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Abstract

This study aims to develop an English instruction model focused on listening skills and
integrated with other language skills for primary and secondary school students to
enhance learning efficiency and aid English teachers in lesson organization. Based on
a meta-analysis of the effectiveness of listening instruction, the model incorporates
shadowing, role-playing, and listening strategy training activities, which have shown
significant improvement in listening comprehension among Korean students. Through
expert validation and teacher feedback, the model underwent refinement, adopting a
structured format combining classroom and self-directed activities. Emphasizing
shadowing as the primary activity, the model progressively deepens listening stages
while tailoring post-listening activities to the specific needs of 3rd-4th grade primary
school students, 5th-6th grade primary school students, and secondary school students.
It aligns with the 2022 revised curriculum, ensuring a balance between challenging
tasks and manageable learning outcomes. The model bridges primary and secondary
school instruction, providing specific processes and components to facilitate seamless
transitions. By proposing evidence-based practices and integrating process-based
assessments, it offers practical assistance for implementing listening instruction at both
levels. This study contributes to addressing the lack of research on English listening
instruction, offering concrete activities and instructional plans for educators to teach
listening more effectively across primary and secondary school settings.
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TABLE 1
Characteristics of Activities
Activity Effect Size! Description
An activity where students immediately repeat what they hear, aiming to mimic the speaker’s
Shadowing 983 pronunciation, speed, and emotions as closely as possible (U. Jeon, 2011; Nye & Fowler, 2003;
J. Park, 2019).

A method in language education where students assume roles in a given scenario, using the
Role-play .834 target language to interact and enhance communication skills. It provides a natural context for
practicing the target language (Littlewood, 1981; Paulston & Bruder, 1976).

Listening Conscious strategies used by listeners to cope with incomplete comprehension caused by
Strategy 621 uncontrollable factors such as the amount, speed, or difficulty of language input (Mendelsohn,
Training 1995; Rost, 2016).
Pronunciation Aims at acquiring pronunciation that ensures comprehensible communication without
Practi .609 breakdowns, including suprasegmental features like intonation, thythm, and stress (H. Jang,
ractice 2016: M. Kim, 2009).
Watching Provides visually engaging and contextually meaningful language input, making it an excellent
Videos (Movies, 572 resource for language learning (J. Han, 2020; J. Kim, 2006; J. Kim, 2018; S. Kim, 2016; Y.
Video Clips, etc.) Noh, 2020; J. Oh, 2011).
Dictation 493 Involves listening, understanding, and transcribing spoken words into text. It is an active leaming

process that requires translating auditory input into written language (Lambert, 1988; Oller, 1972).

! 4 891 (U, Maeng & H. Kim, 2022)0) 4] B.318 & 3} = 7] (effect size) .
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TABLE 2
Composition and Content of Delphi Questionnaire
Number of
T
Category Content Questions ype
Validity Appropriateness of the step-by-step goals and listening activity 3 Likert 5-point
guidance for elementary and secondary listening instruction scale
Explanatory Power Ease of understanding the instructional design process for 1
elementary and secondary listening instruction
Comprehensibility User comprehension of the procedures and activities for 1
elementary and secondary listening instruction
Usefulness Usefulness of the model for improving English listening 1
comprehension among elementary and secondary students
Universality Universality of applying the model to elementary and 1
secondary listening instruction
Additional Questions Questions about exposure frequency, learning form, linkage of 4-5 Open-ended
listening learning across school levels, and additional listening
activities
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TABLE 3
Composition and Content of Field Suitability Questionnaire

Number of
Cat Content T
ategory onten Questions ype
Overall Design Model Validity of the overall design of the elementary and secondary 4 Likert 5-
listening instruction model point
Detailed Stages of Model Validity of the detailed stages in the elementary and secondary 3 scale
Composition listening instruction
Design Principles Validity of the design principles of the elementary and secondary 2
listening instruction model

