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The purpose of this study was to investigate Chinese students’ language 
proficiency in Korean and chance to understand Chinese students’ lan-
guage . Thus, this study was designed to help Chinese bilinguals’ language 
education and language mediation. The research subjects were 9 male 
and 11 female Chinese students in their 20s. Their language proficiency 
were measured with Receptive and Expressive Vocabulary Test and 
Urimal-Test of Articulation and Phonology. The sentence comprehension 
levels, duration of stay in Korea, having Korean friends were chosen 
as factors related to Chinese students’ speaking ability. In Receptive 
and Expressive Vocabulary Test, their average score was 38.70. And 
age equivalent was 3 years to 3 years 5 months. In sentence compre-
hension test, average score was 29.45. And age equivalent was between 
5 and 6. In U-TAP test, average score was 39.20. In results of pearson 
correlation was varied. There was a correlation between expressive vo-
cabulary ability and sentence comprehension ability. And there was 
a correlation between having Korean friends and overall language ability. 
There was a correlation between expressive vocabulary and sentence 
comprehension. And there was a correlation between having Korean 
friends and expressive vocabulary.
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1. Introduction 

Korea is actively engaged in human exchanges with other countries in the midst of globalization, 

and the number of foreigners living in Korea is increasing steadily due to various reasons such 

as international marriage, dispatch work, immigration, and studying abroad. According to the 'Ministry 

of Foreign Residents of Local Governments in 2017' by the Ministry of Public Administration 

and Security, the number of long-term foreign residents living in Korea is 1,861,084 an increase 

of 5.5% compared to 2016 (1,764,664). This figure is 3.6% of the total population of Korea, which 
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is the ninth scale compared to the population of 17 cities. According to Hwang (2014), due to the 

increase in foreigners living in Korea, Koreans and foreigners speak bilingually as the number of 

opportunities for Koreans to be exposed to other cultures or foreigners from other cultures increases.

A bilingual speaker is a person who can speak two different languages. However, there are many 

ways to define bilinguals according to scholars. First, bilinguals can be distinguished based on 

fluency. Park (2005) distinguished bilinguals as maximalists who perfectly speak two languages  
 and minimalists with minimal ability in second languages. The bilingual was divided into the equivalent 

case, where the ability of the two languages are equally excellent, and the case where the ability 

of one of the two languages   was excellent (Moon, 2012). On the other hand, there are cases where 

bilinguals are classified according to the acquisition time. That is, it can be classified into an early 

bilingual who acquired a second language before puberty and a late bilingual who acquired a second 

language after puberty (Johnson & Newport, 1991). In addition, depending on the learning method, 

it can be divided into cases in which both languages   are exposed at the same time of birth as 

well as the case where the second language is acquired after first learning the native language 

(Jung et al., 2008; Grosjean, 1982). In addition, there are a variety of ways to learn two languages, 

some of which naturally acquired bilingualism in the context of a second language, while some 

acquired bilingualism through formal education in schools or language schools. Therefore, although 

there is no conclusive implication of the precise term for bilinguals, bilinguals may refer to those 

who can use two languages   by default, although the proficiency of the two languages used may 

not be equal and the acquisition time may be different. 

On the other hand, bilinguals who are studying in Korea report the difficulty of communication 

due to lack of Korean proficiency as the biggest problem (Kim & Shin, 2014). Korean language 

proficiency of international students is related not only to adaptation in college life (Zou, 2009) 

but also to cultural adaptation stress, lack of self-esteem, anxiety and depression. Therefore, Korean 

proficiency is an important factor in the psychological and social adaptation of bilinguals (Kim, 

2013; Lee, 2012). Therefore, it is necessary to study the bilinguals' ability to use Korean to help 

their adaptation and to achieve effective education. 

The score of the Korean Proficiency Test (TOPIK), which is administered by the National Institute 

of International Education, is used as an index to measure the Korean language ability of bilinguals 

in Korea. It is implemented for the purpose of measuring and evaluating and using the results to 

apply to domestic universities and employment. However, the current TOPIK exam consists only of 

listening, reading, and writing skills, and does not evaluate speaking skills. On the other hand, learners 

try to use their language resources meaningfully through the experience of direct speaking and pay 

attention to verbal expression methods or syntactic processing through the opportunity to practice their 

language skills (Moon, 2007). Accordingly, recently, the speaking area has been emphasized as one 

of the important indicators in measuring language proficiency (Oh, 2018), and a view has emerged that 

a speaking area should be added to accurately assess Korean language proficiency of bilingual speakers. 

