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An Exploratory Study on Sandplay Therapy for Enhancing School Adaptation

of Elementary School Students: A Focus on Domestic Research Since 2010

Jin Kim Nagyeong Seong

<Abstract>
This study examines the implementation of Sandplay Therapy in schools and conducts a comprehensive
analysis of 25 domestic studies to explore its effects on the school adaptation for elementary school
students. Our findings reveal that Sandplay Therapy, when applied to this demographic, primarily
comprises semi-structured or unstructured case studies with a strong emphasis on individual counseling.
Various assessment methods were employed, including qualitative data such as sandbox pictures, observation
logs, and supervision records, as well as objective tools like K-CBCL and projective tools such as HTP and
KFD. The results demonstrate that Sandplay Therapy has a positive influence on elementary school
students' self-development, self-esteem enhancement, and the mitigation of maladaptive issues. Moreover, it
contributes to the improvement of their social skills, ultimately facilitating a successful adaptation to the
school environment. This research provides valuable insights into the potential benefits of Sandplay Therapy

for enhancing the well-being and adaptation on elementary school students.
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<Abstract>

This study examines the implementation of Sandplay Therapy in schools and conducts a
comprehensive analysis of 25 domestic studies to explore its effects on the school adaptation
for elementary school students. Our findings reveal that Sandplay Therapy, when applied to
this demographic, primarily comprises semi-structured or unstructured case studies with a
strong emphasis on individual counseling. Various assessment methods were employed,
including qualitative data such as sandbox pictures, observation logs, and supervision records,
as well as objective tools like K-CBCL and projective tools such as HTP and KFD. The
results demonstrate that Sandplay Therapy has a positive influence on elementary school
students' self-development, self-esteem enhancement, and the mitigation of maladaptive issues.
Moreover, it contributes to the improvement of their social skills, ultimately facilitating a
successful adaptation to the school environment. This research provides valuable insights into
the potential benefits of Sandplay Therapy for enhancing the well-being and adaptation on
elementary school students.
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I . Introduction

1. Necessity and purpose of the study

The time when a child becomes an elementary school student is a historic moment when the
child turns from a baby into a child. Before entering elementary school, children are raised
at home, receive childcare and care at nurseries and kindergartens, and experience education.
And as they enter elementary school, they begin studying social rules in earnest (Lee & Lee,
2021). While education centered on childcare and care is implemented in nurseries and
kindergartens, social rules are observed and studies for growth and independence are carried
out in elementary schools. Therefore, adaptation to elementary school has a significant effect
on adaptation to middle school and high school later.

In fact, students who are absent for more than 20% of school days by the 6" grade of
elementary school, show failing grades in math and English subjects, and are suspended from
school are highly likely to drop out of school in high school (Yu, 2023). Although there is a
view that such students should be viewed without prejudice since growing up without
attending school is a personal choice, 10% of youths who drop out of school in South Korea
attempt suicide within one year of dropping out of school (Park, 2021), and youths who drop
out of school are highly likely to underachieve in school, be a victim of abuse or crime, be
a NEET (not in education, employment or training), and be a hikikomori (Yu, 2023). Given
previous studies at home and abroad indicating that that school maladjustment, dropping out
of school, and maladjustment to life are successive, it is necessary to view elementary school
students' school adaptation as very important.

School adaptation is a dynamic process in which students adjust the various situations they
experience in school life in a positive direction (Yang, 2019). Students study, make friends,
and build relationships with teachers at school while observing school rules. As students
adapt to school, they achieve cognitive, emotional, and social development (Yang, 2019).

Students' school adaptation is influenced by various factors including personal characteristics
such as depression, anxiety, self-esteem, and self-efficacy, as well as family, friends, teachers,
and academic performances (Kim, 2016, Kim & Jo 2017, Yang et al., 2015). In particular,
play has an important effect on students’ school adaptation (Jo et al., 2016). Students
experience joy through play with friends at school, learn negotiation while deciding what
game they should play, and learn conflicts and resolution in play (Bundy et al., 2009).