Design Outputs Usability of the elementary and secondary listening instruction model 2
Overall Feedback on the Additional opinions for model improvement from the user's 2 Open-
Model perspective ended

Elde =4 8
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L UHES vt & A5 Yn gtk A7 e HAd Ay ngow 3R 47, 57
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TABLE 4

Preliminary Listening-centered Integrated Instruction Model

for Primary School Students

Stage (L)'E?;uﬁr‘l] ge Learning Format Activity Instructional Method Laélﬁﬁge
(1) Brainstorming on
listening material to
activate background
knowledge
L Listening strategy | (2) Watching video
L kl?(;:\t;/;]:sgeg rga(t);d . Classroom training, Watching listening mat.er.lal Lister%ing,
Pre-Listening {o the listening 1st session instruction movies, (3) Summarizing Readlpg,
material Songs/Chants, important vocabulary and Speaking
Shadowing expressions
() Leaming important
vocabulary and expressions
through phoneme
shadowing of songs/chants
(1) Watching video
listening material
Processing oral Listening strategy | (2) Practicing difficult or Listeni
language training, Watching | important pronunciation 1stemng,
; . 2nd Classroom . . . Reading,
materials while session nstruction movies, (3) Reading aloud while Speaking
understanding the Songs/Chants, listening to the material Writin ?
message Shadowing (Phrase shadowing) e
(%) True/False questions to
check comprehension
(1) Watching video
listening material
‘ . @ Reading aloud one Listening,
Watching movies, | episode per team .
While- 3rdsession | OU-orclass Shadowing (3) Following along as if in Reading,
P tivity S Speaking,
Listening ac Dictation shadow Writin:
. , (@) Filling in blanks for e
" d::;ﬁgﬁgi ¢ impongnt vocabulary and
the message while express1on§ -
processing oral @ Watclnng ‘_’ldeo
language listening material
materials (2) Understanding the text
Watching movies, content .and vocabulary Lister}ing,
4th session Classrogm Shadowing expressions . Readlpg,
instruction Role-play ? (3) Reading aloud episodes | Speaking,
with roles divided per team | Writing
() Muiltiple-choice
questions to check
comprehension
Enhancing © Dubbing practice tasks
understanding of . per team eplsode . Listening
Post- listened content | Sth session | Ovtofclass | Shadowing, Role- @ Recording practiced Reading ,
Listening and storing it in activity play episodes on digital devices Spe akmg;,
long-term (3) Uploading recorded
episodes to e-class
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Learning . . . Language
Stage Objective Leaming Format Activity Instructional Method Skills
memory to utilize (D) Creating
as prior ’ comprehension
knowl.edg(.e n questions by listening to
other situations Out-of-class Repeated listening, | the dubbing material made | Listening,
6th session activity Listening strategy | by each team Reading,
training (2) Listening again to the Writing
dubbing material and
answering the
comprehension questions
TABLE 5
Preliminary Listening-centered Integrated Instruction Model for Secondary School Students
Learning . .. . Language
Stage Objective Learning Format Activity Instructional Method Skills
(1) Brainstorming on
listening material to
activate background
knowledge
Activating prior L1§t§mng strategy @ Watchmg Yldeo A
training, Watching | listening material Listening,
o knowledge related . Classroom . . .
Pre-Listening to the listenin 1st session instruction movies, (3) Summarizing Reading,
enmng Songs/Chants, important vocabulary and Speaking
material . .
Shadowing expressions
() Leaning important
vocabulary and expressions
through phoneme
shadowing of songs/chants
(1) Listening to the
material while reading the
text
Understand. Listening with text, @ Practicing dlfﬁguh or Llsteqmg,
messages while 2nd Classroom onunciation important pronunciation Reading,
processing spoken |  session instruction rag tice. shadowin (3) Reading aloud while Speaking,
language material p ’ e listening to the material Writing
(phrase shadowing)
) (4) True/false questions on
While- :
L content comprehension
Listening . .
(1) Watching the video
. listening material
Strengthy cnng (2) Listening to the L
understanding of . . . : ) Listening,
X Watching movies, | material while reading the .
the message while 3rd sessi Out-of-class L . Reading,
rocessing oral rd session activity Listening with text, | text . . Speaking
P Shadowing (3) Reading aloud while King,
anguage = . Writing
materials listening to the material
() Vocabulary and
meaning matching task
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Stage éﬁﬁi Learning Format Activity Instructional Method Laélﬁﬁge
(1) Watching the video
. . listening material L
‘Watching movies, . Listening,
. Classroom songs/%hants, @.Shadowm.g n teams, Reading,
4th session | . . AN divided by episodes .
instruction | shadowing, listening . . Speaking,
strategy training ©) Multlple-chmce Writing
questions on content
comprehension
(1) Watching the video
listening material Listening
Enhancing . Out-of-class Watching amovie, | (2) Recording the episodes Re ading’
understanding of | 5th session activity shadowing, listening | in teams and uploading to S peakmg,
listened content strategy training e-class (3) Creating Wiitin: '
and storing it in comprehension questions &
,POSt,' long-term about the episodes
Listening . —
memory to utilize (1) Listening to the
as prior material and completing a
knowledge in th sessi Out-of-class . fill-in-the-blank task to Listening,
other situations session. | vty Dictation finish the script in teams | Writing
(2) Receiving feedback on
the submitted recording task
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TABLE 6
Delphi Round 1: Experts' Improvement Suggestions for the Preliminary Model

