Related to Inclusive Education Support that are
Required of Special Education Paraprofessionals’

Koh, Eunseok™ - Park, Jiyeon

ABSTRACT

[Purpose] The purpose of this research was to examine the traits and job competencies related to
inclusive education support that are necessary for paraprofessionals, and to explore the ways to
enhance them through an in-depth qualitative inquiry. [Methodl Individual in-depth interviews were
conducted with five inclusive classroom teachers, one special education teacher, three parents of
students receiving special education, and four paraprofessionals responsible for inclusive education
support, all of whom belonged to A elementary school in Seoul. Additionally, relevant documents were
collected and analyzed. [Results] Through the analysis, three themes and nine sub-themes emerged.
The three themes are the traits required for paraprofessionals, the job competencies required for
them, and the ways for enhancing those traits and competencies. [Conclusion]l Necessary traits for
these paraprofessionals include understanding and loving students, and having the interpersonal skills
to form relationships with students and adults in schools. Additionally, these paraprofessionals must
have the competency to support students with disabilities in participating in classes and daily routines
in inclusive classrooms, as well as the competency to manage challenging behaviors. They also need
the competency to facilitate social interactions and to mediate conflicts among students. Training
programs should be strengthened to help paraprofessionals develop such traits and job competencies,
and related guidelines should be refined. Furthermore, efforts are needed to promote collaboration
with key stakeholders in the education of students with disabilities and to improve systems related to
the recruitment and placement of paraprofessionals.

Key Words : Paraprofessional, Inclusive Education Support, Traits, Job Competencies
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(Table 1) Background information of teachers

No Types | Gender | Age Teac%ung Inclusive ieducanon Types of pax:aprofessmnal
experience experience experienced
GT1 Female | 30 8 years and 1 2 years and Spec1a1.educaF10n assistant,
month 7 months Public service worker
GT2 Female | 20s 5 years 2 years Special education assistant,

Public service worker

9 vears and 4 vears and Special education assistant,
GT3 | General | Female | 30s ¥ ¥ Public service worker,
. 2 months 8 months
education Personal support worker
teacher

Special education assistant,
GT4 Female | 40s 19 years 4 years Public service worker,
Social contribution assistant

Special education assistant,
GT5 Female | 50s 33 years 2 years Public service worker,
Social contribution assistant

Special education assistant,

11 years and Public service worker,
10 months Personal support worker,

Social contribution assistant

Special
ST | education | Male | 50s 30 years
teacher

(Table 2) Background information of parents who have children with disabilities

Relatio Child The period during which
No nshi Gender | Age paraprofessional assisted the
p Gender | Grade | Types of disability child
M1 Female | 40s | Male 3 Autis;:ri?sos?deecrtrum 2 years and 10 months
M2 | Mother | Female | 40s | Male 2 Intellectual disability 1 year and 10 months
M3 Female | 40s | Male 6 Autis;:ri?sos?;ecrtrmn 6 years and 10 months

(Table 3) Background information of paraprofessionals

No Types Gender | Age |Inclusive education support experience
P1 Special education assistant Female 50s 9 years and 10 months

P2 Social contribution assistant” Female 40s 7 months

P3 Personal support worker Female 50s 11 months

P4 Public service worker Male 20s 9 months

"Personnel hired by the district and assigned to requested schools
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(Table 4) Interview questionnaire

Classification Teacher Parent Paraprofessional
Students with disabilities Child, . .
. . A . Students with disabilities supported,
Basic information | taught, paraprofessionals | paraprofessionals .
) . responsibilities
worked with worked with
Traits and job Positive/negative experiences related to Positive/negative experiences related to
competencies paraprofessionals, inclusive education support, Traits and
needed for Traits and competencies needed for competencies needed for
paraprofessional paraprofessional paraprofessional

Training and education received as
paraprofessional, Content and methods
of practical job training that would be

Ways to cultivate traits and enhance job
competencies of paraprofessional,

Ways to e ce Content and methods of practical job

traits and job - . beneficial, Ways to cultivate traits and
R training that would be beneficial, . .
competencies of Challenees and sugeestions for enhance job competencies of
paraprofessional § 88 paraprofessional, Challenges and

improvements for the current

. suggestions for improvements for the
paraprofessional system

current paraprofessional system
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(Table 5) Themes

of the Interview

Theme

Subtheme

Key content

Acquisition of comprehensive knowledge in child
development and disabilities

Understanding and love for
students with disabilities

Understanding of students with disabilities

Love for students with disabilities

Traits required for
paraprofessionals

Building relationships with students with disabilities

Interpersonal skills

Building relationships with students in inclusive
classrooms

Building relationships with members of the school

Supporting students with

Supporting classroom participation

disabilities in inclusive

Supporting learning content

classroom instruction and
daily activities

Supporting daily activities

Job competencies
required for
paraprofessionals

Supporting challenging
behaviors of students with
disabilities

Preventing challenging behaviors

Responding to challenging behaviors

Supporting social integration
of students with disabilities

Communication support

Facilitating peer-to-peer interactions

Mediating peer conflicts

Ways to enhance
job competencies

for inclusive
education support

Implementing effective
training programs

Training for understanding students with disabilities

Practical on-site training

Pre-placement training

Training for teachers

Improvomg the guidelines for
paraprofessionals

Clarification of the inclusive education support
tasks

Clarification of the scope of roles for
paraprofessionals

Enhancing collaboration with

students with disabilities

key stakeholders involved with

Establishing a cooperative system

Creating collaboration opportunities with special
education teachers and inclusive classroom teachers

Improvement of
paraprofessional system

Improving the system related to the recruitment and
placement of paraprofessionals

Addressing challenges faced by paraprofessionals

1. X[QIZoA st XX

1) ZIOHSMHO CHE OlsHRt ARZY

Aojstg e BE obso]l AUk HHZAQl 542 AUWA FAlo] Auith thE A
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