Elementary school students who have difficulty adapting to school complain of difficulty
recognizing and expressing their emotions, feel a great deal of pressure from the gaze of
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others, and experience exclusion or ostracism from peer relations (Kim, 2016). In addition,
they are also often very frustrated, have impaired self-concept, are emotionally unstable,
distracted, excited, and overly sensitive. They have a desire to socialize with friends, but they
are not good at how to approach them, and they have a strong tendency to avoid conflict or
crisis because they have great difficulties in enduring and coping with conflicts (Yoon et al.,
2021). What is necessary to such students is to develop a zest for living, which is necessary
in future society.

A zest for living is developed in the process of creation to find one's identity and value by
oneself. Thus far, our education has focused on accumulating more knowledge and improving
cognitive abilities compared to others through excessively left-brain centered education for
competition for excellence. Sun, Le Soon(2013) stated that one-sided education can cause
conflict elements and bring about social maladaptation and mental crisis. As shown in the
results of annual surveys with OECD member countries, the lowest children's happiness index
for several years and the very high youth suicide rate are evidence that youth problems due
to the lack of psycho-emotional development are very serious, and mean that a shift to a
new paradigm of education is urgently necessary. Future education hereafter should help
youths achieve personal growth in their inner side through the process of solving problems
based on self-understanding and empathy for others and exercising their imagination to
exploring various alternatives. Since symptoms related to emotions occur due to a breakdown
in communication between the right and left brains, the work to verbalize and raise
awareness of emotional and unconscious messages is definitely necessary (Jang, 2017), and
Sandplay Therapy can be an alternative as one of such therapeutic techniques.

Sandplay Therapy is one of the therapeutic approaches to treat and support mental health and
emotional problems, and has theoretical roots in Jung's analytical psychology, the World
technique of Magaret Lowenfeld, a British pediatrician and psychopoetry analyst, and Eastern
Buddhist thoughts. The foregoing three theories were connected by Dora Kalff to be
established as a technique called Sandplay Therapy (Kalff, 2003). In Sandplay Therapy, a
variety of real-life materials and miniature model figures, sand boxes, and water that can be
used for symbolic expression are used to contact sand through the individual's senses,
especially the tactile sense of the hand, and to freely select figures to create images that are
representations of symbols. Through the foregoing, unconscious language that the client has
not been aware of can be expressed through symbols (Jang, 2017; Steinhatdt, 2013). Sandplay
Therapy is very effective for children and adolescents who lack verbal expression. In
addition, while playing with sand in the free and protected space called the treatment room
and sandbox, the child feels mother-child unity with the therapist, is supported, and this helps
the child heal himself through his own healing power to recover his damaged self-concept
(Kalff, 2003). Song, Young-hye (2022) said that the posture, facial expression, texture, and
color of the symbols expressed by the client bring various emotions and memories hidden in
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the child's unconsciousness to consciousness to make the child focus his/her attention on their
inner side, and Jang, Mi Kyung (2017) said that although Sandplay Therapy is a work that
can be seen with the eyes, it is a work about the inner world.

In the Sandplay Therapy room, the Sandplay therapist undergoes a process through which
he/she allows sufficient associations to be made according to the client's problems, respects
the client's direction and theme, and tries to connect the sand scene and the client's story to
understand its meaning. It was said that along with the sand box, which is a spatial
container, the Sandplay therapist is a psychological container that contains everything that
happens in that space and when it contains and empathize with the client's development
potential, the client becomes to feel emotionally the contents of the unconscious expressed as
symbols and experience the necessary conditions for healthy ego development (Bradway &
McCoard, 1997; Michell & Friedman, 1994). Kalff (2003) stated that Sandplay Therapy is a
relationship-oriented treatment between the client and the therapist, and that the therapist must
attach importance to providing a ‘safe and protected space’ and giving sanctity to the
treatment space. In addition, during the play process, Sandplay therapists can make children
and adolescent clients learn about socially acceptable behavior and the fact that the therapist
prioritizes the child's safety thereby making the clients develop a sense of responsibility
necessary for interpersonal relationships (O'conner, 1991). Thanks to the characteristics as
such of Sandplay Therapy, children who participate in Sandplay can learn emotional stability,
emotion handling, conflict tolerance, and methods of peer relations.