- It is necessary to adjust the type and scope of learning activities considering the cognitive development and learner
characteristics of elementary school students (Expert 1, 3, 4)
Elel\r/ln;:lljry - Learning strategies should be presented specifically to encourage self-directed learning (Expert 1, 2, 3)
- Phonics should be taught in vocabulary leaming, especially for lower elementary grades (Expert 1,2, 3, 5)
- Teachers should provide appropriate feedback to motivate continuous leaming (Expert 1, 2, 3,4, 5)
Secondary - Phrases, collocations, and lexical bundles should also be covered in vocabulary leaming (Expert 1, 2, 4)

N W Y W LW W W S P A S i T A .
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Model - It is necessary to provide feedback on the overall unit learning through classroom instruction (Expert 2, 3)

- Terminology should be presented consistently for ease of understanding by model users (Expert 2, 3, 5)

- A variety of listening strategy activities should be provided (Expert 1, 2, 3,4, 5)

- Listening activities should be specified to clearly demonstrate the connection between the elementary and secondary
models (Expert 1, 2, 4)

Common
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TABLE 7
Delphi Round 2: Experts' Improvement Suggestions on the Revised Preliminary Model

- For 3rd and 4th grade elementary students, teacher guidance is still crucial, so the placement of classroom lessons

Elementary and self-directed learning activities outside the classroom should be considered. (Expert 1, 2, 5)
Model - Immediate feedback from the teacher is necessary to encourage students to actively participate in learning and
improve their skills. (Expert 2, 3, 4)
Secondary - Activities that allow students to independently monitor their learning progress outside of class are necessary.
Model Learning strategies that support the development of self-directed learning skills are needed. (Expert 2, 3, 4)

- There should be a balance in the amount of learning per session. (Expert 1, 2, 4)

Common - If the final session of each unit is focused only on assessment and feedback, students' engagement may decrease, so
measures to address this are needed. (Expert 2, 5)
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TABLE 8
Teachers' Feedback for Improving Field Suitability

Elementary - For elementary students, it is often difficult to handle digital devices and online learing LMS, so solutions for this are
Model needed. (Teacher H, I, K, L)

Secondary - To assess comprehension, it is necessary to present tasks in various formats beyond multiple-choice questions. (Teacher A,
Model B,C,D,E)

- It is necessary to organize the hierarchy of activities for each leaming session. (Teacher A, B, D, E)

- Leaming strategies are needed to support low-grade/low-achievement students in activities outside of class. (Teacher B, C,
EF,G)

