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Park, Hyun-Ja & Pyo, Kyong-Hyon. (2017). Changes in elementary school
students’ listening/writing achievement and affective domain through dictogloss.
Modern English Education, 18(3), 141-164.

Dictogloss is a focus-on-form instruction task which contributes to the development of
accuracy through meaning-focused listening and writing activities. This study is aimed at
exploring possible changes of listening and writing achievement and affective domain when
dictogloss activities were implemented to elementary students. For the study objective,
forty-one fifth-grade elementary students participated in eight forty-minute sessions of
dictogloss instruction for six weeks. Four types of activities were used for dictogloss lessons:
traditional dictogloss, picture dictation, partial dictation dictogloss, and scrambled dictogloss.
To gather research data, listening and writing tests were administered along with a survey
questionnaire before and after the dictogloss classes. Since listening and writing tests used
for this study were formative assessment, Wilcoxon matched pairs signed rank test, a non-
parametric test for repeated t-test, was used. The main findings of the study are as follows:
First, there was a significant improvement in students’ listening and writing achievement.
Compared to listening, writing achievement has greatly improved during the experimental
period. Second, the affective domain also significantly improved; in particular, students’
anxiety level decreased and confidence increased. Research and pedagogical implications
are provided at the end of the paper.
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Aol 74 AE, ¥ YgaaE HEF AR, domR 7Y Y &
dEstal AT TA weHs vtEeR stAFAY Al YAkLE
45 9%k wg-ghy WS 4835t E 7rx2sta W (Ministry of Education
& Science Technology, 2009). SJAMAEZTA WHE F34d 3 AA4 F84E
ZIdto 2 AedS olFo] e 1 HAHo] Qo Ao wSS
w4 Ao fFY FRAES AxT A w2 dojet AGEek do] FH
F5° F53 43E st ¥ A tHDoughty & Williams, 1998).
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32

u o]FojZtta . SEx|NF EQ] 2o thik vl Ao wrEw,
FE3 Qo] AFHALSNE B ZTEaMe sG] HalsEe vl
delr) ek 7] wHo] fojnle] HlE] HAF oW, 1 olfE == A
ujit-ol2kal B 9k tH(Harley & Swain, 1984; Swain, 1985, 1995; Swain & Lapkin, 1995).
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ez weEHe oAakaEeHe] omeh dojo] FeEje]l tiFk Skl
#PH o o]FojAol sl QF Fo| TStk FEHEH wFHS
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Spada(1997)= Long(1996):.t} ©f wolr} Fo] A5
114ﬂH“QSﬂ o] ddof Fejoll IAS THA =
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2. HEZEA

Wajnryb(1990)°l] 93l 319t YE S =2 X(dictogloss)= o}~ 7](dictation) 2}
o] 3](glossary)2] FHdolZ EH WolA7|(grammar dictation)BilE BE]= A
=g Woly] &= FFoltt YESRS Fe AEAQl Wolry] ek g
Sg5AE 8oy BEE =3 olE HiEoE AfY el S
AAdsoF gtk o] oA SEAES AAY] WA A AS o] &8t Hu
el Ao Hdoags S3 £33 ATAdstal s goeR vmuls vk
Ao A doje] Fejel £l AT T A= 7I3E 7HAA FrhKowal &
Swain, 1994: Wajnryb, 1990).

Ellis(2003)= HE==22 2% =
231 Ao PJuHE EFI AES wWopleles Ewo ]E]r_’ 7‘4«] 144‘3/]‘:}
Nunan(1999)2 W& ZolA EHA F25 7F2X]7] 913 AXZA, WA=
e =5 ¢da QM\“ A& ARlo] wholE &S AT IR 5ok
%% BogE® i Zolgta Aelaha 9tk Ellis2003)E HEZFEA

Fol I 7]HP L_/th T SR ARG S 7IWre R 3 Qo] Y A
]‘ﬂo]g]r geletqity. mgk g5At ﬂéx}«] dolA A s ol &ste =5
ALt r R JHA G502 B 4 rial ot

Wajnryb(1990, p. 5)°l &3t "HEZFE~ Zwo Hi:s #F 13 @
vEZ22 d5S AF"ez ol B FH|(pre-dictation), Wrol2A7]
(dictation), #]-1-/d (reconstruction), %21 2 <=7 (analysis with correction)2] 4%HA| =

hrol # 4 gleh
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TABLE 1
Dictogloss Procedure
Stage Details of Procedure
1 Teacher lets students listen to short text at normal speed twice.
2 While listening, students write down what they hear.
3 Students construct new text based on their notes.
4 Students reconstruct their text for accuracy and consistency.
5 Students correct their work through comparison/analysis/feedback.