After the COVID-19 pandemic, the number of school-maladjusted students has been
increasing rapidly and thus the number of students leaving school has been increasing. In
particular, given that school maladjustment and school violence begin in elementary school,
and that the sign of dropping out of school appears in the upper grades of elementary
school, interventions that can be helpful for emotion recognition, establishment of a positive
self-concept, emotional stability, conflict tolerance, and relation skill improvement should be
devised. Among various psychological interventions, Sandplay Therapy is known to have
positive effects on ego growth and development, emotional stability, establishment of positive
self-concept, and improvement of relationships. However, there are not many empirical studies
that applied Sandplay Therapy in school settings. When looking at existing previous studies,
it could be seen that there was a uniqueness of the subjects of analysis, and program
operation formats and effect evaluation methods were different by study. When considering
the foregoing, exploratory studies are necessary to deeply understand the results of the study
and expand their meanings by collecting and interpreting various existing data and comparing
them with other studies. Exploratory studies on elementary school students' school adaptation
and Sandplay Therapy are meaningful.
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In this study, the directivity, possibility, and limitations of the application of Sandplay in
school counseling scenes will be examined by exploring the effect of Sandplay on elementary
school students' school adaptation through domestic academic journals and theses published
since 2010. The reasons for exploring domestic studies published since 2010 are as follows.
First, it is to reflect children's characteristics according to social changes and the latest trend
of studies on Sandplay Therapy. Second, Lee Mi Na & An So Young (2010) conducted an
exploratory study with 126 sandbox-related study results published from 1986 to 2010. In this
study, in order to reflect the latest study trend without conducting an overlapping study, the
trend of studies on Sandplay Therapy related to school adaptation of elementary school
students was explored, focusing on study results published since 2010, and the potential of
Sandplay Therapy as a therapeutic alternative was discussed.

II. Study Method

1. Subjects and scope of analysis

This study collected data from domestic academic journals and theses through a total of two
stages from January 2010 to August 31, 2023.

First, theses and academic journal papers published from 2010 to 2023 were searched using
the Korea Education & Research Information Service, Nuri Media, and Google Scholar. The
search was conducted by setting keywords such as “elementary school,” “sand,” and “school
adaptation.”

Second, theses for at least master's degrees were selected as data, and data were collected
from academic journals limited to those registered with the Korea Research Foundation and
those that are candidates for registration.

The data collected through this process were 11 theses and 15 academic journals. Among
them, 11 theses and 14 academic journals were selected for analysis, excluding those whose
original text was confidential, those not related to the main search terms, and those not
related to Sandplay Therapy. A total of 25 papers were selected for analysis. A list of
papers to be analyzed is as shown in Table 1.

2. Data processing and analysis

The selected research papers were divided into categories with publication types, year of
publication, study method, degree of structuralization of Sandplay Therapy, and type of
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Table 1. List of papers to be analyzed