Therefore, it is necessary to first grasp the status of bilinguals' ability to speak Korean. 

Researchers interested in the development of language skills have developed several test tools 

to evaluate language comprehension and expression skills. Among them, it is mainly used to evaluate 

speaking skills in the current clinical scene. Receptive & Expressive Vocabulary Test (REVT) and 
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'Urimal-Test of Articulation and Phonology' (U-TAP) tools. Most of the language test tools developed 

so far have been standardized for children and not for adults, so there is a limit in measuring 

language ability of adults. However, in the clinical scene, people with disabilities tend to use test 

tools regardless of age, and the Chinese students studying in Korea are adults, but since they do 

not speak Korean as their native language, there will be a significant difference in Korean proficiency 

from university students in Korea. In addition, Since the data obtained through the language test 

tools enable quantitative and qualitative analysis, it is believed that measuring bilinguals' Korean 

speaking ability using standardized language test tools for children will provide ample information 

to understand their Korean speaking skills. This study will provide a wealth of information. This 

study uses REVT's expressive vocabulary test to evaluate how much vocabulary appropriate to 

the situation can be expressed, and U-TAP to evaluate how accurately to pronounce Korean consonants 

and vowels of short vowels. This study want to grasp of the level. 

According to the Ministry of Public Administration and Security's data in 2017, in terms of 

the country of origin of foreigners living in Korea, China is the highest with 709,728 (48.0%), 

followed by Vietnam with 147,519 (10.0%) and Thailand with 93,077 (6.3%). In addition, when 

looking at the types of foreigners living in Korea, the number of foreign workers is 495,792 (33.5%). 

However, compared to the previous year, foreign workers showed a decrease of 8.5%, while foreign 

students increased by 22.1% to 117,127. In particular, according to the statistics from the Ministry 

of Education and Human Resources Development in 2016, Chinese international students accounted 

for 57.7% of the total foreign students, accounting for more than the half. Therefore, this study evaluated 

the level of Korean speaking ability by conducting a language test on Chinese foreign students who 

were second-language learners who acquired a second language through regular education after puberty. 

I would like to examine the actual condition and characteristics of Korean speaking skills. 

It is reported that expressive language abilities such as speaking are closely related to accepting 

language abilities. Regarding the relationship between the accepted language and the expressive 

language, scholars' opinions on whether they are separate or integrated abilities, or whether one ability 

precedes the other, vary, but when they are learned collectively. As it can be said that Chinese students 

have the ability to speak properly, it is considered that examining the meaning of syntax as a variable 

related to Korean speaking ability of bilinguals will provide useful information that can be used in 

the field of Korean language education for bilinguals. And for international students, this study was 

based on studies that interaction with Korean students is important in improving school life adaptation 

and communication skills (Lee et al., 2014; Lee, 2016; Won, 2013). This study aims to examine the 

relevance of Chinese language students' understanding of phrase meaning as a variable related to 

Korean speaking ability, length of stay in Korea, and selection of Korean friends. 

The purpose of this study is to grasp the current situation of Korean speaking ability of Chinese 

students who are bilingual in Korean and Chinese, and to understand the meaning of syntax, the length 

of time they live in Korea, and the relationship with Korean friends. Therefore, this study will specifically 

understand the characteristics of bilingual Korean-Chinese speaking and provide information to help 

them improve their speaking skills in the field of Korean language education for foreigners. The 

specific research questions according to the purpose of this study are as follows. 

First, what is the status of the Chinese speaking ability (expressive vocabulary and pronunciation) 
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of the Chinese students? 

Second, does the ability of the Chinese students to speak Korean (expressive vocabulary and 

pronunciation) correlate with understanding of syntax, length of stay in Korea, and Korean friends?

2. Subject and Method of Study

2.1 Subject of study

The subjects of this study were 20 male and female Chinese students attending universities and 

graduate schools in Busan. The target of this study was selected as a Chinese student because 

the proportion of Chinese among the foreigners living in Korea is the highest, and the number 

of foreigners living in Korea for the purpose of studying abroad is increasing. Looking at the gender 

of the study subjects, there were 9 male students and 11 female students. The average age of 

the study subjects was 23.52 years, and the average period of stay in Korea was 37.36 months. 