- Due to the large number of students, it is challenging to provide individual feedback to each leamer. (Teacher A, D, F, L)

Common
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TABLE 9
Final Listening-centered Integrated Instruction Model for 3-4" Grade Primary School Students
. o . . . Language
Stage Leaming Objective Leaming Format Activity Instructional Method Skills
Pronunciation 1 (7) Watch the listening material
o practice, video and predict the content (a)
Activating prior . P . . isteni
P | knowldgereted | Ist | Classoom | S | (@Provideabriefexphnationof | Listning
o oo . ) . listening strategy | the topic and draw on learners' Reading,
Listening to the listening session | instruction .. . .
material training (e.g., experiences (a) (3) Leam key Speaking
Predicting, vocabulary from the listening
Associating(c)) | material text - Identifying word
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Stage Learning Objective

Leaming Format

Activity

Instructional Method

Language
Skills

sounds (including phonics)

(a), stress, thythm, intonation,

and understanding meanings

(4) Practice shadowing with
assigned roles for a video dubbing
task (5) Provide instructions for the
2nd session task and submission
method (¢)

Processing oral
language materials
while understanding
the message

2nd Out-of=class

session activity

Shadowing, role
play, listening
strategy training
(Skimming,

Scanning)

(1) Rewatch the listening material
video (2) Complete a multiple-
choice task to check
understanding of key vocabulary
(a) (3 Practice shadowing
individually for assigned roles (4)
Record the shadowing practice and
upload it to the class LMS (e.g,,
Naver Band, KakaoTalk, Google
Classroom, efc.)

Liseni
Reading,
Speaking

While-
Listening

Strengthening
understanding of the
message while
processing oral
language materials

3rd Out-of=class

session activity

Shadowing, role
play, listening
strategy training
(Skimming,

Scanning)

(1) Rewatch the listening material
video (2) Complete a task to
understand the overall content of
the listening material (finding
keywords) (a) (3) Practice
shadowing individually for assigned
roles (4) Record the shadowing
practice and upload it to the class
LMS

Lisen
Reading,
Speaking

Classroom
instruction
b)

4th
session

Shadowing, role
play, listening
strategy training
(Cooperation)

(D) Provide teacher feedback on
tasks uploaded to the class LMS
(b) (2) Watch the listening material
video (3) Practice video dubbing
individually/in groups (4) Provide
instructions for the Sth session video
dubbing task and submission
method (c)

Listen
Reading,

Speaking,
Writing

Enhancing
understanding of
listened content and
storing it in long-
term memory to
utilize as prior
knowledge in other

Post-
Listen

Sth Out-of-class
session activity

Shadowing,
Dubbing

(1) Complete a task to dub the video
individually while watching the
listening material and upload it to the
class LMS (2) Complete a
multiple-choice task to identify key
information from the listening
material (b) 3) Provide online
feedback from the teacher on the task

Listening,
Reading,
Speaking
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Stage Learning Objective Learning Format Activity Instructional Method guage

Skills
situations @ Complete a task to dub the
video in groups while watching the
Shadowing, listening material and upload it to o
i Listenin,
6h | Outofclass | Dubbing Review | theclassLMS (b) (@ Provide g,

online feedback from the teacher Reading,
on the task (b) 3) Assessthe use of | Speaking
Strategy Usage listening strategies (a) and provide
online feedback from the teacher

on the use of listening strategies (c)

session activity of Listening

Note. a: Revised based on the results of the 1% round Delphi survey, b: Revised based on the results of the 2 round Delphi survey, c:
Based on the field suitability feedback of teachers (Bold indicates the revisions.)
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TABLE 10

Final Listening-centered Integrated Instruction Model for 5"-6" Grade Primary School Students