No Author (year) Title
Literature Type: Academic Journal
1 Park, H. Y., The Effect of Sandplay Therapy on Emotion and Behavior of Elementary School Students with Mal-adjustment Issues:
Lee, C. H.(2020) Focusing on the Korean Youth Self Report(K-YSR)
2 Jo, J. J.(2019) A Case Study of Sandtray Therapy of School Maladjusted Children
3 Kim, S. H., The Effects of Emotional Support Using Sand-Tray Play on Attention, Self-Esteem, and Social Skills of Students with
Lee, S. K.(2016) School Maladjustment
4 Sim, H. 0.2016) A Case Study of Sandplay Therapy for a Boy from a Grandparents-grandchildren Family Experiencing Difficulties in
T School Work: A Focus on Alchemical Viewpoints
5 Park, S. H.(2015) A study on sandbox therapy on the self-identity of female upper grade elementary school students
. A Case Study of Sandplay Therapy for an Elementary School Boy
6 Sim, H. O(2014) . . . X .
Living in a Small Income Fatherless Family Who Exhibits Maladjustments in Both School and Home
Kim, S, Y., N . . L. .
7 . A Case Study on Long-term Sand Play Therapy for a Child with Oppositional Defiant Disorder
Kim, J. H.(2013)
8 Kim, M. S.(2013) A case study on sandbox therapy for children with anxiety to improve school adaptability.
Literature Type: Thesis
9 Kim, K. E, A Case Study on Sandtray Therapy for a Child from a Multicultural Famil
ase on Sandtra erapy for a Child from a icultural Fami!
Sun, A. S.2012) uey Y 24 utieutu Y
10 Kim, D. Y.(2011) A case study of sandplay therapy of a child having attachment problem
11 Kim, S. K.(2011) A case study of sandbox therapy to improve problem behavior in children who show a tendency toward selective mutism.
Lee, B. S, . .
12 A case study on sandbox therapy to improve foster children’s self-esteem
Lee, M. N.(2011)
Kim, J. O., Kim, K. . . . . .
13 m H (2011)"“ A study on sandbox therapy for children with emotional disorders: A case of tic syndrome
14 Kim, J. O., The Effects of Sandbox Therapy on Ability of Adjust to School and Problematic Behavior of Children in Elementary
Yoon, C. Y.(2010)  School
15 Lee, M. B.(2023) A.sntudy on the effect of school sandplay group therapy for children victims of cyberbullying: Focusing on depression,
suicidal thoughts, and self-esteem
16 Choi, Y. E(2021) Thev .effecl of sandbox therapy on reducing depression and improving concentration in children - Focusing on single-parent
families -
17 Hwang, Y. S.(2019)  Effects of Group Sandplay Therapy on School Adaptation and Self-Esteem of in Children of Multicultural Families
18 Lee, Y. E.(2018) A case study on the heroe's journey in the sandtray therapy
19 Kim, S. H.(2018) A study on the inner world of elementary school boys with social and emotional difficulties through sandplay therapy
A Case Study of Sandplay Therapy to Promote Self-Esteem and the Social Relationship of Children in Single-Parent
20 Bae, H. S.(2014) L
Families
The study on symbolic objects, relationship, psychological expression, and individuation process of sand tray therapy with
21 Sun, 1. S.(2013) A
children
22 Kim, G. R.(2012) The effects of structured group sandplay therapy program for children’s self-perception and ego-resilience
23 Seo, O. H.(2011) Effect of group sandbox play program on self-esteem of school maladjusted children
24 Kim, D. H.(2010) A Qualitative Research on Sand Play Therapy for Neglected Children in Low-Income Brackets
25 Kim, J. 0.2010) The Effects of Sandbox Therapy on Ability of Adjust to School and Problematic Behavior of Children in Elementary

School
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Sandplay Therapy operation to analyze them. After two researchers analyzed and reviewed the
papers, the results of the review were discussed, and in case of disagreement, consensus was
reached through re-discussion.

Ill. Study Results

Domestic studies were explored in relation to Sandplay Therapy for elementary school
students' school adaptation and as a result, it was confirmed that studies were conducted in
fields such as Sandplay, family science, tenology, social welfare studies, and psychology. In
addition, there were many case studies of clients with specific difficulties, and a few studies
were conducted on group Sandplay Therapy.