If you look at the Korean Proficiency Test (TOPIK) series, the 5th grade was the most, with 4 

in the 3rd grade, 6 in the 4th grade, 8 in the 5th grade, and 2 in the 6th grade. They had Korean 

language skills above the recognized intermediate level.

Classification Subjects

sex male  9

female  11

Mean age (years) 23.52

residence period in Korea (months) 37.36

TOPIK class 3 class 4

4 class 6

5 class 8

6 class 2

Table 1. Participants information

2.2 Procedure of study

This study was conducted to examine the expressive vocabulary and pronunciation characteristics 

of Chinese international students by conducting REVT's 'expressive vocabulary test' and U-TAP 

test to find out the Korean speaking ability of Korean-Chinese bilingual Chinese students. As a 

related variable, the understanding of syntax meaning, duration of residence in Korea, and Korean 

friends were measured. 

2.2.1 Expressive vocabulary

In this study, REVT's 'expressive vocabulary test' was used to examine the characteristics of 
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Korean expressive vocabulary of Chinese students. REVT (Kim et al., 2009) was designed to 

measure the vocabulary ability and expressive vocabulary ability of adults aged 2 to 6 months and 

over 16 years of age. Those who are expected to delay in the development of the accommodating and 

expressive vocabulary due to environmental factors (e.g., multi-cultural families, low-income families, 

etc.), genetic factors, or developmental factors (e.g., premature babies, low-weight children, late-talking 

children, etc.), simple It can be performed for those who are expected to delay in the development of 

receptive vocabulary and expressive vocabulary due to language disorder, mental retardation, hearing 

impairment, brain damage, autism, general developmental disorder, and cerebral palsy. 

This test is composed of 185 questions each of the vocabulary and expressive vocabulary of nouns, 

verbs, adjectives and adverbs. In this study, only 185 items corresponding to the expressive vocabulary 

of REVT were measured. The calculation of scores followed the guidelines, but considering that the 

subject of this study was not Korean, it was conducted from item 1, and after the ceiling was 

passed, tests were conducted for analysis. At this time, most of the subjects were tested up to 90 

questions and one of them was conducted up to 105 times. 

2.2.2 Pronunciation

The pronunciation characteristics of Chinese international students were measured by U-TAP 

(Korean articulation-phonological evaluation). U-TAP (Kim & Shin, 2004) was designed to evaluate 

the pronunciation characteristics of subjects who produce Korean consonants and vowel sounds 

from words and sentences. In particular, this test is suitable for articulation evaluation of children 

who are suspected of articulation disorders because the articulation development is late or the articulation 

is not clear. The main subjects for this test are children from 2 to 12 years old, but infants who 

lack expressive vocabulary or adults who are not suitable for using pictures may be tested by 

imitation or reading. 

This test allows you to assess whether an infant or child is in the normal articulation process, 

and who are concerned about defects in articulation or those with organic defects in speech or 

language organs, have, or to what extent, articulation problems. And allows you to identify which 

phonemes are defective. In this study, for the accuracy of the analysis, the pronunciation of the 

subject was recorded and confirmed by two first-level language rehabilitation personnel.

2.2.3 Sentence comprehension test 

To measure the degree of understanding of the meaning of syntax by Chinese students, KOSECT 

was used. KOSECT (Bae et al., 2004) evaluates the meaning of syntax and semantics at the age 

of 4 to the 3rd grade of elementary school. It consists of a total of 57 questions, and includes 

syntax structure, grammatical morphemes, and semantic elements. In the case of this research tool, 

there is no standardized test tool for children or a standardized test tool for measuring the ability 

to understand sentences in adults in Korea, and the research subject is a foreign researcher considering 

that the research subject is a foreigner. The ability to understand sentences was evaluated.
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2.3 Data collection and analysis method

This study collected data through the method of survey and examination from June to October 

2016 for Chinese students who agreed to participate in the research. First, we collected information 

on the gender, age, score of the Korean Language Proficiency Test, length of residence in Korea, 

and Korean friends through the questionnaire. Next, one-on-one inspectors who were skilled in 

the use of language inspection tools conducted REVT, U-TAP, and KOSECT tests to collect data 

on Korean expressions, pronunciation, and understanding of syntax. 

The data collected in this study were analyzed by the SPSS Statistics 18.0 Statistical Program. 