Learing . .. . Language
S Leaming Format Acti Instructional Method
tage Objective g Form ctivity o e Skills
(1) Watch the listening material video
and predict the content (a)
Shadowing, @ Provide a brief explanation of the
Pronunciation | listening material topic and draw on the
ot . . learner's experience (a) (3) Learn key
Activating prior practice, - Listeni
Pre- knowledge related Ist Classroom | Songs/Chants, ;sotcal.)ulary/etexl];;le:s;(:tnslfrrzrcnﬁthe R temng,r
Listening | tothe listening session | instruction Listening eung materia fext- e .
ol e shadowing with the stress, rhythm, and Speaking
mater stmtegyllra.unmg intonation of words and phrases (a)
(Predlcung, (4) Assign roles and practice shadowing
Associating) | for role play (5) Provide instructions for the
role play assignment and submission
method (c)
(1) Watch the listening material video
Shadowing, repeatedly (2) Complete a multiple-choice
’ Prorunciation | task to confirm understanding of key
Processing oral practice, Vocabulgry/§>q?r§ssiom ® PI'é'ICﬁCG Listening,
language Out-of- s shadowing individually for assigned roles .
. . 2nd Listening o Reading,
materials while session class straleey traini () Complete a task of summarizing Speaki
understanding the activity EYIRINNG | fitheult pronunciation/stress, and key peaking,
mes (Skimming, b y ons in 2 learni Writing
sage . " vocabulary/expressions in a learning
Scanning, Self- | 11 mal and upload it to the class LMS
assessment) | (e, Naver Band, KakaoTalk, Google
Classroom, etc.) (b)
. (1) Complete a task to understand the
Whi Sh;?dov.vmg, overall content of the listening material after
lie- D1ctat10n, watching the video (extract main ideas) (2) Listening,
Listening 3d Classroom Listening Reinforce understanding of key Reading,
session msfruction | strategy training | vocabulary/expressions (Dictation - cloze Speaking,
Strengthening (Skimming, | task) (3) Practice shadowing the listening WI 3
understanding of Scanning, Note- | material () Provide teacher feedback on ning
. : the learning journal and shadowing
takin;
the mﬁss?ge ngﬂe e from the 2nd session (b)
processing of
o (1) Watch the listening material video
mk“ am'gm. alslg Shadowing, | repeatedly (2) Practice shadowing o
Out-of: Listening individually for assigned roles (3) Record |  Listening,
4th class ining shadowing practice and upload it to the Reading,
session activi Self. class LMS (4) Identify areas for Speaking,
vity (Self- improvement through self-assessment Writing
assessment) (Pronunciation, stress, intonation, thythm,
content comprehension)
Enhancing (1) Provide online teacher feedback on
- RolePlay, | aqks uploaded to the class LMS
understanding of Outeof: Listeni up Listeni
Pos | lisenedoontent | Sh | senine . @C‘lf’mpt‘s‘.‘&s“‘:j‘:yi;‘etsﬁgfw e
o oo . strategy traning | questions to iden eading,
t g | andsoringitin - session activity (Note-taking, | information and main ideas from the Speaking
long-term' ) Collaboration) | listening material and check answers
memory to utilize independently (c) (3) Record group role
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Stage (mge Leaming Format Activity Instructional Method La;‘li‘l’lsage
as prior play videos and upload them to the class
knowledge in LMS
other situations
(1) Watch group role play videos together
) and conduct group evaluations (spoker/ o
6th Classtoom R?‘“"_" of written) on the role play tasks LISWI?:’»
wession | instruction Listening (2) Evaluate the use of listening Speaking,
Strategy Use | strategies (a) (3) Provide teacher Writing
feedback on the role play tasks and
listening strategy use evaluation (c)

