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Studies on the use of electronic corpora1 in English language teaching and learning
have mainly focused on their direct application to constructivist activities for learners,
pattern induction and error-correction. This study, however, have investigated whether
concordances” will benefit learners with a lower level of English language proficiency.
It has focused on the strategies that learners should adopt when they deal with
concordances. This paper has been done with the goal of discovering what similarities
and differences assisted among the concordancer’ and concordance strategies were
employed by lower-intermediate level EFL learners, and also their reactions to this
learning process. The objective of this study is to identify and report the processes and
general trends, patterns, and strategies used by Chinese EFL learners, and try to
recommend ways for them to use concordances effectively.
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I. INTRODUCTION

Over the past couple of decades, computer corpora and concordances have become one
of the most promising modes in computer-assisted language learning, and a great number
of corpus-based studies have become well-known in the field of applied linguistics and
language teaching (Boulton, 2008; Cobb, 2005; Hanson-Smith, 1993; Johns & King, 1991).
One of the reasons for the increasing popularity of corpora and concordance use for
language learners is that the learning process changes depending on the focus of on
instructional activity (O’Sullivan & Chamber, 2006). Firstly, corpora and concordances are
acceptable tools in constructivist methodology because they allow learners to interact with
a huge number of authentic, sorted language examples. This has caused a shift from the
learner as a passive recipient of language forms to an active and creative language user
who works with concordances in an effort to construct his or her own knowledge of the
target language (Murphy, 2000; Skrinda, 2004); Secondly, as O’Sullivan and Chamber
(2006) pointed out, the corpus consultation is well suited to methods emphasizing
process-oriented instruction. Learners can use corpora and concordances as resources and
instruments to construct their own knowledge while developing their cognitive and
metacognitive processes. Thirdly, corpora and concordances support the development of
learner autonomy by giving learners the opportunity to gain control over the learning
process as they independently discover the forms and patterns of language. In this way,
concordances are linked to discovery learning (Robinson, 1994) and improved language
awareness among students (Wichmann, 1995); Finally, as corpora contain authentic
language and constitute an important source of actual examples of grammar, dictionaries
and course book compilations, it is nowadays assumed that learners must study real
instances of language (Sinclair, 1991).

However, corpora can be used directly in English language learning. Such an application
may assist a student’s study of grammar, vocabulary, and discourse, and help the teacher to
acquire large amounts of language inductively. Johns (1991) termed this process
“Data-Driven Learning” (DDL), a learning process in which learners are assisted by the
authentic language information delivered to them by the search engine in the form of
concordance lines. DDL changes the traditional roles played by teachers and students in

! Corpus (the plural is corpora) is defined as a collection or body of texts in electronic fo
rm, or a database of language.

% Concordances means the results from a concordancer search which are presented in lines
of text illustrating the word searched.

3 A concordancer refers to a search engine for searching a corpus or corpora, and the free
online concordancer, www.lextutor.ca, was used in this study.
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the classroom. The teacher is no longer a central character, but a facilitator, a guide or a
supervisor. In turn, the students become more active, autonomous, and responsible, since
they take on the role of researchers, capable of asking themselves questions, analyzing data,
and drawing conclusions from language data presented in concordance lines.

This paper, aims at finding what similarities and differences assisted among the
concordancer and concordance strategies were employed by lower-intermediate level EFL
learners, and also their reactions to this learning process. Its objective is to identify and
report the processes and general trends, patterns, and strategies used by Chinese EFL
learners, and try to recommend ways for them to use concordances effectively. Specifically,
this study seeks to answer questions covering the following three points: 1) What are the
general strategy trends and patterns used by EFL learners when dealing with the
concordancer and concordances? 2) What are the factors that impact learner behaviour
when working with the concordancer and concordances? 3) What are the learners’ attitudes
towards using concordances for error-correction?

This study began with choosing 37 Chinese students whose English proficiency was in
the lower-intermediate level but good at operating computer. Then by presenting them
three grammatical error-collection tasks, how they worked with the corcondances line to
discover grammatical errors was observed. Following this, an experiment was done to
collect accurate data which could play an important role in guiding further research on
strategies to be adopted. Finally an interview to some participants (the students) was done
to know how they like or dislike corcondances to guide them to improve their English
grammar skills.