AR, FH GAdAE HEIFERA o Bolrb] d FgHAE]
AgA 2zt F71 9 AR S Algee Gt wAbE FAeE BEd
MY, 0y, A%, olF 5o AuE AFsel FAS T BEF 5 AR
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AA T oA ZHAS 8A4dE 2HS wFEEF e deds & F
Atk el A9 HESEAE FARE AoH, AR mIdel s
UF%1 2 (Brown, 2001; Cheong, 1993; Kowal & Swain, 1994, 1997; Lim & Jacobs,
2001; Llewyn, 1989; Nabei, 1996; Storch, 1998; Swain, 1999; Swain & Lapkin, 1998;
Swain & Miccoli, 1994) thF-5 AFo| A FFH g5 AFstar Y|

Jacobs®} Small(2003)2 HEZ =2 35 Z AXAsd=d], 1A gl
S Folil, ATw FEEEoE FeAs 7IE o, s T4
&5 aFo] golaitial sigivh. 1E]al PR o= 4“]01] R3S AL JiR1e]
SEAES AR ARE RSt vddH AP Vless We T
UTFIAL QI mEA MO R WA= TR X Abgho] ofud} §HA| Ehgel Frofshe
ez 9 8y FEAEA FHAQ 9ES 3 4 Qdrka HElth
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1. I¥ D]Eﬂol"q(picture dictation): WAL} EelFE HAEE 3

S0l 2HE AL

2. oA Ej‘i/\(dwtogloss opinion): e5A7F A g HAE] ot
o7& el F7heio

3. A EAl YH o] M(student-controlled dictation): SHAYEC] HAEE
golfi BF B3 WL A2 Fe Fow g welAY
EAG 5 Ak EH AL A7 FAY GAES 48 5 vk
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= ?‘H:r“‘qo}b Aol ofet HiEe] F8 e S uo
[kt s gt} olu] Gk AV|E 4] ¥EE T = Q)

6. 7+& QE:"E/\(elaboration dictogloss): H|~EE AT H FoE
T3 /AR FARE o] &E e WAL 1Y BEely
JAE o gol 92EE § FAsHA Tt
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A A E] LT}
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frejmgt ol ddew, Ao o= AART SHE o)
AAeS HAFAY, a2y A7 G A Y-S o] &35k
e B 8AAIE HEAE AudArs &8st An=E BUEe



HEZRS BE B ZFIW e B/ 2] AAE L AW QL 149

o]Ht}, S. H. Park¥® H
HESZ22 355 F

S
T
2

L
od

T HEIZA F48 A Adute] foug 217
Holow, 53 A9 FJdHrt= s ] =
Aoz yeigtl e FojHel 99
Kim(2014)2> YEZ2Z25 83 FA-FTA FIdEIS 4
AHdEs, HESZA 5, S &F59 AR
AAEATH 2T TFFEAY A, o3, doAFA, olaE e 471
s FEFAEES AL dFelA= Fongd wadrt dRen,
sHAE FAAA adrt Y. FogH JdE AT F9
a347F AT
Y. 1. Ye2015)& FAS tidoz oo 2] IS AFsr] I8l
9} H

%
ftlo

=2
R
1o,
Ho
Lo
=)
£
B
ac)
N rlr
oo ¥2
o o3
3 &

=

2ol o Y flf o 2 oox T
rﬁiijﬁ_ﬁ:g;r&mb%m

ZHEEdS 7vtez Aty vlwyke vl Zgsiich Ak stEe
ARl 28l AoE Ei HEZERA F5S ddsolon, Hlare
HESE2~ FYRkE dgsgict. A3 gholx= Geeo] fojnjgr 3t
53] Agdte] xFHAE FolEo] At AAE Eole dH Ve S
g i ARl FAAR S & Ao2 YEREt

gt FEdA o] Fojzl AFE AHHEAW, WA 0. H. Park(2013)<
gAdS o= 470Yd ¢ 1659 9 T F 1239 HEISEA
TFHE g A¥, gEAEY 2] vEES 84 HE U] By, 'HE,
A, 34, HEY SAMR Fol HASES HAFAH. HoAH
FINME AT Foust Fdo] oy FEAe 235
ZolEE PSS HAT FETFoNA Aol REFA =ddA IIE
FUAY, Zol7t 53 295 e EvkS o gdow EMEa gl