Note. a: Revised based on the results of the 1% round Delphi survey, b: Revised based on the results of the 2 round Delphi survey, c:
Based on the field suitability feedback of teachers (Bold indicates the revisions.)
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TABLE 11
Final Listening-centered Integrated Instruction Model of Secondary School Students
Stage | LeamingObjective |  Leaming Format Activity Tnstructional Method L e
(1) Watch the listening material video
and predict the content (a) (2) Provide a
Watch video, brief explanation of the listening
Pronunciation | material topic and draw on the learner's
practice, Listening | experience (a) (3) Learn key
Activating prior strategy training | expressions (collocations) from the o
Pre- | knowledgerclated | Ist | Classroom |  (Predicting | listening material (c)- Practice LR‘Zf;‘:g
Listening to the listening session | instruction Associating, shadowing with stress, rhythm, and Speakifé
material Identifying intonation - Identify connected speech,
connectedand | contracted sounds, and differences in
contracted native pronunciation - Understand
speech) collocations (4) Provide instructions for
user-generated content assignments and
how to use the class LMS (c)
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Stage

Leaming Objective

Leaming Format

Activity

Instructional Method

Language

Skills
Watchvideo, | (1) Watch the listening material video
Shadowing, | repeatedly (2) Practice shadowing with the
Pronunciation | text of the listening material
Processing oral practice, Listen | (3) Dictation of key expressions o
language materials ond Out-of- with text, (collocations) from the listening material LRISte;,mg’
while . class Dictation, (4) Complete a multiple-choice task on cacing,
. session .. L . Speaking,
understanding the activity Listening strategy | content comprehension and check answers |y 200 g
message raining independently (5) Write a learning
(Skimming, journal - summarize difficult
Scanning, Self- | pronunciation, stress, vocabulary, and
assessment) expressions independently (b)
(1) Watch the listening material video
Watch video, repeatedly @ Placuce Mowg with the
Listen with fext. text of the listening material
3d Out-of- Shadowin (3 Record shadowing practice and Listening,
While- . class Lo s upload it to the class LMS (e.g., Naver Reading,
S session .. Listening strategy .
Listening activity ining (Self: Band, KakaoTalk, Google Classroom, | Speaking
assessmen) etc.) (b) (4) Writea learmng journal - -
conduct self-assessment using a checklist
Strengthening and plan for improvement (b)
understanding of (1) Practice shadowing while repeatedly
the message while watching the listening material video
processing oral . (2) Independently reinforce areas that need
language materials Watchvideo, | . )
guag Shadowi improvement (3) Complete multiple-
L 2 choice/short answer/essay questions to Listening
Out-of- Listening strategy | , . . o . ) . oo
4th dlass e identify detailed information, storyline, | Reading,
session . oInme main ideas, purpose, speaker's intent, Speaking,
activity (Skimming, e ] C L. i
Scarming. Self and implicit meanings from the listening | Writing
& material (c) and check answers
assessment) . . .
independently (4) Write a learning
joumal - conduct self-assessment using a
checklist
Enhancing o (D Provide online teacher feedback on
. Listening strategy .. .
understanding of e the leaming journal (2) Re-listen to the
listened content and Outof: (Ski .E material and take notes on important Listening,
Post- storing it in long- Sth class Seanming. Nofe. | et (3) Use the notes to diagram Reading,
Listening | term memory to session activiy talqi the storyline or sequence of events to Speaking,
uilize as prior —— o | undetand thegistofth lisening maeral | Writng
Knowledze in off .
ow.edg.e in other Using visual aids) (@) Prepare individual/
situations group user-generated content ()
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Language

Stage Leaming Objective Leaming Format Activity Instructional Method Skills

(D) Create user-generated content -

using key vocabulary, expressions, and
sentences from the listening material to
Projectactivity, | create individual/group content (c) (e.g,, | Listening,
6th Classroom Review of YouTube Shorts, Instagram Reels, etc.) | Reading,

session | instruction | Listening Strategy | and upload it to the class LMS Speaking,
Use (2) Provide teacher feedback on user- Writing
generated content assignments (3)
Evaluate the use of listening strategies and
provide teacher feedback on strategy use

Note. a: Revised based on the results of the 1% round Delphi survey, b: Revised based on the results of the 2™ round Delphi survey, c:
Based on the field suitability feedback of teachers (Bold indicates the revisions.)
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