Based on the above research methods, this study found that, when the teachers try
adopting corpora and corcondances line to improve the students’ English grammar skill,
they should simplify the data by controlling the amount of language inputs and using the
concordance lines with simple language structures to present to learners in the form of
printouts; Also the teachers should be trained in how to deal with the functions of the
concordancer. In addition, the teachers should tell the learners the advantages that will be
received from independent learning and motivate them by telling them that everyone has
ability to take responsibility for their own learning.

Il. LITERATURE REVIEW

Due to the wide range of applications, to date there have been several studies exploring
approaches to integrating concordances into language learning and teaching (Sun, 2003).
Important developments began in the 1990s, starting with publications advocating the use
of corpora and concordances in language teaching (Tribble & Jones, 1990), and these
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studies first focused on learners directly using corpus consultation (Cobb, 2005), followed
by the use of corpora for error-correction. Then, most recently have examined learners’
actual use of corpora in L2 writing (Gaskell & Cobb, 2004; Jaihow, 2005; Yoon & Hirvela,
2004). Furthermore, some studies were conducted on of the efficacy of using in-class
concordancing in EFL language teaching (Boulton, 2008; Sripicharn, 2003).

The majority of published studies in the use of corpora and concordances focus on either
the applications or the effects of using corpora and concordances or the efficiency of
corpora. However, few studies, if any, have aimed to investigate the processes and
strategies that learners adopt when dealing with concordancer and concordance lines as a
learning tool (Sun, 2003). Therefore, the objective of this study is to identify and report the
processes and general trends, patterns, and strategies used by Chinese EFL learners, and try
to recommend ways for them to use concordances effectively.

lll. THE STUDY

The conceptual framework of the study was based on the pedagogical principle that
learners construct new understandings by using what they have already known and
knowledge from given activities and materials. In this study, this construction process
included language exploration and learner autonomy. Moreover, learners were responsible
for their own learning, as they had to induce grammatical patterns through concordances.
This led to the use of a learning approach called ‘Data-driven Learning’ (DDL), in which
learners were assigned to work inductively using raw information taken directly from
corpora.

This paper consists of TEN parts: Introduction; Literature Review; Framework of the
study; Methodology (including participants, research instruments, data collection
procedure and data analysis); Findings; Discussions; Conclusions; Recommendation for
further study; and references. In addition, two appendixes are followed with references.

1. Participants

For the purpose of convenience, one class of 37 Chinese EFL students studying in grade
11 at a private high school in southern China was chosen to participate in this study. They
had studied English for the past ten years. Before they were invited to be the participants,
an English grammar test (including multiple choice/ sentence translation/ short passage
translation/dialogue translation/writing) was organized. The test needs to be finished
without looking up any books. Their English proficiency was in the lower-intermediate
level, as their mean English score from the test was 59.32%. But all of the students had
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sufficient computer literacy; most of them have a good skill at using the Internet for

e-mailing, chatting online, or consulting online dictionaries.

2. Research Instruments

1) Teacher’s observation notes aimed to record the learners’ processes and attitudes while
working with the concordances during the error-correction tasks. Three English teachers,
who are good at working with concordances, are invited to attend the observation, and each
was responsible for 12 students or so. The overall observation included detailed notes and
an observation checklist form used by the teachers. The key observation points were made
into a checklist, and included learners’ feelings (found by inviting the students to fill a
questionnaire form-see appendix 1), their participation, their ability to deal with the
concordancer and concordance lines, and their difficulties and problems. The duration of
the observation was three weeks.

2) The stimulated recall interviews were carried out individually with the learners one
week after the observation phase of the study. The learners were provided with some paper
materials which were printed when they finish a data collection experiment. A group of
questions (see appendix 2) was set up as the interview framework and these questions were
aimed at eliciting students’ information in the following areas: computer concordancing
skills used, observed concordance skills, reflection on learners’ prior knowledge, and
attitudes and opinions.

3) Three error-correction tasks given to the learners contained a total of 5 types of
grammatical errors. Learners had to work with the concordance lines to discover the
correct grammatical rules, which they then applied to the error-correction tasks.