o]o] H. S. Lee(201)E= YEZFZ2 &8 JojHdF shgo] st skaxt
g €71 589 Aol a3t deAE ATEded, o dATE F
JEZE2 F¢92 7] AAES Fdo g 3A44d HEs 7HAT
FoATk A& AT M. R. Joo(2014) H=3 3t S g ow HEIZ A
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TFH AdAe wyHAe] FASIHA HEZEA S5s FE e A
dsoz FASGe, HEZR2 59 HAEE WA AE, =,
ehte o]83le] WHAME FHI| L3I WAL S 9 HiREES
ANFAAY E71A5E B2 525 AY Fhslor st HAZES flola,

2E Eis

e-n IR ATEE "HA
5o ARSI

3. 917 EF

[o

48 A A gol sk e dohws] A AEAF ol 4T
AR ABEALE AASG B ATE s A AT E7E E 20
ge)o] vy HEZRs BFS FR 2590 AuAd £7s 2]
A U8 4L k) A N A5G B0 2] 9A% g7t
Fusgch A 4 d arhigo® PR, AT
A R s 1 2ee o vl % Ahgros FAskTh AL
B7h Wge FolsAn 2 Ark. GEIEs Sl B
5o FElw, AN, B

=
SEE FHOR A - AF AFEAE AASA,

"o ERCE
TABLE 2
Research Instruments
Unit & Materials Experiment Class Unit & Materials
(Pre-experiment Class) P (Post-experiment Class)
4th Grade 5th Grade
(Whole Units) (Units 1 & 2)
Pre-achievement Test Dictogloss Activities Post-achievement Test
(Listening & Writing) (6 Weeks) (Listening & Writing)
Pre-survey Post-survey
(Affective Domain) (Affective Domain)

D AR E7]247] A% B

E7]-27] = 5 ) =
WARE FA YA THhHT FHES o] 8sle] Ao HAI 2Tt
dol =71 227] AFH G AFstes 74 -1 eksto] A7 Al AT
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TABLE 3
Description of Listening & Writing Achievement Tests
. Number of Items Points
Skill Pattern
Pre-test  Post-test 15 (Total)
Ipt*7Items = 7pt
Listening 10 10 2pt*2Items = 4pt Paper-and-Pencil
4pt*1ltem = 4pt

Ipt* 11 Items = 11 pt

Writing 13 13 2pt*2Items = 4pt

Paper-and-Pencil

€71 B7HAE= S I Kim(2014)¢] HAMA] &35, 227] B7FA= H. S. Shin
(2014)°] 227] AAA &3 FHS Fasglon, Apdg A GRS
A T AABEAT E71-227] B7HAE dol, £, tisk on] o] &
Ak 67 EF FEoR FAHASH, 53] £7] 499 WrHEe dEd
EE 44 vy o AU

AP E719F 22 7] W WEe AF FoRtEoe] A 2016 238H7]¢ dHE
43hd 2317] 7ael A n2udelA AAE A o3le} HF VEE 24
PeAE BeF ddHE u=2A SAEST A4 § 7227 H7bA] Eg
53hd 12 9o AFHVIES vEoR HUhES TSI EE AR
B7te] FEI £ AP Jrbel wdsteE E7] 105, 2] BE¥oR
7} 155 "o A skl

2) 4old G HERAL

=719k 2719 AH = WMBRERt ofye} HEIEX de 9 ol o9
Shadlmet oA Qdeele] wsE  ERlstaA divx

AEAlE seAke] Srls, AR, Sk, aElal geaer 7w Al
9 mAEEe FH diF desRE 2= SaHR=dl
Al AelA 99 7 skl e