1. Characteristics of the subjects of analysis

Of the 25 studies in total, 2 were structured, 4 were semi-structured, and 19 were
unstructured studies. Therefore, most of the studies consisted of semi-structured and
unstructured studies. With regard to the types of participants, 22 were individual counseling
and 2 were group counseling. In addition, most of the studies consisted of qualitative studies
or mixed qualitative and quantitative studies. The results as such seem to be due to the

Table 2. Characteristics of papers to be analyzed

Characteristics Category Number of Papers

Academic journal 14

Publication type
Thesis 11
2010~2014 15
Publication year 2015~2019 7
2020~2023 3
Structured 2
Degree of structuralization Semi-structured 4
Unstructured 19
Quantitative study 2
Study method Qualitative study 12
Mixed quantitative and qualitative study 11
Individual study 22

Operation type
Group study 3
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unique characteristics of Sandplay Therapy. Sandplay Therapy is a process in which children
create their own stories with figures in a sandbox. Therefore, the majority of studies seem to
be semi-structured or unstructured rather than structured, individual counseling rather than
group counseling in terms of the form of study participation, and qualitative studies or mixed
quantitative/qualitative studies rather than quantitative studies in terms of study methods. The
characteristics of the 25 papers finally selected for this study are as shown in Table 2.

2. Characteristics of publication year

The publication years of the subjects of analysis were analyzed and according to the result,
15 papers were published during 2010~2014, 7 papers during 2015~2019, and 3 papers
during 2020~2023. In particular, three study results were published for four years from 2020
to 2023, and this seems to be the result of social distancing due to COVID-19 quarantine
issues. In the case of Sandplay Therapy, a process in which the client touches sand with
hands and creates a sandbox with figures is carried out, and the foregoing can be carefully
thought to be the result of restrictions imposed on Sandplay Therapy activities that involve
high contact intensity in a situation where hand washing, and social distancing were
emphasized.

3. Characteristics by degree of structuralization

The degrees of structuralization were classified based on whether the program has a goal or
not, session settings, and setting of activity themes by session. Programs with clearly set
goals and set sessions and activity themes by session were classified into structured programs.
Programs with set goals but with free activity themes by session were classified into
semi-structured programs. Programs operated freely without any program goal, number of
sessions, or activity themes by session were classified into unstructured programs. As a result
of classification based on the criteria as such, two programs were classified into structured
programs, 4 programs into semi-structured programs, and 19 programs into unstructured
programs.

4. Characteristics by study method

As for study methods, the studies were classified into quantitative studies, qualitative studies,
and mixed quantitative/qualitative studies, considering whether pre- and post-tests were
conducted or not and whether qualitative responses of program participants were analyzed or
not. Studies that conducted questionnaire surveys before and after implementing the program
and verified the effect of the Sandplay Therapy program through comparison between the
control group and the pre-group were classified into quantitative studies and there were a
total of two studies. Studies that analyzed qualitative responses of research participants and
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photos of sandboxes were classified into qualitative studies, and there were a total of 12
studies. Studies that conducted projective tests or questionnaire surveys before implementing
the program to examine the pre- and post-effects while reflecting study participants’
qualitative responses on the study were classified into mixed quantitative/qualitative mixed
studies.

5. Program operation types

On reviewing the 25 selected analysis data, it could be seen that 22 were individual studies
with one study participant and three were group studies with three or more study subjects.
Because most of the studies were individual studies, the total number of Sandplay Therapy
sessions, number of sessions per week, and session time in the analysis data were very
diverse. To review the time required per session first, it was between 40 and 60 minutes,
and counseling was conducted once a week in most cases. The total number of sessions
ranged from a minimum of 10 to a maximum of 64 sessions. The study subjects in the
selected analysis data had a common feature that they are ‘elementary school students who
have difficulty in academic adjustment’, but they were very ‘particular’ children such as
children raised by grandparents, children from low-income fatherless families, children with
oppositional defiant disorder, anxiety, attachment problems, or selective mutism, and victims
of cyberbullying. Therefore, it is assumed that, like the special characteristics of the study
subjects, the program operation format could not but be diverse.

6. Program effect evaluation method

To examine program effect, objective tools and projection tools were used to measure effects.
The effect measurement method is as shown in Table 3. Among various measurement
methods, projection tools such as HTP, KFD, and SCT were used in many papers and
diverse scales such as the Korean version of the Child Behavior Checklist (K-CBCL), Korean
version of Scales for Assessing Emotional Disturbance (K-SAED), Korean Attention Deficit
Hyperactivity Disorder Diagnostic Scale (K-ADHDDS) and the Korean version of Youth Self
Report (K-YSR) were used. During the program intervention, children's words and actions,
photos of the sandbox, and supervision materials were also included in program effect
measurement methods. In particular, photographs of the sandbox and observation logs that
recorded the children's words and actions during the program intervention were used as very
important effect measurement methods.