3. Data Collection Procedure

In order to check whether and how the students can make use of the concordance to
correct the grammar mistakes effectively, an experiment was done to collect accurate data
which could play an important role in guiding further research on strategies to be adopted.
The study was carried out over 16 weeks. It began with a tutorial for the learners on how to
use the concordancer and time for them to practice working with concordances. The
tutorial was conducted over 13 periods of 50 minutes each using the following sequence:
(1) parts of speech review (2) instruction on how to work with the concordancer (3)
instruction on how to induce grammatical rules from concordances, and (4) instruction on

how to use concordances for error-correction. Then, during weeks 14-16, the learners were
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given three tasks, each containing five types of grammatical errors. The errors were
underlined without any grammar rules or codes. Learners were required to use the
underlined word errors to search for the overall grammatical rules, and induce the patterns
by using concordances. They were asked to correct the errors using the induced rules from
the concordance lines. The teachers observed the learning process and took notes. One
week after the completion of the experiment, the researcher carried out an in-depth
interview with each student.

TABLE 1
Summary of the Data Collection Procedure
Data Collection Purposes (50 mjrl{lltrer:perio d)
1. Introductory Phase To review the parts of speech in the English Week 1
- Lesson 1: Revision of parts of language, and their functions. (1 period)
speech P
- Lesson 2: Get to know To teach and demonstrate learners how to
concordance & use the concordancer and how to select the Weeks 2-4
Instruction on how to use concordance lines to learn the grammatical (3 periods)
concordance rules.
- Lesson 3: How to induce To practice using the concordancer and Weeks 5- 8
grammatical teach learners how to induce grammatical 4 periods)
rules from concordances rules from the search results. (4 periods
- Lesson 4: Using concordances To teach learners how to induce rules from
. . Weeks 9-13

for error- concordances to correct errors in the given S veriod
Correction sentences. (5 periods)
2. The experimental process Each task contained five types of grammatical
- Three tasks of error-correction  errors. Learners used concordances to do the Weeks 14-16

error correction. One task per period. (3 periods)
3. The post-experimental process  To gain more in-depth knowledge of learners’
- The stimulated recall interview ~ processes in dealing with concordances, (10 minutes for each)

interviews were conducted.

4. Data Analysis

Data from the teacher’s observation notes and the interviews were grouped together
according to themes which emerged, and were then summarized in percentages according
to the performance of students in dealing with the computer concordancer and concordance
information.

The analysis started from what strategies were adopted by the learners to deal with the
concordance, through studying the data obtained from the stimulated recall interviews.
Then, the data from the teacher’s observation notes were introduced to analyze what
strategies were made by the learners to deal with concordance line. Following this,
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Learners’ problems in dealing with the concordancer and concordances were to be found.
Next, Learner’s opinions towards working with concordance were investigated, mainly to
find the positive and negative responses of how they used the concordances. Finally, how
the learners used the deductive learning methods while working with concordance was
examined by studying the data obtained from the stimulated recall interviews and the
teachers’ observation notes.

V. RESULTS
1. Learners’ Strategies in Dealing with the Concordancer

The data obtained from the stimulated recall interviews revealed the leaners’ strategies
in working with the concordancer to use the corpora assist their learning. The results are
shown in Table 2 below.

Concerning learners’ strategies in choosing search words, the results in Table 2 show
that most of the subjects (70%) used their grammar knowledge to guess the correct rules
before using the underlined words to search the concordance lines which matched the
grammatical rules. It can also be seen that 19% of the students used the underlined words
to search for concordances and then tried to infer the rules from the concordance lines.
Only 11% (4 students) used their intuition to guess the correct answers before searching
the concordance lines.

Regarding the corpora the learners preferred, about 81% reported that they always used
the Brown+BNC Written+BNC Spoken (3 million words) which are the largest corpora of
the Lextutor concordancer. Only 3% chose other corpora; for example, the 2000 list corpus
(240,000 words), the Univ. Word List (550,000 words.), the 2k Graded Corpus (920,000
words), the Focus on Vocab (82,300 words). All of them contain fewer than one million
words.