ARl AAlEkRlaL, AR AEAE AR AR ey,
oM HEZRS & tid s = 3wde FUketel st
AR AeA 99 sheA AeA B 1 Fa). 7 2ge e a8y
AR 2R, CEgelnt”, “diAlR A fT, “dE a8 FHE ST
gAE HEE ARSI SteAt AaA 7 F9e] AEE AF A Avs
# 49k Pk Fuee] A Erl 08572 7HE wan, B
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wo ' ettty 7 g9 va A2 2% 45 2#d] & W Cronbach « 7
0.5 o1& gEg 2+ o] E£3s AT + e o= ddHn
TABLE 4
Reliability Test of Student Survey Questionnaire
Section Cronbach o Coefficient Number of Items
Interest .857 3
Confidence 671 3
Nervousness 708 3
Cooperation .505 3
3) HEZFRAE 483 259 47
EZRAZ 8T FUL AN A8 WA wBA BAS ngor 7}
Arel gwe gUe dFsYh 1wn FYEY dolwe] HgPsws
YEZRs 35S AEsel wad Wee dASt. & 74N F 49
Agatn 1 9 3N WA FAe BEL ANAA 1 3, 4, TR
AqgH gEIRs EL E sOA B0 4 ok
1IZHAE T A28 wojo} R3S Avlstal w#pA|9] <Listen and Repeat>
&5 § 19 HeHoldS AAgth S5AES witbA 9] ke AES ARk
2 WES vEoR ays ske %otk Aol fisHrox et
ofgfol glemz A e QlEol x2ds
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3AAI = WA G <He110 Words!>%} <Think and Say> &5 ©]
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T 239E JESEAE d9siglth. dd £ 2338 E
2ot BAS AolA Sadeld wrel 2 B owelde eAde
S S AolRort, ZEULGA] BES ol AmE Do
WEol WES etk WMol AAE wdE olfdel HE
Aol olFolAEF wgow, wibdel A ANE dol Wz
qo Sz W] wdAB BE Fo A% WA wolE WAz
WEo] A MAHE HUHES Bt ol S Ak wd
of ZFE AgstA Fhow, HBAE dH ST Aee= RS
& e she o SAGES st

4
-

H“Ln{n
(=P S

Ho 32

o s

ko3
T

-l}ﬂ

<=

=)

+
3
r1r

ON

rr

o2t

AN o 2 fo o wlo iy

A

ot Mg ©or@ ME Mooug oo
ox, M oN - 2 o

4
Hr



154 A2} 37 3

i

E

TABLES
Lesson Content for Periods

Period Section Activities Details of Section Activities

Listen and Repeat  Listen and repeat

! Dictogloss Picture dictogloss
Look and Say Listen and speak major expressions
2 Talk! Talk Do roleplay using major expressions
Talk and Play Do speaking activities listening to target functions
Hello, Words! Read and understand new words expressing emotions
3 Think and Say Exchange greetings completing facial expressions
Dictogloss Word scrambled sentences dictogloss
Let’s Read Read simple sentences
4 Read and Do Understand text
Dictogloss Partial dictation(student-to-student dictation)
Read and Write Complete sentences using words or phrases
5 Think and Write Completing dialogues
Write and Play Writing target language forms
6 Project Project activity using target functions and language forms
7 Dictogloss Long dialogue dictogloss

42} 0= A S 7 AGS 93 <Let’s Read>%} <Read and Do> && ©|%
T4 wrolry] & EO st wypA o] gishiS AHAF &5 (information
gap) o2 Tdste] SHEe] Hg o]Fo] AR ¢lojFa 52 WEs HiEeR
MR gl UES Beste] AES $ste &l 54 &= A, B 7 7HA
FE 2 S AAEY, SE5S vAA HH SEAE vHro] g W T
AAlete] A F4E BT A5 7 A=E sink a8l ke SeAtE
213l “How do you spell~?"2 R2& thojdx} d&s 4= = 3

upxjab 7xRAlol =AY dolkrt we HdEA]l
WA 22fAle] AAE 2 giskEs £7] AwoRE o]gste] Y AAE
HEZR2~ dFox AAste] 72 52
AAA TS dates giry Zkx) 52 W8S wRste] Al7Adste] REdEsEd
AT AA AES AEFsEE stk S, I Kim(2014)S 258l &5t
gos a9 sEe] SEdA EaolR gofste] AAY, A v U2
A 7](FL-dictogloss)’} 5782191 &3E Yepllthal gty o] & A4AtE 7]
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B oATelM ARgE =727 AFHE Hrke ARl wAstd SR
oA AztE FAAH7FEA, =A FE 3 7Hcriterion-referenced test) 0]tk +A
Az J71e] A= A4 (normal distribution)S AT £ glom g HIRS
& Al(non-parametric  statistics) W'HS AFESISITE ARAALE AFHE WHELE
A H 7] 9]8F B4 Al (parametric statistics) W1 )53 +~7] A (repeated #-
test) DAl M| Ao d|TSl= Wilcoxon matched pairs signed rank 73735
ARgato] FEEA £ BEdSs =3k