7. Effects of Sandplay Therapy for elementary school students

The effects of Sandplay Therapy reported in previous studies are summarized in Table 4.
Sandplay Therapy for elementary school students first had the effect to make children’s inner
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Table 3. Program effect measurement methods (3% includes overlapping ones)

Measurement Number
method Tool name of cases
Cognitive tools (Raven, Wechsler, etc.) 5
Emotional tools (depression, anxiety scales, etc.) 6
Objective tool Behavioral tools (K-CBCL, etc.) 10
Parenting Attitude Test (PAT) 1
Adaptation-related measurement tools (school adaptation tests, etc.) 4
HTP 9
KFD 8
SCT 8
Projection tool KSD 4
LMT 1
BGT 1
Rorshach test 1
Interview content observation record sheet 11
Materials related Sandbox work photo 9
:):h:};i(fe;ji Video shooting 2
works Transcript 2
Sandplay Therapy supervision materials 2

side grow. To review in detail, it had the effect to make children’s inner side grow and
develop such as ego development and enhancement of self-esteem. Second, maladaptation
problems were alleviated or reduced. Depression, anxiety, withdrawal, social immaturity, and
somatization decreased. In addition, it showed the effect to reduce impulsivity and alleviate
tic symptoms. Third, it improved social skills and showed positive effects on relationship
improvement and recovery. Lastly, it had the effect to improving self-emotion awareness and
increase natural self-expression. Overall, it was shown that Sandplay Therapy had effects in
reducing emotional and behavioral maladaptation problems in elementary school students,
improving ego development and self-esteem, and was effective in improving social skills,
self-awareness, and self-expression and thus was helpful for elementary school students’
adaptation to school.
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IV. Discussion and Conclusion

This study explored Sandplay Therapy related to the improvement of school adaptation of
domestic elementary school students from January 2010 to September 2023. The exploration
was conducted centering around the year of publication, degree of structuralization, study
method, operation type, effect evaluation method, and program effect, and the discussion is as
follows.

First, studies on Sandplay Therapy for elementary school students' school adaptation has
plummeted since the outbreak of the coronavirus in 2020. To carefully estimate the reason
for the decrease in studies, the decrease seems to be attributable to the increase in
non-face-to-face classes of students and social distancing due to COVID-19, which has spread
around the world since the end of 2019. In particular, in the case of Sandplay Therapy,
activities such as touching sand and figures and expressing them in a sandbox are inevitable.
In the case of language counseling, non-face-to-face media such as ZOOM were utilized, and
in the case of art therapy, there were also cases where non-face-to-face platforms were
developed. However, in the case of Sandplay Therapy, since contact with sand and figures is
essential, it seems that studies could not but be limited between 2020 and 2023 when
face-to-face contact was avoided.