As for the reasons why the learners chose their preferred corpora, interestingly, quite a
large number of respondents (72%) pointed out that they chose the corpora which provided
large numbers of examples for them to observe, whereas only 14% of the participants
reported that they chose the first corpus in the concordancer (the Brown corpus).
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TABLE 2

Learners’ Strategies in Dealing with the Concordancer

Strategies/corpora/reasons/ in  dealing with  the

N Percentage (%)

concordance

Using prior grammar knowledge to guess the correct

answer and then checking with the concordancer. 26 70
Strategy Using the underlined words and tried to then checking 7 19

with the concordancer.

Relying on their intuition and then searching the 4 1

concordancer.

Brown+BNC Written+BNC Spoken (3 million words) 30 ]1
Corpora Brown (1 million words) 6 16

Others (less than 1 million words) 1 3
Reason Many examples and ease of searching the concordances 27 7

The first corpus from the list 5 14

Few examples 5 14

2. Learners’ Strategies in Dealing with Concordance Lines

To further explore the learners’ strategies in dealing with concordance lines, the data

from the teacher’s observation notes were used to analyze the processes and strategies used.

The first step was to examine the learners’ strategies while working with large amounts of

concordance lines; then, investigated the learners’ strategies while observing the

concordances; the final step was to analyze Learners’ strategies in choosing the

concordance lines.

Table 3 shows the learners’ strategies in dealing with the concordance output.

TABLE 3
Learners’ Strategies in Dealing with the Concordance Lines
Type Strategies in dealing with concordance lines N Perzs/?)tage

When Asking their peers or teacher for guidance
working with 14 38
large Ignoring the concordances and asking friends for the
amounts of answers 11 30
concordance _Looking only at relevant information 7 19
lines Searching a smaller corpus 5 13

Looking at only the key words and observing the
When context to the left and right of them. 25 63
observing the - -
concordances  Reading only the short, easy lines 5 13

Reading all the lines word-by-word 4 11
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Reading the full sentences 3 8

Choosing the lines that matched the rules in their

minds. 14 38
When Choosing the most frequent lines 7 18
choosing the Choosing only the lines that facilitated pattern 6 16
concordance _ Induction
lines Choosing the lines that had similar contexts to their 5 14

sentences

Choosing the first five lines 5 14

Based on the data from the observation of the learners’ strategies in working with large
amounts of concordance lines, it was found that 30% of learners asked their peers or
teacher how to cope with the concordances. Obviously, this 30% ignored the concordancer.
Next 19% of them tried to solve the problems on their own by looking at the relevant
information only while only 30% tried to search for concordances in smaller corpora.

Table 3 clearly summarizes the learners’ strategies in the step-by-step observation of the
concordance lines. When the concordance lines were presented on the screen, about 68%
observed the text to the right and left of the keywords. However, 13% of them chose to
read only the short, easy concordance lines, while 11% made an effort to read all the
concordance lines presented. Only a small number of the students (8%) indicated that they
sometimes clicked the underlined keywords to read the full sentences.

With regard to the learners’ strategies in choosing concordance lines, 38% chose lines
which matched the rules that they had thought of before searching the concordancer, while
18% of them chose the most frequent lines. Interestingly, 16% picked only the lines that
facilitated pattern induction, and about 14% selected lines that had a similar context to their
tasks. Another 14% reported that they chose the first five lines of the concordance

outcomes.
3. Learners’ Problems in Dealing with the Concordancer and Concordances

Even though the learners were trained to use the concordancer and concordances, the
results from the stimulated recall interviews revealed that most of the learners still
experienced some problems during the process of working with the concordances. Table 4
shows the problems and difficulties the learners in this study experienced.
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TABLE 4
Problems and Difficulties Encountered during the Process of Working with the
Concordancer and Concordances

Type Problems and difficulties N Perczoe/il)t age

Forgetting to change the function of the

) ) ) concordancer to search to the left, the right or both

in dealing with the sides of the key word. 28 76

functions of  the )

concordancer Forgetting to choose the corpus. 23 62
No problems 2 5
Not being able to find the concordance lines from

. . . the word search. o 36

in dealing with the - -

. Not knowing how to choose appropriate
concordance lines . ; 20 54
concordance lines from the list.