First, frequency analysis was conducted to examine gender, age, length of residence in Korea, and 

scores of the Korean Language Proficiency Test, which are the general items of the study subjects, 

and then frequency analysis was conducted to examine the characteristics of Korean expressions 

and pronunciation of Chinese students, and finally Pearson correlation was conducted to examine 

their ability to speak Korean (expression and pronunciation) and their understanding of syntax, 

duration of residence in Korea, and their relationship with Korean friends.

3. Results

3.1 Chinese students' ability to speak Korean (expression, pronunciation)

3.1.1 Level of Korean speaking ability of Chinese students

In order to find out what the level of Korean speaking ability of Chinese students is like, the 

average of expression and pronunciation was found to be like Table 2. 

Classification Subjects Mean SD

Expressive vocabulary 20 38.70 15.74

Pronunciation 20 39.20 1.79

Table 2. Korean speaking ability of Chinese students studying in Korea

Table 2 shows that the average score of Korean expressions for Chinese students is 38.70 points 

and the average score of pronunciation is 39.20 points. Therefore, the level of Korean speaking 

ability is low.

3.1.2 Characteristics of expressive vocabulary of Chinese students

The frequency analysis was conducted to find out the characteristics of the expressive vocabulary 

of Chinese students and the positive response average for each expressive word was obtained as 
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shown in Table 3.

Comparing the positive responses of Chinese students studying abroad in Table 3, the positive 

responses of the Chinese students were most common in the order of nouns (M=26.50), verbs 

(M=13.20), and adjectives (M=4.50), and Chinese students acquired nouns the most.

Classification Subjects Mean SD

Noun 20 26.50 6.81

Adjective 20 4.50 2.06

Verb 20 13.20 4.96

Table 3. Mean and standard deviation of Chinese students studying in Korea 

In order to find out the characteristics of the expression vocabulary acquired by Chinese students 

in Table 3, I examined up to 60% of the words with high error rate and high positive response rate 

in the noun that showed the most positive response, respectively, and found that Table 4 was the same.

Noun Frequency Percentile Noun Frequency Percentile

Slide 0 0 Computer 20 100

Swan 0 0 Sea 20 100

Cliff 0 0 Airport 20 100

Sports day 0 0 Police man 20 100

Pinwheel 0 0 War 20 100

Chimney 0 0 Grand father 20 100

Dice 0 0 Fruits 19 95

Skate 0 0 pencil 19 95

Seesaw 1 5 Numbers 19 95

Horn 1 5 pepper 19 95

Dew 1 5 Flower pot 19 95

Stem 1 5 Traffic light 18 90

Drum 2 10 fridge 17 85

Chick 2 10 Snack foods 17 85

Bowl 2 10 Crab 16 80

Ginkgo leaf 3 15 Fisherman 16 80

Rain boots 3 15 Gate 16 80

Maple leaf 4 20 Newspaper 16 80

Candle light 4 20 Fire truck 15 75

Square 4 20 Toothpaste 15 75

Play-ground 6 30 Cloud 14 70

Toy 8 40 Tooth brush 12 60

Table 4. Expressive vocabulary frequency accuracy response and percentile of Chinese students studying

in Korea 
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As shown in Table 4, the wrong reaction nouns of Chinese students included words related 

to children (slide, playgrounds, toys, drums, dice, sports events, seesaw) and pure Korean words 

(dew, horns, ginkgo leaf, maple leaf, candles, bowls, stems, chimneys), animal name words (chick, 

swan), and a loanword like skates (not frequently encountered in everyday life). On the other hand, 

the most responsive nouns of Chinese students included words (pencil, refrigerator, police officer, 

traffic light, cloud, fire truck, airport, toothpaste, toothbrush) and family words (grandfather), words 

for body parts (snack foods, fruits, pepper, crab), and Chinese characters (moon, fisherman, newspaper, 

fire powder, and war).

3.1.3 Pronunciation characteristics of Chinese students

To find out the pronunciation characteristics of Chinese students studying abroad, frequency analysis 

was conducted to determine the frequency and percentage of positive responses for each pronunciation 

word, which was the same as Table 5.