Second, most studies on Sandplay Therapy related to school adaptation of elementary school
students were conducted as unstructured studies centered on individual cases, and the analysis
method was qualitative analysis or mixed quantitative and qualitative analysis. The
characteristics as such seem to be a result of reflection of the characteristics of Sandplay
Therapy. Sandplay Therapy is a treatment method that deals in depth with the growth
children’s inner side, unconsciousness, symbols, and inner side (Song, 2022). Sand play
provides comfort through the feel of sand, arouses childlikeness, and evokes various memories
and emotions in the unconscious thereby making the client focus on their inner side((Song,
2022). Due to the nature of Sandplay Therapy as such, it is difficult for Sandplay Therapy
to be carried out as a group or structured program in which the goal, activity contents, and
sessions are determined before operation. Therefore, it is also difficult to conduct quantitative
studies on Sandplay Therapy. Nevertheless, two cases consisted of a group Sandplay Therapy
program, and these cases were studies in which the session and purpose, and activity contents
by session were determined. These studies were intended to verify the effect of the program
utilizing measurement tools before and after implementing the program. However, the relevant
studies did not concretely determine the contents of the activities. In order to maximize the
spontaneity and creativity of study participants, activity themes were given by session, and
the study participants were helped to freely create sandboxes (Kim, 2012; Hwang, 2019).
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Third, Sandplay Therapy is very highly likely to have a positive effect on school adaptation
by improving elementary school students' self-perception, self-expression, and self-assertion
(Kim & Han, 2012; Kim, 2011; Kim & Kim, 2011; Lee & Lee, 2011). Most students who
have difficulty adapting to school complain of desire frustration, difficulty recognizing
emotions, and difficulty expressing emotions (Kim et al., 2016; Yoon et al., 2021). In
Sandplay Therapy, the clients creates their own world using sand and figures in a safe
sandbox. Through this process, the children perceive themselves and express themselves by
creating sandboxes with sand and figures. And in the process, they engage in various
activities such as touching the sand and hiding the figures, and their tension and anxiety
are relieved in the process. That is, Sandplay Therapy, which helps self-perception and
self-expression and relieves tension, is very highly likely to have a positive effect on school
adaptation (Park & Lee, 2020).

Fourth, Sandplay Therapy promotes the ego development of elementary school students,
improves self-esteem, restores autonomy, and is effective in healing damaged self-image
(Kwak, 2017; Kim & Sun, 2012; Kim, 2011; Kim, 2010; Kim, 2013; Kim & Kim, 2011;
Park, 2015; Bae, 2014; Sun, 2013; Sim, 2016; Lee & Lee, 2011; Lee, 2018; Hwang, 2019).
Students who have difficulty school adaptation show a characteristic of having damaged
self-concept and low self-esteem, and feeling a great deal of burden from the gaze of others
(Yoon et al., 2021). There are cases where even if psychological intervention or education
that focuses on maladaptation problems is provided to children with damaged self-concept
and low self-esteem, problems appear in that they feel ambivalence in practicing what they
have learned due to internal damage and the anger and anxiety caused the damage, and
maladaptation persists (Kim & Kim, 2013). Sandplay Therapy can help the client develop
his/her ego healthily by having them return to a time when they were damaged and hurt
(Kalff, 2003). That is, Sandplay Therapy is highly likely to be effective even for clients for
whom the effect of existing psychotherapy is limited due to low self-esteem and damaged
self-concept.

Through Sandplay Therapy conducted in a safe and free environment, clients re-experience
the growth and development of their ego, their ego becomes stronger, their self-esteem and
self-esteem are improved, and they form a healthy self-concept (Kim & Kim 2006; Seok,
2005). Therefore, Sandplay Therapy seems to be effective in improving and maintaining
maladaptive problems in elementary school students.

Fifth, Sandplay Therapy helps reduce psychological difficulties in elementary school students.
To review the foregoing in detail, Sandplay Therapy reduces depression, anxiety, somatization
symptoms, suicidal thoughts, social withdrawal, etc. (Kim & Sun, 2012; Kim, 2011; Kim,
2012; Kim & Kim, 2013; Kim, 2018; Kim, 2010; Kim & Kim, 2011; Kim & Yoon, 2010;
Park & Lee, 2020; Sim, 2014; Sim, 2016; Lee, 2023; Choi, 2021). Students who have
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difficulty adapting to school complain of various psychological difficulties such as anxiety,
depression, and withdrawal, which often lead to dropping out of school. It is expected that if
Sandplay Therapy is provided to elementary school students who have difficulty adapting to
school, the Sandplay Therapy will help them adapt to school by reducing emotional
instability and psychological difficulties.

Sixth, Sandplay Therapy showed effects on elementary school students' formation of adaptive
behavior. According to previous studies, Sandplay Therapy had positive effects on positive
changes in elementary school students' academic achievement (Kim, 2006), increase in
positive perception of studies (Sim, 2016), and improvement of living attitudes(Kim, 2018;
Kim, 2010; Park, 2015; Sim, 2014; Hwang, 2019).