Not knowing how to induce the rules from the 17 46

concordance lines

As shown in Table 4, the majority of the learners (76%) reported that the most difficult
problem in dealing with the functions of the concordancer was forgetting to choose the
corpus, thus causing them to return to the main page, where they again had to choose the
corpus. About 62% of learners forgot to change the function of the concordancer to search
to the left, the right, or both sides of the key word. Only a few students (5%) did not have
any problems in dealing with the options of the concordancer.

Regarding the problems and difficulties in dealing with the concordance lines, it was
interesting that 86% of the learners reported that their main problem was that they could
not find the concordance lines from the word search. About 54% of them did not know
how to choose appropriate concordance lines from the list and 46% did not know how to
induce the rules from the selected concordance lines.

4. Learners’ Opinions on the Usefulness of Working with the Concordances

More findings on learners’ opinions in terms of the usefulness of the concordances in
studying English were collected. The data from the stimulated recall interviews were
transcribed and grouped for the positive and negative responses of how they used the
concordances. The results are shown in Table 5.
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TABLE 5
Learners’ Opinions on the Usefulness of Concordances
Learners’ opinions N Percentage
(%)
Concordances helped but only with teacher’s guidance
20 54
Concordances provided a lot of examples, thus making it easy
Positive to remember. 9 24
reaction Concordances helped them recall the grammatical rules they . 19
learnt in class.
Concordances helped them learn grammar inductively 5 13
Discovering the rules by themselves can help them remember 3 3
the rules.
Concordances were Not useful. Preferred teacher
14 38
Negative I did not lik(_e using Fhe concordances Selecting the 7 19
reaction concordance lines was difficult
I did not like using the concordances. Inducing patterns was 5 14
difficult.
Concordances was Not useful. Concordances confused them. 4 11

As is apparent from Table 5, there was a positive reaction in learners’ opinions on the
usefulness of using concordances. Interestingly, half the learners considered that the
concordances were useful for them in their English study. About 54% of learners reported
that concordances helped them but only with teacher’s guidance during the process. 24%
of the respondents revealed that as concordances provided a lot of examples, remembering
grammatical rules was made easier. It was found that 19% of learners reported that
concordances helped them recall the grammatical rules they learnt in class whereas 13% of
them thought that concordances helped them learn grammar inductively. Only 8% said that
discovering the rules by themselves helped them remember the rules better than by
traditional classroom learning.

Regarding negative reaction of learners’ opinions in using the concordances, 38% of
learners revealed that they preferred the traditional way of learning with the teacher more
than using the concordances. 19% of the respondents reported that they did not like using
the concordances because selecting the concordance lines was difficult for them, whereas
14% of them did not like using the concordances because inducing patterns was difficult
for them. 11% of them reported that concordances were not useful for them because it
confused them.
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VI. DISCUSSION

From the findings, it was consistently found from all relevant data that, for this group of
students who were considered low proficient language users, they relied heavily on their
prior grammatical knowledge while working with the concordances. Most of them thought
of grammatical patterns they believed correct, which in fact were wrong, and then tried to
find the grammatical patterns they had in mind. As a result, the students were discouraged
and bored because they could not find the expected grammatical patterns. Some of them
were demotivated and stopped doing the tasks; some copied answers from their peers. It
can be seen that the results of this study were incongruent with the studies conducted with
more advanced students by Sun (2003) who discovered that learners in his study tried to
use word search skills many times in order to search the concordances, then they observed
the concordance lines by using cognitive skills such as identifying the different structures
of each line, then analyzing the parts of speech. Thus, his participants explored the
grammatical rules by using the concordances effectively.

With reference to the corpora used, the learners always chose the biggest-sized corpora
(3 million words) because they provided a greater number of examples for learners to
observe. The difficulties found were the technical problems in dealing with the
concordancer and the problems with the concordance lines. Most of the learners reported
that they could not search for the concordance lines and they always forgot to choose the
corpora from the list of the concordancer while dealing with the concordances. However,
most of them reported that they liked this method of learning because it helped them
remember the grammatical rules by observing a lot of examples. They preferred using
them but they needed some guidance from teachers. It can be seen that the results of this
study were incongruent with the studies conducted with more advanced students by Yoon
and Hirvela (2004) who discovered that the participants in their study preferred using
concordances independently without guidance and they could use them effectively without
any serious problems.