HEZzs 958 B@ 494 999 sed wg 23 £ w4 B
BAS o8 AFA AA AA Aol 2=H|x i), FH oo ITujn,
2ok, A, BE 49000l WA AW s8] B B Ee dene
—37 WAl v -)F A NG3St= Wilcoxon matched pairs signed rank 7373 S
Agegn 0 ¥ gRFms @Fd og b 2 A gads
PR Uol wo] 913 MEEAL AN,

V. 45 Z3f

1 HEZRA A AR E7| H3|E st

RE GRS HESRES &% 4FY A9 Y F¢ ved sdg
FAol E7] AHE ks wgn AAAANE BV AFHE B WEE
A B 7] Qe vEG SA &4 Wilcoxon matched pairs signed rank 77O 2
CEEEET E 63 P HEzes 4% £/ AAE 97}
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AR Ay AF 7] A= A7 97 #bol7t ool
% 0.00005°14 7178tk = -5.022, p < 0.00005). =,
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TABLE 6
Wilcoxon Matched Pairs Signed Test for Listening Achievement Test
Post-test — Pre-test (Listening) n Average Rank Rank Sum z
Rank(Bigger Pre-test) 1 5.50 5.50 -5.022*
Rank(Bigger Post-test) 33 17.86 589.50
Same Rank 7
Sum 41

Note. * p <0.00005

2. HESEA AM-ALE AT 4

atd]
F
|'II
ton

Yo 952 BT 9 F Al 2] AL A Asn)
el 15 A v $dE £ HtE A A5l AAS e, Wilcoxon
matched pairs signed rank 37 Aol A= 1 7 3 Ak HESE2A WS

27) HAE B} Aol EEE AFF AdE AF 27 A% 37
F9% Aozt 0 oleke ARAMEL FAFE 000005 A 1ZHATE = -

7)
5519, p < 0.00005). °l= HEZZ2 o] shgate] 27| AFHE ol

ERAIYSE & & k.

TABLE7
Wilcoxon Matched Pairs Signed Test for Writing Achievement Test
Post-test — Pre-test (Writing) n Average Rank Rank Sum z
Rank (Bigger Pre-test) 0 0.00 0.00 -5.519*
Rank (Bigger Post-test) 40 20.50 820.00
Same Rank 1
Sum 41

Note. * p <0.00005
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HOJFEQUTHz = 3113, p < 0.005). 1 9 A g F Tux FEoA
A WEtE Q1 5 dARE AR Fou|d WEE HolA]
okt ol YESRZ o]l AR, Bk AojA ddel SAAQ
it 98 & 5 Ak
TABLE 8
Wilcoxon Matched Pairs Signed Test for Affective Domains
Post-test — Pre-test n Average Rank Rank Sum z
Interest
Rank (Bigger Pre-test) 11 9.27 102.00 -1.878
Rank (Bigger Post-test) 15 16.60 249.00
Same Rank 17
Sum 43
Confidence
Rank (Bigger Pre-test) 0 .00 .00 -5.599%*%*
Rank (Bigger Post-test) 41 21.00 861.00
Same Rank 0
Sum 41
Anxiety
Rank (Bigger Pre-test) 25 21.20 530.00 -3.113*
Rank (Bigger Post-test) 11 12.36 136.00
Same Rank 7
Sum 43
Cooperation
Rank (Bigger Pre-test) 16 15.44 247.00 -.601
Rank (Bigger Post-test) 17 18.47 314.00
Same Rank 10
Sum 43
Note. *p <0.005 **p<0.00005
AT ARANA AVE qEIRE o] 715 7] Y Fgol e
Ego] HAEAE B i HEIFEA 5] O 378 B £3)
gk =gAe] Aart £ 9ell Aeleo] Sl

TABLE9
Frequency Analysis of Students’ Perceptions on Dictogloss Activities

Strongly Somewhat Somewhat  Strongly

ltems Agree Agree Neutral Disagree  Disagree
1. Dictogloss improves my 15 7 17 2 0
listening ability. (36.6%) (17.0%) (41.5%) (4.9%) (0%)
2. Dictogloss improves my 14 10 13 4 0
writing ability. (34.1%) (24.4%) (31.7%) (9.8%) (0%)
3. I want more dictogloss 12 8 15 4 2

activities in class. (29.3%) (19.5%). (36.6%) (9.8%) (4.9%)




158 Ll P |

YEZ2s 4ol E/%Y @yl Egol Huhu g9d wEe WA
s3.6%7 ‘AR aEn olgel Esbh gvka Ashs A0E vekkov)
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