Pronunciation 
words

Frequency Percentile Pronunciation 
words

Frequency Percentile

paʨi 20 100 horaɧi 16 80

ʨadoɧʨha 20 100 ʨhɛksaɧ 16 80

ky 20 100 sathaɧ 15 75

namu 20 100 thok*i 15 75

kapaɧ 19 95 khk*li 14 70

kɰne 18 90 doɧmulwɛn 14 70

kɰrim 18 90 met*uki 13 65

danʨh 18 90 mot 12 60

semari 18 90 ʌmma 12 60

ʨhamsɛ 18 90 t*aɧkhoɧ 12 60

jɛnphil 17 85 p*op*o 11 55

ropot 17 85 k*ori 9 45

kwemul 17 85 s*aum 8 40

phuɧsʌn 16 80 nuns*ʌp 7 35

ʨʌnhwa 16 80 ʨ*ɛkʨ*ɛk 2 10

Table 5. Pronunciation words frequency accuracy response and percentile of Chinese students studying 

in Korea 

According to Table 5, the word with the least pronunciation errors among Chinese students responded 

100 percent to "paʨi, ʨadoɧʨha, ky and namu" 95 percent to 95 percent to "kɰne, kɰrim, ʨhamsɛ 

and semari" to 90 percent to 90 percent to " On the other hand, if you look at the error-prone 

words, 10 percent responded to "ʨ*ɛkʨ*ɛk" 35 percent to "nuns*ʌp" 40 percent to "s*aum" and 

45 percent to "k*ori".

At this time, Chinese students studying abroad conducted a frequency analysis by type of pronuncia-
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tion error to identify the characteristics of visible pronunciation errors, and found that Table 6.

Pronunciation words Pronunciation Errors Frequency Percentile(%)

Substitution labialization 1 5

velarization 6 30

laxing 19 95

tensing 9 45

aspiration 2 10

Omission k 17 85

t 5 25

l 7 35

m 4 20

b 2 10

ɧ 2 10

Addition l 5 25

Vowel error i-ɛ 1 5

a-o 2 10

a-u 1 5

a-ja 1 5

ʌ-u 1 5

ʌ-a 1 5

ʌ-o 6 30

ɸ-y 1 5

jʌ-jɛ 1 5

jʌ-jo 1 5

ɛ-a 1 5

Table 6. Pronunciation errors frequency and percentile of Chinese students studying in Korea

In Table 6, if you look at the form of pronunciation errors, 95 percent were relaxed, 45 percent 

was tensing, 30 percent was composed velarization, 10 percent was aspirated, and 5 percent was 

composed labialization. Errors to be omitted were 85% /k/, 35% /l/, 25% /t/, 20% /m/, 10% /b/, 

and 10% /o/. On the other hand, the addition error was found in 25 percent of Chinese students 

and relatively less than omitted. On the other hand, vowel errors were the most common with 

30% pronouncing /ʌ/ as /o/, and 10% pronouncing /a/ as /o/. Analyzing vowel errors, showed the 

most errors with 40% and /ʌ/ with 20% in /a/ and 10% in /jo/.

3.2 A variable related to Chinese students' ability to speak Korean (expression, pronunciation)

In order to explore the variables related to Chinese students' ability to speak Korean, Pearson 

correlation was conducted between oral understanding, duration of residence in Korea, and Korean 

speaking ability (expression and pronunciation) with Korean friends, and the result was Table 7. 
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1 2 3 4 5

1. Sentence comprehension test 1.00

2. Residence year .40 1.00

3. Having Korean friends or not .53* .23 1.00

4. Expressive vocabulary test .77** .37 .57** 1.00

5. U-tap test .25 -.14 .41 .30 1.00

*p<.05, **p<.01

Table 7. Correlation analysis in variables of Korean speech ability of Chinese students studying in Korea

As shown in Table 7, the Chinese students' comprehension of expression and syntax (r=.77, 

p<).01), Korean friends (r=.57, p<.A significant positive correlation between 01) and the period 

of residence in Korea was not significant. In other words, it means that the level of expressive 

language increases when Chinese students have Korean friends while understanding the meaning 

of the phrase. On the other hand, the pronunciation of Chinese students did not have a significant 

relationship with their oral understanding, their length of residence in Korea, and their Korean 

friends.

4. Discussion

The purpose of this study was to conduct a language test for Chinese students who acquired 

a second language through regular education after puberty to evaluate their ability to speak Korean 

and investigate variables related to speaking to help them understand Korean language ability and 

speak Korean. To this end, the actual condition of Korean speaking ability was identified by using 

expressive language power of REVT, a language test tool, and U-TAP, and related variables were 

the understanding of the oral meaning of Chinese students, the length of their residence in Korea, 

and Korean friends. Summary and discussion of the results of this study are as follows.