The conclusions that can be drawn from this study as to what influenced the learners’
strategies cover four areas: prior grammatical knowledge, corpora size and corpora
selection, unfamiliarity with inductive learning, and motivation. For the first factor, prior
grammatical knowledge, the fact that the students used their grammatical knowledge to
first think of the rules they thought correct and then find the expected rules from the
concordance output may be driven by their familiar learning method, deductive learning.
The students, for example, explained how they initially dealt with concordance texts as
follows.
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Student 7

“Firstly, I looked at the errors and tried to think of the correct grammatical rules then I
searched for the concordance lines which matched with the rules.”

Student 26

“I thought of the rules then checked the rules with the concordancer.”

This finding was in agreement with that of Sun (2003) who discovered that this strategy
occurred when learners had prior grammatical knowledge and used deductive thinking
skills to search for supporting examples from the concordance lines. In such cases where
the students’ prior knowledge was insufficient, they might be confused and quit working
with the concordances output. To accommodate this limitation, teacher’s intervention and
appropriate concordance tasks with suitable guidance would be helpful.

The second factor, corpora selection and corpora size, were found to affect the process of
dealing with the concordances. According to Tribble and Jones (1990), a corpus of 50,000
words should be very useful for classroom purposes. Working with a large corpora may
make the students feel overwhelmed and as a result tend to get many irrelevant
concordance outputs which in turn make analysis difficult and frustrating. However, if the
number of the concordance lines were too few, learners could be confused, as reported by
Student 33:

Student 33

“My big problem was when I chose the big corpora, it was difficult for me to observe
the large amounts of concordance lines. If searching from the small corpora, there
were only two or three examples which did not induce the patterns.”

This supports Gavioli’s (2001) suggestion that the processes of observation and
generalization can pose many difficulties to learners because concordances do not provide
enough information and complexity for a particular analysis; and EFL learners cannot rely
on their intuition to guide and back up their observations and to suggest and reinforce
explanatory generalizations.

The third factor is the unfamiliarity with inductive strategies. This seems to be one
reason why a struggle was created in the exploration of grammatical rules. From data of
the teacher’s observation, at the beginning of the training periods learners’ capacities to
deal with the concordances information were quite low. The reason might be that they
were not familiar with a large amount of the authentic information. After they were trained
to work with the large examples, their performance developed gradually. However, at the
end of the experiment they had to cope with the concordances information by themselves
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in order to correct the errors presented in the three tasks. It was found that most of them
lacked confidence in working with the information alone. Student 9 reported that:

Student 9

“Giving a lot of examples confused me and it was hard to induce the rules by myself.
I thought that the way that the teacher gave the grammatical rules first was better than
using the concordances.”

According to Sun (2003), for EFL learners who have learnt English grammar through
deductive teaching methods taught, there are only a few chances to use inductive skills in
learning. Thus extensive guidance in using inductive learning strategies is recommended
for the future. The teacher should give learners both methodological and psychological
preparation by training them step by step to learn independently in order to prevent them
from being overwhelmed by the large amounts of information. Moreover, the teacher
should tell learners the benefits of learning inductively and stimulate them so that they
have the ability to take responsibility to learn independently. In addition, timely training or
guidance from the teachers becomes important for learners.

The last factor, motivation, was from the data of the teacher’s observation notes. The
students were motivated only when they felt a sense of achievement in dealing with the
concordances. When they saw no chance of development, they soon lost interest in
studying. Two respondents reported that:

Student 12

“I liked the initial stage when the teacher guided me on how to use the concordance
and induce the rules from the given concordances. It was easy to deal with the
concordances, but when using them by myself, I found that it was too difficult and I
didn’t want to use them.”

Student 32

“I think it was boring when I could not find the grammatical rules by myself. I think
that the teacher should tell the word to be searched from the concordancer and choose
the concordance lines for us. I think then it would be more interesting and easier to
learn the grammatical rules.”