In particular, Sandplay Therapy increased elementary school students' positive perception,
improved social skills, and made them have positive interest in their surroundings, thereby
promoting their positive interactions with family members and friends(Kim, 2011; Park, 2015;
Sim, 2016; Jo, 2019). To review in detail, elementary school students who participated in
Sandplay Therapy learned and practiced social skills such as voluntarily exchanging greetings,
observing rules, and listening(Kim & Kim, 2013; Kim & Lee, 2016; Kim, 2011). Elementary
school students who complain of maladjustment to school tend to have more negative
thoughts, such as suicidal thoughts, than general students (Lee, 2023), had a desire to
socialize with friends, but were poor at how to approach them, did not know how to endure
and cope with conflicts in many cases (Yoon, 2023). In Sandplay Therapy, a process in
which the therapist and child share listening, care, interest, and enjoyment in a safe and free
treatment room is undergone. Through this process, children learn relationships of reciprocity,
care, and consideration. By applying the social skills learned in the therapy room to daily
life, Sandplay Therapy has a positive effect on adaptation at school and at home.

Through the results of the study, it could be seen that Sandplay Therapy is very effective in
helping elementary school students' self-growth and development, improvement of social skills,
and relief of maladaptation problems. Suggestions for developing a Sandplay Therapy program
for elementary school students' school adaptation can be made as follows.

First, in order to reduce elementary school students' maladjustment and help them adapt to
school, changes in the environment surrounding the child, including parents, friends, and
teachers should occur simultaneously without fail. Therefore, it is necessary to develop a
program that includes parents, friends, and teachers to help elementary school students adapt
to school. According to Kim, Sun Young & Kim, Jang Hoi (2013), behind the positive
changes in a client showing oppositional defiant disorder, there were changes in the parents.
To review in detail, in the case of Kim, Sun Young & Kim, Jang Hoi (2013), parenting
counseling was provided to primary caregivers after family Sandplay Therapy and each
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session of child's Sandplay Therapy. The relevant client and guardian participated in Sandplay
Therapy for more than 60 sessions and modified the caregiver's behavior and attitude. As a
result, positive changes appeared across externalizing problems, the main complaint, such as
reporting improvement in relationships with adults by the client showing oppositional defiant
disorder(Kim & Kim, 2013). This supports the fact that variables related to parental rearing
are very closely related to problem behaviors (Lee & Lee, 2023). It can be seen that
Sandplay Therapists form cooperative relationships with clients and parents, and affects
changes in parenting attitudes through feedback and connection about appropriate parenting.
When considering the foregoing, it is necessary to develop a Sandplay Therapy program that
can promote change in caregivers.

Second, it will be necessary to develop a group Sandplay Therapy program in which many
students can participate. According to previous studies, school adaptation problems begin in
elementary school, but become visible in middle school (Lee, 2004; Han, 2001; Ministry of
Education 2022). It is practically difficult for elementary school students who have difficulty
adapting to school but whose problems have not yet become apparent to participate in
long-term counseling at an external counseling room by obtaining the cooperation of their
parents. When the selected research data were reviewed, it could be seen that most of them
were long-term programs of 20 sessions or more based on individual programs. It is not easy
to operate such program setting in a school counseling room in practice. In order to provide
preventive intervention for elementary school students' school adaptation, a program tailored to
the school's academic schedule of approximately 15 weeks, which is the semester unit, will
be needed. In addition, if only students who have difficulty adapting are selected to
participate, there is a risk of stigmatization of those students, so it will be necessary to
consider positive interactions and mutual benefits when selecting program members. Therefore,
there is a need to develop various programs, such as Sandplay Therapy programs for
school adaptation in class units and programs for small numbers of clients considering the
characteristics of participants. If a Sandplay Therapy program in which many children can
participate while emphasizing children's spontaneity and creativity is developed, it will be
very helpful for elementary school students’ school adaptation.
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