First, looking at the level of Chinese students' speaking ability in Korean, the average score 

of expressive vocabulary was 38.70 points, and the average score of pronunciation was 39.20 

points. Therefore, it can be seen that Chinese students are not good at speaking Korean. In general, 

educational activities in schools are conducted through language-based communication, and consider-

ing that the basics of communication depend on vocabulary (Lee, 2011), the results of low scores 

in the expressions and pronunciation of Chinese students suggest that they may experience poor 

teaching and self-confidence in schools due to their lack of communication skills and may experience 

maladjustment in college life. It also means that Chinese students studying abroad may be intimidated 

and shy due to their lack of ability to produce vocabulary that corresponds to their feelings or 

thoughts. 

Second, the expressions of Chinese students showed less than 40 percent positive reactions in 

words related to children, pure Korean words, animal name words, foreign words that are difficult 

to encounter in everyday life, while more than 60 percent positive responses were found in words 

that are easy to encounter in everyday life, family, body parts, food-related words, and Chinese 
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characters. As such, Chinese students were more responsive to the vocabulary they often encounter 

or Chinese characters similar to their mother tongue, which is partly in line with their view on 

the development of early vocabulary by children (Owens, 2002; Workel, 2009) that children acquire 

many words first related to their high frequency of words and experiences in their daily lives. 

In fact, in the case of "ge," a food noun in which 80 percent of Chinese students responded 

positively, those born in northwestern inland regions who had never encountered "ge," showed 

a bad reaction. In addition, toothbrushes showed a 60 percent positive response, with Chinese 

students confused with toothpaste, an object that they often encounter with toothbrushes, showing 

relatively low positive reactions and similar characteristics to errors seen by children in language 

development machines. 

Meanwhile, Chinese students responded less than 40 percent to "playgrounds" as a "park" and 

"jackboots" as a "boots" with Chinese students using something similar to "jackboots" used in cold 

winter, rather than wearing "boots" when it rains, without a word equivalent to "playgrounds." 

Hence, the mis-reaction in these words is judged to reflect the cultural differences between China 

and Korea. Therefore, the results of this study emphasize that in order for international students 

to be proficient in speaking Korean, they must be frequently exposed to various experiences in 

their daily lives and understand Korean culture that is different from their culture. It also suggests 

that when teaching vocabulary to foreigners, they should teach vocabulary that is frequently accessible 

to them, and that professors should take into account cultural differences depending on the nationality 

of the subjects.

Third, if you look at the Korean pronunciation of Chinese students, the words "paʨi, ʨadoɧʨha, 

ky and namu" were less error-prone, while the words "ʨ*ɛkʨ*ɛk, nuns*ʌp, s*aum, k*ori" were more 

error-prone. At this time, the results of analyzing the errors in pronunciation shown by Chinese 

students showed that substitution errors were common in the order of relaxation sound (95%), tension 

sound (45%), velariaztion sound (30%), aspiration sound (10%), and labialization sound (5%), and 

omission errors were / k/ (85%), /l/ (35%), /t/ error (25%), and /m/ error (20%). Added errors 

were /l/ at 25%. Collective errors were found to be 40% in /ʌ/, 20% in /a/, 10% in /jʌ/, and 

the most common errors were pronounced /ʌ/ as /o/. 

The results of many substitution errors between relaxed and tense sounds among Korean pronuncia-

tion of Chinese students are similar to those of Chung (2008), who suggested that Chinese learners 

have flat, horn, and sharp tones due to pronunciation errors that are easy to see. It is easy for 

learners of Chinese-speaking Korean to show errors in the form of /k, t , p, ʨi, s/, and erroneous 

pronunciation of /k*, t*, p*, ʨ*, s*/. This is because Chinese learners confuse them because there 

is no confrontation between flat and light (Cui, 2002). In other words, it is easy for Chinese students 

to show the phenomenon of flat-toned and hard-tone horn in their Korean pronunciation. Yu (2009) 

said that Chinese learners have shown a phenomenon of horn hardening, because Chinese tends 

to start with a high pitch at the beginning of the ignition, and a strong sense of boundary between 

words during the ignition. In addition, horn sounds are pronounced by tightening the muscles of 

the corresponding speech organs and larynx, and because there is no such way of pronunciations 

in Chinese, it is not easy for Chinese learners to relax the vocal organs while speaking, so they 

also have the phenomenon of flat-sounding.
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Therefore, the result of many pronunciation errors between relaxation and tension sounds in this 

study is interpreted as the reason that Chinese students cannot distinguish it because there is no 

confrontation between relaxation and tension tone in Chinese. In addition, the results of Chinese 

students' high level of omission errors along with the consonant confrontation are interpreted as 

many omission errors because most Chinese pronunciation does not correspond to the endings. 