Following Hadley (2002) and Aston (2002), learning motivation cannot be fostered
without the teacher’s intervention, as exposure to a vast number of authentic texts may
cause confusion and discouragement. Thus, it is important for the teacher to choose and
organize the texts in such a way that they are manageable for the students. The amount of
language input should be controlled and the inputs which might pose problems to the
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students should be screened out. In many cases, these authentic texts might have to be
slightly modified and only short concordances with simple language structures will be
presented for the students to practice dealing with the corpus information (Aston, 2001;
Sripicharn, 2003).

VIl. CONCLUSIONS

To sum up, the results of this study may be helpful in designing the tasks from the
concordances or authentic texts for the learners in a low proficiency level. That is, the
teachers should simplify the data by controlling the amount of language inputs and using
the concordance lines with simple language structures to present to learners in the form of
printouts. Then, they should be trained in how to deal with the functions of the
concordancer. Importantly, during the training teachers should give guidance and observe
them closely in order to help them when they face problems. Furthermore, giving learners
psychological preparation is another point to consider. The teacher should tell the learners
the advantages that will be received from independent learning and motivate them by
telling them that everyone has ability to take responsibility for their own learning.

Based on the findings of the study, some issues have not been examined because of
some limitations. Thus, some of these are recommended for further study.

1. For a future study, think-aloud protocol should be another instrument to use for
collecting data in order to get more information.

2. A future case study should have a small number of participants-maybe 5 or 6-for better
observation results.

3. As the aim of the study was to find out the general trends used by learners, it is not
indicated which strategies are more useful in dealing with the concordances. Thus, a future
study may also investigate this topic.
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APPENDIX 1

—_—

. I think that studying grammar as we have for the past 3 weeks will help improve my English.
A) agree; B) somewhat agree; C) disagree; D) somewhat disagree; E) No opinion;
2. 1 think that studying grammar as we have for the past 3 weeks is interesting.
A) agree; B) somewhat agree; C) disagree; D) somewhat disagree; E) No opinion;
3. I think that non-native English speakers are able to teach grammar as we have studied for the
Past 3 weeks.
A) agree; B) somewhat agree; C) disagree; D) somewhat disagree; E) No opinion;
4. When you think about the way we have studied grammar for the past 3 weeks, what is the first
word that comes to your mind?
A) surprisingly interesting; B) difficult & complicated; C) too much works; D)improving ;
E)not sure what it is;  F) better than old ways; G) both easy and difficult; H) useless
5. What do you think is the main strength of this approach?
A) lots of real examples; B) teach true grammar; C)enjoyable; D)no study of grammar rules ; E)
help improve grammar; F) easy to work with; G)have to think by myself; H) can learn idoms
6. What do you think is the main weakness of this approach?
A)difficult; B)incoherent; C)too many examples; D)better for native speakers ; E) too
complicated; F) no confidence in answers; G)too much writing :boring; H)not sure grammar

or idioms;

APPENDIX 2

Ju—

. I think that corpora and concordances are helpful for improving English grammar skill.
A) agree; B) somewhat agree; C) disagree; D) somewhat disagree; E) No opinion;
2. I think that adopting corpora and concordances to improve English grammar knowledge is
interesting.
A) agree; B) somewhat agree; C) disagree; D) somewhat disagree; E) No opinion;
3. Have you ever used or known corpora and concordances before?
A) YES; B) NO; C) PARTLY knew, but never used; D) ever used, but not good at;
4. My problems to use corpora and concordances lie in:
A) lack of computer skill; B) lack of knowledge of corpora and concordances;
C) lack of patience; D) no interests in language learning; E) No opinion;

5. Regarding to corpora and concordances, do you think what the teachers should do to help you?
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A) nothing; B) to train students how to use DDL; C) to motivate the students;
D) YOUR ADVICE IS:

Examples in: English
Applicable languages: English
Applicable levels: Secondary/Tertiary

Cai Jinbao

Jiangxi University of Science and Technology
Ganzhou City, Jiangxi Province, P. R. China, 34100
Email: caijinbao@yahoo.com.cn

Xiao Jing
Jiangxi University of Science and Technology
Ganzhou City, Jiangxi Province, P. R. China, 34100

Lin Ying
Gannan Normal University
Ganzhou City, Jiangxi Province, P. R. China, 34100

Received 15 June 2013
Revised 2 August 2013
Accepted 23 August 2013




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /OK
  /CompatibilityLevel 1.3
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