These results are in part consistent with the research by Baek and Kim (2014), who showed the 

omission of /p, t, k, l/ in the end, and Chung (2008) who said that the Chinese showed a lot 

of omission errors in /p, t, m, n, o/ in the consonants. 

In the case of addition errors, there were relatively fewer errors compared to substitution and 

omission errors, but Chinese students showed errors in adding /l/. Chung (2008) said that there 

was a substitution for /l/ this /r/, but this study showed an error adding /l/ due to the effect of 

/r/ followed instead of a substitution error, resulting in inconsistent results. In the case of yin /l/, 

it can be used as lateral sound and flap sound in Korean, while only lateral sound is used in 

Chinese (Yoo, 2009). Therefore, it is believed that the reason why Chinese students added /l/ was 

because it was difficult to pronounce the exclamation point that was not found in Chinese, resulting 

in the phenomenon of lateral sound.

In vowel errors, Chinese students showed the most errors in /ʌ/, which are considered to be 

due to the absence of /ʌ/ corresponding vowels in Chinese (Yoo, 2009), and support the study 

(Oh & Kwon, 2013) that the /ʌ/ vowels are the most difficult to pronounce among Korean vowels. 

As for the reason why Chinese students studying abroad show errors in Korean pronunciation, 

Yoo (2009) attributed the lack of awareness of Korean pronunciation practices, such as intonation 

and soft notes, to the misapplication of Korean pronunciation rules, while Cui (2002) attributed 

it to his mother tongue's replacement of Korean pronunciation. Therefore, in order to guide Chinese 

pronunciation of Korean, education is needed to analyze the pronunciation that is replaced by Chinese 

and to ensure that Korean pronunciation rules are correctly acquired. In a specific way, Chung 

(2008) suggested that the strategy of pronouncing the ignition speed quickly, awareness and training 

of the unit of ignition, and the Korean accent rules should be practiced, while Oh and Kwon (2013) 

said that training on the location of the chords and the method of chords is needed. 

Fourth, after looking at the variables related to the speaking ability of Chinese students, the 

expressive vocabulary is the understanding of the meaning of syntax (r=.77, p<.01), Korean 

friends (r=.57, p<.01). It had a static relationship and had no correlation with the length of 

residence in Korea. On the other hand, the pronunciation of the Chinese students was not correlated 

with the oral understanding, the duration of the residence in Korea, and all of his Korean friends. 

The results of a significant correlation between the pronunciation of Chinese students and their 

Korean friends are somewhat similar to the study by Kim (2007) that the Korean pronunciation 

of Chinese learners is not related to the Korean language learning period. Kim (2007) suggested 

that Chinese learners who systematically received pronunciation education in the early stages of 

learning Korean were faster at correcting errors than those who did not. Therefore, unlike the wording, 

pronunciation is thought to be necessary for Chinese students to receive more accurate and systematic 

education in the early stages of learning Korean.
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5. Conclusion

The correlation between the expressive vocabulary and the understanding of syntax meaning of 

a Chinese international student means that the higher the level of understanding a sentence, the 

more vocabulary it can express and the more vocabulary it can express, the higher the level of 

understanding the sentence. Therefore, in the Korean language education of Chinese students, an 

environment in which four language domains of speaking, listening, reading, and writing can be 

integrated should be prepared. In addition, the correlation between Korean friends and expressive 

vocabulary means that exchanges with Korean friends help Chinese students speak Korean better. 

Therefore, there should be an opportunity to interact with Korean friends who can help Chinese 

students to speak Korean fluently and adapt easily to college life by utilizing a mentoring system.

Because the number of subjects in this study was small, it was difficult to generalize the results 

of the study, but the low level of Korean speaking ability among Chinese students showed that 

they could experience many difficulties not only in their studies but also in life in Korea.

Therefore, we think that Chinese students who have a lot of exchanges with Korean friends 

have a high level of understanding of language expressions and sentences, so exchanges with Korean 

friends will help Chinese students learn Korean.
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